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CHAPTER 1

INTRODUCTION

1.1 Background of the problem

It is necessary for office clerks workiimgthe workplaces including educational
institutes and firms to use English when doingrtieds and duties such as answering
telephone, bookkeeping, typing or word processiogerating office machines,
reading documents, doing correspondence and ange$iseé Internet for related
information. According to their jobs, it appearsitthhe office clerks need to use the
four skills of English: listening, speaking, reagliand writing. However, office clerks
in Thailand, since they are in the EFL contextefddficulties in using English in all
the necessary skills.

First, they cannot converse fluently and accuratétih foreign customers in
various situations. Frequently, the office clerlsvédnto contact foreign customers and
clients but they have problems communicating witem in English. They do not
understand the customers’ needs and cannot congersprehensively. Therefore,
some firms may lose a lot of profit (Greg, 1999)

Second, some office clerks cannot read Englisarietmemorandums and other
documents sent to their department, and they déuliptcomprehend what the
customers and people want. Since they do not utashetshe English documents, they

are not confident of using English in responsétodients and demands (Rinswat,



(1996). Reading and writing skills seem to be a cruciabfgm for office clerks in most

workplaces. One key reason seems to be the camflidemands upon their time.

TOEIC (2004) research centre reported that stafkimg in the workplace do
not have time to improve their English languagevel as taking care of the family.
The problems mentioned are the reasons why théydaopportunity to practicing
English language.

The major reasons why office clerks cannot usdigmegfficiently have been
cited (McCarthy, 1996; Ayani, 1996; Kung & Chuo,02). Firstly, they have
limited knowledge of vocabulary and grammar (Mc@grt1996; Ayani, 1996)
because of a lack of training and practice in theirkplace. Therefore, they are
afraid of making grammatical mistakes, particulaviynien speaking. Their poor
grammar and limited vocabulary have led to theiabifity to read and write.
Secondly, inexperience in using a wide range ofabatary and poor reading and
writing affect their English language proficienci{upg & Chuo, 2002). Thirdly,
office clerks often have little or no time to demgltheir English language proficiency
in order to use it in their jobs (TOEIC, 2004). Bhoffice clerks have little confidence
to speak or write since they have little knowledgd skills of English.

Generally, many Thai firms and educational insgggurecruit qualified staff
who have a high level of English proficiency. Asosim in the classified
advertisement section in both Thai and English peysrs, most vacant positions
require a good command of English. That is, thditglib use English fluently and
accurately including listening, reading, speakimgl avriting is a pre-requisite for
many advertised positions. Additionally, an Englishguage standard score is always

required as evidence to prove the English profiyenf the candidate. For example,



Thai International Airways (2000) requires at leasotal score of 550 on the TOEIC
language proficiency test while the Seagate Com20§0) needs at least 500 on the
same test, as do Assumption University (ABAC) arabd&m Bundit University. It is
expected that the staff who have scores at or athese standards can perform their
duties well in their jobs.

It is clear that there is an urgent need to devéte English language skills of
office clerks in a variety of workplaces. The prasstudy seeks to proffer a low-cost
solution to this issue in the form of online Engglianguage instructional resources.

At present, there are many on-line English languagources on the Internet.
These valuable computer resources have the capamityelp learners learn
successfully. For example, the learners can pedigtening by themselves by
listening to words, phrases, sentence, and shoriestthrough web sites such as:

http://www.starfall.com Learners can also practice reading from a vaoétyeading

selections appropriate for their English proficigrevel. In addition, by sending
messages to a friend, teacher, or others, theyhasa more experience in writing

through web sites such as:_ http://www.onestopengisn/freeresources

Furthermore, there are on-line web sites such vasw.l-language.com

http:/Amww.nwi.literacy.ca/northernedgand www.thewclc.ca/edgesdr bbclearningenglish.com

where learners can practice a single skill or iraegl skills. Finally, through
e-learning, the learners can self-study accordineir field of interest.

These online websites are important resourcesipoave the office clerks’ or
other interested people’s ability to learn Englishthemselves. It is widely accepted
that online websites play a leading role in aduésguage learning. However, there is

little evidence to support this claim. It would m#eresting to construct an English



instructional model by integrating the online weesiand find out whether this model
is effective and could be implemented with offiderks in an ESP setting. This is
especially important for office clerks who see tieeds for developing their English
proficiency to meet the need of their organizatjdng lack the opportunity to learn in
an actual classroom. Therefore, it is hoped thaEmglish instructional model based
on self-study with online resources will not onlgl the office clerks in different

workplaces, such as the educational institutes fants to improve their English

proficiency but also equip them with the stratede self-directed learning.

1.2 ThePurposesof the Study
The purposes of this research study weee-fold:
1. to develop an English instroctl model for office clerks using online
websites;
2. to implement an English instronal model for office clerks using
online websites;
3. to investigate office clerkginions towards an English instructional

model using online websites.

1.3 Research Questions
1. Do office clerks have higher Engliahguage proficiency level after
Learning through an English instranctl model using online websites?
2. Do office clerks have a more positiyencon towards an English

Instructional model using online webs?



1.4 Significance of the Study

This study was important for several reasons. [Filswveloping an English
instructional design using online websites was dbldelp organization members
develop their English language proficiency to ahhapmpetence level. Second, this
English instructional model became an example &aretbping other staff language
proficiency in the workplace where English was alime of communication. Third,
teaching English language using online websitesakées to encourage participants to
increase their knowledge in other fields by setedied learning through web-based
learning. Therefore, the knowledge gained from $tugly shed light on an application
of “online websites” with whoever worked as stadfvdloping their English skills in a
workplace. Such knowledge effected to the changeedching English that benefits
the language learners. Additionally, firms, indg& and workplaces gained indirect

benefits if the staff developed their English laage proficiency.

1.5 Definition of term

1.5.1 Onlinewebsites
Online websites are electronicamats which are provided on the Internet
in HTTP (Hyper-Text Transport Protocol) format teaching and learning English
language. The online websites of this study meagliéininstructional tools which
are selected by considering five main criteria §Oénd Uris Libraries, Cornell

University, Ithaca NY.)



1.6 Summary
In this chapter, the researcher describes the ns¢gie of problems and
significance of the study. This was followed by tha&poses of the study, research

guestions, the scope and limitations of the stadg, the definition of a term.



CHAPTER 2

REVIEW OF THE RELATED LITERATURE

2.1 Introduction and Purpose of the Chapter

It is not necessary to provide English instructamy in classrooms. Language
learners can learn anywhere and anytime on thengtteHigher education institutions,
nowadays, transmit learning content to corpordiesofcampuses” as well as directly to
the World Wide Web and other communication medike#oners desiring the anytime-
anywhere approach to education. While businessealsw turning to the online websites
to help whoever needs to practice and increaskehi&nglish language. Not only they
can read on the screen but also can listen an#t tdhe@nswers at the same time as well
as sending the feedback to the providers. In justytears businesses have driven the
web-based training market up by 20% (Barrett-Muti@96). The web helps to reduce
travel expresses, reduce the time involvement opl@ymes, provides a consistent
message to all locations and permits “Just-in titreghing (McGee, 1998; Barrett-Murie,
1995).As mentioned that learners can learn Englistwhere-anytime on the Internet,
most of educational institutes provide their coucemtent that staffs, students, or
employees want and need to develop their Engligluiazge. These online websites are
distributed on the Internet both free webs andelys. However, there are many free
online websites to support people desiring to I&amglish whether listening, speaking,
reading, or writing as well as offering several enals such as multimedia, animation, or

linking system.






This literature presented various theories for e®af instructional design of
teaching English for office clerks using online wiéds. There were four major
sections in this chapter. The first section revigwbe literature on instructional
theory and design, such as Constructivist theorinstfuction, Merril's component
display theory, Keller's ARCS theory, Gagne andgBs’ s theory, and Dick and
Carey’s theory. The second discussed the literainrenodels of instructional design
(MID) and instructional design process. The thirsicdssed the literature related to
teaching and learning English through online welssithat deal with self-study
language learning and integrated online website€fglish language teaching. The

fourth reviewed literature dealing with languagarfeng of adult learners.

2.2 Theories of language I nstruction

Instructional theories was created as the lzdgisneral strategies for improving
the likelihood of learning by arranging instructabexperiences directly suited to the
learners’ ability to learn (Wagner, 1994). Eachtrmgtional theory prescribed
interventions to improve learning and performari€ach theory often shared similar
concepts, sometimes referring to similar ideas ditferent names. Among the better
known theories were Reigeluth’ s Elaboration Theofrynstruction (Reigeluth and
Stein, 1983), Merrill s Component Display Theord©83), and Keller s ARCS
(Attention, Relevance, Confidence, Satisfactiorgotty (1983), (as cited in Gazda,
1998).

Reigeluth’ s Theory was largely based on the ekt theory of memory,
with its emphasis on providing a structure for fhresentation of information that

facilitated the encoding and retrieval of that nfi@ation in application contexts. The



emphasis was on a “ big picture” framework for emdiag the meaningfulness of the
information (Reigeluth, 1997). However, this thesgemed different from Merrill’ s
Component Display Theory (1983) which was largedgdal on issues of practice and
on the provision of feedback opportunities.” Tharfeer experience may include
many examples and non-examples of the conceptshveain be effectively presented
using the video medium. (Savenye, 1990). This thatso encouraged informational
and corrective conformational feedback as well pgoatunities for rehearsal and
practice; it was intended to enhance the meaningdd of information by
emphasizing elaborative and multiple presentatmms.” (Wagner, 1994) Both of
the two instructional theories focused on elaboraéind multiple presentation forms.
In addition,“Keller (1983) created his ARCS theory that looksslond the
specific concerns of knowledge and skills acquisitiowards a systematic framework
for incorporating motivational strategies in instian“(Wagner, 1994). Expanding
the letters of the ARCS acronym, learning enhangitd instructional designs that
were constructed to capture Attention, emphasizeeviaace of the information,
Confidence of learners, and promote Satisfactiot werformance (Keller, 1983).
According to these four conditions, the researchasto be met in order for people
to become and remain motivated. The first one wtasi@on which students’ attention
was a prerequisite for learning that should be eored with getting and maintaining
attention. Getting attention was usually pretty &ady, however, sustaining it was
able to be difficult. The second involved making timstruction seem relevant to
learners’ present and future needs. It was notyavweaough to tell students, “You'll
need this in the future.” Many students, especiatlynger ones, lived in the present

and were not concerned with future needs, so thearehers had to seek ways to
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make their instruction seem relevant to their pneseeds. This condition was known
as “Relevant”. The third was “confidence” that wakle to influence students’
persistence and accomplishment. Confident peoplgetéto attribute their successes
to their ability and effort instead of luck, andlieeed that they were able to
accomplish their goals through their actions. Urliciemt people had a greater fear of
failure. Strategies had to be employed that gaudesits the impression that if they
put forth effort they were able to succeed. Thalfioondition was “satisfaction”
which involved making people feel good about thescomplishments. People felt
more confident if they were made aware of the tasidthe reward for success and,
if an appropriate reinforcement schedule was uiedas also important to make
students feel they were controlled over the behawimat leaded to the reward.

Most instructional models relied on a set of stepproduce an effective result
Hannafin & Peck, 1988). The features generally udetl stages for planning,
development, and testing. Gagne (1996) believethileg was cumulative. Skills
were built on other skills to achieve higher levaldearning, and this was developed
by teachers and instructional designers throughngld or directed learning. Gagne
did not believe that learning was maturationaldependent on age. Directed learning
assumed that learning was sequential, universderrdeable, countable, and
objectively defined, hence the Nine Events of indion were developed. Gagne’ and
Briggs (1992) developed a theory of instructionttlmatliined nine events of

instruction as follows:
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1. Giag attention 6. Hlimg the performance
2.dnfning learner of the objective 7. Providingdback
3.18tilating recall of prerequisites 8. Assessingp@édormance
4. Presegtihe stimulus material 9.Enhancing retenéiod

5. Riding learning guidance transfer

Gagne’ s Nine Events of instruction are ordinahature; however, it is recognized
that every step was not mandatory (Welter, 1998).

In addition, Dick and Carey (2001) used a systemgraach for designing
instruction which became one of the best well-knomodel. Its approach to
designing instruction was similato that of software engineering. The model
described all the phases of an interactive prodbss started by identifying
instructional goals and ends with summative evalnailhis model was applicable to
give a sequence of the instructional process aerogsge of context areas and users.

According to Gagne’ and Briggs' s medi&eston diagram (Briggs & Gagne,
1983), Merrill and Goodman’s strategy and mediacti®n technique (Merrill and
Goodman, 1972), and Dick and Carey’s instructi@yatem design (Dick and Carey,
2001), the researcher applied the theories andesr@a instructional model for office
clerks’ English language teaching and learning tmatsists of various components
such as needs assessment, goals setting, perf@nmabjective setting, lesson

planning, validity and reliability, presentationda@valuation.
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2.3 Instructional Design

2.3.1 Modelsof Instructional Design (MID)

Models for instructional designoyided procedural frameworks for the
systematic production of instruction. They incogded fundamental elements of the
instructional design process including analysis tbe intended audience or
determining goals and objectives (Braxton, 199%).idstructional design model gave
structure and meaning to an instruction design Ipmb enabling the would-be
designers to negotiate their design task with abé@mse of conscious understanding.
Models helped to visualize the problem, to brea#toivn into discrete, manageable
units. A model should be judged by how it mediatesidesigner's intention, how well
it could share a work load, and how effectivelysitifted focus away from itself
toward the object of the design activity (RyderQ2p Instructional models prescribed
how combinations of instructional strategy compdseshould be integrated to
produce a course of instruction (Braxton, 1995).

A variety of ID models have evolved ovke tyears to represent applications
among diverse learner audiences and distinct ednedtcontexts (Edmonds, Branch
& Mukherjee, 1994; Gustafson, 1991). These modalehgenerated a wealth of
research data that had many implications for isitvnal design practices and theory
development (Richey, 1986). However, an instruaiodesign model that was
designed as an instructional systematic approachneavadays applied to use with
appropriate technologies such as computer progrdm@dnternet, or on-line web sites
(Warschauer, 1997). The English instructional modeals expected to develop
learners’ language proficiency. At present, theietgrof instructional models was

applied for teaching English language. An instiu@dl model which was used for
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developing English language teaching was Dick & e@ars instructional design
model (2001). It was a learner-centered model. fEHgoe that was a systems model
implied was more involved with instructional devahoent than design. One of the
limitations of this model was that learners’ leagbehavior was not considered.

Some critics felt that the systems appnmoa@s too focused on specific
objectives to be successfully applied to the dgwalent of instruction, which
supported higher level thinking and the active tamtsion of knowledge by learners.
However, advocates of the systems approach disphite@dnd believed the systems
approach could be effectively employed to set gmpate goals and construct
learning environments that facilitated the attainmef those goals (Merrill, Li, &
Jones, 1990). Furthermore, the 1996 version ofntbeel (the original model was
introduced in 1968) included many important changes instance, Dick and Carey
considered the impact of performance technologyhenderivation of instructional
goals, as well as increased focus on the contdetafing. The front end analysis had
a focus on instructional and learner analysis, Whias very appealing, although this
model was very linear. Although Dick and Carey’'stinctional design model was
employed with various subjects and learners, it waser designed for English
language learners. This research expected thatethehiing model could develop the
office clerks’ English language proficiency.

Dick and Carey's Systematic Design of Instian was an instructional model
that was appropriate with adult learners and empédgractices that were classified
into ten categories, as follows: 1). Assess needgléntify goal (s); 2) Conduct
instructional analysis; 3) Analyze learners and texts; 4) Write performance

objectives; 5) Develop assessment instruments;edep instructional strategy; 7)



14

Develop and select instructional materials; 8) Besand conduct the formative
evaluation of instruction; 9) Revise instructionndal1l0) Design and Conduct
summative evaluation. When the model was integratéd online websites and
classroom assignments, their research became #&mictnenal model that could
develop learners’ English language proficiency & Chang, 2003). The following

diagram summarized Dick’ and Carey’ s instructicsyadtem design:

[ Revise Instruction

Conduct
v A vy
Assess Needs Instructional > Write Déve Develop Develapd
to identify Analysis Performance- Aspessi-— Instructiona_’ Select
Goal(s) Objectives Instruments Strategy Instructional
Analyze Lears T Materials
and Gaxis v Vv
Design and Design and Condugt

Conduct Formatiyg— Surtivea

Evaluation Evaluation

(Source: Dick and Carey (200Ihe Systematic Design of Instruction, Longman,

London)

2.3.2 Instructional Design: An Applied Modd
Instructional Systems DesignD(JShas its roots in behaviorism and
systems thinking (Reigeluth, 1999). Formal moddisnstructional design usually
describe a step-by-step prescriptive proceduredésigning instruction. Materials
based on such designs were often meant to be &bsbhecause output from each

element of the model was carefully linked to thkeo$ in a progressive, systematic
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process. Possibly the best example, and most wigsdyl of these models, is the
model proposed by Dick and Carey (1990). Indedd,ttodel and subsequent similar
models have been in use by professional desigmere #s first appearance around
1985.

Since this research was based upon the Dick arelyGdnstructional Design so
it was studied seriously. Dick and Carey modele likhers of its kind, has several
specific elements. The elements are presentedsiapawise flow chart that is meant
to be iterative at many points for revisions anthesments. This study discusses the
model here as a means of introducing it to thosgoafwho are unfamiliar with the
field. These are the elements which are often medeto any research:

The first element is a needs assessment, whiaeant to determine whether
the need for instruction actually exists and winat mature of the instruction should
be. Needs assessment is critical in most new desigations and particularly when
new curriculum is being introduced. For formal rastional design, this almost takes
on the characteristics of a market survey as welam assessment of instructional
need.

The second and third elements are a task anagdisn analysis of the learners
and their characteristics respectively. These #mnaonducted at the same time to
match tasks with learner skills. The goals of mstion are first identified. The goals
are then broken into several large tasks that ankeb into smaller component skills
depending on the entry level skills of the targetedrners. And, true to ISD’s
connection to systems thinking, most task analysslels look very much like flow
charts for computer programming. The analogy ishiln@an/computer similarities in

performing tasks and using inductive thinking.
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The model next moves the designer into identifypegformance objectives and
developing assessment instruments. This makes spedagogical sense: first, the
objectives written as measurable behavioral perdmge objectives based on the
goals of instruction, and then decide how it wi#l Bssessed whether or not learning
has taken place. Performance objectives and assetsmare directly connected to
behaviorism, though as hadready known, matching the goals and objectives to
assessments is good practice no matter which fegartiieories you follow. The
problem many teachers have is keeping the goalshenskills you taught to meet the
goals, and how students’ progress through the mites related to assessment.

2.3.3 Instructional design process

There were many models of the instomel design process that dealt
with language learning activities. Initially, ingttional design emerged from
behaviorist psychology (Burton, Moor, & Magliaro996), especially from B.F.
Skinner’s concept of the teaching machine. The eobriarrangement of stimuli,
behaviors, and reinforcers were believed inevitéblgause learning. This assumption
still strongly influenced the practice of instrwstal design (Gagne, Briggs, & Wager,
1992).

Early models of instructional design were intendedbe universal. The same
approach that Skinner used to teach pigeons to play-pong was thought to be
appropriate to training military recruits to handleeir rifles, junior high school
students to do algebra, and infants to speak tfaive languages. Over time, design
models have become more differentiated. GagnegByrignd Wager (1992) suggested
different approaches for cognitive, affective, gmychomotor goals. A distinction

between education and training has become morealgr@v (Leshin, Pollock &
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Reigeluth, 1992). While behavioral outcomes weil etnphasized, more attention
was now given to the knowledge structures thatlt@s$drom learning ( Adler, 1998;
Gagne, Briggs, & Wager, 1992; Leshin, Pollock & dg&diith, 1992). Where earlier
work emphasized matching the instructional mediumthte instructional context
(Kemp & Smellie, 1994), increased emphasis was gm®n to matching media to
the learning styles of individuals (Park, 1996).

Most models of the instructional design proces&g@d;, 1990; Gagne, Briggs, &
Wager, 1992; Heinich, Molenda, Russell, & Smaldit®99; Leshin, Reigeluth, &
Pollock, 1992; Dick and Carey, 2001) included desigd development stages similar
to the one which educators chose to use. Most madeitain the “Eight-step Systems
Approach to Instructional Design” as outlined by&idbent (1995) whose model has

the following stages:

1. Pre-project planning 5. Instructional plamnin

2. User analysis 6. Material preparat
3. Job analysis 7. Validation
4. Content analysis 8. Presentation

However, most models of the instructional desigocpss comprised almost
the same components such as assessing needsjngsfessaudience, setting goals,
setting objectives, selecting instructional methodslecting media, developing
content, designing interaction, evaluating progrefssmative, and evaluating
results—summative. Dick and Carey’s instructionakign was different from the

others, namely their instructional design modelstsis of the following ten stages:
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1. Assess needs to identify goals  Deielop instructional strategy

2. Conduct instructional analysis evBlop and select instructional materials
3. Analyze learners and contexts &sifn and conduct formative evaluation of instaucti
4. Write performance objectives 9viRe instruction

5. Develop assessment instruments 10gbesid conduct summative evaluation

According to the previous instructional modelsgloand Carey’s instructional
model was appropriate with teaching and learningliEn to the whole level of
learners. Dick and Carey adapted the model widoBI's three general categories of
learned capabilities that were the cognitive doméne affective domain, and the
psychomotor domain. Furthermore, they agreed walgr@’ (1972) who gave brief
definitions of categories of human capabilitiesf@tows: a) verbal information, b)

intellectual skill, c) cognitive strategy, d) atiite, and e) motor skill.

2.4 Teaching and Learning English Through L essons from Websites

The web was a collection of a vast nunddeeference materials, which could
be assessed and selected through using commorh seagmes or directories, for

example http://www.google.comhttp://www.aboutblank.com

http://www.yahoo.com The first one was thought to be the most thoroagh

effective and, according to many users, helpednit the most relevant information
and details, and the third one was also a popuksite that can widely search
various information.

Generally, the concept of Information @@dmmunication Technology (ICT)

has been associated with the use of the Intermetraplied the interactive use of the
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World Wide Web for education. The Internet presdrdereliable and continuously
updated source both of general and specific intenagerials that were invaluable to
learners.

The increasing emphasis and promotion wwbreomous learning of foreign
languages and the widening role of online techriebbgave lately become the major
features in language teaching in workplace. Havound the relevant websites, it
was necessary to consider information in orderexves as the effective tools, in
particular’ source accuracy (i.e. authority, obptt and coverage), appropriateness
(for learners’ needs) and appeal (easy to usegestiag to learn). (Opalka, 2002), that
was, teacher’s guidance was necessary in selexgimgppriate materials.

2.4.1 Teaching English Language via Various I nstruments

Teaching English emerged onltiternet from the investigation of the
experiences of teachers around the world. Warschél#97) designed teaching
assisted tools to help teachers implement compaeed activities in the second
language classroom.

There were several reasons for teachingulage via lessons from websites. The
first important point was to clarify the goals fasing the Internet, e.g. teach writing,
revise vocabulary or grammar, teach reading stiegegespecially listening and
speaking. It was extremely vital to remember thi#ite was usually gained by just
adding random online activities into a classroolVafschauer, 1997). The second
important point was the integration of online ati#®s into the course curriculum
rather than adding these on top of the rest otldEsroom activities in a disconnected
fashion. The third problem that teachers often ant&r was numerous complexities

introducing web based activities. A few to be meméid were the basic computer
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illiteracy of learners, malfunction of hardware &ftsvare, slow loading of online
websites and time-consuming tasks. Therefore, granomer recommended that
teachers had to provide supporting, i.e. persorfd, to learners during activities,
assigning students to work in pairs or groups ardtmng detailed handouts.

Since most of what we knew about learaeis text processing was through the
printed words of textbooks, books, magazines amnadspapers, we took for granted
our ability to take in information from this versiaf print. Through text, students
were able to build a coherent mental representatiomformation involving the
processing of individual letters, words, and phsaamed how these work and related to
one another. With the progress of technology, thstructional materials were
produced for conducing learners to learn easilyamdfortably.

The development of multimedia instructionzaterials for foreign language
learners has burgeoned in recent years. The aiiylaid English language teaching
that exists in the Internet can help both instrigctand learners at the same time.
There was much research exploring learners’ a#gutbward teaching English
through various modern materials like Internetpagdwebsites, video and movies that
increased the potential of learning language. Td|#893) argued that new
technologies could be used to better prepare pdoplhe information age, through
the development of curricula that not only dealthwissues arising from the
information society, but also used technologiesuoh a way that they developed the
skills needed within such a society. As Eastmonfl9%) reported, community
colleges and universities, as well as corporatiom®y employed a variety of

telecommunications to train their employees. Heelvel that the Internet could begin
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to offer university courses to a global audienceabse it already had millions of
users who accessed its thousands of discussios. area

The integration of online websites in laage teaching could be advantageous
as well as disadvantageous. There were researalt &éhe integration of online
websites into language teaching, especially theuaradvantages for the integration
of online websites into English language teachisiggh as LeLoup and Ponterio
(1998); Wible et al. (2000). However, the integratiof lessons from websites into
English language teaching had some disadvantagesi$e learners sometimes had
problems using the software (Ngu & Rethinasamy4200

LeLoup and Ponterio (1998) integrated online websinto their foreign-
language instruction to encourage the use of websih the foreign language
classroom with the belief that the use of authemiiderials made the target language
culture seemed more real to students. Teachingrizateised in the form of online
websites were integrated into printed texts, peturand sound that simulated the
learners' real life, whether listening, speakiregding, and writing. They found that
the advantages of the integration of online websi®o English language teaching
are its cost efficiency, interactivity, self-studyotivation and interest. Nakamura
(2004) also found that the advantages of using ie=bwere its multi-sensory modes,
updating, cost efficiency, and interactivity.

In addition, Wible et al. (2000) integrt@nline web-based interactive language
learning into teaching real communication for junémd senior high school English
teachers in Taiwan. This was done in order to stiledack of an environment rich in
authentic English input used meaningfully for reamimmunication, especially a

vocabulary used for English communication in anirenlenvironment that offered
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feedback and plentiful authentic input, adjustedhi®ir needs and levels. A system
IwiLL (Intelligent Web-based Interactive Languageadtning) has been designed to
provide support for the needs of junior and semigh school English language
teachers in Taiwan. The online websites offerecs®e to authentic English in text
and video formats over the Internet. More impottanthe system tools allowed
teachers and learners to extract from massive atsaidrEnglish input precisely the
examples they would like to focus on, adjustech® level of the learner. Therefore,
the system also allowed the integration of Engk&iill such as that VOD feeds
discussion; discussion feeds reading skills; repdm turn leads to writing in a
contextualized learning cycle. The result of theidgt was the learners' high
satisfaction with the integration of the online wités into English language learning,
including a better comprehension of context. THeg ound the integration of online
websites to encourage learners to learn by doioigjust to passively memorize rules
and vocabulary. Also, learners could use Englighclammunication in an online
environment that offered feedback and plentifuhaatic input adjusted to their needs
and their level.

Although online websites would seem toehagveral advantages for facilitating
language learning, there were a few factors to idensvhen using online websites.
Since online websites contained pictures, soundhtgal texts, a set of lessons,
activities and assignments, downloading the weds stiok several minutes. Teachers,
therefore, should connect their computers to hgged network or download the web
sites wanted and store them on CD-ROMs before aisgy them in the class. In
addition, some learners were not be good at sewyamline websites and learning

was unaccomplished while their program was runniRgr example, Ngu &
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Rethinasamy, (2004) assessed the effectivenessig CALL over a conventional
lesson to facilitate learning of English preposiiat Bario, Malaysia. Thirty students
were provided with computers to study the CALL tssin a self-regulated manner
while a teacher taught the conventional lessontiters in a classroom. Test results
indicated that students who received the convealil@sson outperformed those who
went through the CALL lessons. The relative cowoditefficiency measurement also
showed that the conventional group learned moreieftly than the CALL group.
The findings are interpreted from the perspectivecagnitive load required in
processing the presentation mode of the learnirtgnaés.

In summary, the online websites selecmdBnglish language teaching and
learning cannot only be more beneficial tools fanduage learning than other
instructional tools, as the research found, buty takso had other benefits. For
example, online websites can be accessed at amy tita activity features in each
web site can motivate learners with texts, pictuggaphics, sound, exercises, and
feedback; and the inexpensive cost of high teclgyleas a primary factor and a
main consideration for learning by computers andosites searching. Finally,
orientation and training on their use should beromhiced before having the
experiment.

2.4.2 Development of a Website Review Form
As design and evaluation we&@mplementary to each other,
practical design considerations could be appliedht® evaluation of websites or
pages. Bell (1998) suggested some guidelines fmatiolg an effective website: (a)
Know your goals; (b) Keep it simple; (c) Borrow Wwihonor; (d) Provide context; (e)

Don’t assume knowledge on the user’s part; (f) D@ssume technology on the
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user’s part; (g) Test your pages; and (h) Keep ymages up to date. Additionally,
Kelly (2000) also suggested the following guidedirier designing a good website for
ESL students: (a) Make your site usable by everyiopessible; (b) Make your site as
fast as possible; (c) Make your site easy to udg;Make your site useful; (e)
Maintain Integrity. Be professional; (f) Make yosite friendly and fun to use; (Q)
Use ‘cutting edge technology’ wisely and effectiwelh) Remember that what you
think was true might not be true; and (i) Worry abthe minority who used less
powerful computers, used older browsers and had lsiternet access.

In addition to these guidelines, there were a remob websites and references
suggesting criteria for evaluating websites resesirqsee Table 2.1). They
demonstrated what kinds of questions could be agkeatlie evaluation of general
types of websites, except Nelson (1998) lookingelyp at evaluation components of
ESL websites.

(see Table 2.1)

Table 2.1 Samples of Website Evaluation Criteria

Websites Developers Website Evaluation Criteria

Alexander&Tate (1996) Authority/Accuracy/Objectii€Currency/Coverage

Davis (2000) Authority and Credibility/Citation and

Accuracy/Content/Design/Timeliness or Currency

D

Joseph (1999) Speed/First impression-general appearEase of sit
navigation/Use of graphics, sounds, videos/Content
Information/Currency/Availability of further

information
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Websites Developers Website Evaluation Criteria
McKenzie (1997) Reliability/Accuracy/Authority/C@mcy/Fairness/Ade
quacy/

Efficiency/Organization

Nelson (1998) Purpose/Pedagogy/Design and Conistinuct

Schrock (1996) Technical and visual aspects ofble page/Content/
Authority

Seguin (1999) Origin/Design/Content/Accessibilityfency

From the criteria analysis of this information)ist of websites evaluation
criteria was made and incorporated into a langleaing website review fornThe
review form asks for administrative information Buas the title of the site, its URL,
language activities/skills and target audience. r@hes also space for a site
description. The evaluation section of the formtaors 15 criteria to which reviewers
highlight the site to be “Very Unsatisfactory”, “Satisfactory”, “Uncertain”,
“Satisfactory”, and “Very Satisfactory”. (see Tall®)

2.4.3 Websites enhancing second language acquisition (SLA)

The model of second languagguisition (SLA) was supported by
the potential websites as the negotiated intenagtiodel” and the link with websites
(Doughty, 1991, cited in Brett, 2000). It was calesed that online websites was
useful for language learning (Brett, 2000). Brettsodel maintained that
comprehensible language input was a prerequisite foegotiation of
comprehensibility for facilitating acquisition. Tige was researchers using the

integration of websites to enhance SLA, such astHét978) and Long (1985), who
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noted that interaction modes such as clarifyinggckng, repairing, and confirming

meanings, all developed mutual understanding. & th@& use of these strategies, it
was supposed, that facilitated the comprehensionmft and therefore acquisition.

Pica (1994) has further suggested that the relsttipnof negotiation to language

acquisition was, that negotiation during interactadforded access to language forms,
and that accessed to form, in turn, leads to congmson. Online websites provided
an environment rich in opportunities for learnessniegotiate their understanding.
Web sites could deliver learner-controlled mediatls main source of input.

Feedback on task success could be presenstahtaneously and served to confirm
and checked understanding and realign on-goingpragtions. The literature in the

section, therefore, should help to resolve any lprob of decoding fast, authentic
streams of speech. Each online website in thisystad well as advice on useful

language learning strategies, were provided to “o@ckput, and could be used as
and when required by learners to enhance and segaderstanding.

Additionally, there was research that stddiee models of second language
acquisition (SLA) and linked with online websitessich as Tsou, Wang, and Tzeng,
(2002); Dreyer & Tzeng (2002); Pica (1994).

Tsou, Wang & Tzeng (2002) investigated the resolftscommunicative
instruction with abstract words selected for 74tsprade students in Taiwan through
an extensive English learning website containingupes, sound, and texts. The
result indicated that the students learning with $istem learned significantly more
abstract words than students in the regular larglegyning. In addition, the survey
of students' opinions towards the abstract wordnlag system showed that the

students in the experimental group responded pebittoward the learning system
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and enjoyed learning with the tool. The resulterefore, indicated the teaching
model comprising various online websites were miy effective but also interesting.
This study obviously displayed learners' languageguesition within the potential

tools.

Dreyer and Nel (2003) developed effective instuwdi meant for teaching
reading comprehension and reading strategy forragtigh for Professional Purposes
course offered within a technology-enhanced enwmemt for 131 first-year ESL
students. Their study contained sufficient explemasbout strategic reading, but only
a few practice activities, such as contact sessieasite, that were guided in the
electronic study, namely the resource sectionsaomngg communication studies:
electronic texts, moving pictures, and sounds. Theyided the students with a
variety of generic topics such as current news, ienususiness reports, etc. The
students were divided into two groups: successfidl ansuccessful, based on the
scores for reading comprehension tests in Englidie data were collected by
guestionnaire and reading comprehension testsré@hdt of this study was that the
first-year students had problems with reading cahnension. The problems pointed
out that they lacked reading strategies and cameepared for the academic literacy
requirements that were typical of university cowsek.

Furthermore, Pica (1994) suggested thatréta&tionship of negotiation to
language acquisition was that negotiation durinteraction afforded access to
language forms and that this access to form, im, ieads to comprehension. Online
websites, therefore, were provided as an envirohmeh in opportunities for 30
adult learners in order to negotiate their undeditey their mean age was 27 years

and their proficiency level was tested by the ursitg when they enrolled at New
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Zealand University. The four language skills pd®d in online websites could be
used as the main source of input. Learners coulidsteely and complete any
activities provided in the online websites whiletetang. Feedback, therefore, on task
success can be presented instantaneously and séovetbnfirm and check
understanding and realign on-going interpretatibmsluding classroom assignments
as a part of language learning was necessity fonées to practice their self-study
training.

However, online websites as a kind of lagguteaching and learning assisted
tool, had both advantages and disadvantages (Waarschl1997) whether used for
language learning or teaching (Chun & Plass, 2000gaddition, they pointed out,
"The use of a networked environment for learningeneral, and for second language
acquisition in particular, raised many questiongarding the design of these
environments that differed from the traditional idasof text-based and stand-alone
systems". On the other hand, there were numer@asoms in favour of integrating
online websites into a language curriculum (ChuPRl&ss, 1996), and hence, several
arguments were made that asked for a more cawjgu®ach when using online web
sites (Brandl, 2002).

2.4.4 Lessonsfrom Websitesfor Self-Study of L anguage L earning
The lessons from websites servea @sching medium, which not only
contained texts but also pictures, quizzes, mams)ds, music and films. The web-
assisted lessons supplement learning grammar acabulary at the learner’'s own
pace as a self-study activity. There were a nunotbdree-of-charge web sites that
provide such an opportunity to learners. Learnenghimpractice grammatical

structures, improve their listening and reading pmhension and built up their
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vocabulary. Another aspect of using the web waslogipy the potential of

communication tools such as email, chat groupsgudson groups, pals clubs,
videoconferencing, etc., to conduct activities whiequired collaboration (Krajka &
Grudzinska, 2002).

Furthermore, Lee, Lai & Jor (1993) guidetudents to learn English
independently through web assisted programs. Tigyed the web was only a tool to
foster autonomous learning and students should iben gcareful and sufficient
guidance at the early stage of autonomous learnihgy believed that students
should not be left alone in the autonomous learmpirggess, in spite of the fact that
this mode of learning emphasizes learner choiceresbnsibility. The program was
designed in three phases: a survey of informatanfihding the top six topics of
interest, three proficiency levels with listenimgading, vocabulary, grammar, reading
and speaking exercises designed for each topic.pfdgram was piloted with over
100 science students. Preliminary results and vasens showed that the provision
of immediate feedback on performance and the rewkwother learners’ scores were
welcomed by the students

In summary, there are many methods to geanérs to succeed in their language
learning through various materials such as collaibge approach, natural approach,
communicative approach, task-based approach, or-baséd approach. Some
components of each approach are the same sucBtagtional model, instructional
planning, developing instructional materials andhtsgies. However, the details of
the components are not the same, especially isinat materials and strategies,
namely the instructional strategies, will determthe materials and tools of each

instructional model. Technology used in each moedélchange teaching strategies,
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such as the concept of information and communinatechnology (ICT) in an
instructional model. The materials and tools shdaddassociated with the use of the
Internet and implies the interactive use of the M/&Wide Web. The concept of the
use of computer assisted for language learning (GAWeb sites, World Wide Web,
The Internet, or Computer should be used. Forstudy, the major instructional tool
is integrated on-line web sites which the researtleéeves that using efficient and
interesting tools will improve learners’ languagsarning. Therefore, the English
instructional model of this study is designed te urstegrated on-line web sites for

developing office clerks’ language learning.

2.5 Language learning of adult learners

Lessons from websites might also assighénprovision of language learning
opportunities within the context of adult learnemd institutions. Lessons from
websites were selected for its suitability for s#lidy, its probable effectiveness and
its malleability to the individual and should prdeia useful tool for integration into
the self-directed study component. The researctiiestuthe effectiveness of online
web sites and language learning of adult learnech :is Nakamura (2004); Tsou,
Wang, & Tzeng (2003); Bulut (2005); Vilmi (1994)jKkélova (2002).

Nakamura (2004) reported his researchirtpalith how using online websites
affected attitudes on early intervention for truyaneduction of high school students at
Department of Educational Technology in Hawaii. Thepose of the study was to
reduce the eleven high school students' truanayguBick and Carey’s instructional

systems design through teaching language in oodéraw them back to the class. He



31

found that interesting course management and epl@yi@aching by using online
websites as teaching aids were able to motivatkests to come back to school again.
Tsou, Wang & Tzeng (2003) studied applying a compumultimedia
storytelling website in foreign language learninghwthe 74 fifth grade students in
southern Taiwan for ten weeks to test its effectdgs in instruction and in resultant
student learning. Three stories appropriate fordfuelents’ cognitive and language
skills were created through the online websiteshigyinstructor. The online websites
for language teaching contained the following medulAccounts administration
module; Multimedia story composing module; and $tog-playing module. The
researchers provided an 18 hour training sessioapplying the storytelling website
in EFL storytelling for the instructor before theedtment. Students in the
experimental groups received EFL storytelling aatklting on the web site; while
students in the control group had regular stonyigland retelling instead. After each
story, students were checked for their comprehensiod language complexity
through story retelling. Students in both classesewpre-tested for their ability in
story comprehension and sentence complexity. Thaltref the study indicated that
with the multimedia storytelling websites, studefioisnd each idea in the story easier.
The study found that students gained more wordssgls and sentences through the
telling process. Thus, when retelling their ownrist®y they tended to copy or create
more language from their listening and this reslitebetter sentence complexity.
Bulut (2005) reported the study of Englisadhers’ barriers to the use of CALL
in university EFL classes. The aim of this studyswa identify the English teachers’
barriers to the use of CALL in university EFL classComputers have been used for

language teaching ever since the 1960’s. During 4l0kyear period, the computers
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which were used for language teaching could beddtiinto three main stages:
behaviorist CALL, communicative CALL, and integrati CALL. Each stage
corresponded to a certain level of technology arth pedagogical theories. Some
of the seasons for using computer-assisted langlegming were experiential
learning, motivation, greater interaction, and glalnderstanding. However, teachers
had some barriers in the practice of CALL. Thereenvexpected to be important
improvements in CALL in the future. All the parpeints were selected from EFL
teachers in Cukurova University by using the sampledom sampling procedure.
The data was collected through questionnairesiviet®s and informal observation.
Participants were English teachers who had taugh€ukurova University EFL
classes. In conclusion, the study had a problemausecthe university administration
did not provide an appropriation for CALL and Esgli Teachers had barriers finding
high quality teaching management.

Vilmi (1994) studied using global communicati through email in order to
motivate students to communicate with studentsaabrdhis research was concerned
with email projects. The aims were to increaseglbbal awareness of students and to
improve 100 technical students’ writing skills. &umts came from eight universities
abroad. They regularly exchanged informal letterd aventually a research paper,
thus gaining knowledge and intercultural sensiivias well as acquiring writing
skills. The researcher introduced the 100 techrstatlents to each other through
writing email and they communicated with languagetimg via email for three
months. After that they were evaluated with languagiting tests. The results of the
study found that grammar points, structures, voleaipuand paragraph writing rose

significantly above their initial scores.
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Nikolova (2002) studied the effects ofHifjh school students’ participation in
authoring of multimedia materials on student adtjais of vocabulary. There were
sixty-two subjects who were randomly assigned to grmoups, and each group was
randomly assigned to one of two treatments. Thércbsubjects were asked to study
a French text downloaded from the Internet andgmtesl on a computer. In the text,
20 relatively low-frequency words were annotatethwext, sound, and pictures. The
experimental subjects had the same text but withonbtations. They were asked to
participate in creating annotations for the samea2@et words. The study produced
evidence that students learn vocabulary signiflgametter when they participate in
the creation of the instructional module, providede is not considered. However,
when the variable of time on task is taken intoocact, there was no statistically
significant difference between the experimental ahd control treatments. In
addition, annotations containing text, sound, ardupes were found to be more
helpful for vocabulary learning than annotationiwgound and texanly. The results
were discussed in light of theories of vocabulacguasition and active student
involvement in the language learning process.

In the present research project, it is appropriede Dick & Carey’s
Instructional Systematic Design (ISD) which theeaagher can design any activities
for learners to use English for communication iaitlorganizations or departments,
the instructional model that is appropriate for ditce clerks who have no time to
attend the class. Therefore, the researcher casidasrntasks that are appropriate for
office clerks on the Internet. For this researtie, tesearcher followed the following

steps:
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1. Needs analysis of the patrticipants;

2. ldentify the course goals and objectives;

3. Select lessons from websites appropriéte tive goals and the
objectives;

4. Implement the course;

5. Assess the course with formative and sative criteria.

2.6 Summary

In this chapter, there was much researdicating that adult learners could learn
English language successfully by using electronatemials such as the Internet,
computer assisted language learning, integratethedmebsites and instructional
strategies to help them improve their English laggulearning. That was, language
learning through computers, web sites, the Intecwild improve their English
language proficiency, whether reading strategiesting skills such as the use of
email, form of letters, structures and grammar {ifistening and speaking, or
vocabularies. However, criterions of the preseorabf the contents such as prints,
sound, pictures, animations, and electronic newdefarners were a crucial rule that
effects to language learning. These criteria candourage learners to get more
interested in English learning.

From the literature review, there is a growing emof studies for lessons
from the websites which are provided on the IntertNowadays, learning and
teaching English on the Internet is the vital apptofocused on language skills that

relate to their job.



CHAPTER 3

RESEARCH METHODOLOGY

3.1 Introduction

This study proposes to find the answersvibresearch questions regarding the
effects of the implementation of an English instiartal model using online websites.
The first research question aimed to determine dh@nge in English language
proficiency level after using an English instruo@b model using online websites.
Due to the nature of the research question, iteggssary to consider the results of
pretest and posttest. The second research questimd to explore the office clerks’
stated opinions towards the English instructionaldet using online websites. The
research methods used in this study included thsiggxperimental study designed to
investigate the effectiveness of the English irgtamal model using online websites,
and the exploratory study which explored the offiterks’ reported opinions towards
the English instructional model using online wedssitThis chapter, then, discusses
the research methodology which combined a mixedhaaetof quantitative and
gualitative research methods. Also, the chaptelinest the research design, data
collection procedures, instruments used for cahgcidata, and data analysis. In

addition, the conceptual framework of this studydiscussed.
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3.2 Research design

The research design was a two-phase mixed methadegy combining
guantitative and qualitative data collection andlgsis. These two-phases were: a
needs exploratory study and quasi-experimentalystimdPhase I, for the qualitative
data, the pre-test used a close ended questiortnaaseertain their English problems
in the workplace. Further, observation and strictuinterview were employed to
assess their English problems in the workplaces®hbwas a quasi-experimental
study in which the data obtained were combined wifferent methods allowed to
use triangulation and ensured the validity, reliBhiand the appropriateness of the
English instructional model assessment. The qusiviet data was obtained from the
results of office clerks’ TOEIC pretest and podt®sores and qualitative data were
derived from a close-ended questionnaire, writingekly journal entry, and semi-
structured interview individually.

Phase I: A Needs Exploratory Study

This needs exploratory study involved ttenstruction of the model and
establishing the efficiency of the English instracal model beginning with a needs
analysis from office clerks in order to set thelgand objectives of the study using
three main instruments for collecting data. Thetrureents in Phase 1 included
observation sheets for observing the office cledefiavior, structured interviews for
determining office clerks’ language learning neesis] close ended questionnaires
for investigating office clerks’ English problemsch as their language background,
jobs and duties of office clerks, the aspects &ilts ©f English they need. The data
obtained from Phase 1 contained the language dsntamd the expectations of

organization, and the office clerks’ problems angkeds in using English both
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individually and as members of the workplace. €hme, the data gathered from
Phase 1 were used as the basic premise for thesEmgstructional model being used
in the experimental study.

Phase Il: Quasi-Experimental Study

This phase was the main study using the quasi-empetal study, purposive
sampling single group pre-test and post-test desigre implementation of the
English instructional model using the online wedssitvas conducted using over 10
online websites for a total of 54 hours. The prea#screating the model using online
websites consisted of the contents, materials eaathiation. Therefore, selecting and
evaluating the online websites were necessary ppatithe goals and objectives of
this study. The online websites selected were ev@tliby four experts who had the
experiences to analyze teaching aids such as aridhr Suphannachai, whose
responsibility was to select websites for serviceach curriculum; English teaching
experts such as Assoc.Prof. Dr. Saowalak Rattapasgoc. Prof. Dr. Puangpen
Intraprawat, an English language expert from Sianakvirot University and
Suranaree University of Technology respectivelyd amrriculum and evaluation
experts such as Assoc. Prof. Nichapa JirahasingEraglish expert of Mahidol
University. Then a teaching plan was created and the contesrts sequenced over a
total of 13 weeks. After lesson plan was validabgdthe experts, the class began.
Prior to the training, week 1 of the experimeng thffice clerks took the Test of
English for International Communication (TOEIC). ¥el5, the final week for the
experiment, was used to take a TOEIC posttest. ddta in phase Il then were

collected through TOEIC pre-test and posttest score
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Moreover, while conducting the study, the officerkk were asked to write a
weekly journal in the form of the reflection at tead of each unit. The weekly
journal entry was divided into four stages: In firet stage, the participants were
asked to answer questions dealing with their opmitowards the lessons from
websites learned after the ending of every fivekwd@de participants were asked to
answer the general questions concerning the lessodswebsites learned. These
answers were analyzed by the rubric provided: pesdr negative. The second stage:
the office clerks were asked for writing a refleatifor week 6-week 10 which dealt
with the environment in class. The third stagerdees had to explain how they like
the class and agreement with this course trainindied lessons from websites, the
benefits that have got from studying English on whebsites, teaching and learning
English lessons from websites could help them Idanglish better or not, how
lessons from websites help them work on their resibdity easier or not, the
appropriateness of lessons from websites as selfisty tools, and sequence the
preferable activities (from the most to the leadapguage skills, grammar, teaching
styles, lessons from websites, and class activiliee fourth stage: the participants
summarized the benefits and the effectiveness ef miodel using lessons from
websites based on the questions provided. The wiabdlection was analyzed by
mean of the rubric which sentences were positiveegiative opinions. The result of
the analysis displayed how they liked or dislikedearn with the model using lessons
from websites.

Additionally, the study alsmvestigated the office clerks’ opinions towards an
English instructional model using online websitegleese opinions were stated to the

researcher during interviews. The instruments tsaubllect data in this section were
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a close-ended questionnaire and semi-structuredrviatv. The close-ended
guestionnaire asked the office clerks’ opinionsamig learning and teaching English
through online websites at the end of the studgrarer to gain some insight as to
how they felt towards the four issues in teaching kearning English using online
websites. These results were cross-checked with-stemetured interviews. The
opinions that were elicited concerned general opisito learning English by using
online websites; opinions to online websites adfaceve language learning tool;
opinions as to the use of online websites as @ffeself-study tools; and opinions as

to the use of online websites for use during wagkiours.

Figure 3.1 Research Design for the Present Study:
A Needs Exploratory Study and Qs&Experimental Study
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Phase 2: Quasi-Experimental Study
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collection analysis collection adysis
v
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3.3 Participants and Context of the Study

3.3.1 Participants

The initial participants weretieseven office clerks working as full-time
staff in various faculties of Kasem Bundit Univéys{KBU). All of the participants
graduated with a bachelor's degree from various Uihi@ersities. These participants
were later divided into two groups: Thirty of thartly-seven were randomly selected
as the experimental group for this research; teewere the office clerks for trying
out the instruments.

3.3.1.1 The Selection of Participants

The office clerks in thisearch came from 7 faculties of KBU in

Bangkok: Liberal Arts, Engineering, Architecturegr@munication Arts, Science and
Technology, Laws, and Business Administration amav ito randomize for the
experiment group and pilot group for trying out thaterials were shown as follows:

The process of participant randomization firstarted from counseling

the office clerks’ head in order to allow his staffending the English proficiency
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training project and informed KBU executive admirasors. Then the researcher
explored the total number of office clerks. It wiasnd that in total, there were 57

people in 7 faculties (see Table 3.2).

Table 3.1 Total KBU Office Clerks Selected as thedrticipants of Experiment

Group

Faculty Total Participants

1. Architecture

¢ Visual Communication Design 2 1
e Interior Design 2 1
¢ Architecture 2 1
Total 6 3

2. Business Administration
e Accounting
e Marketing
e Management

e Maritime Business

[ ]

[ ]

[ S

Business Computer
Finance and Banking
Total
3. Communication Arts
e Mass Communication and Performing Arts 4
¢ Public Relations and Advertising 4
Total 8

BN wNwww

NI

4. Engineering
Industrial engineering
Mechanical engineering
Electronics Engineering
Electrical Engineering
Civil Engineering
Total
5. Laws
e Laws 3 1
Total 3 1
6. Liberal Arts
¢ Hotel and Tourism Studies 2 1
e Business English
e Fashion Design
¢ Airline Business
Total
7. Science and Technology
e Computer Information Science 2
Total 2 1

'(;wwoow-b
U.,l—\HHI—‘I—\

S IR
[y

=

Total 57 22
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According to the Table 3.2, there were 22 offaterks selected as the

participants in the experiment group. The followitketails of the participants were

the names and their faculties:

Table 3.2 The Office Clerks’ Name and Faculty seléed

Name Faculty

1. Prapaporn Liberal Arts

2. Supawan Liberal Arts

3. Keskunya Liberal Arts

4. Wassana Liberal Arts

5. Suhaila Business Administration
6. Weerawan Business Administration
7. Makanan Business Administration
8. Amonoh Business Administration
9. Pattharanee Business Administration
10.Chutima Business Administration
11.Anutsara Engineering

12. Prasert Engineering

13. Chinawat Engineering

14. Nussara Engineering

15. Phiranun Engineering

16. Ladda Architecture

17. Supawa Architecture

18. Thongrit Architecture

19. Atipong Communication Arts

20. Anan Communication Arts

21. Pawaris Science and Technology
22. Labeer Laws

In order to guarantee attendance and to preparpdtiicipants for the class, the

researcher asked the participants to select the, deme, and environment for

attending the class.

3.3.1.2 The Participants’ Course Attendance

The JEIM was a model which was designed to teaaflignfor

15 weeks from August 3) 2007to December 23th, 2007. The class started at 8.30
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a.m. -12.30 p.m. on Sunday morning. An Englishrugtor, Mr. Frank Ford, taught in
the first session especially listening and speakdaged upon the lessons from
websites. However, reading and writing skills wertegrated through the whole two
hours. The second session (10.30 a.m.-12.30 p.s.focaised on the integration of
listening, speaking skills including reading andtiwg skills. The second instructor,
Mr. Jakkapat Dumridhammaporn, was a KBU Englishuless who taught English
with the lessons from websites both reading andingriskills. The period for the

whole project was sixty hours.
Context of the Study

The resource material to be usedndutinis study was seriously considered
from a lot of online websites, proposed as Endledthing materials or as language

teaching aids by means of four expedsnsideration and opinions on fifteen main

criteria (see Table 3.1).  When the four experts considered and checked the
appropriateness of each online website, they alitthe online websites selected by
checking on the overall rating, which was calcudads follow:

O 1=Very Poor (Not recommended at all)

O 2=Poor (Not appropriate)

O 3=Adequate (Acceptable with reservation)

O 4=Good (Appropriate for use)

O 5=Excellent (Highly recommended)

Moreover, the four content experts rhighite their additional comments on
each website and on the different multimedia sugpieture appearance, animation,
sound, VDO, and other English teaching aids. Initemig the context of the study

was still focused on English teaching procedureselkas lesson plans that consisted
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of learning objectives, language knowledge, skitsching and learning procedures,
activities, and evaluation in each website. Thdofaihg basic criteria of online
websites were considered by Internet users, webgagelopers and designers, and

librarians (see Table 3.4).

Table 3.3 A Sample of a List of Criteria on OnlinéWebsite Selected

No Lessons from Websites selected The basic criteria

1. www.starfall.com 1). Purpose:
1. Is the purpose clear?
2. Is the content in line with the
purpose?
3. Is the lessons from website
appropriate for its targeted learner?
2). Accuracy:
4. |s the content accurate?
5. Are spelling and grammar accurate?
3). Currency:
6. Is the lessons from website current?
7. Is the website updated regularly?
4). Authority:
8. Is there information on the author?
9. Is the author well-recognized for his or
her work?
5). Loading speed:
10. Does the lessons from website
download fast?
11. Do the content pages download
efficiently?
6). Usefulness:
12. Does the online website provide useful
information?
13. Are the language activities or tasks
useful?
7). Organization:
14. Is the online website well organized
and presented?
15. Is the online website interesting to look
at and explore?
16. Are screen displays effective?
8). Navigation
17. Is the online website easy to navigate?
18. Are on-screen instructions easy to
follow?
19. Is it easy to retrieve information?
20. Are hyperlinks given properly?
9). Reliability:
21. Is the website free of bugs and breaks?
22. Is the online website free of dead Ithks
10). Authenticity:
23. Are the learning materials authentic?
24. Are authentic materials provided in
appropriate contexts?
11). Interactivity:
25. Is the online website interactive?
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No Lessons from Websites selected The basic criteria

26. Are methods for user input effectively
employed?
12). Feedback:

27. Is feedback on learner responses
encouraging?

28. Is error handling meaningful and
helpful?

13). Multimedia:

29. Does the website make effective use
of graphics, sound and color?

30. Is the level of audio quality, the scale
of graphics or video display
appropriate for language learning?

14). Communication:

31. Can the user communicate with real
people online through the website?

32. Is online help available?

15). Integration:

33. Can the learning materials be

integrated into a curriculum?

34. Does the content fit with curricular
goals?

3.4 Instrumentation

In this study, the following instrumenteng used to collect data: a close-ended
guestionnaire, weekly journal entry, and semi-stnax interview:

3.4.1 Close-Ended Questionnaire

The first instrument was a close-endedstjon, which was used to ask

the office clerks' opinions towards an English rnstional model using online
websites at the end of this project. This instrumena 5-point Likert scale
guestionnaire: strongly agree, agree, neutral,gdega and strongly disagree. This
guestionnaire was used to investigkter main issues dealing with teaching and
learning English via the instructional model at &émel of the project. This close-ended
guestionnaire consisted of four main parts: gengpalions towards the use of online
websites using English; language learning and tegcm useful and interesting
issues; opinions towards the online websites asffective language learning tool in

listening and speaking, and reading and writingniops towards the use of online
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websites as effective self- study tools after trgjnin understanding language
structures; opinions towards the use of online websfor assignments and
supplementary sheets for the contents of each unit.
3.4.2 Weekly Journal Entry

Weekly Journal entry was artrunsent for the office clerks to reflect
upon the training activities of each unit. Weekbuthal Entry consisted of two main
parts: First, it was an important part that notedtite learners, The learners were
asked to write the writer's last name, issueg, titleach website. The second part was
a paragraph of five or more sentences that expglantey learners found the web sites
to be important or interesting. This weekly jouraatry was written in Thai language.
The office clerks were asked to write a journaheifiteely and openly after the end of
each unit to explain what they have learned as ag#xpress their thoughts about the
training unit. This data obtained from the weeldyrmal entries, combined with the
guestionnaire and the structured interview was usednswer the first research
guestion “Does an English instructional model hawe efficiency for developing
office clerks’ language proficiency?”

3.4.3 Semi-Structured interview

There were two sections faeiviewing in this study: an oral interview
for a need analysis and a structured interview ifwestigating the office clerks'
opinions towards the study. The oral interview wased to collect data for the office
clerks' needs analysis and English language prabfeced in their workplace. The
data collected were analyzed and described in tqtisé methodology. The
structured interview was used to ask office cledqghions towards using lessons

from websites, the learning potential of lessowsnfiwvebsites as a language learning
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tool, assignments, and online self-study. The rebea interviewed the office clerks
face-to-face and their responses were recordatsdribed and translated into English
language.
3.4.4 The English Instructional Model Using Lessonsom Websites
The English instructional model using lessons fraebsites washe
main instrument of this study. The instructionaldabconsisted of analysis, design,
developing, implementation, and control. In thistractional model, the five steps

comprised the sub-topics (see Figure 3.1).
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Figure 3.2 The ISD Concepts for Developing an Enigh Instructional Model for

Office Clerks.
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Analysis was focused on functions, jobs, contemtsl, instruction; design was
focused on determining the objectives, describimgydbehaviors, selecting materials,

and evaluating; the online websites that were lfnahosen were selected from
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various websites and ratified by the committee mpests; and lesson planning
including evaluation. The selected web sites wenesiclerably examined with five
KBU office clerks by the researcher. The reliapilof each online website is
dependent on the website creator. The criteriasklecting the online web site
focused upon the integration of four language skilcluding vocabulary, grammar,
functions, the contents of reading and writing Iskitasks or exercises for practice,
multimedia, learning activities, and feedback.

3.4.4.1 The online websites

The following online websites were daanples of online

websites that integrated with four language leaysikills:

http://www.starfall.com

http://www.nwt.literacy.ca/northernedge/

http://www.onestopenglish.com/english_grammar/wbeets/beginner_speaking

http://www.literacytools.com

http://www.mediaworks-online.com/businessenglish@l

www.bbclearningenglish.com

www.manythings.com

www.englishlistening.com

www.1l-language.com

www.voanews.com

These integrated English language onlinesited aimed to develop the four
language learning skills. Therefore, the instrudicstrategies on each online website

consisted of various teaching techniques and stust The efficiency of the online
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websites was to integrate four language skills veitimversation, pictures, sounds,
prints, tasks or exercises, feedback. For exantpéefirst website listed above was
concerned with drawing together background knowdegiyonunciation, vocabulary
and reading comprehension. This website helpecéearpronounce English and
listen accurately and fluently. The learners wddlke @& repeat the sounds of speakers
and do the tasks or exercises after each sectwwthéfmore, the learners were able to
listen to short conversations and stories, and tlamswered the questions
comprehensively. The second website dealt withkih@vledge of vocabulary in
general and academic words in particular. Thereewarious reading passages from
newspapers, followed by quizzes in order to recdogrammar points or get the
meaning in the context that they were reading. @/the learners read current news, a
reader reads along as the article was highlightedolor. The third online website
was about reading passages, English grammar, sigeakd writing an essay to help
them read, listen and write comprehensively. Alse,learners were able to learn how
to pronounce each word from the website. Basedcinviebsite, the learners learnt
language learning strategies such as scanning,nskign thinking, inference and
reference.
3.4.4.2 Lesson plans

A crucial fact@oncerning English language teaching and
learning was a lesson plan. The lesson plan (sge#gx. H) contained details of a
course such as the name of course, level, courseripigon, objectives, teaching-
learning activities, course requirements, studypilag and schedule, materials and
related references. Also, the lesson plan is amitapt factor that displays the details

in each unit. The following lesson plans were pded for 30 office clerks of Kasem
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Bundit University (KBU) in Bangkok. The course wpsovided for 15 weeks (on
Sunday) from November12006 to April 3¢, 2007. The total duration was 15 days.
The 4-hour classes (9.00 a.m.- 11.00 p.m. and 14./:©01.00 p.m.) are divided into
preliminary and learning activities with assessnarhe end of each unit.
3.4.4.3 Classroom Assignnt&n
All of assignments welivided into two parts as follow:
a) Classroom assignments from the websites.
b) Paper assignments or handouts for practicing a&ehn topic ended.
Both assignments were supported by learning aietsvif each unit. For

example, good exercises were found at the OhiorBno@f Intensive English site

www.ohiou.edu/esl/englisiwhich was selected for learners’ reading and mgiskills.

Also, there were online language proficiency testlable, such as those by

Transparent Language. Additionalhytp://www.internet4classrooms.com/lesson.hw@s

largely provided for every educational level. Theséne websites were downloaded

freely to use for educational situations. Moreovesw.englishlistening.conwvas an

online website to practice listening, reading amdimg. Learners were able to listen
and respond with the exercises provided and chesik answers after ending them
and so on.
3.4.4.4 The procedure for constructing the Engih instructional

model

The researcher followdte Systems Approach Model
developed by Dick and Carey (1996) to design ts&uction. The stages of Systems
Approach Model are as follows: Stage 1, Determingtructional goal; Stage 2,

Analyze the instructional goal, learners and casteStage 3, Write performance
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objectives; Stage 4, Develop assessment instrum8tage 5, Develop instructional
strategy; Stage 6, Develop and select instructitage 7, Design and conduct the
formative evaluation of instruction; Stage 8, Revisstruction; and finally, Stage 9,
Conduct summative evaluation, an ongoing efforbulghout the process. In this
study, the procedure of the process was divideal timtee main phases as shown in
the following processes:

Phase 1: Preliminary study: A needs assessment

For the needs assessment in this study,naigm sheets, semi-structured
interviews, and close-ended questionnaires werectsel for collecting data from
office clerks, Thai and foreign instructors, andnaaistrators in order to set the goals
and objectives of the study. To ensure these im&nts had the validity and
reliability, the content was validated and checkgdhree research experts, and then
piloted with five office clerks. After that, the sérvation sheet was revised by
experts’ suggestion again. The observation shegtialked on office clerks’ activities
every ten minutes by the researcher when an offiek had to face to a foreign
instructor or any English documents that were iroilce clerk’s duties for a week.
After a week of observation, semi-structured in@mwwas selected for assessing the
office clerks’ needs. Designing the interview quass, the researcher reviewed the
literature on how to construct and design questionsieeds assessment studies
(Jordan, 1997, Nunan, 1988). This structured im@rwas accepted by three experts.
After revision, the interview questions were preveel with the seventeen office
clerks before face-on-face interview. The interviexs tape-recorded, transcribed

and interpreted for setting goals. In addition,sel@nded questionnaire which was
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accepted by three experts was distributed to thieeotlerks for assessing their
English language learning needs.
Establishing the vdlty and reliability of English teaching

model using lessons from websites

The experts considered the costernalidity, suitability, and
complication. According to the Expert Response Sheentioned, the experts
commented each interview question that had theategpeestions and some were not
relevant to the objectives of this research. Fangxe, “Do you think this research
helps you get a better in English?” or “Do you thyou will speak and read English
better?” However, the interview questions were el and developed only four
items. These interview questions were taken ta pilth five KBU office clerks who
were not participants in the experiment. The inew in the pilot study was
conducted in Thai language in order to make suat tine office clerks were not
interfered with the linguistic problems when answgrthe questions. Every office
clerks were asked to answer the four questionsekample, they were asked to tell
about their resume briefly, English problems inimas skills, English using problems
on their responsibility in the workplace, and thieqedures that need university do in
order to develop their English. The samples ofrinésv questions and office clerks’
responses were illustrated in Appendix D and F.ofding to the interview questions,
the researcher found that all of office clerks mved were impacted from the
quality control of the university. The one problemas they had less English
knowledge when entering KBU and there was no clalbout English. In fact, they
had to face to several foreigners who could notakp€hai. In addition, some

documents which were sent from oversea institutesructors’ handouts, and any



54

prints in English seemed difficult to read and ustend. The way to help them was
to ask for looking some difficult words up in a tiiimary or asking for some Thai
instructors to translate into Thai. The vital issugs to ask the university provide a
training course for them immediately.

Close-Ended Questionnaire

Close- ended questionnaire was a kind of instrumaémnth made sure this
research. The two instruments of this phase: obsiervand semi-structure interview
were used to collect data about office clerks’ Eglusing problems on their
responsibility in the workplace. Close ended questaire was a vital instrument
which was able to confirm their English using peybk. However, the validity and
reliability of this close ended questionnaire wagaked by three English experts.
These were all researchers in the field of Engtiskiching as well as academic
researchers who consulted with other researchées.eXperts checked the relevance
of each question item to the objectives of the jaesaire and the appropriateness of
setting questions, the words used in each quesiibey checked in the evaluation
form which used three point scales (agree=1, neexkldp= 0, disagree=--1).
However, some items were agreed without any consreamd suggestions, those were
used as close-ended questionnaires. Moreover, stenes which the experts
disagreed were rejected and rewrite them accorttinthe experts’ comments and
suggestions. Whereas some items were agreed binghav condition must be
approved before the office clerks replied the qoastire.

In summary, the data collection of the first phatiee observation, the
interview questions, and close- ended questionnanlecated and confirmed that

KBU office clerks were facing English using probkemn their responsibility in the
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workplace whether listening, speaking, readingwoiting skills. These problems

were the response of KBU. in which needed to devéi® staffs up to the quality

control points especially having English proficigrtest. When someone had a low
point, university had to provide an English tramicourse for effectiveness of using
English on their responsibility in the workplaceneTwhole data collected with the
first phase were established learning objectived Were continued in the second
phase.

Phase 2: Investigating the efficiency of the Englisinstructional model

using lessons from websites.

This phase concerned designing English instructioralels for office clerks
using online websites. The model written will beecked and accepted by three
content experts in response to the evaluating emiebsites form. Furthermore, Test
of English for International communication (TOEI@)ll be administrated to the
office clerks at the beginning of the instructidinese were the instruments used to
collect data including their validity and relialyli

The Instruments for Collecting Data of the Second Rase

Before the class began, learners wekedafor having a TOEIC test in order
to check their English language skills what levedyt were. TOEIC test, therefore,
was the first instrument which was conducted to suea office clerks’ English
language skills in this phase before teaching whthlesson plans provided. Test of
English for International Communication (TOEIC)tise educational testing service
in which is recommended by a lot of organizationsuad the world. Since this
research aimed to develop the level of office defknglish proficiency and the

levels of English were needed on their particukaponsibilities, TOEIC test was a
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response to the needs of clients and test takes rfapid, affordable, and convenient
service, as well as for high reliability. The rdsubf having the TOEIC test were
sequenced into three groups: high score=300 upgeratel score=200-299, and low
score=199 down. There were two testers getting lsghre, twenty-seven were
moderate score and one was low sc(see Table 4.1.Before the class began, the
researcher selected the English teaching mateiiaia the Internet which were
supported the objectives of this research. Each agagssed by the three English
experts’ evaluating online websites on a fifteesués as follow: dealing with 1)
Purpose, 2) Accuracy, 3) Currency, 4) AuthorityL6ading speed, 6) Usefulness, 7)
Organization, 8) Navigation, 9) Reliability, 10) #enticity, 11) Interactivity, 12)
Feedback, 13) Multimedia, 14) Communication, angidtegration.

Website searches were conducted for Websites centrethe learning and
teaching of ESL/EFL. The results of the searchldigm numerous sites claiming to
be eliminated for the following reasons: (a) thie sequired membership; (b) a fee
was required to use materials on the site; andjothére was too much advertising
which made using the site difficult or frustrating.other words, online websites were
selected based on their free open access anddsatseful for ESL/EFL learners and
teachers.

A total of each online websites were initially sl and an email was sent to
authors of the sites. The email outlined the pupaisthis research and the reasons
why the particular site was selected. The resear@$ied for permission for the site
to be reviewed and listed on the online websitethis research. There were twelve

authors from the online websites. The expertéine websites assessment selected for

English teaching were analyzed for finding the di&i of assessing the online
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websites selected. Moreover, the experts gave comsnend suggestions for the
online websites selected and considered the sheragid weaknesses of each online
websites (see Table 3.5) For the online websiteady selected and assessed, they
were conducted to try out with the pilots in orderfind the problems and revised.
This was a form of expert evaluation on online wvitelss both strengths and

weaknesses:

Table 3.4 Form of Expert’ s Evaluation on the Stregths and Weaknesses of

Online Websites

No Strengths 51413|2]|1 Weaknesses 5141321
1. | Appeared simple and 1. Too much work in

easy to use. each unit
2. | Designed Well. 2. Too long.
3. | Easy to follow. 3. Time limited in

online websites.

4. | Helpful to beginning 4. Teach and study only

instructor in computers
5. | Very direct and 5. Too less exercises

strong

6. | Provided examples.

7. | Clear.

8. | Nicely done, easy tg
achieve.

9 | Appropriate with the
level of learners

10. | Able to assess in
each unit.

11. | Interesting tools

12. | Teach and study all
24 hr a day

13. | Multimedia in each
unit

14.| Answer keys
displayed in units.

Scale: 5=Strongly agree, 4=Agree, 3= Neutral, 2afise, 1=Strongly disagree

Comments and suggestions
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Taking a Posttest and Investigating office clerkpinions toward English

instructional model using lessons from websites.

In this phase, Test of English fatehnational communication (TOEIC) was
administrated to the office clerks at the end o thstruction with the same TOEIC
items. The scores of the test were compared betthegore-TOEIC test and the post-
TOEIC test for responding the first research gqoesti In addition, close-ended

guestionnaire dealt with learnegpinions towards English instructional model using

lessons from websites in four issues that were msgonded by the same group of
office clerks before having this experiment. (sggpéndix F).Finally, office clerks

were interviewed face-on-face by the researchdr aviape-recorder.

3.5 Data collection

This data collection of this study will be @alted in three phases in accordance
with the research questions: first, to find out thiee the English instructional model
has the efficiency to develop the office clerks gish proficiency; second to
investigate the effectiveness of the English irtdtomal model using the integrated

on-line web sites; and third, to examine the offaderks’ opinions towards the



59

teaching and learning through the English instanzl model. The data are of two
kinds: quantitative and qualitative data.

3.5.1 Phase 1 study

3.5.1.1 The pilot study
In phase 1, ire tpilot study, the English instructional model
using lessons from websites was implemented witbrgeen office clerks to examine
whether the model was efficient in developing tfffece clerks’ English proficiency.
The steps in the pilot study were as follows:

1. Before implementing the model in the pilot studye fpre-test using the
TOEIC test was administered to the subjects.

2. The subjects were instructed using the Englishructbnal model. The
trial of the instructional model covered one urfittlee lesson and lasts 4
weeks.

3. After the instruction, the subjects completed tlise-ended questionnaire
askingabout the appropriateness in the content of theeuctional model
in developing the skills of English, the sequenteomler, the level of
difficulties of the selected materials on the wébsssuch as vocabulary,
grammar, and activities.

3.5.1.2 Establishing the efficiency of the Efish instructional
model

To answer the first research question isfstudy:

‘Do office clerks have higher English language mieficy level after learning

through an English instructional model using lessibom websites?
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The researcher did these steps:

1. The English instructional model wealidated by three experts who
considered evaluating each websites selected. Xperte were requested to check the
items of evaluating lessons from websites and gawements and suggestions on the
issues of the instructional model. For example bieefits of the instructional model
as an instrument for using language learning; @enHEnglish instructional model
develop office clerks? Are the contents of therungtonal model suitable for office
clerks?, and the difficulty of the contents. Aftewvision, the English instructional
model was conducted to try out with 17 office ckerkhe data were collected in order
to compare with the second tried out with the saifet group. After trying out the
instructional model, the three experts again védidahe model by checking the list in
the evaluating online websites form. The five Ltksrale will be used to establish the
validity of this English instructional model.

To test whether the English instruaéilbmodel was efficient in improving the
office clerks’ English proficiency, the post-tesing the same TOEIC test as the pre-
test became an administer to the subjects. Thersdbres between the pretest and
posttest were compared using the Paired T-testinw if there was significant
difference between both sets of the scores of tingest. The higher scores of the
subjects could confirm the efficiency of the Enlgliastructional model.

3.5.2 Phase 2 study:
The second research question of this study was:

‘Do office clerks have more positive opinions tovgaath English instructional model

using lessons from websites?
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The data for this research question was colledtealigh four instruments in
order to answer this research question: TOEIC gmaicy test, close-ended
guestionnaire, open-ended questionnaire, weeklynguentries, and structured

interview.

3.6 Data Analysis

To answer the research questions, theatetledata will be analyzed as follows:

3.5.1 Data Analysis Procedure for the close emplestionnaire

The first research question was ainogthtd out office clerks’ English
language proficiency level after learning throughEaglish instructional model using
lessons from websites. In order to answer the fesearch question, the data obtained
from close-ended questionnaire (Appendix E ) arehegnded interview (Appendix
D) were validated by the three experts and offleeks who were participants in this
study for investigating the efficiency of Engliststructional model using online
websites were analyzed .

3.5.2. The data obtained from pretest and pdsf&EIC scores will be
compared using a pair sample t-test to examine glothal and individual differences.
The results of pretest and posttest-TOEIC testescavill be used to answer the
second research questions.

3.5.3 The data obtained from the close-ended tignesire for general
opinions, opinions to the learning potential,m@ns to self-study and opinions to
the use of the lessons from websites for an asssdsm order to compare the
average TOEIC post-test and pretest scores akeentl of the course. However, the

comparison of TOEIC test scores was conducted topasti the close-ended
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guestionnaire of office clerks’ opinion assessmé&he close-ended questionnaire was
the same as the first opinion assessment in codesrhpare the difference of average
TOEIC scores. The result of this comparison wikaer the second research question
of the study.

1. The data obtained from 'weekly journal entmyting after each unit ends
will be analyzed to investigate office clerks' dpims towards the English
instructional model using lessons from websitee d@ata will be gathered with close-
ended questions. The results will be analyzeddeioto consider the change of office
clerks' opinions after the experiment.

2. The data obtained from close-ended quastioe about the learning
environment will be analyzed and compared thelt®sid answering questionnaire
after the experiment in order to consider the rewisof teaching and learning

management.

3.7 Summary

Since the participants in this study wereceffclerks who worked hard in their
office hours, the researcher had to select thecgaahts carefully. Their functional
areas of work, responsibility, number of workinggg and faculty were important to
randomize the number of the participants in eachlfp. For developing the JEIM,
the researcher employed three phases: The firseptansisted of needs assessment,
materials preparation, pilot study of the JEIM, #inel outcome of the pilot study. The
second phase was the implementation of the JEIMgu&ssons from websites and
evaluating online websites. The third phase wasadsessment comprising of the

formative and summative. To find the developmenthaf JEIM using lessons from
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websites and investigate the office clerks’ opisidowards the English instructional
model, the researcher used three types of assessthenquantitative comparison of
TOEIC post-test and pretest scores, the analystheoparticipants’ weekly journal
entry, close-ended questionnaire, and structurteaview.

The data collection procedures and the data seslyare summarized as
follows:

1. The TOEIC post-test and pretest scores were ardlyzieag a pair samplke
test in order to consider the results of individaiadl group scores.

2. A thematic analysis was used for the analysighef office clerks’ self-
reflections towards their writing weekly journaltgnand qualitative description. For
reliability, the questions were analyzed and cae@by English experts.

For validity, rubrics for positive and negative leetion were used to analyze
the advantages and disadvantages of learning Bngésg lessons from websites
including qualitative description of participangglf-reflection.

3. A t-test was usedfor the analysis of the participants’ close-ended
guestionnaire after the end of the course.

4. Qualitative analysis was used to describe thectsred interview. The
participants’ responses towards English instructisimg lessons from websites were
analyzed by the rubrics of positive and negativiecgon. For reliability, the questions
for the structured interview were analyzed andemtiad by English Experts.

For validity, rubrics for agreement and disagreeine English instructional
model using lessons from websites were tested/éodifice clerks in order to revise

the questions.



CHAPTER 4

RESULTS OF THE STUDY

4.1 Introduction and Purposes of the Chapter

This chapter summarizes the results for the rebeguestions The main
objectives of this study are to consider the eifectess of the English instructional
model using lessons from websites. This was predesd the first research question
as stated in Chapter 1, which is: “Do office cletk@ve higher English language
proficiency level after learning through an Englisktructional model using lessons
from websites?” and the second research questidiDes office clerks tell us that
they have a more positive opinion towards an Ehgirsstructional model using

lessons from websites?”

Results of all of these questions are reporteautyin the following tables and

figures.

4.2 Results of Research Question 1-2
4.2.1 The Results of Office Clerks’ TOEI®retest-Protest Scores in Group
After the end of the training jat, the office clerks were asked to take a
TOEIC posttest in order to conduct the results canmg with the TOEIC pretest. The

results of the analysis were presented in Table 4.1
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Table 4.1 The Results of the Office Clerks’ TOEIC Retest-Posttest Scores

in Group

Office Clerks  Post-test Pre-test  Variance Increased Percentage
(N=22) (N222

1. Prapaporn 555 355 200 57
2. Supawan 420 310 110 36
3. Keskunya 375 295 80 28
4 Wassana 335 295 40 14
5. Suhaila 460 290 170 59
6. Weerawan 390 285 105 37
7. Makanan 270 265 5 2
8. Amemoh 365 255 10 4
9. Pattharanee 310 255 55 22
10. Chutima 250 250 00 00
11. Anutsara 245 245 00 00
12. Prasert 280 240 40 17
13. Chinawat 280 240 40 17
14. Nussara 345 240 105 44
15. Phiranun 240 230 10 5
16. Ladda 245 225 20 9
17. Supawa 270 215 55 26
18. Thongrit 250 215 35 17
19. Atipong 235 210 25 12
20. Anan 250 190 60 32
21. Pawaris 150 190 -40** =21
22. Labeer 185 85 100 100*
Total 6705 5380 1325

* means a tester can increase TOEIC post-tesé snore than 100 per cent.

** means a tester’'s TOEIC post-test score is lothan pre-test score.

According to Table 4.1, eighteen participants hadirerease in their TOEIC
post-test scores, two participants showed no @iffee and one participant’s score
was lower than the pre-test (Pre-test=190, Post=tE80). The total raw score of the
post-test was higher than the total raw score efptte-test. (Post-test =6705, Pre-test
= 5380). The results were shown as Table 4.1 itelicéhat the participants can
increase higher TOEIC score than before teachinly &mglish instructional model
using lessons from websites.

When analyzing the data of TOEIC post-test pre-test with a paired-sample t-

test, the result was shown as Table 4.2:
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Table 4.2 Data Analysis Showing Significant Improveent from TOEIC

Post-test to TOEIC Pre-test Scoedter Attending JEIM Course

N Mean Std.Deviation t Df P
Post-test 22 295.68 87.73 21 .000*
Pre-test 22 249.09 81.1 21 .000**
3.983

*p<.00. **p < .00.

TOEIC pre-test mean scores before starting to téamjlish using lessons
from websites had very low scores at 249.09. Howeafter training for 15 weeks,
the mean scores were increased to 295.68. Thacasedound that the posttest mean
score was higher than the pre-test mean score (M816According to the results as
shown in Table 4.2, it indicated that the officerks had higher English language

proficiency level than before training in this cser

The Results of Research Question 2
Research Question 2 “Do office clerks have a mosatipe opinion towards an
English instructional model using lessons from vitelss.

From the results of comparison of TOEIC post-tesd pre-test as shown in
the previous section, it showed that the Englisstruttional model using lessons
from websites created was known as “JEIM” for theadg was effective for
improving the office clerks’ English language poidincy, the instruments used for
collecting the qualitative data with close-ende@giionnaire, interview, and writing

weekly journal.
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To ensure on the lessons from websites selectecawappropriate sample for
this study, the researcher carried out the lessefected to find the three experts’

opinions towards the lessons from websites seldotadstructing in this project.

Table 4.3 The Results of the Experts’ Opinions towds Lessons from Websites

for Training Project.

Statements -

X SD
1. Is the purpose clear? 4.67 | .48
2. Is the content in line with the purpose? 440 | .63
3. Are the lessons from websites appropriate fotaitgeted learner? 4.46 .52
4. Is the content accurate? 460 | 51
5. Are spelling and grammar accurate? 460 | .51
6. Are the lessons from websites current? 421 | .46
7. Is the lessons from websites updated regularly? 4.27 | .46
8. Is there information on the author? 480 | 41
9. Is the author well-organized for his/her work? 460 | .51
10.Are the lessons from websites downloaded fast? 410 | .40
11. Are the content pages downloaded efficiently? 4.47 .52
12. Are the lessons from websites well organizetiesented? 4.60 A1
13. Is the appearance of lessons from websiteseadreen attractive? 500 .00
14. Are the lessons from websites interesting & k&t and explore? 4.6( .51
15. Is screen displayed effectively? 450 | .64
16. Are the lessons from websites easy to navigate? 5.00 | .00
17. Are on-screen instructions easy to follow? 5.00 | .00
18. Is it easy to retrieve information? 5.00 | .00
19. Are hyperlinks given properly? 460 | .51
20. Are the lessons from websites free of bugshaiadks? 487 .35
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Statements -
X SD
21. Are the lessons from websites free of deadsfink 470 | .46
22. Are the learning materials authentic? 430 | .82
23. Are authentic materials provided in appropraietexts? 4.40| .63
24. Are the lessons from websites interactive? 460 | .63
25. Are methods for user input effectively emplayed 4.67 49
26. Is feedback on learner responses encouraging? 5.00 | .00
27. Is error handling meaningful and helpful? 410 | .70
28. Do the lessons from websites make effectiveofigeaphics, and sound 450 | .64
and color?

29. Is the level of audio quality, the scale ofgdnias or video displayed, approprigte

for language learning? 4.67 | .49

30. Can the user communicate with real people erhinough the online 3.33 | .62
Websites?

31. Can the lessons from websites help available? 3.90 | .46

32. Can the learning materials be integrating éntmining project? 5.00 .00

33. Does the content fit with the goals of thisrirag project? 5.00/ .00

Total 4,40 | 47

Table 1 showed that Experts’ Opinions towards Ehglnstructional model
using lessons from websites selected were as esté®trongly Agree” (M= 4.40).
This corresponded well to support the first reseaygestions especially the lessons
from websites that were appropriate with conductaisga sample for this English
instructional model. According to the experts’ apis toward the model using

lessons from websites, the researcher found tlesie tvere two experts’ comments
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toward lessons from websites selected and othemsnemted that these lessons from
websites were able to replace textbooks used itigbnigarning objectives.
An expert’'s comment was offered that:

“Nowadays, textbooks that were used for learning rad teaching in the
class should be replaced with the lessons from wetes in which are the same
objectives of each course. So the instructional metl should be changed into
learning or teaching on the Internet. Sometimes, & known as “e-learning”.
This means each instructor can him/herself seleché contents for each course
independently. Therefore, the contents can be fldxie and be non-fixed only in
the textbooks.”

While the other commented that

“He agreed with your English Instructional model usng lessons from
websites. He thought that lessons from websites ¢ine Internet was conducted
to replace textbooks in which their contents were ithited and they were
appropriate with employees who worked in the workphace. Usually they had no
time to develop their English knowledge because treewas a lot of responsibility
in each day. He thought that this was a new techrmjy that was replaced
teaching English in the class. | found that each $sons from website selected
could be useful for whoever wanted to develop hisén English language.”

In summary, the experts pointed that English utttonal model using lessons
from websites were appropriate with this trainingject and will become a new
technology for learning and teaching English in theire. They expected that this
model would be become a sample of a new Englisbhieg style in the future.

Moreover, the experts admired that the online webgrovided was appropriate with
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English practice whether listening and speakingvel$ as reading and writing which
had the efficiency to improve other professionalsubing this English instructional
model. The language skills were integrated as & uniwhich the learners could
learn the whole skills in each unit. In addition,expert hoped that these lessons from
websites were used as textbooks but it was easgatm and responded on every
behavior objective what learners wanted. That whg fanglish instructional model
using lessons from websites should be conductéditothe office clerks.

4.2.2 The Office Clerks’ Opinions Towards Englishnstructional

Model Using Lessons from Weikes.

Qualitative analysis of tlo#fice clerks’ opinions towards English
instructional model using lessons from websiteselasn a five-point rating scale
guestionnaire was calculated for the arithmetic meeat the end of the learning
session

The data in Table 2 demonstrated that the offiesks had very good opinions
towards learning through English instructional modsing lessons from websites
(M= 4.27). Considering for each item, it was reeeathat participants “strongly
agreed” (M=5.00) on learning through the lessonsfiwvebsites which had no limit
of places and time (M=4.40) so it was comfortalbhel &ncouraged them to work
alone more (M=5.00). That meant English instruclomodel using lessons from
websites was effective for developing their Englshguage skills (M=4.50). When
considering how the model using lessons from webdielped them to work, they
responded that it could help them work more egdlly4.70) and the effectiveness of
developing English skills could be conducted tovedEnglish problems and search

any documents to support their work in the workplagM=4.67 and 4.50
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respectively). In addition, most office clerks eadpked that English learning on online
websites was more useful than listening a teaahalass (M=4.50). These results
corresponded well to the second research quesbandffice clerks have a more

positive opinions towards an English instructiomaddel using various websites?” as
stated in Chapter 1.

When the office clerks were asked about how tiledlto learn English via
lessons, they responded positively. For example,

“I myself solve English problems. For example; tan understand English
better as well as reading texts, news, and instruohns better.”

“l can search any documents to support my work.”

“I like the lessons from websites selected becaussn do various exercises
and many objectives in which | want to know as wadl the updated news in
websites.”

Some explained that

“l like to learn English through the lessons framebsites because | don't
have to buy expensive textbooks.”

“The websites selected are interesting and enjeyabcan go to other
websites with the linking menu. Moreover, | cangiice by doing exercises and
check the answer immediately. | like to listen ke tconversation in some online
websites, they are clear and easy to follow theeefdhink that this is a new model
for learning language without sitting in class efan English instructor.”

For this session, it was summarized that everyamgreed with the English
instructional model using lessons from websiteseyThppreciated thelessons from

websites selected for this project. Some onlinesite were described as very good
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lessons that were appropriate working in an offdereover, most of them said that
the model was very useful to solve the English [@mis that they faced as a part of
their jobs. That meant everyone liked to learn Ehglith the model using the online
websites in this project and had a positive opirtioward the model. The results

could correspond well to the second research aqureas stated in Chapter 1.

4.3 Results of Office Clerks’ Individual Self-Reféction

In order to confirm the results of offickerks’ opinions towards the English
Instructional Model using lessons from websitegrgwffice clerk was required to
criticize the English instruction in five weeks babat was divided into three sessions
namely week one to week five, week six to week vezek eleven to week fifteen and
the individual office clerks’ self-reflection aftéhe last day of the learning session.
The individual learners’ self-reflective form waectised upon the office clerks’
opinion towards an English instructional model gdessons from websites.

The individual office clerks’ self-reflection towds the English instructional
model using lessons from websites in the first fweeks (week 1l-week 5) was
analyzed as follows:

In this session, only one question asked to theefflerks wasAccording to
my English teaching team in the first five weeks, @& taught various lessons on
lessons from websites for listening, speaking, read), and writing to my class.l
would like you to write a self-reflection dealingith general surrounding, feeling
toward the special class, what you learnt from tsaching styles, your expectation,

and what was your favorite website(s).
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Before the project began, the researcher interdetee office clerks dealing
with learning English on the Internet. Most of theaid it was a new learning and
teaching English but it could not substitute anlBhgnstructor because there was no
explanation of the contents clearly, could not arstiveir questions, there was no one
to correct some mistakes in the given exercisedlareé were not enough exercises to
support every objective in this project. Howevéemight get better if it could answer
any questions concerning the contents, respond squmstions, provide enough
exercises for practicing, check the answers qujcklguld learn 24 hours and
remained comfortable to use.

The results of writing individual self-reflectiobaut the English instructional
model using lessons from websites, the researctadyzed each step by each step as
follows:

According to the individual office clerks’ selfffective writing towards
general surrounding, the researcher found that ofdsem liked general surrounding
of this special class and felt good when KBU plahteedevelop their staff. Someone
said this was the best opportunity for every staffievelop English in order to be
useful for their responsibility in Kasem Bundit Warsity (KBU). They expected to
get English better with the lessons from websitewiged in the future. These are
representatives of individual office clerks’ sedflective writing,

OC 1 criticized that

“I like general surrounding of this special class”.“Everyone enjoys each
other when having activities in the class. | thinkhat this course will enable me to

understand English much more. | like www.starfal.@m most because | can
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listen to the sound track while reading the variousstories. Besides, www.1-
language.comis another one that | enjoy to learn very much.”
As well as OC2 and OC 3 reported that

OC2 reflected that

“For general surrounding, | feel English easy to larn and understand.
Everyone tries to help each other whether searchingome sources, translating
into Thai, or look for some vocabularies. The lessis from the selected websites
enabled me to understand English better. The onlinevebsites that | liked most

were www.1-language.conbecause | can practice listening, reading, and awer

the questions from the lessons from websites. Moreer, | can check the answer
that | do in the web. | myself can evaluate by ché&ing the test.”

As OC3 explained that

“I like to learn in this class, everyone is friendy so they try to help each
other to do the assignments, search the difficultocabularies, suggest other webs
that were found accidentally. However, | love to learn English from various

online websites such as www.1-language.comvww.onestopenglish.com and

www.manythings.org For the last web, | like it very much because the are

many exercises dealing with grammar.”

OC 7, OC9, OC22 wrote in their individual self-extion that they loved to
learn in this class in which was full of friendlsse and high technology. They
summarized that the model using online websites weag useful for whoever was
working in the workplace. Some online websitesdel were very good for listening

and speaking.
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OCY7 reported that
“For the first session (weekl-week5), | like thislass very much and |
think that | am not serious when learning with the online websites. | enjoy

practicing to listen and speak on the webs of wwwkhnguage.com and

www.manythings.org which deals with various grammars. There are many

different objectives in this website.”

As well as OC9 confirmed that

“This general surrounding of this class is good andvarm. Everyone
becomes friendly although they come from differenfaculties of Kasem Bundit

University. This model is very useful for us espeally www.1-language.comand

www.manythings.org Both online websites are focused on listening and

speaking. | am able to practice responding the quaens and check my answer at
the same time.”
Besides, OC22 stated that

“I liked to learn English from www.manythings.org, www.bbc.co.ukand

www.voanews.com | enjoy learning grammar from variais different exercises. It
helps me understand English and does not feel difult when doing the exercises.
| like to read news from newspaper and listen newsom BBC radio station as
well as | am able to learn new vocabularies that @& used in daily life and | also
respond the questions dealing with news reading.”

Moreover, some office clerks wanted the researtthadd a day and extended
the time to three hours a time after work (4.30.p.they described that it was too
short for two hours a time such as OC 6, OC 15,@@8d22

In brief, OC 6 focused his report on general surranding that
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“1 like this class very much because everyone helgsch other to learn
English on lessons from websites. | eager to leaall the time However, | think
the class should extend into three hours a time anddd a day in a week.
According to the favorite lessons from  websites, | prefer

www.onlinenewspapers.comand www.starfall.com because | like to listen and

read as well as learning vocabularies from news”
Whereas OC 15 explained that
“l think that you should extend the day and time.l enjoy learning English

on online websites. Everyone became friendly espalty taking care of each

other. My favorite online websites are _www.l-languge.com and

www.manythings.org . | am able to listen and learn grammar in both ofine

websites.”

As well as OC 11 described that

“I hope the project can help me understand Englishbetter and | think
that it should extend both training day and time. We often use English on our
daily life so our university should provide this pogram for us and new staffs.

For the lessons from websites, | like www.1l-languagcom and

www.manythings.org because | like to learn grammar and practice to $ten

English as | can read and respond the questions fno the web. | can check and
test the answer at anywhere and any time. ”

Some office clerks especially OC 9, OC 13, OC 1&10 and OC22
described their opinions in various issues suchdifferent multimedia, different

objectives, feedback, assignments, and updatin@y Ténjoyed learning through
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online websites in which were presented as reaits\@ich as speaking and listening
skills, reading and writing skills.

OC 9 and OC 13 described that

“I like to learn English from lessons from websitesbecause | can listen
and enjoy doing assignments, activities, and games well as moving cartoon
animation and reading in reading exercises that | @&n do the exercises and check
the answers in key answer.”

Besides, OC 16 explained that

“1 found that the lessons from websites can help e learn English easily
and can practice listen and speak from the online @bsites. | think that the
websites is interesting and enjoyable and | can go other websites from the web
link menu.”

As OC 19 and OC 21 described that

‘I am excited about some lessons from websites inhich support any
objectives | want to know. In addition, | like to learn an English story and
vocabularies because the whole story is presented an animation, checking
answer, and feedback.”

According to the results of the individual officeeiks’ self-reflective writing,
most of them enjoy learning English from the onlmebsites. They can practice to
listen and speak from each online websites suchwwasv.l-language.com or
www.nwt.literacy.ca or study various grammar fromwmanythings.org .

When asked about Office clerks’ Opinions towards English instructional model
using lessons from websites as an effective languegrning tool, most of office

clerks described as the following:



78

OC 1 explained that

“I think that everyondikes to learn Englishby this way because | cairectly
contact to my instructorand it's very flexible and comfortablgo learn. General
surrounding is easy to learn especidilhking to the Internetandeasy to displayhe
online websites”.

Whereas OC 2thought

“In general, | think that teaching and learning Estgusing online websites
will not increase my language skillsHowever, after I've learnt English by using
online websites with your teaching teangnjoy learning English by this wayery
muchbecause it's very easy and comfortable to leampossible as | want.”

Although OC 2 thought that learning English usiegsons from websites in
this course might not increase her language skilie,expected that it could improve
her to understanding of English. She raised a reagoy she might get better. For
example, she enjoyed learning on the online office it was easy and comfortable to
reach the information in each website as well asotiher who liked to learn English
on the Internet such as OC 3, 4, 5, 6, 7, 8, arich@y wrote their self-reflection that
they preferred to learn English on the Internearatwhere and anytime that was the
main point for their expectation. These were tlelf-reflections:

OC 3 described that

“I like this class because everyonean speak and talk directly to my
instructors. It's not strict to attend in the clasbut | canlearn anywhere and any
time. The surrounding in the classnot seriousand I think that I like to learn English
using online websites becaus$s very easy to link to the lessons from websitleat

are selected for this project. | feel that evegyamthe clasgnjoys attending to do
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the activities.” as well as OC4, 5, 6 who preferred learning ia thass with online
websites than attending to learn in the class thigr instructor.

OC 4 explained that

“l think that Ilike this classbecause tan speak and listen to my foreign
instructor. Furthermore, tan listen to English on the lessons from websitaeghe
Internet anctheck my responsdeveryoneenjoys learning English by the way can
link to the Internet all the timeanddisplay on 24 hours.”

Furthermore, OC 5 stated that

“l enjoy this classbecause it ivery easy and comfortable to leamwn the
Internet all the time. ¢an learn English anywhere and anytinie

OC 6 explained that

“The class isvery funny and comfortablebecause everyonean talk and
speak to the instructorand can learn English on lessons from websitebaltime.l
like this class very much.”

The researcher found that these office clerksdliteelearn English with this
English instruction model using online websiteseylgave the reasons that were
easy, funny, and comfortable, can learn Englisiwéueye and anytime.

However, OC 7 was an office clerk who believedt thiis English
instructional model using online websites was uaablhelp him increase his English
skills:

OC 7 gave the reason that

“I hoped to see a unit which is facilitated to learmc easily understand

Learning English using online websites may be gmodome persons but not nle.
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like general surrounding of this class because eyame is free from the limited
items However| think it doesn’t help me to learn English as wéll

OC 8 and OC 9 complained that one online websée wnable to help him
understand English structures without an instrugteuggestion. They thought that
this model was able to improve her English skillg ®C 9 thought that it was not
difficult except the downloading and linking onlimebsites was too slow.

OC 8 wrote that

“l would like to tell you it'svery fun and I've never learnt English like this
before. Everyon&an practice listening and speakingp my foreign instructor and
especially on online websites. Howevtrere was one online website that cannot
help me understand English well if there is no thmstructor giving a suggestionl
hope thisnay improve my English skill$

While OC 9 wrote that'I’'m happy when | join to my friends searching some
assignments on the Internet. Theraasdifficulty to practice easy and comfortable
However,linking one online website to another is too slokow do you solve the
problems?”

OC 10 and OC 15thought that this is a good opportunity for themmprove
English skills and admire to KBU. They wrote in s@me words that

“They like to study English on online websitdsecause the accent and
intonation in English is very clear and pronounoee sound problems that | have
that problem.” “In general, they thinkis alright for the first five week.”

OC 11 and OC 19 wrote briefly that

“I think everything is OK. | like it very much.”

OC 12 said that
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“In general, |like this class because | can listen and respond to my
assignments in the computer. My friends preferaedearn English on the Internet
than an instructor.”

OC 13, and 21 had the same opinions

“I like everything that is taught in the classvly friends and instructors are
very kind and easy. Howevdrdo not believe that learning and teaching English
using only online websites can improve their Endflisskills except having an
instructor to suggest how to learn in each unit.”

OC 14 and 16gave the opinions ‘dio not thinkthatonly online websites can
improve my English language.”

OC 10 and OC 12 reported that
“I preferred this class to attending a class vathinstructor. | have more time to
listen, read, and write as much as they want. Taexel like this class very much.”

OC 20 and 22 wrote that

“I like to learn English on the Internet becatisere are a lot of exercises for
practicing. The class is not so big and everyone practice listening, reading, and
writing. Importantly, | can practice anytime andyaere on the Internet. So | like
the class very much.”

In conclusion, there were twenty-four participantdose self-reflective
writing ( OC 1-12, 15, 19, 20, 21, 22) on thesaiéssmostly agreed with teaching
English using online websites. According to theultssof the independent office
clerks’ self-reflection, twenty office clerks liketb learn English on the online
websites selected. However, they gave the reasbpghey enjoyed learning English

in the class. One reason that they raised in gedfrreflective form was to practice
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anytime and anymore as possible as they wanted; fetiethat the class was very
friendly so they could advise each other and cqubittice listening, reading, and
writing together. They wrote that the listening apkaking exercises in each online
websites were clear and easy to follow. These resaswtade them wish to develop
English language for their responsibility in KasBomdit University.

On the other hand, there were seven office cléds 2, 7, 13, 14, 16, 21)
who did not believe that learning English usingyoohline websites could improve
their English skills except by having an instrudimsuggest how to learn in each unit.

The second issue of the individual office clerkslf-reflection on the
online websites was their favorite websites setetde learning in the first five weeks

as follows:

Table 4.4 Office Clerks’ Opinions towards the Onlne Websites selected

Online Websites for the first five week]  Office (KerOpinions towards the Web
www.manythings.org OC 1-14, 16, 17, 19, 20- 22
www.onestopenglish.com OC 1-10, 12, 14-16, 20-22
www.1-language.com OC 1-22

Www.voanews.com OC 2, 4, 5-10, 13-17, 20-22
www.starfall.com OC 1-22

www.bbc.co.uk OC 1-7, 8, 11, 14, 15, 18, 19-22
www.student-weekly.com 0OC 1-22

www.nationjunior.net OC 1-22

www.nwt.literacy.ca 0C1,3,4,5,7,9,12,13,16,18,09,2
http://esl-lab.com 0C1-22

Remarks: OC=0ffice Clerk
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According to the office clerks’ opinions, www.dtdl.com and www.1-

language.conwere favorite sites. They gave the same reasomelgahese online
websites comprised animation, clear conversati@peating, various activities,
practicing and checking the tasks. They enjoyedtmiag to listen and learn the
meaning of vocabularies in the content readingrd nere many different traditional
stories that they were able to select to read.

Additionally, www.manythings.orgvas popular because this website was full

of a lot of grammar points and exercises. Moreowavyw.Englishlistening.com was
also the popular because learners could listeariows foreigners’ speaking

The second five weeks (week 6- week 10) were aedlgs follows:
The first item was “learning English using onlineehsgites is so good as a self-
studying tool” which is useful to learn English. Maoffice clerks liked to learn
because the online websites contain multimedianation, sound track, pictures and
other motivations. Moreover, some described thaeyththemselves can
practice/repeat/redo/and check exercises as weathadearn/speak/listen/read from
online websites. Most of office clerks liked tored&nglish from the online websites
because there are a lot of exercises for practiom@nline websites and check the
answers.

When the office clerks were asked to write jounnakkly reflection on “How
do you think about learning English using onlinebgites as a self-studying tool? ”

OC 3, 4, 9, and 19 explained that:

“I thought that this is a kind of language learning without an English
instructor as well as unlimited English learning atanywhere and any time that |

can. The online websites provided are a part of omle websites in which support
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any objectives and practices of language learningnd teaching.” “I think that
this is a good self-studying tool.”

“However, some comment that | sometimes have probies in the contents or
grammatical points and need to counsel an Englismstructor, | can’t do when |
learn on the online websites.”

When office clerks were asked about hawline websites affect to their
listening and speaking English in this training gmaom, they explained thaome
online websites were good for practicing listeningnd speaking English language
especially pronouncing the problematical sounds by mean ofilgaand reading.
There are many listening and speaking exercisesntine websites and foreigners’
sound in the websites is clear and easy to listars English teaching program was
able to help them to use English better when tlaegd to English documents and
foreigners (OC. 9, OC. 11, OC. 21). Moreover, O@Z, 7 explained thaEnglish
learning is easier than other languages and | camsten and read English better.”
For the third five weeks (week 11-week 15), theceficlerks were asked to describe
how they themselves improved their English skillsd ehow they used English
knowledge to develop their works on the respongilParticipants replied that
English instructional model using online websitetested could develop English
skills as well as the benefits of online websitesdrd their works. Most answered
“Strongly agree” to the question.

OC 5 explained that:

“I can search and link the information from online websites both selected
for the project and found in the other websites. Ican use English grammatical

skills to read and write my responsible work precisly and accurately. The model
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created using online websites for helping Englishnstruction is very useful to
other professionals who have no time to improve the English skills... |
appreciate the online websites that help to do myp.”

Some office clerks wanted the instructor to usenenivebsites, both outside
websites or websites created and installed byrkguctor or institute For example,
OC 15, 16, and 20 wanted the researcher to train English in everyesten and
having a test for quality controlling. They desedbthat the English instructional
model using online websites of the project was eppate with whoever working in a
workplace because they were able to learn at amgnvéwed anytime. They liked to
learn from the online websites provided becausg Were able to learn everything
from basic to English advance knowledge. Howeveeytraised a problem that
obstructed learning on the Internet such as dowdniga running multiple programs,
and linking to other sites. An instructor was intpot to improve their English
literacy. These were the office clerks’ comments:

OC 6 and OC 15 explained that

“She expected that this project was going to be ctinued and she wanted
the researcher to provide the project every semestdecause this was a good
opportunity for us to develop English skills. Thisprogram was very useful for
whoever was working in an office. | could learn Enlish anywhere and anytime.
One thing that she liked very much was to learn fagigners’ intonation from the
websites. Moreover, she could do exercises and slgapentary from linking to
another websites and checked the answer immediatelyn addition, she could

read and write on the Internet and delivered them ¢ the writer. However, she
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thought that some online websites are too slow, thanight depend upon the
speed of the Internet.”

“She felt that each lessons from websites selectt this project made me
improve English skills namely listening and speakig. She could listen to English
in various accents. When the researcher asked hbow she appreciated with the
English instructional model using lessons from welites, she confirmed that she
could develop her English skills so much. The lesss from websites provided
made her appreciate English used in my responsilty so | would still learn
English from online websites although the projecteds.”

In addition, OC 1, OC 9, OC 14 and OC 20 wantedd¢isearcher to teach English by
using other websites or creating new contents éeebbping the staffs’ English skills
in order to use for their responsibility.

OC 1 and OC 14 described that

“I think that if the university wants to develop its staffs, you should create
a new website for teaching English in each coursend link to exercises in which
are the same as the objectives wanted. This projecén help me to solve English
problems that are in my responsibility. |1 confirm to you that the project is so
good for us. | can learn all the time and anywheré.

Whereas OC 9 and OC 20 confirmed the usefulned€sngfish instructional model
using online websites that:

“The project is so good for us because we have nine to learn, | have a
lot of responsibilities in my job. The usefulnessfahe model using lessons from
websites makes us understand English much more. Wean use the online

websites provided to solve my job problems. In adton, we can listen and speak
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English better than we have ever listened and spokeWe expect to continue this
project in the future.”

When the office clerks were asked about the useslrof online websites
toward their duties in the workplace, most offiderks responded that the websites
selected could help them solve the English problsaoeh as facing the foreigners,
foreign instructors, listening to foreigners, tapeorders, or reading news from an
English newspaper. When they had to read and \Entgish, some online websites
were very good to teach some reading techniqueshamd to write English in
academic style via online websites whether writirqgaragraph precisely.

OC 16, OC 18, and OC 19 agreed with the online welbss selected and
described that

“The websites were very useful to their responsiltly. | could listen to
English instructors better and read English undersandably. While writing
English was a main language skill that is difficult however, | feel that | write
English better and precisely.”

OC 19 mentioned that

“I can learn English understandably and it's easy ¢ read and write when
| have to deal with English. Moreover, | found that| can listen and speak
English fairly that it's comfortable to speak to fareigners.”

In summary, most of office clerks had positive opns toward the English
instructional model using online websites. The @mma mentioned were responded
well to the second questionnaires which most oftiegks had “strongly agreed” and
“agreed” to the whole weekly journal entry. ThataneEnglish instructional model

using online websites of this project affectedhe office clerks’ positive opinions.
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These were the office clerks’ opinions toward thedel using online websites which
were conducted to support the second researchigueséntioned:

1. English is easier than other languages.

2. Office clerks like to listen, read, and writeglish much more

3 Teaching English grammar can help him/her undedsthe structures of

English better.
4 Learners can listen and read English better.
5 Learners can write English precisely.

6 Learners can write English confidentially.

However, when the office clerks were asked aboetitistructor’'s teaching
styles and methods, the researcher summarized that
1. learners prefer funny teaching styles.

2. learners want to join more activities and games

w

. learners like an instructor to teach “step tey’s

N

. learners would like to have a tour with thermstors by using only

English.

When office clerks were asked to explain the bésefi English training, they
explained that there were several benefits for lo¢horganization and him/herself.

The researcher summarized that:
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1. learners can improve listening and speakingkdpi

2. learners can read and write English comprehelysi

3. learners can learn English continuously by gis#ssons from websites
from this course.

4. learners can deal with foreigners and any decusiconfidently.

According to the results of the whole weekly jodreatry, it was found that
all of office clerks agreed to learn and practiceglish using online websites as
shown in the results of TOEIC scores between pretes posttest in Chapter 4. The
results of writing weekly journal entry (reflectipnfound that all of office clerks
appreciated to every online website and could sdihee English problems in the
workplace not only office clerks but also the othesfessionals. On the whole, office

clerks had positive opinion toward English instroical model using online websites.

4.4 The Results of Office Clerks’ Semi-Structurednterview

After the ending of the course, the offickerks were interviewed with a
structured interview form. The content of the imiew was divided into two
important parts: General information and officerk$ opinions toward English
instructional model using online websites. Thenvitavs were recorded in Thai with
four vital questions: 1). General opinions on thglish instructional model using
online websites; 2). Opinions on the English inginnal model using online websites
as an effective language learning tool; 3). Opision the English instructional model

using online websites as effective self-study tddl;Opinions on the use of English
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instructional model using online websites for warkiin the workplace. These
interviews were translated and transcribed intolighg

Before the project began, the researcher interdetee office clerks dealing
with learning English on the Internet. Most of theaid it was a new learning and
teaching tool but it could not substitute for argksh instructor because there was no
explanation of the contents, there was nobody swantheir questions, there was no
one to correct some mistakes in the given exercaseb there were not enough
exercises to support every objective in this projelowever, it might get better if it
could answer any questions concerning the contesgppnd some questions, provide
enough exercises for practicing, check the anseeickly, could learn 24 hours and
comfort to use easily.

The first question was “What are your general apisitowards the English
instructional model using lessons websites?” Thalt®f structured interviewing was
found that all of the office clerks both stronglgreed and agreed to the English
instructional model using lessons from websitesesBhwere the interview data which
were strongly agreed to the English instructionatiel using lessons from websites:
Office clerks 1. (OC1)explained that

“l strongly agreed to the model using lessons from wsites because |
could learn English at anywhere and anytime. Howevel did not agree on self-
studying without an instructor’'s explanation or instructions on the contents or
activities.”

As wellas OC 2, 0C 3,0C 7, OC 12, OC 17, OC 20,25, and 30 strongly

agreed to the model with these following reasons
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OC 2gave the interview that

“l strongly agreed to your model usindessons from websites. However, |
thought the online websites couldn’t explain everyting | want to know.”

According to OC 2’s interviewing, the researcheurfd that OC 2 agreed to
the model but an instructor was necessary forittaguctional model. She said that
only online websites could not help her know andarstand much more.

As OC 3 also strongly agreed to the model butcsimeplaint that some online
websites were too slow, she suggested that thearsdss should buy HI-Speed
Internet when providing the next training project.

“l strongly agreed to the model using lessons fromwebsites but some
were too slow. It was useful for whoever is workingn the office. | suggested that
you should provide Hi-Speed Internet for the projet.”

When OC 7, 12, and 17 were asked about their amniowards the English
instructional model using online websites, OC e&ttyiexplained that
“| agreed to the model using lessons from websitekliked to learn English from
the sites selected for this research project. | thmht that it was easy and
comfortable to learn. | can learn anywhere and anyime.”

OC 12stated that

“I thought that this project was very good. | preferred to learn English on
the Internet than sitting in class. | was able to mctice listening, reading, and
writing at any time and anywhere. |, therefore, stongly agreed to the model.”

From the interview, OC 12 liked to learn Englishtbe Internet because she
was able to practice language skills at anywhemr amy time as well as OC 1

mentioned upwards.
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Also, OC 17 agreed to the English instructionaldeiousing lessons from
websites selected for this project. He thought tthere was a lot of English
knowledge provided for anyone who wanted to leamtheir workplace or for their
responsibilities. He said that

“| agreed to the English instructional model usinglessons from websites. |
saw a lot of their usefulness to develop my languagskills. However, for those
websites that are unable to increase my English dld alone, an instructor was
needed to explain the activities and contents, inadling its objectives.”

In contrast, two office clerks disagreed with thedel. OC 8 and 14 did not
like to learn English via online websites becausehought that his English language
was very low. OC 14 complained that some onlinesiteb were too slow and self-
studying was unable to help him understand Endiestter and he suggested that an
English instructor was necessary for explaining singigesting him to do exercises in
each website. Besides, the objectives of each enliabsite were important to the
learners. Therefore, he himself disagreed to |&nglish on the Internet, he desired
to learn with an English instructor. OC 14 compiland suggested that
“| disagreed with the model using lessons from weldss. | felt that an instructor
was still necessary to explain anything before tehtng by each online website. |
felt that I did not understand the contents and aatities of lessons from websites.
| would like you to increase the speed to Hi-Speelhternet because it was the
waste of time to wait for downloading.”

When OC 13 was asked about teaching English usimigeowebsites, he

explained that
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“He agreed with in the case of various exerciselge can practice English
anytime and anywhere. However, he didn't understandheir instructions and
some activities that were the aims of each onlineabsite, he could do nothing. He
loved to learn English with an English instructor.He thought he could ask about
the problems that occurred and listened to the instictor’'s explanation before
learning in the web.”

When asked about their opinions towards the HEmglstructional model
using online websites as an effective languagaiegrtool, the twenty office clerks
said that the instructional model using online wielsswas very useful for them. They
explained that they were able to improve Englishgleage so much because they
could practice listening and speaking as thougly twere conversing with real
foreigners. They could learn English grammar easmilg there were a lot of exercises
for practicing. Some of learners stated that onluebsites were very useful for their
duties in the workplace. These were some samplsggport the results of the semi-
directed interview:

OC 9 wrote that

“The online websites selected for English trainpmgject were appropriate
with office clerks who work in various institutes @rganizations. | myself can learn
English at all time and anywhere | want. | thinkttlhis project is going to be useful
for anyone who has no time to sit in class and ssamtmprove his/her English skills”

OC 14 explained in this case that

“This English instructional model using online veébs is very useful for me.
| can link to other websites so | can travel wedssiteely. | think that there are still a

lot of websites provided English skills for whoeweaints to learn English.”
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OC 22 wanted the researcher to provide the trginourse for office clerks.
She described that the project was very usefulagpdopriate with the staffs who had
no time to learn in class.

“I learn English on the online websites enjoyahlyd have a confidence to
face foreigners. Nowadays, | can read and writeliimdpetter, and also listen and
speak fluently.”

OC 4, 18, 19 and 20 presented that they enjoyeéagdexercises from the
online websites provided. Also, they can pract@wédten and speak in various styles
such as British English, American English, or Lé&fnglish. In addition, they said
that they can select the easiest exercise andhadsLipplementary with linking to the
other sources. These were their descriptions:

OC 4 said that:

“l like to do exercises which are compacted inheanline websites because
these exercises are easy for me. | like to leamgliEinon online websites because |
can practice listening and speaking English fromoues nationalities.”

OC 18 presented that:

“I like to learn English through online websiteschuse | can link to the other
websites that | want to know. Moreover, | thinkttttee lessons in each online website
help me improve my English skills and it's impottao learn how to read and write
comprehensively and precisely.”

OC 20 expressed that:

“I began to understand English much more. Everyldagn practice listening

and speaking on the Internet. While | am availdbtemy job, | like to click to the
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online websites in which help me to learn Engliskitdr. Some websites are
appropriate with me because they start from easteats to difficult ones.
While OC 19 expressed that:

“Everyday my daughter and | like to learn Englgla an online website
together especially www.starfall.com which displaystoon animation and teaches
about some of the traditions of each country. Welearn English skills from online
websites and practice doing a lot of exercises lgmatners can check the answers
immediately. | think that your English teaching mebdsing online websites can help
whoever wants to learn English without sittinghie tlass or any teachers.”

The whole interview was able to respond to th@seécesearch question well.
The office clerks’ opinions toward learning and dgiag English using online
websites were useful for everyone who had no tiondevelop English skills. They
themselves like to learn English anywhere and argtiVarious objectives of each
online websites can help the office clerks learglish much more. These answers
can be supported the second research question Aeelbrding to the office clerks’
interview, the researcher can summarize the maoes about opinions toward
teaching and learning English using lessons froisites:

1). Learning English via lessons from websites iwaprove their listening,
speaking, reading and writing.

2). Learners can learn English on lessons fromsieb at anywhere and
anytime.

3). Learners can select the learning objectivasttiey desire to learn and do

the exercises.
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4). Learners enjoy learning English through lessbom websites because
they can link to other webs.

5). Learners like to learn English via lessonsnfrwebsites because they can
learn after work or they are available.

6). Learners like to do exercises after the engagh unit. Moreover, they can

check their answers immediately. The moving picae interesting like a movie.



CHAPTER 5
DISCUSSION, CONCLUSION, AND

RECOMMENDATIONS

5.1 Introduction

The purpose of the present study was t@®ldp KBU office clerks’ English
language proficiency via an English instructionaldal using lessons from websites
provided on the Internet and to investigate oftitarks’ opinions towards an English
instructional model using lessons from websites fbals of this study were to: a).
develop an English instructional model using lesswom websites for staff who are
working in a workplace, b). evaluate the effecteesn of the model, and c).
investigate learners’ opinions towards the Engirsgtructional model using lessons
from websites. The chapter, therefore, was divioded 7 parts as follows: 1) the
overview of the study, including the backgroundiwé problem, the purposes of the
study, the research design and methodology; 23uh@nary of the major finding out
based on the research questions; 3) the discus$jottne implications for English
instructional model using lessons from websites; thg limitation; 6) the
recommendations for the future research; and 7¢lasion.

To find out the answers to the research questithresyesearcher considered
from the difference of TOEIC pretest and posttestras both before and after the
project. The results of the t-test, mean scores, seores, and the percentage of

different posttest scores from the pretest indatdtee effectiveness of the English



98

instructional model using lessons from websites.rédwer, the retrospective data
from the post interviews and writing the weekly joal (Reflection) were analyzed
gualitatively. The major finding, discussion, expéion and justification for the
future research are discussion below. This chaptseo includes the summary,
discussion, and conclusion of the significant fmgdof this study. The implications

and recommendations are also discussed for theefutu

5.2 Overview of the Study

5.2.1 Background of the Problem.

The office clerks working in the workplaces faceduse English language
problems as they had to find them all time. Thaefthepurposeof this research
were mainly a) to develop on English instructiomabdel using lessons from
websites; and b) to investigate the office clerkginion towards the English
instructional model using lessons from websiteshBi the purposes were obtained
from the results of a comparison between TOEIC-pesttand pre-test scores in order
to confirm the effectiveness of the model, the cafficlerks were interviewed,
guestioned, answered questions from close-endestigneaire, and writing weekly
journal towards the lessons from websites whicheviesrned in 5 weeks a time

5.2.2 Research questions.
1) Do office clerks have higher English laage proficiency level after
learning through an English instructional modehgdessons from websites?

2) Do office clerks have a more positive opinimwards an English

instructional model using lessons from websites?
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5.2.3 Research Design and Methodology

5.2.3.1 The participants

The patrticipants of the study were 22 K8ffice clerks who had
employed full-time during the academic year of 2@0d at least bachelor’'s degree in
various majors.

5.2.3.2 Instrumentation:

The researcher selected the lessons fragbhsives that were
conducted to support the objectives of the studhe flesults of TOEIC pre-test and
post-test indicated the effectiveness of Je#M and the participants’ self-reflections
in every 5 weeks. The self-reflection towards thedel using lessons from websites
was conducted to support the effectiveness of thdei The instruments were used
to collect the data were the interview, close-engestionnaire, and writing weekly
journal.

5.2.3.3 Data Collection and Data Analysis

The TOEIC post-test and pre-test wewemito the office clerks
before and after the training. At the end of theirse, the data was analyzed as
follows:

1). The TOEIC scores were compared for evaluatingir English
language proficiency level when they were instrddby the lessons from websites
selected and validated by three content expertsgusie rubric applied from Son.
(2000). The relationship between the two tests avedyzed by using a paired-sample
t-test.

2). A thematic analysis was used for the analgdishe office clerks’

writing weekly journal.
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3). A t-test was usedfor the analysis of the participants’ close-ended

guestionnaire

5.3 Summary and Finding

5.3.1 Significant Finding Related to the Effectieness of the JEIM.
5.3.1.1 Quantitative Analysis.

Data analysis showed the comparison between TOB$Gtpst
cores and pre-test scores after the office cleakgndance in the JEIM experiment.
Utilizing a paired-sample t-test to measure théedthce between post-test and pre-
test at the end of the course, the results of casgawas found that the scores from
the TOEIC post-test scores were significantly higtiian the pre-test scores at the
level of .05.

The results of the quantitative datdysiareveal the major findings worthy of
notes:

1. Before starting the project, the results dicefclerks’ TOEIC pretest score
were reported in group to be very low namely theimum score at 85 and maximum
score at 355 of 990.

2. After ending the project, the results of offiderks’ TOEIC posttest score
were reported in group at higher scores TOEIC pteteore namely the minimum
scores at 185 and maximum score at 555 of 990.

3. Comparing office clerks’ TOEIC pretest and tpest scores in group, the
results reported the TOEIC posttest scores at rideoé the project higher than the

TOEIC pretest scores before starting the projstatiétically significant difference),
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And the office clerks’ TOEIC pretest arithmetic mescores before starting to teach
English model using lessons from websites had Mewyscores at 249.09 (SD=61.17)
However, after having 15 weeks training, the passtegithmetic mean scores were
increased to 295.68 (SD=87.73) The researcher fdbadthe difference between
pretest and posttest mean scores was 46.59. Tieeedif raw scores were 1325 and
the t-value was 3.983

4. Comparing office clerks’ TOEIC pretest and tpest scores individual.
There were 22 office clerks having a posttest aBdflthem could increase their
scores higher and 2 persons’ scores were the sathepbetest and posttest. The
office clerks’ TOEIC pretest and posttest scoreseweported that the only one office
clerk took the pretest by 190 points but it deceda® 150 points in the posttest.
However, there was a significant difference betw@&®EIC pretest and posttest
scores.

5. When comparing the difference of the pretest @ne posttest scores, the
results were reported that five office clerks irsed the scores more than 100 points.

In summary, when considering the analysis of tifferénce of office clerks’
TOEIC pretest and posttest scores, the resultseshdivat after the end of the project,
the means, the difference of total score, the peage of different score the posttest
was higher than the pretest score with statisyicatinificant differences. That meant
the English instructional model using online websitcould answer the research
guestion “Do office clerks have higher English laage proficiency when learning
through an English instructional model using onlwebsites?” These are now

discussed.
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The present study showed that the English instrnatimodel using lessons from
websites was an important teaching and learningftwaan instructor and a learner
who have no time to improve English skills or othefhis model using online
websites may become a kind of efficiency teachinlg for someone working in an
organization in the future.

5.3.1.2 Qualitative Analysisihe results from the qualitative analysis
fully confirmed the results from the quantitativeeo The data were collected from the
three kinds of instruments: a questionnaire, agrurtw, and writing weekly journal.

1. After the end of the course, the ipgrants were asked to
respond the close-ended questionnaire revealed dipemions towards the model
using lesson from websites. The result from thditpui@e analysis tftest) was found
that the participants accepted the English instvoat model using lessons from
websites. It was found that the mean score was wWti¢h was highly agreed and
strongly agreed on the 16 criteria and SD was(& Table 4.4)

2. The result of the analysis of the ipgrants’ opinion towards
the model using lessons from websites, it was fadilwadl some criteria are strongly
agreed. For example; “It was comfortable to leammglEh using lessons from
websites” and “It encouraged me to work alone moAs’most participants’ opinions
were both agreed and strongly agreed towards tlieehuging lessons from websites.
This was the important point to confirm the effeetiess of this English instructional
model using lessons from websites. The results atswered the second research
qguestion “Do office clerks have a more positive nopn towards an English

instructional model using lessons from websites?”
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3. The result of the analysis of thierview the participants was
found that they had a better understanding theresitof English structures as well as
were able to listen and speak English languagéofty sentences after training this
course. The participants dare to speak and redjpotié foreigners who contacted the
department and division. There were various issu@sdicate the effectiveness of the
model. Most opinions pointed that the model way wseful but some techniques had
to change especially “downloading the program”. Mparticipants liked to learn
English with lessons from websites. Moreover, teajoyed to learn with the model
using lessons from websites because it was veryfartable, easy, and complete.
These reasons were very important to point thecefieness of the model using
lessons from websites for training whoever workimghe workplace.

4. The participants showed their English lammguproficiency on
their responsibility in the workplace after attemglthe JEIM course. Every 5 week,
the participants wrote a weekly journal to dispteyv they like to learn English using
lessons from websites. The results from reflectstiowed that the lessons from
websites made them work alone on their responsilaind this model was appropriate

for training the staff working in the workplace.

5.4 Discussion

The results of this study confirmed the successhefimplementation of the
JEIM course was dependent on a number of relatddrfa The important points were
the characteristics of the learners, the instraeliomaterials, and the results of

evaluating the course. The details were discusséallaws:
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5.4.1 The Characteristics of the Learners
The first success of this study was the charatiesi®of learners who
work as office clerks in Kasem Bundit Universityhése participants work hard on
their responsibility so the available time was tital point to attend the course and
there was no any success without learners’ motimatror this study, the participants
were highly motivated to learn by self-studying. eThesearcher found that the
participants quickly improved their English langaggoficiency.

Before starting this project, all of office clerksre eager to learn English from
lessons from websites because they had never ktiogvkind of instruction. Most of
them liked to learn English using the instructiomaidel very much. Some mentioned
this instructional model was comfortable and easwynderstand whether listening,
speaking, reading or writing. Since lessons fronbsites provided were found that
were very useful for each language skills. In addijtlearners were also able to do
the exercises dealing with the contents and chieekahswers after finishing them.
The results of analysis were found that most KBfitefclerks were able to increase
their TOEIC posttest scores namely 19 of 22 oftiterks could increase the scores
with the higher percentage in group from pretestptsttest at 24.62 %. When
comparing the difference of mean scores betweeprttiest and the posttest scores,
the results were found that the posttest scores wmereased from 249.09 to 295.68.
The difference of mean scores between the pretebttlze posttest was at 46.59
points. There were 30 office clerks attending thetgst but 22 office clerks attending
the posttest. The missing persons gave any reasbysthey did not having the
posttest but one main reason was to they had ® dake of their family and there

were a lot of work on their responsibility. It wagident that missing persons gave the
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reasons that did not concern this model using tesfom websites. If they attended
to learn and practice like the others, the writelidved that they would increase their
scores. In this study, the participants, howewanained only 22 persons

However, there were two office clerks who could matrease their scores in the
posttest which were the same scores (250 and 2afspas well as the mean scores
and the percentage of the increased posttest stomsthe pretest scores. When
analyzing the results of the two persons mentiornieavas reported that both of
persons had to work for their faculty and there waedot of jobs on their
responsibility, however, they should check the suthiat were taught in each week or
asked their colleagues what contents learnt artiestuon lessons from websites as
well as did the exercises. The reasons mentiorsdesd to be unreasonable.

The last one who was a learner of 22 office cledkd the posttest scores lower
score than the pretest. The learner raised a reason was to the time limitation that
she had to take care of her family and her respditgiin the department was so
much. However, she mentioned that English was iaportant to her job. Further,
she would like to develop her English languagdskilit her knowledge was very low
until probably started with a fundamental English.

5.4.2 The Instructional Materials
5.4.2.1 The JEIM Preparation
The JEIM Preparation was divided into 5 steps Hevis
1. The needs analysis that focusedthen participants with a survey
guestionnaire and face to face interview and fothad the office clerks wanted to
develop their English language but the researchértd provide the appropriate time

for training. Moreover, the administrators of Kasdundit University (Dean of
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Faculty, Chiefs of Department or Division) becameaa of the needs analysis. They
expected to see the office clerks improve Englsigliage and increased their TOEIC
post-test scores.
2. The materials development

Since the JEIM was an English instruaiomodel using lessons from
websites which were completely provided in each sieb, the materials
development for the office clerks was very fine gelect lessons from websites
appropriate to the course objectives. Selectioridbgons from websites in three key
steps were the selection of lessons from websites, pilot study and course
adjustment, the course implementation, and theseoassessment.

5.4.2.2Implementing a JEIM Using Lessons from Websites.

After selecting lessons from websites, took a @tady, and

revised the model, the JEIM was implied to thenirag course for 15 weeks, total 60
hours. During the implementation, the participantye asked to write a reflection
based on the units instructed in every 5 weeks. réselts of the reflection were
found that most of the participants were satishigth the lessons from websites.

5.4.3.3 The results of evaluating the course

The participants were evaluated by TOEIC post-&dt&r the

end of the course. The result indicated that thiéggaants took the TOEIC post-test
scores higher than the pre-test significantly.

5.4.3.4 The Results of Office Clerks’ Opinionsowards Lessons

from Websitegl8cted.
This sectionsnsatistically analyzed by qualitative data. Most

of office clerks agreed to the online websitesdel for instructing in this project. It
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was found that the office clerks strongly agreethtonline websites (M=4.40) and
standard deviation = .47). The results indicated this instructional model was
appropriate with training English in the workplace.

5.4.3.5 The Results of Writing a Weekljournal for English

Instructional Model Using &ssons from Websites.

Every five weeks of the project, thiéice clerks were needed
to write a weekly journal in order to criticize hotley like each learning unit,
advantage and disadvantage, English language kdge/lén each week, and the
effectiveness of the instructional model.

The researcher found that most learners likede&onl this English on the
lessons from websites provided. When they weredaske they like to learn English
from online websites, the result was to the whelesbns from websites were very
useful because it was very easy and comfortableaim at anywhere and anytime.
Moreover, when asking about the advantage andifaelvhntage of the model using
lessons from websites, most office clerks menticthed the advantage of this model
was clear whether the objectives, contents andaegpibn, easy assessment, more
exercises, or colorfulness. However, there were disadvantages for learning with
online websites. First was “downloading” to stée tvebsites. It was very slow since
it was not the high speed Internet. Some onlinesite® consisted of animation,
various colors, and a lot of frame in presentasonlearners might wait for a long
time. Second, some online websites were very couipih explanation and contents
so when learning at home or available after workinstructor needed to explain the
problems occurred. When asked about the usefuboease on their responsibility,

most said that they could work alone without Erglsoblems. When they had to



108

face to English problems, they could solve thenth®smselves. Importantly, when
asking about general pictures of the model usisgdes from websites to instruct
other professionals, the model was very usefulefegryone who desired to learn
English because the learners could learn at anydimdeanywhere.

According to the results mentioned upwards, tofioonthat the instructional
model using lessons from websites was very usefulvihoever wanted to learn
English especially someone had no time to haveas iseclass. The results could
support the second research questions “Do offiekglhave a more positive opinion
towards an English instructional model using lessibsom websites?” The results of
this instructional model using lessons from welssgkrowed that they had a positive
opinion towards the English instructional modehgdsiessons from websites.

Since the second research question fwessed on the office clerks’ opinions
towards the instructional model using lessons freebsites and supporting with
semi-structured interview after the end of trainmgject together with writing a
weekly journal which was directly asked to the iheas. This survey was given in
class at the end of the project for assessingftiee@lerks’ satisfaction.

To start with preparing a close-ended questionn#ne researcher attempted
to find the best way for asking about their opisdawards the model using lessons
from websites in order to consider their respormsesach question. The close-ended
guestionnaire was the best instrument for thisyshetause the learners rated several
aspects of this training project according to thiéotving rating scale: 5 for excellent
and 1 for poor. The mean rating for each item @ashin Table 4.3.

As the data indicated, learners rated all aspddtiseocourse from “Good” to

“Excellent”. The highest rating was 5.00 and thedst rating was 4.20. Overall, the
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data suggested that were satisfied with this Engfistructional model using lessons

from websites.

5.5 Summary

This chapter presented the overview ofdtugly, including the background of
the problem, the purposes of the study, the reBedesign and methodology; the
summary of the major finding out based on the mesequestions; the discussion; the
implications for English instructional model usirlgssons from websites; the

limitation; the recommendations for the future sgsh; and conclusion.
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APPENDIX E

Figure 1. Questionnaire for KBU Office Clerks’ Opinions Towards
English Instructional Model Usindg.essons from Websites

This questionnaire needs to know your opinions toward English learning by
using online websites on four issues:1) General opinionsto learn English by using
lessons from websites, 2) Opinions to lessons from websites as an effective language
learning tool, 3) Opinions to the use of lessons from websites as effective self-study
tools, 4) Opinions to the use of Iessons from websites for doing your assignments. The
data obtained will not affect to your annual salary consideration.

According to the following pages, you will find statements related to English
you need in each skill. Please read each statement carefully and mark (X) in the box
in which is agreed with your activities in the statement. These are the level of
opinions that may be agreed or disagreed with you.

Strongly agree
Agree
Neutral
Disagree
Strongly Disagree

Strongly agreemeans that you strongly agree with the statement or activity whichis
described in each statement.

Agree means that you agree with the statement or activity which is described in each
statement.

Neutral means that you are both agree and disagree with the statement or activity
which is described in each statement.

Disagreemeans that you disagree with the statement or activity which is described in
each statement.

Strongly disagreemeans that you disagree with the statement or activity whichis
described in each statement.
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Strongly Agree | Neutral | Disagree | Strongly
No Opinion Elements N.30 Agree Disagree
A. | General opinions to learn English by using lessorfeom websites.

1. It will not motivate me to learn English.

2. It will be awaste of time.

3. It will be difficult.

4. 1t will be fun.

5. It will be complicated

B. | Opinions to lessons from websites as a effectivenpuage learning tool.
6. It will be effective for developing my English
language skills.
7. It will be relevant to me.
8. It will develop my English.
C. Opinions to the use of lessons from websitas effective self-study tools.
9. It will encourage me to work alone more.
10. It will be more useful than listening a teacher
in Class.
11. It will not be flexible.
12. 1t will give me useful feedback.
D. | Opinions to the use of lessons from websites for wking in the workplace.

13. 1 will do my work easily and
Comfortably

14. 1 can solve the problems dealing with
English by myself.

15. | can practice English language skills
comfortably at all time and anywhere.

16. | can search any information to support
my work at all time.




APPENDIX F

Analysis Office Clerks’ Using English Problems bynterviewing

Office clerks’ English using problems in the workpéce.

“Positive” meansaninterviewee does not have or less English usinglpnos

in their workplace.

“Negative” means an interviewee has English using problentkair

workplace
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APPENDIX G

Rating scale for three English experts’ evaluatingnline

websites form.

Evaluating Online Websites Form

Site Information

Title

Thinking about communism/A political prisos&n unexpected
refund/A visitor in the night/Diversity in Califora/Our singing

Online Website

http://www.englishlistening.com

Target Audience

Adults (Office clerks)

Language
Activities/Skills

O Reading O Writing
O Listening O Speaking
O Grammar O Vocabulary

O Other—Please specify:

Site Description

This site is an excellent online website for praaoty listening comprehension in

which is provided for every level of learners. Usyahere are 10 listening passage

that are displayed in the web menu such as s@saés, university life, interesting

events, life style, music etc. It is divided inteot parts: free passage and commerc

passage. For this research, free passage wasesdiecpracticing listening. In this

site, learners themselves can select from thesssube menu and study in the

al
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details of the page such as topic, length of stering tape, accent, gender, and
speed. In addition, learners can return to lisgninthe menu. Learners can use thé
study aids: questions, question & answers, trapisfhe advantage of this site is tg
the learners can repeat the tape if they canriehlihe whole speech. They can
answer the questions provided and can check treekp®y clicking to the transcript.

The learners can learn the whole passage on the sit

Rating Scale:
5= Very Satisfactory
4= Satisfactory
3= Uncertain
2= Unsatisfactory
1= Very Unsatisfactory
No Online Websites How to interpret the basics Score
selected
1. www.englishlistening.com 1). Purpose:
1. Is the purpose clear? 514 (3|2 |1
2. Is the content in line with the 514 (3|2 |1
purpose?

3. Is the online website appropriate forits 5 |4 |3 |2 | 1
targeted learner?
2). Accuracy:
4. Is the content accurate? 514 (3|2 |1
5. Are spelling and grammar accurate? |5 |4 |3 |2 |1
3). Currency:
6. Is the Online website current?
7. Is the website updated regularly? 514 (3|2 |1
4). Authority:
8. Is there information on the author? 514 (3|2 |1
9. Is the author well-recognized for his of

her work?
5). Loading speed: 514 (3|2 |1
10. Does the online website download
fast? 514 13|21
11. Do the content pages download
efficiently?
6). Usefulness: 514 (3|2 |1
12. Does the online website provide useful
information? 514 13|21
13. Are the language activities or tasks
useful?
7). Organization: 514 (3|2 |1
14. Is the online website well organized
and presented? 514 (3|2 |1

15. Is the online website interesting to ladok
at and explore?
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16. Are screen displays effective?
8). Navigation

17. Is the online website easy to naviga

18. Are on-screen instructions easy to
follow?

19. Is it easy to retrieve information?

20. Are hyperlinks given properly?

9). Reliability:

21. Is the website free of bugs and breg

22. Is the online website free of dead
links?

10). Authenticity:

23. Are the learning materials authentic

24. Are authentic materials provided in
appropriate contexts?

11). Interactivity :

25. Is the online website interactive?

26. Are methods for user input effective
employed?

12). Feedback:

27. Is feedback on learner responses
encouraging?

28. Is error handling meaningful and
helpful?

13). Multimedia:

29. Does the online website make
effective use of graphics, sound ang
color?

30. Is the level of audio quality, the scal
of graphics or video display
appropriate for language learning?

14). Communication:

31. Can the user communicate with rea|
people online through the website?

32. Is online help available?

15). Integration:

33. Can the learning materials be
integrated into a curriculum?

34. Does the content fit with curricular
goals?

te®?

ly
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Overall Rating

1 Very Poor (Not recommended at all)

2 Poor (Not appropriate)

3 Adequate (Acceptable with reservation)
4 Good (Appropriate for use)

5 Excellent (Highly recommended)

cloNoNoNe)

Additional Comments

Approved by ... Date Approved

Adapted from Jeong-Bae Son
By Jakkapat Dumridhammaporn
Kasem Bundit University (Pattanakarn Campus)
Bangkok.




L esson Plan (Week 1)

Two sessions/4 hours

Thefirst and second sessions

Date

Objective of the U

Materials

Activities/Assessments

August20, 2006
8.00-10.00 a.m,

1. Present the objective
of the course.

2. Introduce the sample
of online websites that
are used for the study.

n

1. Computers

2. Online websites such as
www.starfall.com

www.RosettaStone.com
www.auralog.com (Tell me more)
www.itedusoft.com

www.nwt.literacy.ca
www.onestopenglish.com
www.englishlistening.com
www.cdlponline.org/index.cfrm
www.elrebumbio.org/students/english
www.arts.uottawa.ca/writcent/hypergrammar/rvphr
www.1-language.com
www.manythings.org/
www.literacytools.com
www.mediaworks-online.com
www.bbclearningenglish.com
WWw.voa.com

3. Handouts

3.1 Reading Comprehension Techniques
- Scanning

- Skimming

- Finding the Pattern of Organization
- Making inferences

- Previewing

- Predicting

- Guessing

- Learning to look for the topic

un

Warm up (30 minutes)

1. Greetthe learners and introduce the course

2. Introduce the instructors: Mr. Frank and Mr. Jakdtap
Presentation (120 minutes)

1. Tell the objectives of the course.

2. Tell the rational and problems of office clerkskiBU.

3. How to study and operate with the online websites

4. The benefits of online websites toward English héag and
learning.

5. Try to search each online website in order to glevor the
course.

6. Explain each online website why it is used to pecact
learners.

7. Explain how to evaluate them

8. Tell the benefits that will gain from this course.
Evaluation (60 minutes)

1. Listen to CD-ROM of TOEIC test sample.

2. Choose an online website to learn the whole website
3. Do the exercises about reading techniques sucteasisg
skimming, inference, contrast and similar, reason
Reflection (20 minutes)

1. Learners are asked to write a reflection dealirty any
knowledge they will obtain from this course.(week1-

2. Interview 5 learners about the project that thely lva
studying.




How to read a paragraph
How to read faster
Reading graphs, tables and charts

3.2 Thinking skills

3.3 Writing skills
3.3.1 Phrase writing
3.3.2 Sentence writing
3.3.3 Paragraph writing
3.3.4 Essay




Aims:
Skills:
Resources:

Time:
Domain

L esson Plan (Week 2)

Able to speak “Self-Introduction” precisely.
Listening for general comprehension astéhing for detail.
www.englishlistening.com/itemdtl.php?raid=00420

www.onestopenglish.com

200 minutes (approx.)-not including optibsiage.
Intellectual skill and Cognitive skill

Date Objective of the Unit Materials Activities / Assessments
August 27, | 1. Able to introduce 1. www.englishlistening.com. Warm up (10 minutes)

2006 him or herself to 2. www.onestopenglish.com 1. Greetto everybody in the class and talk about élihes herself.
8.00-12.00 | someone. 2. Ask some questions to him or her such as

a.m. 2. Able to listen to self- How about you?

introduction and answe
the question precisely

Where is your residence?
What is your parents?
Presentation (180 minutes)
1. Click onwww.englishlistening.com/itemdtl.php?raid
2. Select Art’s self-introduction and play the record.
3. After listening Art’s self introduction, try to aner questions about Art, a retired mg
, Who's a seventy-four year old and has a passiogdif. He is an American.
Questions for Art’s self Introduction
1. How long has Art been retired?
2. What did Art do?
3.  What does Art like to do now?
This is his transcript for Art’s Self Introduction.
“hello um my name’s Art. I'm 74 years old andvdiin a retirement community with my wife
Selma. | retired about twelve years ago from tloydle business. | was in the bicycle busines
for thirty-five years. Twenty of the thirty-fiveaye | ran my own business. After | decided to g
my business, | became a draftsman. | work at beidgaftsman for five years and then | retire
.the retirement community | live in uh requires yauforty-eight years or older. In the
community | engage in many activity, oil paintistgin glass projects. My major activities,
however, is golf. Weather permitting, | play evayd/Ne have a golf course in the communit]
and since | play more often that | used to befartited, my game is improved very much.”

=

4. Divide the learners into ten groups in order tesprd “Self-Introduction” before the

ell



class.

Learners discuss to write a script for “Self- Intngtion” for three minutes.
Try out their presentation.

Presentation for three ours each.

Other learners ask questions dealing with learrsgréech.

. The instructor comments each speech. and suggedsihepeak well.
Contents Extension

CeNoO’

1. Click onwww.nwt.literacy.cal/issu&(Map Work)
2. Listen to description of “Map Work” in issue 1
3. Read the texts and answer questions
4. Do learning activities in the program.

Handout Reading
Scanning a table of contents, index and timetable

Evaluation (40 minutes)
1. Answer questions from “Map Work”.
2. Presentation
3. Discussion
4. Reading test (Multiple Choice).
Reflection (10 minutes)

Learners have to describe what knowledge is theflidar their studying and what they learn
from the class.




L esson Plan (Week 3)

Aims: Able to listen and answer the questions atlye
Skills: Listening and speaking comprehensively
Resources: www.RosettaStone.com
Time 200 minutes (approx.)-not including optibsiage.
Domain Intellectual skill and Cognitive skill
Date Obijective of the Unit Materials Activities/Assessments

29 August,2006
8.00-12.00 am.

1. Able to listen and speak
comprehensively.

2. Able to explain how differen

between present simple and

present progressive tense

www.RosettaStone.com
www.manythings.org

Warm up (10 minutes)
1. Each learner shows his/her activity and changetd present progressiv
tense from present simple tense such as walk, paimt, eat etc.: I'm
walking, | am running.
2. Change these present progressive verbs into preisaple tense.

Presentation (180 minutes)
1 Click onwww.RosettaStone.com
2 Match the picture with the conversation thatdeas heard.
3 Study the vocabularies that learners heard #rid the blank.
4 Consider the animation, then change the verlspirgsent progressive tense
5 Check the answer
6 Click on www.manythings.org
7 Select an exercise dealing with present simplsgt@nd present progressive
tense
8 Indicate how different is between present singple present progressive
tense.
9.Do supplementary assignments if learners finigiefdre others.

Evaluation (20 minutes)
1. Click on www.manythings.org again.
2. Find a present simple and a present pssgre
Exercise selected by instructors.
3. Check the answers




L esson Plan (Week 4)

Two sessions/4 hours

Aims: 1. Able to listen and read the texts comprehatgiv
2. Able to ask for and understand directions.
Skills: Reading Techniques such as scanning kinthsing.
Listening and asking directions.
Resources: http://humanities.byu.edu/elc/Teacher/SectionTheesdnl.html
http://web2.uvcs.uvic.ca/elc/studyzone
Time 200 minutes (approx.)-not including optibsiage.
Domain Intellectual skill and Cognitive skill
Thefirst session
Date Objective of the Materials Activities/Assessments
Unit
1. Able to listen and 1. Exercise sheets Warm up (10 minutes)
September3, | read the textg 2. Online website : 1. Greeting the office clerks and welcome all membipssh
2006 comprehensively. | http://humanities.byu.edu/elc/Teacher/SectionThree/ 2. Talk about map, lose the ways, directions.
8.00-10.00 a.m.| 2. Able to ask for “Asking Directions”

and understand
directions.

3. Dialog and Practice
4. A pencil or a pen for taking notes

Presentations (60 minutes)

1. Askthe learners to read a text provided by a dirog and
answer questions.

2. Scanning and skimming are taught as a reading igpafin
(Both reading techniques are provided in a shetht @{amples
to scan and skim)

3. Answer questions in handout with the following gelides:

- What kind of this text is......

- What is the title of this telling story?
- Who retold this story?

- Who animated this story?




10.

11.
12.
13.

- How do you think about the story when you saw th
title at first?
Click to www.starfall.comand search Chinese-fables/one
rice/load.htm?f
Listen to the sound-track of “One Rice ThousanddGahd
take a note by using the guidelines provided

Look for the paragraph in online website that thegrd in
their sheets and read aloud.

Ask the definitions of difficult vocabularies suah skinny,
stick, bowed, grew up, forget, promise, took tdapa filled
with, remind, and kind.

Answer questions in sheets by using the conterttseionline
website.

Divide the learners into 6 a group and summarieestbry
reading by using the guideline provided. The foilogvis an
example:

-Name of student: ...............

-How many actors and actresses are there in thrig?st

-Who is the main actor?

-Write a brief story for presentation.

-How do you think about this story?

-The writer's expressed purpose is.....

-The main idea of the writer is .........

-The philosophy that the writer wants to present.is..
Prepare to present the summarized stogyrepresentative of
each group.

Present their task orally group by group.
Voting the best presentation.
Summarize again by an instructor.

Evaluation: 20 minutes)

1
2.
3.

Oral presentation

Written presentation

Listening test by matching the pictures to the spée Audio
CD.




The second session

Date Objective of the Materials Activities/Assessments
Unit
1. Able to listen 1. “One Rice Thousand Gold” | Warm up: (10 minutes)
September3,| comprehensively of www.starfall.com 1. Greeting to learners in English language about #heining meal in order to take them to present
2006 and respond the 2. Exercise sheets the most important food.
10.00-12.00 | questions orally 3. A pen or pencil for taking a 2. Talk about Chinese language and China map again.
p.m. about the telling note as listening to a sound
story online track..
websites. Presentation (50 minutes)
1. Look at the vocabularies provided that concern the stach &s skinny, stick, bowed, grew up
2. Able to forgot, promise, took to, palace, filled with, rexdj and kind.

Match the vocabularies of... the story reading with théniton in a sheet.provided.
Explain the vocabularies with their definitions in English
Fill a vocabulary provided into the blank of sentences...... appropriately.
Explain the difference of two kinds of question makingestion by question words such as
who, whom, which, where, when, how many or muchatwtvhy, and a question with a helping
verb such as is, am, are, was, were, have, hasdbadoes, did, will, shall, would, should, can
could, may, might, must.
. Listento the sound track of “One Rice Thousand Goldivefw.starfall.com
7. Takeanote as learners are listening to the sound track gni respond the questions by usin
guidelines provided such as
Situation: ...............
Speaker's name: .................
Date: ....coooiviiii
Occasion
What is the general subject of this talk?
What is the main point or message of this talk?
What is the speaker’s organizational plan?
What transitional expressions does the speaker use?
Does the speaker digress from the main point?
Write the speaker’s main point in no more thandlsentences.
What is your personal reaction to the talk?
(Based on Devine, 1982, p. 33).
8. Ask the learners to summarize the story briefly suech a
How many actors and actresses were there in thg?sto
What country did the story happen?

summarize about th
telling story orally
in English

3%
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Who is Han Shin?

What did Han Shin promise to the old woman?
What did Han Shin become?

What did Han Shin give to the old woman?
What did “one rice thousand gold” refer to?
What did Han Shin do every day?

What did the old woman do every day?

Where did Han Shin live when he grew up?
What does the meaning of “bow down"?

Why did people love Han Shin?

9. Preparetosummarize the story orally by a member of a three-persomgro
10. A representativeorally presentsin front of the class in English.
11.A lecturer summarizes again

Extension Activity (30 minutes)

In case of some learners can finish their tasks;, tan go ahead the other online website provid€te
Dog and Hisbone”......................l http://www.starfall.corp They can practice the activities
provided in handouts.

Evaluation: (30 minutes)
1. Respond the questions orally.
2. Fill the vocabularies in the
Blanks.
3. Listening test (page 23-32).
4. Dictation for summary by an
office clerk.

Reflections:

The learners have to describe the conditions, enrients, teaching techniques, materials, English
knowledge, usefulness, and attitudes to the uselofe websites, self-studying tools, and learning
potential tools that all mentioned are provide@mthe class is time up.

Comments:




L esson Plan (Week 5)

Two sessions/4 hours

Aims: 1. Able to read comprehensively by using reading
heoues.

2. Able to explain a process with writing andaldeg

Skills: Reading techniques and how to explainettimg by writing
and akieg
Resources: www.nwt.literacy.ca
Time 200 minutes (approx.)-not including optibsiage.
Domain Intellectual skill and Cognitive skill
Thefirst session
Date Objective of the Unit Materials Activities/Assessments

September10, 2006
8.00-10.00 a.m.

1.Able to read the texts. .
comprehensively.

2. Able to explain the process

of the election briefly.

1. Exercise sheets

2. Online Website :
(www.nwt.literacy.@)
“How to vote” in issues 2
of The Northern edge.

3. A copy of the last
election in Thailand from
a newspaper.

4. A pencil or a pen fo
taking notes.

Warm up (10 minutes)
1. Greeting the office clerks and talk about the election.
2. Talk about the last election in Thailand.

Presentations (50 minutes)

3. AsKk the learners to read an election news provideal $tyort time and answer
questions.(Scanning and Skimming will be usedrtd the answers).

4. Match the definitions of technical terms with difficuliords: vote, an election campaigr
get involved, territorial election, voters listgister to vote, vote by special ballot,

vote by mobile poll, the polling station.

5. Check their answers in teacher’s answer keys includkpaén the meaning of each
term.

6. Click to www.nwt.literacy.caand click to “Election (issue 2)” and listen t@tbound of
the online website.

7. Listen to the sound of “Learning Activities” and take @ by using the guidelines
provided:




-The official document was sent to ......
- The reasons for sending the official docuinwess to.

- If the elector required more information, he/slael
to....
- The Chief Electoral Officer was at.....................
- The electors had to use theirrights at .................
- The telephone and fax were ..............c.coeevieenis
- The steps of the electionwas ...................coe.e.
- The candidate’s name were ............cc.oeevveennnn.
8. Listen and read a conversation of elections.
9. The learnerdiscuss “what can the voters do during an
election campaign?” and summarize the election
campaign in Thailand.
10.Summarize how to vote as a voter in a general
election of Thailand by the five person group.
11.Present the summary of the election group by group
orally.
12.Summarize the election again by a lecturer.
13. Have a reading comprehenstest.

Evaluations: (30 minutes)
1. Oral presentation.
2. Written presentation.
3. Reading comprehension test by matching the pictorése speech in Audio CD.
4. Read short passages and answer questions (multiple
choice and description items.




The second session

Date

Objective of the Unit

Materials

Activities/Assessments

September 10, 2006
10.00-12.00 p.m.

1. Able to read the texts. .
comprehensively.

2. Able to explain the proces

of the election briefly.

1. www.

onestopenglish.com.

2. Election passag
shandout.

Warm up (10 minutes)
1 Pre-reading tasks
Click to www.onestopenglish.com

a) Ask students, to make a list of the most esseftttahpletely necessary)
possessions in their lives. Don’t mention mobilemds-just see if they
come up with this.

b) Then ask pairs to compare their lists-have thegtevrithe same things? D
they agree about what's essential and what's neergial? Do they really
need a car or can they catch the bus?

c) Get a student to read their list out- and ask stffighey have anything
different to add. What's considered to be the ragsential possession by
the students?

Tip: encourage discussion
Getting students to disagree and compare theisigesm good speaking activity-it will also he
students to interact with the text later on.

d) Read out the first two paragraphs of the readingdibnd get students to
call out the missing item-can they guess correetigbile phone)?

e) Ask students to put their hands up if they agreh thie writer-or do they
think a mobile is essential®n’t hand out the reading yet.

Tip: provide opportunities for personalization
If necessary, prompt students: What problems cowdbiles not allowed in some public area

2. First reading tasks (20 minutes)
Now give each student the reading. Ask them to tkadrticle as quickly as possible ar
to compare the ideas they mentioned in pre-readisigf. with those in the text. Do this
by asking them to summarize the paragraphs. Thiedire could be Mobiles aren’t alway
as useful as we want them to be ... Had the studengested that? They don't need to
write-they can just chat with their partner.

1=

57




Tip: motivate students to read more quickly
Explain to students that they will get the genétah of a text more easily if they read quickly
Slower readers will worry about the individual wsrahd their meaning and fail to get the gist.
Also tell students they will be able to read itiag@nd again) so not to worry that they don’t
understand it all after the first reading.

— -

3. Second reading tasks) (20 minutes)

a) Ask students why they think the author wrote the. tefo
amuse/complain/justify/criticize/inform? For symipg?) What message
does the writer want to deliver? (Mobiles are tde? Mobile users are
inconsiderate?) Who is the target audience? (Malsiégs? Friends?
Sympathizers?) Give them a title time to think atibese points.

b) Students read again and underline the points of they agree with and
underline with a wiggle the points they disagrethwi

¢) Insmall groups get them to compare-have they Uinéerthe same bits in
the same ways? Encourage them to explain why theadisagree.

Tip: raise awareness of a writer’s intention.
Students should be aware of the reason for a tekt@recognize opinions that are expressegd.
And of course, they should be encouraged to conthareown views to those of the writer.

4) Third reading tasks (20 minutes)

a) Finally, ask students to look at the stfléhe text. If it's agreed the writer is
complaining, how does this affect the writing? Bhedents have read the text twice now-what
have they noticed about the text that may be diffeto other readings they have done?
Can they see that it's more like someone speakiag writing?

b) Then get students to:

o find examples of rhetorical questions, e.g. So istthe point?
find examples of aside remarks, e.g. (and thistisestory).
notice the length of the sentences, e.g. Theyamglong in places.
notice the use of intensifiers, e.g. really hatg/gtuipid thing.
notice the use of italics for emphasis, e.g. aeeargency.

e Find examples of informal language, e.g. come imdlgiguy/stupid thing.
5. Post-reading tasks (20 minutes)

a). Individually get students to think about their olbagbears’ (things or situations that
annoy them). What really annoys them and makes #ragry? Give students some time to
think. Their answers needn’t be serious and if t@yt think of anything they can make
something up.




Tip: link the reading to writing

Reading should always be linked with the otheldskiRefer to the points in third reading task b

before starting.

b). Then have a go at speed writing — basically stugderite for about 10 minutes non-stop|
without worrying about language, grammar or punibua They just need to concentrate on
their ideas-in this case their complaints aboutetbing. Have a look at

www.onestopenglish.com/Skills/Writindr more information on speedwriting and have h go

c). Students can then read their complaints to etteér. They then edit and make necessa

changes together, and then write it up for homewGet them to add an appropriate title, toa.

6. M obile Phones: Reading

| don’t have one, and if | can help it, | won't eget one in the future. And | hate the
assumption that | need one. Or that I'm strangehaging one. | opened a new bank accoun
the other day and the woman who was helping metf@ads a true story) asked me if | was
serious when she found out | didn’t have one. $helg couldn’t see how | could live my life
without one. | don’t see why-I can be contactedane, or work, so what's the problem?

Yes, | have a laptop computer and instant accedgetimternet; yes, | have a digital camera and

yes | have a microwave oven and an i-Pod but |labslyp refuse to geta ........... !

Of course | can see how useful they could be, bhatlit there was a real emergency they
could come in handy, but that's not always the c@kere was a story of a guy who had a
parachuting accident and found himself on top dffawith two broken legs. He had his
mobile with him but-guess what? He wasn’t ablege it because he was in a remote area!
in great pain, he had to pull himself along theugid with his elbows until he got to a road an
could stop motorist. So not much help for him theas it? And once when | very reluctantly

rang a friend on her mobile (from a telephone boxie platform) because she was very late

arriving at a train station she didn't answelty? Because, she said (When she eventua
arrived) that the battery was flat! So what's tléing? (And calling mobiles is so expensive!)

Other times they create the emergency themsehaaeRber that awful story of the
Kenyan student? She dropped hers into a pit lawimt ‘answering a call of nature’. So she
offered the equivalent of $ 13 to anyone who cadtlit for her and what happened? Three
men died, intoxicated by the fumes because theg s@idesperate for the money. That's
awful. And don't they cause cancer? Apparentlye,dkneral scientific opinion at the momen
is that the benefits seem to outweigh any knowrgdembut it's best to use a hands-free kit.
I’'m not sure about that. An independent report neo@nds that under-16s use theirs only fo
essential calls — ha! Try telling that to a teemhge

And no gentle burr burring either but we have s$teln to the theme tune of a soap opera,
a national anthem, or ringing bells while the ownanmages in the bottom of their bag to fin
the offending item.

50,
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But these aren’t my main bugbears. No. what | lat®w my daily life is affected
negatively by other people using theirs. Take tatgant — | really, really hate it when friends
arrive and the first thing they do is put their rited on the table so that, in the (likely) event pf
it going off they stop talking to you and startagimg you. Are they doctors? Are they giving
advice on open-heart surgery? Are they talkingtmtlost friends? Sick relatives? NO! It'll be
their mother who they saw recently, or other frietitey’re going to meet soon. For me it's the
height of rudeness. And of course | also have taipwith the same happening on the next-|
door table too. And how inept and pointless theveosations! ‘I'm with Jenny and we're
having Dim Sum.” The person needs to know that? I'Hi on the train now and will be there
in about 10 minutes.” So? Are they not expected?t@aey just turn up in 10 minutes and sa
‘I'm here.’? | don’t want to know what strangersldiesterday, what they plan to do tomorro
or what they're doing now (I can see what they'oind now!).

I'm also affected by the light — do the owners Igeabt realize how bright they are? OK
maybe the stupid thing is on vibration but whes ithbened in the cinema, or at a concert the
owner is all lit up and then | can’t concentratevdrat I'm watching the show? It drives me sp
mad! The mate of mine sitting next to me actuatigwered his and started whispering loudly —
but when he saw the look on my face he instanthagzed. ‘Sorry — it's my sister.” So?

Finally, it's an excuse to be late. If the waitiinignd can be contacted ‘Just to let you knog
I’'m going to be half an hour late’, then somehovngdate is therefore OK. No! Just make a
effort to arrive on time! Sometimes friends evearbé me for sitting alone for twenty minute
when it was they who were late because, they jnsisiuldn’t be contacted! No — I'm never,
ever going to get onel.

Macmiillan Publishers Ltd 2006/ Downloaded from #hdls section in

www.onestopenglish.com
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Evaluations: (30 minutes)
1. Discuss about the usefulness of a mobile phone.
2. Summarize the usefulness and the problems of alenplone and present them with
power points.
3. Test with reading comprehension items.
4. Are mobile phones necessary for you in the preday® Why?

Reflections (after the end of the third week).
Learners are asked for writing the main paimd any English knowledge that they have just
learned this week.

Comment:



L esson Plan (Week 6)

Thefirst session

Aims: 1. Able to listen and answer questions from cosatson.
2. Able to dictate difficult vocabularies
3. Able to read the passages comprehensively
Resources: www.nwt.literacy.ca
Time 200 minutes (approx.)-not including optibstage.
Domain Intellectual skill and Cognitive skill
Thefirst session
Date Objective of the Unit Materials Activities / Assessments
Septemberl0, 2006 1. Comprehensively listening | http://www.nwt.literacy.caissue Warm up (10 minutes)
10.00-12.00 a.m. and reading www.onestopenglish.com 1. Greeting the learners and ask them about a telepbiirsuch
2. Learn new vocabularies on | “America’s road romance dies” as.
grizzly bear research -How much baht do you usually
pay?
-What ways do you pay for telephone
services?
-Where do you pay for your
telephone bills?
2. What information is contained in a telephone bill?
Presentations (60 minutes)
Learners clickvww.starfall.com
1. Learners are divided into 4 groups: ten each group.
2. Each group listens to the introduction of the pnétiary page.
Then search for “Folk Tales: The Four Friends”
3. Discuss with 10 minutes in order to summarize tbeys
4. Answer questions orally.




5. Teacher summarizes the story briefly.
6. Ask some groups present their summarized story.
7. Click on “Grizzly Bear Research Uses

Satellites”
8. Listen to the description of the story with theraation (please
search

www.nwt.literacy.calissue 1
“Biologists in the Northwest Territories (NWT) atleing research
on grizzly bears using satellites and special coliat they put on
the grizzly bears.

There are two new diamond mines in the NWT. Théobists
want to see how the grizzly bears are using timd End how they
are reacting to the mines, roads and human acthatiyhave come
with the mines.

This kind of information will help biologists andimes to
understand how bears use habitat and hopefullyceethe harmful
impacts of new developments.

9. Grizzly Bear Vocabulary
Office clerks study new vocabularies of the stoonf the website
as follows :

There are some hard words in the articlgrarzly bear
research. Study the words below before you begjroathe
activities.

Resear ch: to study or find out about something, usuallyrégding

or doing experiments.

Biologist: a person who studies living things like plantd animals.

Tranquilize: to make calm or peaceful; to put to sleep.

Upload: to transfer or move information or data from @oenputer

to another. For example, data is uploaded frontttiars to the

receiver on the airplane.

GPS: GPS sends for “Global Positioning System using| izt

signals to find the exact location of a receiveyamere on Earth.

Data: information or facts collected

Habitat: the place or environment where a plant or anmaalrally

or normally lives and grows.

Satellite: a spacecraft that is sent into orbit around thetE the

Moon, or another heavenly body.

10. Again, learners listen and read “Grizzly bear res@aand
summarize this article briefly.




11. Answer the questions dealing with grizzly bear aeske orally.

12 Write a brief story on the whiteboard
Evaluation :

1. Orally

2. Answer questions
3. Discuss

4. Write a brief story

Reflection:
Learners are requested to write everything they&shin this week and

how they are satisfied with environments, knowledgmed, teaching
styles.

Comment



L esson Plan (Week 7)

Thefirst session

Aims: Introduction to telephoningww.onestopenglish.coymon
Septemx®06.
Skills: Listening for general comprehension dishg for detail, improvised
speaking
Resources: Cut up copies of the pair-work cards,card per student.
Cut up copies of answer key, one section per pair
(Optional). Copies of Telephoning 1, Part 2, peestudent.
Time: 60 minutes (approx.)-not including optiostdge.
Obijective of the Unit Materials Activities / Assessments
Date
September24, 2006 1.www.onestopenglish.com Warm up
8.00-10.00 a.m. 1. Be able to listen to general | 2. Exercise sheets and answer| Stage 1The last one wins (15 minutes)
comprehension, detail, and key. 1. Ask When did you last....? To the class with someghjiou think you did
improvised speaking. 3. Pair-work cards more recently than them, e.g....make photocopieg@ufwere the most
2. Be able to read the article recent, give yourself a point.
“telephoning” comprehensively 2. Students continue this game, asking When did ystu.l& and scoring
points.
3. Asthe game progresses, move onto when studentidgs in English,
e.g. read in English? Finish with ...telephone in lEm®
4. Discuss telephoning in another language, includéad experiences. Say
that you will cover the basics of telephoning irs lesson.
Presentation

Stage 2Speaking and listening - Pair-work error correction (20 minutes)

Hold up the student 1 and 2 cards and explainttiggtare two copies of
one telephone conversation, but with differenceshEpair reads the
dialogue to each other and finds the differencesomit showing their
sheets. Each time, one version is better due tomgea, politeness etc.
They should discuss which is better and correctritstakes.

Give out different dialogues to each pair, e.g. ¥@ogation A, Students 1




and 2 to the first pair, Conversation B, studenasd 2 to the second pair
etc. In a small class, save some dialogues totgipairs that finish
quickly.

Let the class start. Monitor for pronunciationttasy read out the
dialogues later.

If they think they have finished, quickly check detithem know if they
have missed some differences. As groups finiske tiem copies of the
answer key (for their dialogue only).

Answer any questions.

Listening for general comprehensiom(itutes)

When all the groups have checked their answetghth there are five
different dialogues and all involve the same peisging to get through to
someone. Ask for the names ( Ms A. and Ms. B.).the students the
class is going to work together to put all the atiles in order. Ask if
anyone thinks they have the first dialogue. Askthe read it out. The
others should listen to check if they agree ihssfirst and to find out
which dialogue carries on from this one.

Continue with all the dialogues until most of thass agree on the order,
repeating if necessary.

Give out complete copies of the answer key for theicheck their
answers.

Stage 4 :
1.

2

Optional stage : Language analysisnjp0tes).

Give out the worksheet, telephoning 1, part 2 akdstudents to complete
it in pairs, finding the language in the dialogues.

Check the answer as a class (see answer key)

Stage 5.:
1.

Speaking — Getting through challeB§enfinutes)

Ask students how many reasons Ms. A was givendbbeing able to
speak to Ms. B . (She is on another line, in a mgebut of the office and
the line is bad). Ask if they there were signallemns or if it was just an
excuse.

Brainstorm more possible reasons for not gettingugh.

Put the students in pairs and tell them they ameggim play a game about
getting through. Student A is going to try to debugh to someone.
Student B will take on all the other roles (recepist etc) and will try to
hinder them, using a different reason each timed&tt B gets one point
for each time the other person has to make a nenepball and half a
point for every time they put them on hold.

Let students start. Any teams that finish quickdy switch roles and
repeat.




5.

Assessments:

Test by telephoning between a pair of learnersljoud

Fill appropriate words dealing with telephoninglie blanks.
Discussion and activity participation in class.

Telephoning test:

Directions: Add extra language to each of the sentences batarcheck
your answer in the answer key.

AODNPE

Stop the class after 5 or 10 minutes and get fezdtya how many points
they got and what excuses were used. Discuss \elimlses were
believable.

1. .. Jane speaking.

2. Canlspeakto ......... your marketing department please?
3. ... check if he’s available.

4. ... hold .......... , please?

5. Mr. Thatcher is in a meeting .............

6. Would you like ......... a message?

7. Tl pass your message on .................

8. anything else?

9. Il sorry; ......... | didn’t catch your name?
10. I'm...... sorry.

11. Canlcheckthat .................. ?

12. I will getbacktoyou......................

13. Can you speak ......... louder, please?

Summarize the important terms and speeches whécbftan used to receive and
answer telephoning.




The second session

Date Obijective of the Unit Materials Activities / Assessments
September 24, 200§ Learners are able to conversel. Two mobile phones Presentation (70 minutes)
10.00-12.00 a.m. | each other fluently. 2.  Two microphones 1. Divide the learners into 10 groups. Each contaiaggdoup.

3. www.englishlistening.com 2. Draw atopic:
2.1 Direction
2.2 Travel and Bus number
2.3 Health
2.4 Education
2.5 Family

2.6 Take atrip
2.7 Birthday party
2.8 Congratulation’s Day
2.9 Vacation
2.10Go shopping
3. Each group have to discuss about the topic andtplaonverse on
telephone via microphones
4. Two of each group prepare to present their tapid¢Hree minutes.
5. Present their own topic via their telephones or itegthones and
microphones.
6. The instructor comments each group.
Evaluation (20 minutes)
1. Fillin the blank with an appropriate word/wordégse or sentence.
2. Test listening skill by listen taww.englishlistening.com

Reflection (10 minutes)
Learners are requested to write their opinions atedephoning study,
environment,

Comments:



L esson Plan (Week 8)

Thefirst session

Aims: 1. Able to read comprehensively and answer quesfprecisely.
2. Able to increase learners’ reading speed
Skills: More confident readers and perhaps wamnéad more in English outside the classroom.
Resources: www.onestopenglish.com
Time: 200 minutes (approx.)-not including optibsiage.
Domain Intellectual skill and Cognitive skill

Thefirst session

Date Obijective of the Unit Materials Activities / Assessments
Octoberl, 2006 | Learners are able to read www.onestopenglish.com Warm up (10 minutes)
8.00-12.00 a.m. | comprehensively and may readwww.englishlistening.com 1. Ask learners for a question “What is your hobby?”
more English outside the 2. Learners explain why he or she likes to do the kobb
classes Presentation

1. Lecturer showed coins to learners and explain thewold they were
and when they were collected.

2. Ask the learners again “who collects stamps?”

3. Invite someone to talk about collecting stampstodther learners.

4. Learners try to answer questions from the textusithe headings.
Make a copy of a text “stamp”. Then cut them upcBlthe 6 pieces
randomly around the classroom or better still, et possible (do this
while the learners are talking about collectingrgia to each other).

5. Ask learners to look at the paragraph cut andhelin each paragraph
has a letter on it : A to F. They have to decidenmring these following
questions and which paragraph is the best answer.
5.1 Who is Penny Black and Who is Penelope?
5.2 Rearrange the paragraph orderly.

5.3 Where was the first country to collect stamps?




5.4 Who was the first person to collect stamps?

5.5 Where is Mount Momotombo.

5.6 Which country has just a picture of the King or @uepecial
occasions?

5.7 Who was Sir Winston Churchill?

5.8 How much pound was a yellow Tre Skilling Banco gtesuld at
last?

5.9 What is the first country to have self-adhesivergts?

5.10Who was Christopher Columbus?

6. Extension Activity

Click on online websites provided

Comments




Table 4.1 The Results of the Office Clerks’ TOEIC ketest and Posttest

Scores in Group

190

Office Clerks  Post-test Pre-test  Variance Increased Percentage
(N=22) (N222
1. Prapaporn 555 355 200 57
2. Supawan 420 310 110 36
3. Keskunya 375 295 80 28
4 Wassana 335 295 40 14
5. Suhaila 460 290 170 59
6. Weerawan 390 285 105 37
7. Makanan 270 265 5 2
8. Amemoh 365 255 10 4
9. Pattharanee 310 255 55 22
10. Chutima 250 250 00 00
11. Anutsara 245 245 00 00
12. Prasert 280 240 40 17
13. Chinawat 280 240 40 17
14. Nussara 345 240 105 44
15. Phiranun 240 230 10 5
16. Ladda 245 225 20 9
17. Supawa 270 215 55 26
18. Thongrit 250 215 35 17
19. Atipong 235 210 25 12
20. Anan 250 190 60 32
21. Pawaris 150 190 -40** =21
22. Labeer 185 85 100 100*
Total 6705 5380 1255

* means a tester can increase TOEIC post-test soore than 100 per cent.

** means a tester cannot increase TOEIC post-teses

Table 4.2 Data Analysis Showing Significant Improveent from TOEIC

Post-test to TOEIC Pre-test Scoedter Attending JEIM Course

N Mean Std.Deviation t Df P
Post-test 22 295.68 87.73 21 .000
Pre-test 22 249.09 81.1 21 .000

3.983
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Table 4.3 : The Results of the Experts’ Opinions wards English Instructional

Model Using Online Websites.

™o

Statements -

X SD
1. Is the purpose clear? 4.67 | .48
2. Is the content in line with the purpose? 440 | .63
3. Is the online website appropriate for its taegdearner? 446 .57
4. Is the content accurate? 460 | .51
5. Are spelling and grammar accurate? 4.661
6. Is the online website current? 4.21| .46
7. Is the online website updated regularly? 4276 |
8. Is there information on the author? 418041
9. Is the author well-organized for his/her work? 4.60| .51
10. Is the online website downloaded fast? 4.1080
11. Are the content pages downloaded efficiently? 4.47| 52
12. Is the online website well organized and presEh 4.60 .41
13. Is the appearance of online website on theesatractive? 5.00 .00
14. Is the online website interesting to look ad amplore? 4.60 .51
15. Is screen displayed effectively? 4/5064
16. Is the online website easy to navigate? 5.000
17. Are on-screen instructions easy to follow? 05.000
18. Is it easy to retrieve information? 5.0000
19. Are hyperlinks given properly? 4.60.51
20. Is the online website free of bugs and breaks? 4.87| .35
21. Is the online website free of dead links? 4.706
22. Are the learning materials authentic? 4.382
23. Are authentic materials provided in appropr@ietexts? 4.40 .63
24. Is the online website interactive? 416063
25. Are methods for user input effectively employed 4.67| .49
26. Is feedback on learner responses encouraging? 5.00| .00
27. Is error handling meaningful and helpful? 4100
28. Does the online website make effective useaplycs, and sound| 4.50| .64
and color?
29. Is the level of audio quality, the scale ofpdmas or video
displayed, appropriate for language learning? 4.67| .49
30. Can the user communicate with real people erthrough the 3.33| .62
online website?
31. Can online website help available? 3.946
32. Can the learning materials be integrating antaining project? 5.00 .00
33. Does the content fit with the goals of thisrirag project? 5.00 .00
Total 4.40| .47
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Table 4.4 : The Results of the Office Clerks’ Opirons on English Instructional

Model Using Online Websites

Statements M SD

1. It motivated me 4.27 | 45
2. It was short time to display each online website 420 | .66
3. It was very easy for self-learning 453 | 51
4. It was fun 4.63 | .49
5. It was comfortable 5.00 | .00
6. It was effective for developing my English laage skills 450 | .51
7. It was relevant to me 447 | 51
8. It developed my English skills 4.27 | .45
9. It encouraged me to work alone more 5.00 | .00
10. It was more useful than listening a teacheilass. 450 | .51
11. It was flexible 4.67 | .48
12. It gave me useful feedback 427 | .45
13. It helped me work more easily 470 | A7
14. 1 myself solved English problems 4.67 | .A8
15. | practiced language skills at anywhere andiangy 440 | .82
16. | searched any documents to support my work 450 | .82
Total | 4.27 | .60
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Table 4.5 Office Clerks’ Opinions Towards Lessonfom Websites Selected

Online Websites

Office Clerks (OC)

www.manythings.org

www.onestopenglish.com

www.1-language.com

Www.voanews.com

www.starfall.com

www.bbc.co.uk

www.student-weekly.com

www.nationjunior.net

www.nwt.literacy.ca

http://esl-lab.com

www.englishlistening.com

1. Prapaporn

~

~

~

~

~

~

~

~

~

~

2. Supawan

~

-~

~

~

-~

~

~

~

~

3. Keskunya

4. Wassana

5. Suhaila

6. Weerawan

7. Makanan

8. Amonoh

9. Pattharanee

10. Chutima

11. Anutsara

12.Prasert

13. Chinawat

14.Nussara

15. Phiranun

16.Ladda

17 Supawa

18. Thongrit

19. Atipong

20.Anan

21.Pawaris

22.Labeer
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Table 4.6 : Sample of Reflection on English Instru@nal Model Using lessons

from Websites

No Office Clerks’ Name Reflection on English ingttional model Summary
using online websites
Positive Negative

1. | Supawan Saojakrawan 1. “I liked to learn Emnglis 1. Some online She liked to
with online websites” websites were too | learn English
2. "l liked to practice slow. with Online
speaking and listening on | 2. Some instructiony websites
online websites.” were not clear. selected.

3. An instructor
should explain how
to do the exercises
or activities.

2. | Wassana Suphabutti 1. “l liked to study Englighl. | thought that the | She satisfied
particularly listening and operation of the with the
speaking” Internet is too slow. | online
2. “l thought that online 2. I need to explain | websites.
websites selected were ablefrom the instructors
to develop English for my
responsibility”

3. “Online websites made
me interest in English much
more.”

4. “I would like to speak
English all time.”

3. | Thongrit 1. “l liked learning English| 1. Some online He liked to
by online websites. websites are learn with
2. The online websites can| contained too much, online
help me understand English2. | do not websites
well. understand some selected.

3. There are various
presentations of each onlin
website. | liked it.
4. | liked to do assignments

activities. So
eexplanation is
important

on the Internet.
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Table 4.7 : Experts’ Website evaluation criteria

Websites Developers Website Evaluation Criteria
Alexander&Tate Authority/Accuracy/Objectivity/Currency/Coverage
(1996)

Davis (2000) Authority and Credibility/Citation arg:curacy/Content/

Design/Timeliness or Currency

Joseph (1999) Speed/First impression-general appear Ease of site navigation/Use
of graphics, sounds, videos/Content,

Information/Currency/Availability of further inforation

McKenzie (1997) Reliability/Accuracy/Authority/Cuwncy/Fairness/Adequacy/

Efficiency/Organization

Nelson (1998) Purpose/Pedagogy/Design and Conistnuct
Schrock (1996) Technical and visual aspects ofvible page/Content/
Authority

Seguin (1999) Origin/Design/Content/Accessibilityfeency
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Table 4.8 : Criteria for Evaluating Online Websites
Rating scale: 5=Very Satisfactory, 4=Satisfact@yUncertain, 2=Unsatisfactory,

1=Very Unsatisfactory

No. Criteria Details

1. Purpose Is the purpose clear?
Is the content in line with the purpose?
Is the website appropriate for its targeted

learner?
2. Accuracy Is the content accurate?
Are spelling and grammar accurate?
3. Currency Is the website current?
Is the website updated regularly?
4. Authority Is there information on the author?
Is the author well-organized for his/her
work?
5. Loading speed Does the website download fast?
Do the content pages download efficiently?
6. Usefulness Does the website provide useful

information?
Are the language activities or tasks useful

~J

7. Organization Is the website well organized aresented?
Is the website interesting to look at ahd
explore?

Are screen displays effective?

8. Navigation Is the website easy to navigate?

Are on-screen instructions easy to follow?)
Is it easy to retrieve information?

Are hyperlinks given properly?

9. Reliability Is the website free of bugs and befak
Is the website free of dead links?

10. | Authenticity Are the learning materials autheht
Are authentic materials provided
appropriate contexts?

5

11. | Interactivity Is the website interactive?
Are methods for user input effectively
employed?

12. | Feedback Is feedback on learner responhses
encouraging?
Is error handling meaningful and helpful?

13. | Multimedia Does the website make effective wde
graphics, sound and colour?
Is the level of audio quality, the scale |of
graphics or video display appropriate for
language learning?

14. | Communication Can the user communicate with peaple
online through the website? Is online help
available?

15. | Integration Can the learning materials be iratigk into

a curriculum?
Does the content fit with curricular goals?

Adapted from: Son, J. B. (2000, June). Explorimgl &Evaluating Language Learning Websites. ALAA

Newslatter, 42.



Table 4.9 Rubrics for Positive and Negative Refléion
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Positive Reflection

Negative Reflection

1. This website is good. 1. This website is toavslo
2. It is easy to understand. 2. The lessons frotysites are
difficult.
3. It makes me more understand 3. It makes me miesstand.
4. It makes me enjoy studying 4. It is boring when studying with the
English. model.
5. It helps me working alone. 5. It can’t help swdve the problems.
6. Very good exercises. 6. It's not useful for us.
7. |1 dare to speak to
foreigners
8. It can be learnt anywhere and any
time.
9. Itis fun

Table 4.10 The results of office clerks’ a semi-gictured interview about English

instructional model using onlinevebsites.

Office Agreed Disagreed Suggestion
Clerks
OC1 | “l agreed with you for “l disagreed to self- “ 1 thought that each

the model using online
websitesas an effective
language learning tool. |
thought that the teaching
Aids thatl can learn
English at anytime and
anywhere.| can repeat
the activities as possible
as | want. Besided can
learn English on online
websites unlimitedand
learners around the worlg
can learn at the same
time. So | agreed to your
English instructional
model using online
websites”

In summary, OC1 agreed

to the English

studying without
explaining or giving
instruction on the
contents and the
activities.”

department should
often provide an
English training
project for its staff
in a short time”




198

instructional model
using online websites.
She said that she could
learn English at anytime
and anywhere. However,
she disagreed to self-
studying on the I nternet
without explaining or
giving instruction on the
contents and the
activities. Besides, she
suggested that each
department should often
provide an English
training project for its
staff in a short time.

0C2

“l agreed to the model

that you designed for me,

| was satisfied with
teaching and learning
English using online
websites. Each website
selected was completely
provided for an effective
language learning tool. |
thought that every online
website was able to
support English skills
which improved us as a
valuable staff in each
department or decision.
Firstly, | would like to
refuse this pedagogy
because | thought the
online websites couldn’t
explain everything | want
to know. However, the
potential of each online
websites could change n
mind and drew me to the
destination. So | agreed
with you when this mode
was taught to other
professionals.”

In summary, OC2 agreed
to themodel but she

“Although there were
several benefits to
increase learning Englisk
skills, 1 found some
problems that might be
improved. For example,
some were slowly
downloaded, it might be
waste in limited time.
Sometimes, | did not
understand in some
problems, | needed
someone to explain. So
thought that the model
should be used after
explaining the contents
and the activities in each
online websites.”

1y

“You should buy
Hi-speed Internet
nfor training English
in this course.
Besides, OC2
suggested that it's
necessary to provid
an English instructo
for explaining the
activities and
objectives of each
websites.

suggested that there

[1°)
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should be an instructor
to explain the contents
and activitiesin each
online websites. Besides,
she complaint on some
online websites that was
slowly downloaded so it
should be increased the
speed of downloading

OC3

“l agreed on the model
using online websites as
potential English learning
tool. Nowadays, there ars
a few instructors to use
the contents in each
online website and there
are a few suggestions to
learn English with the
online websites | thought
that this English
instructional model was
able to improve whoever
wanted to know and
understand English
natures at anytime any
anywhere. | agreed to th¢
English instructional
model using online
websites as a self-study
tool. | thought that the
model became a new wa
to increase my English
skills.”

In summary, OC 3
agreed to the model asan
effective language
learning tool. However,
she suggested that the
researcher should
explain the activities and
the contents, and clear
the objective what the
online websites want.

“Although | agreed to the
anodel, | disagreed on m
self-studying because |

edid not understand the
natures of English
whether expression,
grammar, reading and
writing techniques, how
did the assignment. Som
were not clear and there
were sometimes no
explain the activities so |
did not understand”

1%

Yy

“An English
yinstructor should
teach or explain the

on online websites
before linking to the
web.”

e

0oC4

said that “After learning

English on your English

training program, | found
that my English skills

“I would like to comment
your model using online
websites as an effective
language learning tool. |

“l would like you to
buy HI-Speed
Internet for this
training project and

contents or activities

D
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were improved but not
much. | agreed to your
English training model
using online websites as
effective language
learning tool. Some
websites were excellent
for listening and
speaking. Some help me
understand English
grammar so much and
some help me learn to
reading and writing
techniques. The online
websites that you selecte
are useful for my work in
the workplace. | like this
class very much.”

In conclusion, OC 4
agreed to thisEnglish
instructional model
using online websites as
an effective language
learning tool. Sheliked
the web because these
websites were useful for
her responsibility in the
workplace and hoped
that they were ableto
develop her language
skills. However, she said
that some websites were
too slow and some were
unable to understand
both their objectives and
contents. She suggested
that the researcher
should provide Hi-Speed
I nternet that effected to
thismodel.

found that sometimes it
was too slow for
downloading.
aMoreover, | was able to

learn English literacy and

develop my English
skills. 1 was unable to
understand some points
in the activities and
objectives of some
websites. Therefore, |
would like you to
describe the objectives

and how to learn from the

anline websites.”

explained how to
learn including
objectives and
activities”

OC5

said that “| think that the
online websites provided
are useful for me very
much but my English
skills are very low so the
model using online

“Only the online websites
cannot increase my
English knowledge. |
disagree to the model
without an English
instructor explaining

5“1 suggest that you
should explain the
objectives and
activities in each
website clearly and
the sample of each

websites may not increas

s@vhat objectives of the

title should be given
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my English skills.
However, | was able to

online websites wanted.
Importantly, the

understand English much instructions and

more. | both agreed and
disagreed to the model
namely | think the model
as an effective language
learning tool can help me
search the information
serving my responsibility
Moreover, some website
are very complete until |
can myself practice
listening, speaking, and
reading with the
instruction on the
Internet. | was able to
check any answer at the
same time. This makes
me learn how it's wrong.
| think that the model car
develop my English
skills. 1 agreed to the
model and it was certainl
able to develop my
language skills.

In summary, OC5 agreed
to the model in theissue
of the usefulness of
online websites as an
effective language
learning that was able to
support hisresponsibility
in the workplace.
Further, he said that
some websites were
extremely excellent for
practicing English skills.

suggestions should be
explained clearly. | think
the samples should be
given after ending each
unit.”

2

after ering the unit.

OC6

OC6 revealed that “this i
a new pedagogy for an
employee who is working
in a workplace can
develop English with the
model. | strongly agreed
to the English
instructional model using
online websites as an

s“l thought that some
websites are too big so i
was sometimes too slow
for this English training
project. Furthermore, |
couldn’t sometimes
understand some points
in the content and there
was no one to describe

“l suggest you

[ trying to find the
way to faster
download the onling
websites. Moreover
I would like you to
explain everything
in each web before
starting to search the
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effective language
learning tool. | was able
to search any informatior
to support any
responsibility in the
workplace. It could help
me very much when |
wanted to learn about
grammar, reading and
writing techniques, and
listening and speaking.”
Moreover, “| agreed to
the model using online
websites as an effective
language learning tool
and believed that it was
able to develop my
language skills.”

In conclusion, OC 6
agreed to the model asan
effective language
learning tool. However,
shehad a problem to
download the online
websites and there was
no instructorsto advise
the activities and some
contents were difficult so
an instructor was needed
to explain those
problems. She suggested
that some online websites
should be downloaded
before the class started
and some webs should be
pre-explained their
activities, objectives, and
contents.

N

the problems occurred.”

online websites or
explain to use the
online websites
while operating the
web.”




Table 11: Components of English Instructional Model
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Stage Components of English instructional How to manage
model

1. A needs assessment Job analysis
Learner analysis
Content analysis
Tools analysis

2. Goals setting Observation
Questionnaire
Interview

3. Performance objectives setting Cognitive domain
Affective domain
Psychomotive domain

4, Lesson planning Teaching method

Web-based approach
Taskbased approach
Communicative approach
Teaching techniques
Teaching materials

Assessment

5. Validity and reliability

Experts’ acceptation

Trying out and assessing the model

Evaluating online websites form

6. Presentation

7. Evaluation

Comparison of pre-TOEIC and

post-TOEIC test
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Close-ended questionnaire
Open-ended questionnaire

Structured interview

Interpretation and Discussion

Analyze the data
Interpret the results of data analysis

Discuss
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Figure 1. The ISD Concepts for Developing an Englisinstructional Model for

Office Clerks.
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