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      The study described the development and monitored the implementation of an 

English instructional model using websites for the office clerks at Kasem Bundit 

University. The purposes of this research were to document its development in a 

workplace setting, to examine its effectiveness and to explore the participants’ 

opinion towards its efficiency.  The participants included two trainers and 22 Kasem 

Bundit University (KBU) office clerks working full-time in various divisions and 

departments in the academic year of 2006-2007. The instruments used for data 

collection were TOEIC pretest and posttest, the questionnaire , the structured 

interview, and weekly journal entries.  

The data revealed that 1) the scores of TOEIC post-test were significantly 

different from the pre-test at the level of .05, indicating the participants’ higher 

English language proficiency, 2) the office clerks’ opinions towards English 

instructional model using lessons from websites were highly positive. 

 The result of this study provided a better understanding of the development and 

implementation process of the English instructional model using lessons from websites  

in a workplace.  Suggestions for future implementation and research were provided.  
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CHAPTER 1 

INTRODUCTION 

 

1.1 Background of the problem 

 

         It is necessary for office clerks working in the workplaces including educational 

institutes and firms to use English when doing their jobs and duties such as answering 

telephone, bookkeeping, typing or word processing, operating office machines, 

reading documents, doing correspondence and accessing the Internet for related 

information. According to their jobs, it appears that the office clerks need to use the 

four skills of English: listening, speaking, reading and writing. However, office clerks 

in Thailand, since they are in the EFL context, face difficulties in using English in all 

the necessary skills.  

First, they cannot converse fluently and accurately with foreign customers in 

various situations. Frequently, the office clerks have to contact foreign customers and 

clients but they have problems communicating with them in English. They do not 

understand the customers’ needs and cannot converse comprehensively. Therefore, 

some firms may lose a lot of profit (Greg, 1999) 

 Second, some office clerks cannot read English letters, memorandums and other 

documents sent to their department, and they do not fully comprehend what the 

customers and people want. Since they do not understand the English documents, they 

are not confident of using English in response to the clients and demands (Rinswat, 
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(1996). Reading and writing skills seem to be a crucial problem for office clerks in most 

workplaces. One key reason seems to be the conflicting demands upon their time. 

 TOEIC (2004) research centre reported that staff working in the workplace do 

not have time to improve their English language as well as taking care of the family. 

The problems mentioned are the reasons why they lack of opportunity to practicing 

English language.    

 The major reasons why office clerks cannot use English efficiently have been 

cited (McCarthy, 1996; Ayani, 1996; Kung & Chuo, 2002).   Firstly, they have 

limited knowledge of vocabulary and grammar (McCarthy, 1996; Ayani, 1996) 

because of a lack of training and practice in their workplace. Therefore, they are 

afraid of making grammatical mistakes, particularly when speaking. Their poor 

grammar and limited vocabulary have led to their inability to read and write.  

Secondly, inexperience in using a wide range of vocabulary and poor reading and 

writing affect their English language proficiency (Kung & Chuo, 2002). Thirdly,  

office clerks often have little or no time to develop their English language proficiency 

in order to use it in their jobs (TOEIC, 2004). Thus, office clerks have little confidence 

to speak or write since they have little knowledge and skills of English. 

 Generally, many Thai firms and educational institutes recruit qualified staff 

who have a high level of English proficiency. As shown in the classified 

advertisement section in both Thai and English newspapers, most vacant positions 

require a good command of English. That is, the ability to use English fluently and 

accurately including listening, reading, speaking and writing is a pre-requisite for 

many advertised positions. Additionally, an English language standard score is always 

required as evidence to prove the English proficiency of the candidate. For example, 
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Thai International Airways (2000) requires at least a total score of 550 on the TOEIC 

language proficiency test while the Seagate Company (2000) needs at least 500 on the 

same test, as do Assumption University (ABAC) and Kasem Bundit University. It is 

expected that the staff who have scores at or above these standards can perform their 

duties well in their jobs. 

 It is clear that there is an urgent need to develop the English language skills of 

office clerks in a variety of workplaces. The present study seeks to proffer a low-cost 

solution to this issue in the form of online English language instructional resources. 

 At present, there are many on-line English language resources on the Internet. 

These valuable computer resources have the capacity to help learners learn 

successfully. For example, the learners can practice listening by themselves by 

listening to words, phrases, sentence, and short stories through web sites such as: 

http://www.starfall.com. Learners can also practice reading from a variety of reading 

selections appropriate for their English proficiency level. In addition, by sending 

messages to a friend, teacher, or others, they can have more experience in writing 

through web sites such as: http://www.onestopenglish.com/freeresources. 

Furthermore, there are on-line web sites such as www.1-language.com  

http://www.nwt.literacy.ca/northernedge/ and www.thewclc.ca/edge/ or bbclearningenglish.com  

where learners can practice a single skill or integrated skills. Finally, through            

e-learning, the learners can self-study according to their field of interest. 

 These online websites are important resources to improve the office clerks’ or 

other interested people’s ability to learn English by themselves. It is widely accepted 

that online websites play a leading role in adults’ language learning. However, there is 

little evidence to support this claim. It would be interesting to construct an English 
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instructional model by integrating the online websites and find out whether this model 

is effective and could be implemented with office clerks in an ESP setting. This is 

especially important for office clerks who see the needs for developing their English 

proficiency to meet the need of their organizations, but lack the opportunity to learn in 

an actual classroom. Therefore, it is hoped that an English instructional model based 

on self-study with online resources will not only help the office clerks in different 

workplaces, such as the educational institutes and firms to improve their English 

proficiency but also equip them  with the strategies for self-directed learning. 

 

1.2   The Purposes of the Study 

          The purposes of this research study were three-fold: 

                1.  to develop an English instructional model for office clerks using online         

                     websites; 

                 2.  to implement an English instructional model for office clerks using   

                      online websites; 

                  3. to investigate office clerks’ opinions towards an English instructional   

                      model using online websites. 

 

1.3   Research Questions 

         1.  Do office clerks have higher English language proficiency level after            

              Learning through an English instructional model using online websites? 

         2. Do office clerks have a more positive opinion towards an English                 

             Instructional model using online websites?   
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1.4   Significance of the Study  

         This study was important for several reasons. First, developing an English 

instructional design using online websites was able to help organization members 

develop their English language proficiency to a high competence level. Second, this 

English instructional model became an example for developing other staff language 

proficiency in the workplace where English was a medium of communication. Third, 

teaching English language using online websites was able to encourage participants to 

increase their knowledge in other fields by self-directed learning through web-based 

learning. Therefore, the knowledge gained from this study shed light on an application 

of “online websites” with whoever worked as staff developing their English skills in a 

workplace. Such knowledge effected to the changes in teaching English that benefits 

the language learners. Additionally, firms, institutes, and workplaces gained indirect 

benefits if the staff developed their English language proficiency. 

 

1.5  Definition of term 

        1.5.1 Online websites 

                 Online websites are electronic materials which are provided on the Internet 

in HTTP (Hyper-Text Transport Protocol) format for teaching and learning English 

language. The online websites of this study mean English instructional tools which 

are selected by considering five main criteria (Olin and Uris Libraries, Cornell 

University, Ithaca NY.) 
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1.6  Summary  

        In this chapter, the researcher describes the statement of problems and 

significance of the study. This was followed by the purposes of the study, research 

questions, the scope and limitations of the study, and the definition of a term.            



 

 

CHAPTER  2 

REVIEW OF THE RELATED LITERATURE 

 

2.1   Introduction and Purpose of the Chapter 

          It is not necessary to provide English instruction only in classrooms. Language 

learners can learn anywhere and anytime on the Internet. Higher education institutions, 

nowadays, transmit learning content to corporate office “campuses” as well as directly to 

the World Wide Web and other communication media to learners desiring the anytime-

anywhere approach to education. While businesses are also turning to the online websites 

to help whoever needs to practice and increase his/her English language. Not only they 

can read on the screen but also can listen and check the answers at the same time as well 

as sending the feedback to the providers. In just two years businesses have driven the 

web-based training market up by 20% (Barrett-Murie, 1996). The web helps to reduce 

travel expresses, reduce the time involvement of employees, provides a consistent 

message to all locations and permits “Just-in time” training (McGee, 1998; Barrett-Murie, 

1995).As mentioned that learners can learn English anywhere-anytime on the Internet, 

most of educational institutes provide their course content that staffs, students, or 

employees want and need to develop their English language. These online websites are 

distributed on the Internet both free webs and pay webs. However, there are many free 

online websites to support people desiring to learn English whether listening, speaking, 

reading, or writing as well as offering several materials such as multimedia, animation, or 

linking system.  
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 This literature presented various theories for models of instructional design of 

teaching English for office clerks using online websites. There were four major 

sections in this chapter. The first section reviewed the literature on instructional 

theory and design, such as Constructivist theory of instruction, Merrill’s component 

display theory, Keller’s ARCS theory, Gagne and Briggs’ s theory, and Dick and 

Carey’s theory. The second discussed the literature on models of instructional design 

(MID) and instructional design process. The third discussed the literature related to 

teaching and learning English through online websites that deal with self-study 

language learning and integrated online websites for English language teaching. The 

fourth reviewed literature dealing with language learning of adult learners.   

 

2.2 Theories of language Instruction  

   Instructional theories was created as the basis of general strategies for improving 

the likelihood of learning by arranging instructional experiences directly suited to the 

learners’ ability to learn (Wagner, 1994). Each instructional theory prescribed 

interventions to improve learning and performance. Each theory often shared similar 

concepts, sometimes referring to similar ideas with different names. Among the better 

known theories were Reigeluth’ s Elaboration Theory of Instruction (Reigeluth and 

Stein, 1983), Merrill’ s Component Display Theory (1983), and Keller’ s ARCS 

(Attention, Relevance, Confidence, Satisfaction) theory (1983), (as cited in Gazda, 

1998).   

        Reigeluth’ s Theory was largely based on the elaboration theory of memory, 

with its emphasis on providing a structure for the presentation of information that 

facilitated the encoding and retrieval of that information in application contexts. The 
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emphasis was on a “ big picture” framework for enhancing the meaningfulness of the 

information (Reigeluth, 1997). However, this theory seemed different from Merrill’ s 

Component Display Theory (1983) which was largely based on issues of practice and 

on the provision of feedback opportunities.“ The learner experience may include 

many examples and non-examples of the concepts, which can be effectively presented 

using the video medium. (Savenye, 1990). This theory also encouraged informational 

and corrective conformational feedback as well as opportunities for rehearsal and 

practice; it was intended to enhance the meaningfulness of information by 

emphasizing elaborative and multiple presentation forms.” (Wagner, 1994) Both of 

the two instructional theories focused on elaboration and multiple presentation forms.   

        In addition, “Keller (1983) created his ARCS theory that looked beyond the 

specific concerns of knowledge and skills acquisition towards a systematic framework 

for incorporating motivational strategies in instruction“(Wagner, 1994). Expanding 

the letters of the ARCS acronym, learning enhanced with instructional designs that 

were constructed to capture Attention, emphasize Relevance of the information, 

Confidence of learners, and promote Satisfaction with performance (Keller, 1983). 

According to these four conditions, the researchers had to be met in order for people 

to become and remain motivated. The first one was attention which students’ attention 

was a prerequisite for learning that should be concerned with getting and maintaining 

attention. Getting attention was usually pretty and easy, however, sustaining it was 

able to be difficult. The second involved making the instruction seem relevant to 

learners’ present and future needs. It was not always enough to tell students, “You’ll 

need this in the future.” Many students, especially younger ones, lived in the present 

and were not concerned with future needs, so the researchers had to seek ways to 
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make their instruction seem relevant to their present needs. This condition was known 

as “Relevant”. The third was “confidence” that was able to influence students’ 

persistence and accomplishment. Confident people tended to attribute their successes 

to their ability and effort instead of luck, and believed that they were able to 

accomplish their goals through their actions. Unconfident people had a greater fear of 

failure. Strategies had to be employed that gave students the impression that if they 

put forth effort they were able to succeed. The final condition was “satisfaction” 

which involved making people feel good about their accomplishments. People felt 

more confident if they were made aware of the tasks and the reward for success and, 

if an appropriate reinforcement schedule was used. It was also important to make 

students feel they were controlled over the behaviors that leaded to the reward. 

   Most instructional models relied on a set of steps to produce an effective result 

Hannafin & Peck, 1988). The features generally included stages for planning, 

development, and testing. Gagne (1996) believed learning was cumulative. Skills 

were built on other skills to achieve higher levels of learning, and this was developed 

by teachers and instructional designers through planned or directed learning. Gagne 

did not believe that learning was maturational, or dependent on age. Directed learning 

assumed that learning was sequential, universal, determinable, countable, and 

objectively defined, hence the Nine Events of Instruction were developed. Gagne’ and  

Briggs (1992) developed a theory of instruction that outlined nine events of 

instruction as follows: 
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                                             1. Gaining attention                              6. Eliciting the performance 

                                             2. Informing learner of the objective    7. Providing feedback 

                                             3. Stimulating recall of prerequisites   8. Assessing the performance 

                                             4. Presenting the stimulus material       9.Enhancing retention and                                                                                                    

                                             5. Providing learning guidance                 transfer   

 

 

Gagne’ s Nine Events of instruction are ordinal in nature; however, it is recognized 

that every step was not mandatory (Welter, 1998). 

       In addition, Dick and Carey (2001) used a systems approach for designing 

instruction which became one of the best well-known model. Its approach to 

designing instruction was similar to that of software engineering. The model 

described all the phases of an interactive process that started by identifying 

instructional goals and ends with summative evaluation. This model was applicable to 

give a sequence of the instructional process across a range of context areas and users.  

         According to Gagne’ and Briggs‘ s media selection diagram (Briggs & Gagne, 

1983),  Merrill and Goodman’s strategy and media selection technique (Merrill and 

Goodman, 1972), and Dick and Carey’s instructional system design (Dick and Carey, 

2001), the researcher applied the theories and creates an instructional model for office 

clerks’ English language teaching and learning that consists of various components 

such as needs assessment, goals setting, performance objective setting, lesson 

planning, validity and reliability, presentation and evaluation.  
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2.3  Instructional Design 

   2.3.1 Models of Instructional Design (MID) 

                 Models for instructional design provided procedural frameworks for the 

systematic production of instruction. They incorporated fundamental elements of the 

instructional design process including analysis of the intended audience or 

determining goals and objectives (Braxton, 1995). An instructional design model gave 

structure and meaning to an instruction design problem, enabling the would-be 

designers to negotiate their design task with a semblance of conscious understanding. 

Models helped to visualize the problem, to break it down into discrete, manageable 

units. A model should be judged by how it mediated the designer's intention, how well 

it could share a work load, and how effectively it shifted focus away from itself 

toward the object of the design activity (Ryder, 2001). Instructional models prescribed 

how combinations of instructional strategy components should be integrated to 

produce a course of instruction (Braxton, 1995). 

         A variety of ID models have evolved over the years to represent applications 

among diverse learner audiences and distinct educational contexts (Edmonds, Branch 

& Mukherjee, 1994; Gustafson, 1991). These models have generated a wealth of 

research data that had many implications for instructional design practices and theory 

development (Richey, 1986). However, an instructional design model that was 

designed as an instructional systematic approach was nowadays applied to use with 

appropriate technologies such as computer programs, the Internet, or on-line web sites 

(Warschauer, 1997). The English instructional model was expected to develop 

learners’ language proficiency. At present, the variety of instructional models was 

applied for teaching English language. An instructional model which was used for 



 13 
 

developing English language teaching was Dick & Carey’ s instructional design 

model (2001). It was a learner-centered model. The fact that was a systems model 

implied was more involved with instructional development than design. One of the 

limitations of this model was that learners’ learning behavior was not considered. 

         Some critics felt that the systems approach was too focused on specific 

objectives to be successfully applied to the development of instruction, which 

supported higher level thinking and the active construction of knowledge by learners. 

However, advocates of the systems approach disputed this and believed the systems 

approach could be effectively employed to set appropriate goals and construct 

learning environments that facilitated the attainment of those goals (Merrill, Li, & 

Jones, 1990). Furthermore, the 1996 version of the model (the original model was 

introduced in 1968) included many important changes. For instance, Dick and Carey 

considered the impact of performance technology on the derivation of instructional 

goals, as well as increased focus on the content of learning. The front end analysis had 

a focus on instructional and learner analysis, which was very appealing, although this 

model was very linear. Although Dick and Carey’s instructional design model was 

employed with various subjects and learners, it was never designed for English 

language learners. This research expected that this teaching model could develop the 

office clerks’ English language proficiency. 

       Dick and Carey’s Systematic Design of Instruction was an instructional model 

that was appropriate with adult learners and emphasized practices that were classified 

into ten categories, as follows: 1). Assess needs to identify goal (s); 2) Conduct 

instructional analysis; 3) Analyze learners and contexts; 4) Write performance 

objectives; 5) Develop assessment instruments; 6) Develop instructional strategy; 7) 
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Develop and select instructional materials; 8) Design and conduct the formative 

evaluation of instruction; 9) Revise instruction; and 10) Design and Conduct 

summative evaluation. When the model was integrated with online websites and 

classroom assignments, their research became an instructional model that could 

develop learners’ English language proficiency (Ling & Chang, 2003). The following 

diagram summarized Dick’ and Carey’ s instructional system design:      

     

                                                                                                             Revise Instruction  

    

                                          Conduct                   

  Assess Needs                  Instructional                           Write                     Develop                   Develop              Develop and 

    to identify                    Analysis                              Performance            Assessment            Instructional            Select  

        Goal(s)                                                                Objectives               Instruments                Strategy               Instructional 

                                       Analyze Learners                                                                                                                Materials 

                                           and Contexts  

                                                                                                                       Design and                        Design and Conduct 

                                                                                                                   Conduct Formative                Summative 

                                                                                                                    Evaluation                             Evaluation   

                                              

 (Source: Dick and Carey  (2001) The Systematic Design of Instruction, Longman, 

London) 

                                                                                                   

 2.3.2  Instructional Design: An Applied Model 

                   Instructional Systems Design (ISD) has its roots in behaviorism and 

systems thinking (Reigeluth, 1999). Formal models of instructional design usually 

describe a step-by-step prescriptive procedure for designing instruction. Materials 

based on such designs were often meant to be “assured” because output from each 

element of the model was carefully linked to the others in a progressive, systematic 
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process. Possibly the best example, and most widely used of these models, is the 

model proposed by Dick and Carey (1990). Indeed, this model and subsequent similar 

models have been in use by professional designers since its first appearance around 

1985. 

 Since this research was based upon the Dick and Carey’s Instructional Design so 

it was studied seriously. Dick and Carey model, like others of its kind, has several 

specific elements. The elements are presented in a step-wise flow chart that is meant 

to be iterative at many points for revisions and refinements. This study discusses the 

model here as a means of introducing it to those of you who are unfamiliar with the 

field. These are the elements which are often referred to any research:   

 The first element is a needs assessment, which is meant to determine whether 

the need for instruction actually exists and what the nature of the instruction should 

be. Needs assessment is critical in most new design situations and particularly when 

new curriculum is being introduced. For formal instructional design, this almost takes 

on the characteristics of a market survey as well as an assessment of instructional 

need. 

 The second and third elements are a task analysis and an analysis of the learners 

and their characteristics respectively. These are often conducted at the same time to 

match tasks with learner skills. The goals of instruction are first identified. The goals 

are then broken into several large tasks that are broken into smaller component skills 

depending on the entry level skills of the targeted learners. And, true to ISD’s 

connection to systems thinking, most task analysis models look very much like flow 

charts for computer programming. The analogy is the human/computer similarities in 

performing tasks and using inductive thinking. 
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 The model next moves the designer into identifying performance objectives and 

developing assessment instruments. This makes sound pedagogical sense: first, the 

objectives written as measurable behavioral performance objectives based on the 

goals of instruction, and then decide how it will be assessed whether or not learning 

has taken place. Performance objectives and assessments are directly connected to 

behaviorism, though as had already known, matching the goals and objectives to 

assessments is good practice no matter which learning theories you follow. The 

problem many teachers have is keeping the goals and the skills you taught to meet the 

goals, and how students’ progress through the materials is related to assessment.  

         2.3.3 Instructional design process 

             There were many models of the instructional design process that dealt 

with language learning activities. Initially, instructional design emerged from 

behaviorist psychology (Burton, Moor, & Magliaro, 1996), especially from B.F. 

Skinner’s concept of the teaching machine. The correct arrangement of stimuli, 

behaviors, and reinforcers were believed inevitably to cause learning. This assumption 

still strongly influenced the practice of instructional design (Gagne, Briggs, & Wager, 

1992). 

Early models of instructional design were intended to be universal. The same 

approach that Skinner used to teach pigeons to play ping-pong was thought to be 

appropriate to training military recruits to handle their rifles, junior high school 

students to do algebra, and infants to speak their native languages. Over time, design 

models have become more differentiated. Gagne, Briggs, and Wager (1992) suggested 

different approaches for cognitive, affective, and psychomotor goals. A distinction 

between education and training has become more prevalent (Leshin, Pollock & 
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Reigeluth, 1992). While behavioral outcomes were still emphasized, more attention 

was now given to the knowledge structures that resulted from learning ( Adler, 1998; 

Gagne, Briggs, & Wager, 1992; Leshin, Pollock & Reigeluth, 1992). Where earlier 

work emphasized matching the instructional medium to the instructional context 

(Kemp & Smellie, 1994), increased emphasis was now given to matching media to 

the learning styles of individuals (Park, 1996). 

Most models of the instructional design process ( Flagg, 1990; Gagne, Briggs, & 

Wager, 1992; Heinich, Molenda, Russell, & Smaldino, 1999; Leshin, Reigeluth, & 

Pollock, 1992; Dick and Carey, 2001) included design and development stages similar 

to the one which educators chose to use. Most models contain the “Eight-step Systems 

Approach to Instructional Design” as outlined by Broadbent (1995) whose model has 

the following stages: 

 

1. Pre-project planning       5. Instructional planning 

2. User analysis                  6. Material preparation 

3. Job analysis                    7. Validation  

4. Content analysis             8. Presentation 

 

However, most models of the instructional design process comprised almost 

the same components such as assessing needs, assessing the audience, setting goals, 

setting objectives, selecting instructional methods, selecting media, developing 

content, designing interaction, evaluating progress—formative, and evaluating 

results—summative. Dick and Carey’s instructional design was different from the 

others, namely their instructional design model consists of the following ten stages: 
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      1. Assess needs to identify goals         6. Develop instructional strategy   

      2. Conduct instructional analysis        7. Develop and select instructional materials 

      3. Analyze learners and contexts         8. Design and conduct formative evaluation of instruction 

      4. Write performance objectives         9. Revise instruction  

      5. Develop assessment instruments    10. Design and conduct summative evaluation 

 

 According to the previous instructional models, Dick and Carey’s instructional 

model was appropriate with teaching and learning English to the whole level of 

learners.  Dick and Carey adapted the model with Bloom’s three general categories of 

learned capabilities that were the cognitive domain, the affective domain, and the 

psychomotor domain. Furthermore, they agreed with Gagne’ (1972) who gave brief 

definitions of categories of human capabilities as follows: a) verbal information, b) 

intellectual skill, c) cognitive strategy, d) attitude, and e) motor skill.  

 

2.4   Teaching and Learning English Through Lessons from Websites   

          The web was a collection of a vast number of reference materials, which could 

be assessed and selected through using common search engines or directories, for 

example, http://www.google.com, http://www.aboutblank.com, 

http://www.yahoo.com. The first one was thought to be the most thorough and 

effective and, according to many users, helped to find the most relevant information 

and details, and the third one was also a popular website that can widely search 

various information.  

         Generally, the concept of Information and Communication Technology (ICT) 

has been associated with the use of the Internet and implied the interactive use of the 
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World Wide Web for education. The Internet presented a reliable and continuously 

updated source both of general and specific interest materials that were invaluable to 

learners. 

         The increasing emphasis and promotion of autonomous learning of foreign 

languages and the widening role of online technologies have lately become the major 

features in language teaching in workplace. Having found the relevant websites, it 

was necessary to consider information in order to serve as the effective tools, in 

particular’ source accuracy (i.e. authority, objectivity and coverage), appropriateness 

(for learners’ needs) and appeal (easy to use, interesting to learn). (Opalka, 2002), that 

was, teacher’s guidance was necessary in selecting appropriate materials. 

  2.4.1  Teaching English Language via Various Instruments 

                    Teaching English emerged on the Internet from the investigation of the 

experiences of teachers around the world. Warschauer (1997) designed teaching 

assisted tools to help teachers implement computer-based activities in the second 

language classroom. 

        There were several reasons for teaching language via lessons from websites. The 

first important point was to clarify the goals for using the Internet, e.g. teach writing, 

revise vocabulary or grammar, teach reading strategies, especially listening and 

speaking. It was extremely vital to remember that ‘little was usually gained by just 

adding random online activities into a classroom’ (Warschauer, 1997). The second 

important point was the integration of online activities into the course curriculum 

rather than adding these on top of the rest of the classroom activities in a disconnected 

fashion. The third problem that teachers often encounter was numerous complexities 

introducing web based activities. A few to be mentioned were the basic computer 
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illiteracy of learners, malfunction of hardware & software, slow loading of online 

websites and time-consuming tasks. Therefore, a programmer recommended that 

teachers had to provide supporting, i.e. personal help, to learners during activities, 

assigning students to work in pairs or groups and creating detailed handouts.     

         Since most of what we knew about learners and text processing was through the 

printed words of textbooks, books, magazines and newspapers, we took for granted 

our ability to take in information from this version of print. Through text, students 

were able to build a coherent mental representation of information involving the 

processing of individual letters, words, and phrases and how these work and related to 

one another. With the progress of technology, the instructional materials were 

produced for conducing learners to learn easily and comfortably.    

         The development of multimedia instructional materials for foreign language 

learners has burgeoned in recent years. The availability of English language teaching 

that exists in the Internet can help both instructors and learners at the same time. 

There was much research exploring learners’ attitudes toward teaching English 

through various modern materials like Internet, video, websites, video and movies that 

increased the potential of learning language. Teles (1993) argued that new 

technologies could be used to better prepare people for the information age, through 

the development of curricula that not only dealt with issues arising from the 

information society, but also used technologies in such a way that they developed the 

skills needed within such a society. As Eastmond (1995) reported, community 

colleges and universities, as well as corporations, now employed a variety of 

telecommunications to train their employees. He believed that the Internet could begin 



 21 
 

to offer university courses to a global audience because it already had millions of 

users who accessed its thousands of discussion areas. 

        The integration of online websites in language teaching could be advantageous 

as well as disadvantageous. There were research about the integration of online 

websites into language teaching, especially the various advantages for the integration 

of online websites into English language teaching, such as LeLoup and Ponterio 

(1998); Wible et al. (2000). However, the integration of lessons from websites into 

English language teaching had some disadvantages because learners sometimes had 

problems using the software (Ngu & Rethinasamy, 2004). 

  LeLoup and Ponterio (1998) integrated online websites into their foreign-

language instruction to encourage the use of websites in the foreign language 

classroom with the belief that the use of authentic materials made the target language 

culture seemed more real to students. Teaching materials used in the form of online 

websites were integrated into printed texts, pictures, and sound that simulated the 

learners' real life, whether listening, speaking, reading, and writing. They found that 

the advantages of the integration of online websites into English language teaching 

are its cost efficiency, interactivity, self-study, motivation and interest. Nakamura 

(2004) also found that the advantages of using websites were its multi-sensory modes, 

updating, cost efficiency, and interactivity.  

         In addition, Wible et al. (2000) integrated online web-based interactive language 

learning into teaching real communication for junior and senior high school English 

teachers in Taiwan. This was done in order to solve the lack of an environment rich in 

authentic English input used meaningfully for real communication, especially a 

vocabulary used for English communication in an online environment that offered 
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feedback and plentiful authentic input, adjusted to their needs and levels. A system 

IwiLL (Intelligent Web-based Interactive Language Learning) has been designed to 

provide support for the needs of junior and senior high school English language 

teachers in Taiwan. The online websites offered exposure to authentic English in text 

and video formats over the Internet. More importantly, the system tools allowed 

teachers and learners to extract from massive amounts of English input precisely the 

examples they would like to focus on, adjusted to the level of the learner. Therefore, 

the system also allowed the integration of English skill such as that VOD feeds 

discussion; discussion feeds reading skills; reading in turn leads to writing in a 

contextualized learning cycle. The result of the study was the learners' high 

satisfaction with the integration of the online websites into English language learning, 

including a better comprehension of context. They also found the integration of online 

websites to encourage learners to learn by doing, not just to passively memorize rules 

and vocabulary. Also, learners could use English for communication in an online 

environment that offered feedback and plentiful authentic input adjusted to their needs 

and their level. 

         Although online websites would seem to have several advantages for facilitating 

language learning, there were a few factors to consider when using online websites. 

Since online websites contained pictures, sound, printed texts, a set of lessons, 

activities and assignments, downloading the web sites took several minutes. Teachers, 

therefore, should connect their computers to high speed network or download the web 

sites wanted and store them on CD-ROMs before displaying them in the class. In 

addition, some learners were not be good at searching online websites and learning 

was unaccomplished while their program was running. For example, Ngu & 
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Rethinasamy, (2004) assessed the effectiveness of using CALL over a conventional 

lesson to facilitate learning of English prepositions at Bario, Malaysia. Thirty students 

were provided with computers to study the CALL lessons in a self-regulated manner 

while a teacher taught the conventional lesson to others in a classroom. Test results 

indicated that students who received the conventional lesson outperformed those who 

went through the CALL lessons. The relative condition efficiency measurement also 

showed that the conventional group learned more efficiently than the CALL group. 

The findings are interpreted from the perspective of cognitive load required in 

processing the presentation mode of the learning materials. 

         In summary, the online websites selected for English language teaching and 

learning cannot only be more beneficial tools for language learning than other 

instructional tools, as the research found, but they also had other benefits. For 

example, online websites can be accessed at any time; the activity features in each 

web site can motivate learners with texts, pictures, graphics, sound, exercises, and 

feedback; and the inexpensive cost of high technology was a primary factor and a 

main consideration for learning by computers and websites searching. Finally, 

orientation and training on their use should be introduced before having the 

experiment. 

                 2.4.2  Development of a Website Review Form 

                           As design and evaluation were complementary to each other, 

practical design considerations could be applied to the evaluation of websites or 

pages. Bell (1998) suggested some guidelines for creating an effective website: (a) 

Know your goals; (b) Keep it simple; (c) Borrow with honor; (d) Provide context; (e) 

Don’t assume knowledge on the user’s part; (f) Don’t assume technology on the 
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user’s part; (g) Test your pages; and (h) Keep your pages up to date. Additionally, 

Kelly (2000) also suggested the following guidelines for designing a good website for 

ESL students: (a) Make your site usable by everyone if possible; (b) Make your site as 

fast as possible; (c) Make your site easy to use; (d) Make your site useful; (e) 

Maintain Integrity. Be professional; (f) Make your site friendly and fun to use; (g) 

Use ‘cutting edge technology’ wisely and effectively; (h) Remember that what you 

think was true might not be true; and (i) Worry about the minority who used less 

powerful computers, used older browsers and had slow Internet access. 

 In addition to these guidelines, there were a number of websites and references 

suggesting criteria for evaluating websites resources (see Table 2.1). They 

demonstrated what kinds of questions could be asked in the evaluation of general 

types of websites, except Nelson (1998) looking closely at evaluation components of 

ESL websites.  

(see Table 2.1) 

 

Table 2.1 Samples of Website Evaluation Criteria 

Websites Developers Website Evaluation Criteria 

Alexander&Tate (1996) Authority/Accuracy/Objectivity/Currency/Coverage 

Davis (2000) Authority and Credibility/Citation and 

Accuracy/Content/Design/Timeliness or Currency 

Joseph (1999) Speed/First impression-general appearance/ Ease of site 

navigation/Use of graphics, sounds, videos/Content, 

Information/Currency/Availability of further 

information 
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Websites Developers Website Evaluation Criteria 

McKenzie (1997) Reliability/Accuracy/Authority/Currency/Fairness/Ade

quacy/ 

Efficiency/Organization 

Nelson (1998) Purpose/Pedagogy/Design and Construction 

Schrock (1996) Technical and visual aspects of the web page/Content/ 

Authority 

Seguin (1999) Origin/Design/Content/Accessibility/Currency 

 

 From the criteria analysis of this information, a list of websites evaluation 

criteria was made and incorporated into a language learning website review form. The 

review form asks for administrative information such as the title of the site, its URL, 

language activities/skills and target audience. There is also space for a site 

description. The evaluation section of the form contains 15 criteria to which reviewers 

highlight the site to be “Very Unsatisfactory”, “Unsatisfactory”, “Uncertain”, 

“Satisfactory”, and “Very Satisfactory”. (see Table 2.2) 

.                 2.4.3  Websites enhancing second language acquisition (SLA) 

                       The model of second language acquisition (SLA) was supported by 

the potential websites as the negotiated interaction model" and the link with websites 

(Doughty, 1991, cited in Brett, 2000). It was considered that online websites was 

useful for language learning (Brett, 2000). Brett's model maintained that 

comprehensible language input was a prerequisite for negotiation of 

comprehensibility for facilitating acquisition. There was researchers using the 

integration of websites to enhance SLA, such as Hatch (1978) and Long (1985), who 
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noted that interaction modes such as clarifying, checking, repairing, and confirming 

meanings, all developed mutual understanding. It was the use of these strategies, it 

was supposed, that facilitated the comprehension of input and therefore acquisition. 

Pica (1994) has further suggested that the relationship of negotiation to language 

acquisition was, that negotiation during interaction afforded access to language forms, 

and that accessed to form, in turn, leads to comprehension. Online websites provided 

an environment rich in opportunities for learners to negotiate their understanding. 

Web sites could deliver learner-controlled media as the main source of input. 

Feedback on task success could be presented instantaneously and served to confirm 

and checked understanding and realign on-going interpretations. The literature in the 

section, therefore, should help to resolve any problems of decoding fast, authentic 

streams of speech. Each online website in this study, as well as advice on useful 

language learning strategies, were provided to back-up input, and could be used as 

and when required by learners to enhance and increase understanding. 

       Additionally, there was research that studied the models of second language 

acquisition (SLA) and linked with online websites, such as Tsou, Wang, and Tzeng, 

(2002); Dreyer & Tzeng (2002); Pica (1994).  

Tsou, Wang & Tzeng (2002) investigated the results of communicative 

instruction with abstract words selected for 74 sixth grade students in Taiwan through 

an extensive English learning website containing pictures, sound, and texts.   The 

result indicated that the students learning with the system learned significantly more 

abstract words than students in the regular language learning. In addition, the survey 

of students' opinions towards the abstract word learning system showed that the 

students in the experimental group responded positively toward the learning system 
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and enjoyed learning with the tool. The results, therefore, indicated the teaching 

model comprising various online websites were not only effective but also interesting. 

This study obviously displayed learners' language acquisition within the potential 

tools.  

Dreyer and Nel (2003) developed effective instructional meant for teaching 

reading comprehension and reading strategy for an English for Professional Purposes 

course offered within a technology-enhanced environment for 131 first-year ESL 

students. Their study contained sufficient explanation about strategic reading, but only 

a few practice activities, such as contact sessions, varsite, that were guided in the 

electronic study, namely the resource sections containing communication studies: 

electronic texts, moving pictures, and sounds. They provided the students with a 

variety of generic topics such as current news, music, business reports, etc. The 

students were divided into two groups: successful and unsuccessful, based on the 

scores for reading comprehension tests in English. The data were collected by 

questionnaire and reading comprehension tests. The result of this study was that the 

first-year students had problems with reading comprehension. The problems pointed 

out that they lacked reading strategies and came unprepared for the academic literacy 

requirements that were typical of university coursework. 

       Furthermore, Pica (1994) suggested that the relationship of negotiation to 

language acquisition was that negotiation during interaction afforded access to 

language forms and that this access to form, in turn, leads to comprehension. Online 

websites, therefore, were provided as an environment rich in opportunities for 30 

adult learners in order to negotiate their understanding their mean age was 27 years 

and their proficiency level was tested by the university when they enrolled at New 
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Zealand University.  The four language skills provided in online websites could be 

used as the main source of input. Learners could self-study and complete any 

activities provided in the online websites while watching. Feedback, therefore, on task 

success can be presented instantaneously and served to confirm and check 

understanding and realign on-going interpretations. Including classroom assignments 

as a part of language learning was necessity for learners to practice their self-study 

training. 

        However, online websites as a kind of language teaching and learning assisted 

tool, had both advantages and disadvantages (Warschauer, 1997) whether used for 

language learning or teaching (Chun & Plass, 2000). In addition, they pointed out, 

"The use of a networked environment for learning in general, and for second language 

acquisition in particular, raised many questions regarding the design of these 

environments that differed from the traditional design of text-based and stand-alone 

systems". On the other hand, there were numerous reasons in favour of integrating 

online websites into a language curriculum (Chun & Plass, 1996), and hence, several 

arguments were made that asked for a more cautious approach when using online web 

sites (Brandl, 2002). 

           2.4.4  Lessons from Websites for Self-Study of Language Learning 

                      The lessons from websites served as a teaching medium, which not only 

contained texts but also pictures, quizzes, mazes, sounds, music and films. The web-

assisted lessons supplement learning grammar and vocabulary at the learner’s own 

pace as a self-study activity. There were a number of free-of-charge web sites that 

provide such an opportunity to learners. Learners might practice grammatical 

structures, improve their listening and reading comprehension and built up their 
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vocabulary. Another aspect of using the web was exploiting the potential of 

communication tools such as email, chat groups, discussion groups, pals clubs, 

videoconferencing, etc., to conduct activities which required collaboration (Krajka & 

Grudzinska, 2002). 

         Furthermore, Lee, Lai & Jor (1993) guided students to learn English 

independently through web assisted programs. They argued the web was only a tool to 

foster autonomous learning and students should be given careful and sufficient 

guidance at the early stage of autonomous learning. They believed that students 

should not be left alone in the autonomous learning process, in spite of the fact that 

this mode of learning emphasizes learner choice and responsibility. The program was 

designed in three phases: a survey of information for finding the top six topics of 

interest, three proficiency levels with listening, reading, vocabulary, grammar, reading 

and speaking exercises designed for each topic. The program was piloted with over 

100 science students. Preliminary results and observations showed that the provision 

of immediate feedback on performance and the review of other learners’ scores were 

welcomed by the students 

       In summary, there are many methods to gear learners to succeed in their language 

learning through various materials such as collaborative approach, natural approach, 

communicative approach, task-based approach, or web-based approach. Some 

components of each approach are the same such as instructional model, instructional 

planning, developing instructional materials and strategies. However, the details of 

the components are not the same, especially instructional materials and strategies, 

namely the instructional strategies, will determine the materials and tools of each 

instructional model. Technology used in each model will change teaching strategies, 
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such as the concept of information and communication technology (ICT) in an 

instructional model. The materials and tools should be associated with the use of the 

Internet and implies the interactive use of the World Wide Web. The concept of the 

use of computer assisted for language learning (CALL), Web sites, World Wide Web, 

The Internet, or Computer should be used. For this study, the major instructional tool 

is integrated on-line web sites which the researcher believes that using efficient and 

interesting tools will improve learners’ language learning. Therefore, the English 

instructional model of this study is designed to use integrated on-line web sites for 

developing office clerks’ language learning. 

 

2.5  Language learning of adult learners 

         Lessons from websites might also assist in the provision of language learning 

opportunities within the context of adult learners and institutions. Lessons from 

websites were selected for its suitability for self-study, its probable effectiveness and 

its malleability to the individual and should provide a useful tool for integration into 

the self-directed study component. The research studied the effectiveness of online 

web sites and language learning of adult learners such as Nakamura (2004); Tsou, 

Wang, & Tzeng (2003); Bulut (2005); Vilmi (1994); Nikolova (2002). 

         Nakamura (2004) reported his research dealing with how using online websites 

affected attitudes on early intervention for truancy reduction of high school students at 

Department of Educational Technology in Hawaii. The purpose of the study was to 

reduce the eleven high school students' truancy using Dick and Carey’s instructional 

systems design through teaching language in order to draw them back to the class. He 
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found that interesting course management and enjoyable teaching by using online 

websites as teaching aids were able to motivate students to come back to school again. 

        Tsou, Wang & Tzeng (2003) studied applying a computer multimedia 

storytelling website in foreign language learning with the 74 fifth grade students in 

southern Taiwan for ten weeks to test its effectiveness in instruction and in resultant 

student learning. Three stories appropriate for the students’ cognitive and language 

skills were created through the online websites by the instructor. The online websites 

for language teaching contained the following modules: Accounts administration 

module; Multimedia story composing module; and Story re-playing module. The 

researchers provided an 18 hour training session on applying the storytelling website 

in EFL storytelling for the instructor before the treatment. Students in the 

experimental groups received EFL storytelling and retelling on the web site; while 

students in the control group had regular storytelling and retelling instead. After each 

story, students were checked for their comprehension and language complexity 

through story retelling. Students in both classes were pre-tested for their ability in 

story comprehension and sentence complexity. The result of the study indicated that 

with the multimedia storytelling websites, students found each idea in the story easier. 

The study found that students gained more words, phrases and sentences through the 

telling process. Thus, when retelling their own stories, they tended to copy or create 

more language from their listening and this resulted in better sentence complexity.     

       Bulut (2005) reported the study of English teachers’ barriers to the use of CALL 

in university EFL classes. The aim of this study was to identify the English teachers’ 

barriers to the use of CALL in university EFL classes. Computers have been used for 

language teaching ever since the 1960’s. During this 40-year period, the computers 
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which were used for language teaching could be divided into three main stages: 

behaviorist CALL, communicative CALL, and integrative CALL. Each stage 

corresponded to a certain level of technology and certain pedagogical theories. Some 

of the seasons for using computer-assisted language learning were experiential 

learning, motivation, greater interaction, and global understanding. However, teachers 

had some barriers in the practice of CALL. There were expected to be important 

improvements in CALL in the future. All the participants were selected from EFL 

teachers in Cukurova University by using the sample random sampling procedure. 

The data was collected through questionnaires, interviews and informal observation. 

Participants were English teachers who had taught in Cukurova University EFL 

classes. In conclusion, the study had a problem because the university administration 

did not provide an appropriation for CALL and English. Teachers had barriers finding 

high quality teaching management.  

      Vilmi (1994) studied using global communication through email in order to 

motivate students to communicate with students abroad. This research was concerned 

with email projects. The aims were to increase the global awareness of students and to 

improve 100 technical students’ writing skills. Students came from eight universities 

abroad. They regularly exchanged informal letters and eventually a research paper, 

thus gaining knowledge and intercultural sensitivity, as well as acquiring writing 

skills. The researcher introduced the 100 technical students to each other through 

writing email and they communicated with language writing via email for three 

months. After that they were evaluated with language writing tests.  The results of the 

study found that grammar points, structures, vocabulary, and paragraph writing rose 

significantly above their initial scores.  
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         Nikolova (2002) studied the effects of 11 high school students’ participation in 

authoring of multimedia materials on student acquisition of vocabulary. There were 

sixty-two subjects who were randomly assigned to two groups, and each group was 

randomly assigned to one of two treatments. The control subjects were asked to study 

a French text downloaded from the Internet and presented on a computer. In the text, 

20 relatively low-frequency words were annotated with text, sound, and pictures. The 

experimental subjects had the same text but without annotations. They were asked to 

participate in creating annotations for the same 20 target words. The study produced 

evidence that students learn vocabulary significantly better when they participate in 

the creation of the instructional module, provided time is not considered. However, 

when the variable of time on task is taken into account, there was no statistically 

significant difference between the experimental and the control treatments. In 

addition, annotations containing text, sound, and pictures were found to be more 

helpful for vocabulary learning than annotations with sound and text only. The results 

were discussed in light of theories of vocabulary acquisition and active student 

involvement in the language learning process.   

 In the present research project, it is appropriate to Dick & Carey’s 

Instructional Systematic Design (ISD) which the researcher can design any activities 

for learners to use English for communication in their organizations or departments, 

the instructional model that is appropriate for the office clerks who have no time to 

attend the class. Therefore, the researcher can consider tasks that are appropriate for 

office clerks on the Internet. For this research, the researcher followed the following 

steps: 
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   1. Needs analysis of the participants; 

  2. Identify the course goals and objectives; 

      3. Select lessons from websites appropriate with the goals and the  

             objectives; 

       4. Implement the course; 

       5. Assess the course with formative and summative criteria.  

 

2.6  Summary    

        In this chapter, there was much research indicating that adult learners could learn 

English language successfully by using electronic materials such as the Internet, 

computer assisted language learning, integrated online websites and instructional 

strategies to help them improve their English language learning. That was, language 

learning through computers, web sites, the Internet could improve their English 

language proficiency, whether reading strategies, writing skills such as the use of 

email, form of letters, structures and grammar points, listening and speaking, or 

vocabularies. However, criterions of the presentation of the contents such as prints, 

sound, pictures, animations, and electronic news for learners were a crucial rule that 

effects to language learning. These criteria could encourage learners to get more 

interested in English learning.  

 From the literature review, there is a growing number of studies for lessons 

from the websites which are provided on the Internet. Nowadays, learning and 

teaching English on the Internet is the vital approach focused on language skills that 

relate to their job.             



 CHAPTER 3 

RESEARCH METHODOLOGY 

 

3.1   Introduction 

         This study proposes to find the answers to two research questions regarding the 

effects of the implementation of an English instructional model using online websites. 

The first research question aimed to determine the change in English language 

proficiency level after using an English instructional model using online websites. 

Due to the nature of the research question, it was necessary to consider the results of 

pretest and posttest. The second research question aimed to explore the office clerks’ 

stated opinions towards the English instructional model using online websites. The 

research methods used in this study included the quasi-experimental study designed to 

investigate the effectiveness of the English instructional model using online websites, 

and the exploratory study which explored the office clerks’ reported opinions towards 

the English instructional model using online websites. This chapter, then, discusses 

the research methodology which combined a mixed method of quantitative and 

qualitative research methods. Also, the chapter outlines the research design, data 

collection procedures, instruments used for collecting data, and data analysis. In 

addition, the conceptual framework of this study  is discussed. 
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3.2 Research design 

        The research design was a two-phase mixed method strategy combining 

quantitative and qualitative data collection and analysis. These two-phases were: a 

needs exploratory study and quasi-experimental study. In Phase I, for the qualitative 

data, the pre-test used a close ended questionnaire to ascertain their English problems 

in the workplace. Further, observation and structured interview were employed to 

assess their English problems in the workplace. Phase II was a quasi-experimental 

study in which the data obtained were combined with different methods allowed to 

use triangulation and ensured the validity, reliability, and the appropriateness of the 

English instructional model assessment. The quantitative data was obtained from the 

results of office clerks’ TOEIC pretest and posttest scores and qualitative data were 

derived from a close-ended questionnaire, writing weekly journal entry, and semi-

structured interview individually.              

         Phase I: A Needs Exploratory Study   

         This needs exploratory study involved the construction of the model and 

establishing the efficiency of the English instructional model beginning with a needs 

analysis from office clerks in order to set the goals and objectives of the study using 

three main instruments for collecting data. The instruments in Phase 1 included 

observation sheets for observing the office clerks’ behavior, structured interviews for 

determining office clerks’ language learning needs, and close ended questionnaires 

for investigating office clerks’ English problems such as their language background, 

jobs and duties of office clerks, the aspects and skills of English they need. The data 

obtained from Phase 1 contained the language contents and the expectations of 

organization, and the office clerks’ problems and needs in using English both 
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individually and as members of the workplace.  Therefore, the data gathered from 

Phase 1 were used as the basic premise for the English instructional model being used 

in the experimental study. 

 Phase II: Quasi-Experimental Study  

This phase was the main study using the quasi-experimental study, purposive 

sampling single group pre-test and post-test design. The implementation of the 

English instructional model using the online websites was conducted using over 10 

online websites for a total of 54 hours. The process of creating the model using online 

websites consisted of the contents, materials, and evaluation. Therefore, selecting and 

evaluating the online websites were necessary to support the goals and objectives of 

this study. The online websites selected were evaluated by four experts who had the 

experiences to analyze teaching aids such as a librarian, Suphannachai, whose 

responsibility was to select websites for service to each curriculum; English teaching 

experts such as Assoc.Prof. Dr. Saowalak Rattanawit, Assoc. Prof. Dr. Puangpen 

Intraprawat, an English language expert from Srinakarinwirot University and 

Suranaree University of Technology respectively; and curriculum and evaluation 

experts such as Assoc. Prof. Nichapa Jirahasing, an English expert of Mahidol 

University. Then a teaching plan was created and the contents were sequenced over a 

total of 13 weeks. After  lesson plan was validated by the experts, the class began. 

Prior to the training, week 1 of the experiment, the office clerks took the Test of 

English for International Communication (TOEIC). Week 15, the final week for the 

experiment, was used to take a TOEIC posttest. The data in phase II then were 

collected through TOEIC pre-test and posttest scores. 
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Moreover, while conducting the study, the office clerks were asked to write a 

weekly journal in the form of the reflection at the end of each unit. The weekly 

journal entry was divided into four stages: In the first stage, the participants were 

asked to answer questions dealing with their opinions towards the lessons from 

websites learned after the ending of every five week. The participants were asked to 

answer the general questions concerning the lessons and websites learned. These 

answers were analyzed by the rubric provided: positive or negative. The second stage: 

the office clerks were asked for writing a reflection for week 6-week 10 which dealt 

with the environment in class. The third stage: learners had to explain how they like 

the class and agreement with this course training studied lessons from websites, the 

benefits that have got from studying English on the websites, teaching and learning 

English lessons from websites could help them learn English better or not, how 

lessons from websites help them work on their responsibility easier or not, the 

appropriateness of lessons from websites as self-studying tools, and sequence the 

preferable activities (from the most to the least ): language skills, grammar, teaching 

styles, lessons from websites, and class activities. The fourth stage: the participants 

summarized the benefits and the effectiveness of the model using lessons from 

websites based on the questions provided. The whole reflection was analyzed by 

mean of the rubric which sentences were positive or negative opinions. The result of 

the analysis displayed how they liked or disliked to learn with the model using lessons 

from websites.      

   Additionally, the study also investigated the office clerks’ opinions towards an 

English instructional model using online websites as these opinions were stated to the 

researcher during interviews. The instruments used to collect data in this section were 
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a close-ended questionnaire and semi-structured interview. The close-ended 

questionnaire asked the office clerks’ opinions towards learning and teaching English 

through online websites at the end of the study in order to  gain some insight as to 

how they felt towards the four issues in teaching and learning English using online 

websites. These results were cross-checked with semi-structured interviews. The 

opinions that were elicited concerned general opinions to learning English by using 

online websites; opinions to online websites as a effective language learning tool; 

opinions as to the use of online websites as effective self-study tools; and opinions as 

to the use of online websites for use during working hours. 

 

Figure 3.1 Research Design for the Present Study: 

                  A Needs Exploratory Study and Quasi-Experimental Study 

Phase I: A Needs Exploratory Study 

                                                    Research Methodology 

 

                                Qualitative                                         Qualitative 
    
    Qualitative data                            Qualitative data                                 Interpretation 
    Collection                                      analysis                                           of entire 

analysis 

     Observation 
 
     Semi-structured interview  
 
     Close-ended questionnaire 
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Phase 2: Quasi-Experimental Study 

 

                             Quantitative                                  Qualitative                         

 
  Quantitative data        Quantitative data          Qualitative data          Qualitative data 
        collection                      analysis                     collection                     analysis 
 
     Pre-Post                                                            Close-ended 
     TOEIC                                                              questionnaire 
     Test 
                                                                              Weekly journal 
                                                                                     entry 
 
 
 

3.3  Participants and Context of the Study 

        3.3.1  Participants 

                  The initial participants were forty-seven office clerks working as full-time 

staff in various faculties of Kasem Bundit University (KBU). All of the participants 

graduated with a bachelor's degree from various Thai universities. These participants 

were later divided into two groups: Thirty of the forty-seven were randomly selected 

as the experimental group for this research; the rest were the office clerks for trying 

out the instruments.  

  3.3.1.1 The Selection of Participants  

                       The office clerks in this research came from 7 faculties of KBU in 

Bangkok: Liberal Arts, Engineering, Architecture, Communication Arts, Science and 

Technology, Laws, and Business Administration and how to randomize for the 

experiment group and pilot group for trying out the materials were shown as follows: 

  The process of participant randomization firstly started from counseling 

the office clerks’ head in order to allow his staff attending the English proficiency 
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training project and informed KBU executive administrators. Then the researcher 

explored the total number of office clerks. It was found that in total, there were 57 

people in 7 faculties (see Table 3.2).   

 
Table 3.1 Total KBU Office Clerks Selected as the Participants of Experiment  

                 Group 

Faculty                                                             Total                                 Participants 
  
   
1. Architecture                                                     

• Visual Communication Design                   2                                            1 
• Interior Design                                            2                                            1 
• Architecture                                                 2                                            1 

       Total                                                                6                                            3 
2. Business Administration                                                                                      

• Accounting                                                   3                                            1 
• Marketing                                                     3                                            1 
• Management                                                 3                                            1 
• Maritime Business                                        2                                            1 
• Business Computer                                       3                                            1 
• Finance and Banking                                    2                                            1 
  Total                                                              16                                           6    

3. Communication Arts                                        
• Mass Communication and Performing Arts 4                                           1 
• Public Relations and Advertising                 4                                           1 

      Total                                                              8                                           2                   
       
4. Engineering                                           

• Industrial engineering                                   4            1 
• Mechanical engineering                                3            1 
• Electronics Engineering                                3            1 
• Electrical Engineering                                   3           1 
• Civil Engineering                                          3            1     
Total             16                 5 

5. Laws 
• Laws                  3                1 

 Total                                                              3                                           1 
6. Liberal Arts 

• Hotel and Tourism Studies            2                                          1 
• Business English                                            1                                          1 
• Fashion Design                                               1                                         1 
• Airline Business                                             2                                          1 

 Total                                                               6                                          4 
7. Science and Technology 

• Computer Information Science                      2                                          1 
Total                                                                   2                                          1 

Total                                                                        57                   22   
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  According to the Table 3.2, there were 22 office clerks selected as the 

participants in the experiment group. The following details of the participants were 

the names and their faculties:  

 

Table 3.2 The Office Clerks’ Name and Faculty selected  

Name                                                                         Faculty             

 1. Prapaporn                                                        Liberal Arts 
 2. Supawan                                                         Liberal Arts 
 3. Keskunya                                                        Liberal Arts 
 4. Wassana                                                          Liberal Arts 
 5. Suhaila                                                            Business Administration 
 6. Weerawan                                                       Business Administration 
 7. Makanan                                                         Business Administration 
 8. Amonoh                                                          Business Administration 
 9. Pattharanee                                                     Business Administration 
10.Chutima                                                          Business Administration 
11.Anutsara                                                         Engineering 
12. Prasert                                                            Engineering 
13. Chinawat                                                       Engineering 
14. Nussara                                                          Engineering 
15. Phiranun                                                         Engineering 
16. Ladda                                                            Architecture 
17. Supawa                                                          Architecture 
18. Thongrit                                                         Architecture 
19. Atipong                                                         Communication Arts 
20. Anan                                                              Communication Arts 
21. Pawaris                                                           Science and Technology 
22. Labeer                                                            Laws  
 
 
 In order to guarantee attendance and to prepare the participants for the class, the 

researcher asked the participants to select the date, time, and environment for 

attending the class.   

  3.3.1.2  The Participants’ Course Attendance 

   The JEIM was a model which was designed to teach English for 

15 weeks from August 20th, 2007 to December 23th, 2007. The class started at 8.30 



 43 

a.m. -12.30 p.m. on Sunday morning. An English instructor, Mr. Frank Ford, taught in 

the first session especially listening and speaking based upon the lessons from 

websites. However, reading and writing skills were integrated through the whole two 

hours. The second session (10.30 a.m.-12.30 p.m. was focused on the integration of 

listening, speaking skills including reading and writing skills. The second instructor, 

Mr. Jakkapat Dumridhammaporn, was a KBU English lecturer who taught English 

with the lessons from websites both reading and writing skills. The period for the 

whole project was sixty hours.            

            Context of the Study 

              The resource material to be used during this study was seriously considered 

from a lot of online websites, proposed as English teaching materials or as language 

teaching aids by means of four experts� consideration and opinions on fifteen main 

criteria (see Table 3.1).   When the four experts considered and checked the 

appropriateness of each online website, they validated the online websites selected by 

checking on the overall rating, which was calculated as follow: 

            О   1=Very Poor (Not recommended at all)          

 О   2=Poor (Not appropriate)                                

 О   3=Adequate (Acceptable with reservation)     

 О   4=Good (Appropriate for use)                        

 О   5=Excellent (Highly recommended)              

            Moreover, the four content experts might write their additional comments on 

each website and on the different multimedia such as picture appearance, animation, 

sound, VDO, and other English teaching aids. In addition, the context of the study 

was still focused on English teaching procedures as well as lesson plans that consisted 
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of learning objectives, language knowledge, skills, teaching and learning procedures, 

activities, and evaluation in each website. The following basic criteria of online 

websites were considered by Internet users, webpage developers and designers, and 

librarians (see Table 3.4).  

 

Table 3.3 A Sample of a List of Criteria on Online Website Selected                       
   

No Lessons from Websites selected The basic criteria 

1. www.starfall.com 

 

1). Purpose:  
     1. Is the purpose clear? 
     2. Is the content in line with the  
         purpose? 
     3. Is the lessons from website  
         appropriate for its targeted learner? 
2). Accuracy: 
     4. Is the content accurate? 
     5. Are spelling and grammar accurate? 
3). Currency:  
     6. Is the lessons from website current?  
     7. Is the website updated regularly? 
4). Authority:  
     8. Is there information on the author? 
     9. Is the author well-recognized for his or     
          her work? 
5). Loading speed: 
      10. Does the lessons from website  
            download  fast? 
      11. Do the content pages download                        
            efficiently? 
6). Usefulness: 
      12. Does the online website provide useful   
            information? 
      13. Are the language activities or tasks   
            useful? 
7). Organization: 
      14. Is the online website well organized   
            and presented? 
      15. Is the online website interesting to look  
            at and explore? 
       16. Are screen displays effective? 
8). Navigation:  
       17. Is the online website easy to navigate? 
       18. Are on-screen instructions easy to    
             follow? 
       19. Is it easy to retrieve information? 
       20. Are hyperlinks given properly? 
9). Reliability:   
       21. Is the website free of bugs and breaks? 
       22. Is the online website free of dead links? 
10). Authenticity: 
       23. Are the learning materials authentic? 
       24. Are authentic materials provided in 
appropriate contexts? 
11). Interactivity :  
       25. Is the online website interactive?  
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No Lessons from Websites selected The basic criteria 

  26. Are methods for user input effectively       
             employed? 
12). Feedback:  
       27. Is feedback on learner responses    
             encouraging? 
       28. Is error handling meaningful and  
             helpful? 
13). Multimedia: 
       29. Does the website make effective use  
             of graphics, sound and  color? 
       30. Is the level of audio quality, the scale       
             of graphics or video display  
             appropriate for language learning? 
14). Communication: 
       31. Can the user communicate with real      
             people online through the website?     
       32. Is online help available? 
15). Integration: 
        33. Can the learning materials be  
              integrated into a curriculum? 
        34. Does the content fit with curricular   
              goals? 

 

 

3.4  Instrumentation 

         In this study, the following instruments were used to collect data: a close-ended 

questionnaire, weekly journal entry, and semi-structured interview:  

          3.4.1 Close-Ended Questionnaire 

           The first instrument was a close-ended question, which was used to ask 

the office clerks' opinions towards an English instructional model using online 

websites at the end of this project. This instrument is a 5-point Likert scale 

questionnaire: strongly agree, agree, neutral, disagree, and strongly disagree. This 

questionnaire was used to investigate four main issues dealing with teaching and 

learning English via the instructional model at the end of the project. This close-ended 

questionnaire consisted of four main parts: general opinions towards the use of online 

websites using English; language learning and teaching in useful and interesting 

issues; opinions towards the online websites as an effective language learning tool in 

listening and speaking, and reading and writing; opinions towards the use of online 
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websites as effective self- study tools after training in understanding language 

structures; opinions towards the use of online websites for assignments and 

supplementary sheets for the contents of each unit.   

           3.4.2  Weekly Journal Entry 

                    Weekly Journal entry was an instrument for the office clerks to reflect 

upon the training activities of each unit. Weekly Journal Entry consisted of two main 

parts: First, it was an important part that noted to the learners, The learners were 

asked to write the writer's last name, issues, title of each website. The second part was 

a paragraph of five or more sentences that explained why learners found the web sites 

to be important or interesting. This weekly journal entry was written in Thai language. 

The office clerks were asked to write a journal entry freely and openly after the end of 

each unit to explain what they have learned as well as express their thoughts about the 

training unit. This data obtained from the weekly journal entries, combined with the 

questionnaire and the structured interview was used to answer the first research 

question “Does an English instructional model have an efficiency for developing 

office clerks’ language proficiency?”  

3.4.3  Semi-Structured interview  

                      There were two sections for interviewing in this study: an oral interview 

for a need analysis and a structured interview for investigating the office clerks' 

opinions towards the study. The oral interview was used to collect data for the office 

clerks' needs analysis and English language problems faced in their workplace. The 

data collected were analyzed and described in qualitative methodology. The 

structured interview was used to ask office clerks' opinions towards using lessons 

from websites, the learning potential of lessons from websites as a language learning 
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tool, assignments, and online self-study. The researcher interviewed the office clerks 

face-to-face and their responses were recorded, transcribed and translated into English 

language.   

3.4.4 The English Instructional Model Using Lessons from Websites 

          The English instructional model using lessons from websites was the 

main instrument of this study. The instructional model consisted of analysis, design, 

developing, implementation, and control. In this instructional model, the five steps 

comprised the sub-topics (see Figure 3.1). 
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Figure 3.2  The ISD Concepts for Developing an English Instructional Model for  

       Office Clerks. 

 

 Need Analysis                     Obtaining Data                   
        Observation 
 
        Interview 
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        Analyzing Data 
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Analysis was focused on functions, jobs, contents, and instruction; design was 

focused on determining the objectives, describing entry behaviors, selecting materials, 

and evaluating; the online websites that were finally chosen were selected from 
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various websites and ratified by the committee of experts; and lesson planning 

including evaluation. The selected web sites were considerably examined with five 

KBU office clerks by the researcher. The reliability of each online website is 

dependent on the website creator. The criteria for selecting the online web site 

focused upon the integration of four language skills including vocabulary, grammar, 

functions, the contents of reading and writing skills, tasks or exercises for practice, 

multimedia, learning activities, and feedback. 

   3.4.4.1 The online websites 

            The following online websites were the samples of online  

websites that integrated with four language learning skills: 

http://www.starfall.com 

http://www.nwt.literacy.ca/northernedge/ 

http://www.onestopenglish.com/english_grammar/worksheets/beginner_speaking 

http://www.literacytools.com.  

http://www.mediaworks-online.com/businessenglish01.html 

www.bbclearningenglish.com  

www.manythings.com  

www.englishlistening.com  

www.1-language.com  

www.voanews.com 

 

       These integrated English language online websites aimed to develop the four 

language learning skills. Therefore, the instructional strategies on each online website 

consisted of various teaching techniques and situations. The efficiency of the online 
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websites was to integrate four language skills with conversation, pictures, sounds, 

prints, tasks or exercises, feedback. For example, the first website listed above was 

concerned with drawing together background knowledge, pronunciation, vocabulary 

and reading comprehension. This website helped learners pronounce English and 

listen accurately and fluently. The learners were able to repeat the sounds of speakers 

and do the tasks or exercises after each section. Furthermore, the learners were able to 

listen to short conversations and stories, and then answered the questions 

comprehensively.  The second website dealt with the knowledge of vocabulary in 

general and academic words in particular. There were various reading passages from 

newspapers, followed by quizzes in order to reinforce grammar points or get the 

meaning in the context that they were reading. While the learners read current news, a 

reader reads along as the article was highlighted in color. The third online website 

was about reading passages, English grammar, speaking and writing an essay to help 

them read, listen and write comprehensively. Also, the learners were able to learn how 

to pronounce each word from the website. Based on this website, the learners learnt 

language learning strategies such as scanning, skimming, thinking, inference and 

reference. 

3.4.4.2 Lesson plans: 

                                    A crucial factor concerning English language teaching and 

learning was a lesson plan. The lesson plan (see Appendix. H) contained details of a 

course such as the name of course, level, course description, objectives, teaching-

learning activities, course requirements, study planning and schedule, materials and 

related references. Also, the lesson plan is an important factor that displays the details 

in each unit. The following lesson plans were provided for 30 office clerks of Kasem 



 51 

Bundit University (KBU) in Bangkok. The course was provided for 15 weeks (on 

Sunday) from November 1st, 2006 to April 30th, 2007. The total duration was 15 days. 

The 4-hour classes (9.00 a.m.- 11.00 p.m. and 11.00 a.m.-1.00 p.m.) are divided into 

preliminary and learning activities with assessment at the end of each unit. 

                         3.4.4.3    Classroom Assignments: 

                             All of assignments were divided into two parts as follow: 

a) Classroom assignments from the websites. 

b) Paper assignments or handouts for practicing after each topic ended.  

Both assignments were supported by learning activities of each unit. For 

example, good exercises were found at the Ohio Program of Intensive English site: 

www.ohiou.edu/esl/english/ which was selected for learners’ reading and writing skills. 

Also, there were online language proficiency tests available, such as those by 

Transparent Language. Additionally, http://www.internet4classrooms.com/lesson.html was 

largely provided for every educational level. These online websites were downloaded 

freely to use for educational situations. Moreover, www.englishlistening.com was an 

online website to practice listening, reading and writing. Learners were able to listen 

and respond with the exercises provided and check their answers after ending them 

and so on.  

       3.4.4.4 The procedure for constructing the English instructional  

        model 

                                  The researcher followed the Systems Approach Model 

developed by Dick and Carey (1996) to design the instruction. The stages of Systems 

Approach Model are as follows: Stage 1, Determine instructional goal; Stage 2, 

Analyze the instructional goal,  learners and contexts; Stage 3, Write performance 
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objectives; Stage 4, Develop assessment instruments; Stage 5, Develop instructional 

strategy; Stage 6, Develop and select instruction; Stage 7, Design and conduct the 

formative evaluation of instruction; Stage 8, Revise instruction; and finally, Stage 9, 

Conduct summative evaluation, an ongoing effort throughout the process. In this 

study, the procedure of the process was divided into three main phases as shown in 

the following processes: 

Phase 1: Preliminary study:  A needs assessment 

       For the needs assessment in this study, observation sheets, semi-structured 

interviews, and close-ended questionnaires were selected for collecting data from 

office clerks, Thai and foreign instructors, and administrators in order to set the goals 

and objectives of the study. To ensure these instruments had the validity and 

reliability, the content was validated and checked by three research experts, and then 

piloted with five office clerks. After that, the observation sheet was revised by 

experts’ suggestion again. The observation sheet was ticked on office clerks’ activities 

every ten minutes by the researcher when an office clerk had to face to a foreign 

instructor or any English documents that were in an office clerk’s duties for a week. 

After a week of observation, semi-structured interview was selected for assessing the 

office clerks’ needs. Designing the interview questions, the researcher reviewed the 

literature on how to construct and design questions in needs assessment studies 

(Jordan, 1997, Nunan, 1988). This structured interview was accepted by three experts. 

After revision, the interview questions were previewed with the seventeen office 

clerks before face-on-face interview. The interview was tape-recorded, transcribed 

and interpreted for setting goals. In addition, close-ended questionnaire which was 
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accepted by three experts was distributed to the office clerks for assessing their 

English language learning needs.   

                              Establishing the validity and reliability of English teaching 

model using lessons from websites 

                 The experts considered the contents, validity, suitability, and 

complication. According to the Expert Response Sheet mentioned, the experts 

commented each interview question that had the repeat questions and some were not 

relevant to the objectives of this research. For example, “Do you think this research 

helps you get a better in English?” or “Do you think you will speak and read English 

better?” However, the interview questions were selected and developed only four 

items. These interview questions were taken to pilot with five KBU office clerks who 

were not participants in the experiment. The interview in the pilot study was 

conducted in Thai language in order to make sure that the office clerks were not 

interfered with the linguistic problems when answering the questions. Every office 

clerks were asked to answer the four questions. For example, they were asked to tell 

about their resume briefly, English problems in various skills, English using problems 

on their responsibility in the workplace, and the procedures that need university do in 

order to develop their English. The samples of interview questions and office clerks’ 

responses were illustrated in Appendix D and F. According to the interview questions, 

the researcher found that all of office clerks interviewed were impacted from the 

quality control of the university. The one problem was they had less English 

knowledge when entering KBU and there was no claim about English. In fact, they 

had to face to several foreigners who could not speak Thai. In addition, some 

documents which were sent from oversea institutes, instructors’ handouts, and any 
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prints in English seemed difficult to read and understand. The way to help them was 

to ask for looking some difficult words up in a dictionary or asking for some Thai 

instructors to translate into Thai. The vital issue was to ask the university provide a 

training course for them immediately. 

Close-Ended Questionnaire 

Close- ended questionnaire was a kind of instrument which made sure this 

research. The two instruments of this phase: observation and semi-structure interview 

were used to collect data about office clerks’ English using problems on their 

responsibility in the workplace. Close ended questionnaire was a vital instrument 

which was able to confirm their English using problems. However, the validity and 

reliability of this close ended questionnaire was checked by three English experts. 

These were all researchers in the field of English teaching as well as academic 

researchers who consulted with other researchers. The experts checked the relevance 

of each question item to the objectives of the questionnaire and the appropriateness of 

setting questions, the words used in each question. They checked in the evaluation 

form which used three point scales (agree=1, need develop= 0, disagree=--1). 

However, some items were agreed without any comments and suggestions, those were 

used as close-ended questionnaires. Moreover, some items which the experts 

disagreed were rejected and rewrite them according to the experts’ comments and 

suggestions. Whereas some items were agreed but having a condition must be 

approved before the office clerks replied the questionnaire. 

In summary, the data collection of the first phase: the observation, the 

interview questions, and close- ended questionnaire indicated and confirmed that 

KBU office clerks were facing English using problems on their responsibility in the 
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workplace whether listening, speaking, reading, or writing skills. These problems 

were the response of KBU. in which needed to develop its staffs up to the quality 

control points especially having English proficiency test. When someone had a low 

point, university had to provide an English training course for effectiveness of using 

English on their responsibility in the workplace. The whole data collected with the 

first phase were established learning objectives that were continued in the second 

phase. 

Phase 2: Investigating the efficiency of the English instructional model 

                using lessons from websites. 

This phase concerned designing English instructional models for office clerks 

using online websites. The model written will be checked and accepted by three 

content experts in response to the evaluating online websites form. Furthermore, Test 

of English for International communication (TOEIC) will be administrated to the 

office clerks at the beginning of the instruction. These were the instruments used to 

collect data including their validity and reliability. 

The Instruments for Collecting Data of the Second Phase 

            Before the class began, learners were asked for having a TOEIC test in order 

to check their English language skills what level they were. TOEIC test, therefore, 

was the first instrument which was conducted to measure office clerks’ English 

language skills in this phase before teaching with the lesson plans provided. Test of 

English for International Communication (TOEIC) is the educational testing service 

in which is recommended by a lot of organizations around the world. Since this 

research aimed to develop the level of office clerks’ English proficiency and the 

levels of English were needed on their particular responsibilities, TOEIC test was a 



 56 

response to the needs of clients and test takers for a rapid, affordable, and convenient 

service, as well as for high reliability. The results of having the TOEIC test were 

sequenced into three groups: high score=300 up, moderate score=200-299, and low 

score=199 down. There were two testers getting high score, twenty-seven were 

moderate score and one was low score. (see Table 4.1.). Before the class began, the 

researcher selected the English teaching materials from the Internet which were 

supported the objectives of this research. Each was assessed by the three English 

experts’ evaluating online websites on a fifteen issue as follow: dealing with 1) 

Purpose, 2) Accuracy, 3) Currency, 4) Authority, 5) Loading speed, 6) Usefulness, 7) 

Organization, 8) Navigation, 9) Reliability, 10) Authenticity, 11) Interactivity, 12) 

Feedback, 13) Multimedia, 14) Communication, and 15) Integration. 

Website searches were conducted for Websites centred on the learning and 

teaching of ESL/EFL. The results of the search displayed numerous sites claiming to 

be eliminated for the following reasons: (a) the site required membership; (b) a fee 

was required to use materials on the site; and/or (c) there was too much advertising 

which made using the site difficult or frustrating. In other words, online websites were 

selected based on their free open access and features useful for ESL/EFL learners and 

teachers. 

A total of each online websites were initially selected and an email was sent to 

authors of the sites. The email outlined the purpose of this research and the reasons 

why the particular site was selected. The researcher asked for permission for the site 

to be reviewed and listed on the online websites in this research. There were twelve 

authors from the online websites. The experts� online websites assessment selected for 

English teaching were analyzed for finding the validity of assessing the online 
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websites selected. Moreover, the experts gave comments and suggestions for the 

online websites selected and considered the strengths and weaknesses of each online 

websites (see Table 3.5)  For the online websites already selected and assessed, they 

were conducted to try out with the pilots in order to find the problems and revised. 

This was a form of expert evaluation on online websites both strengths and 

weaknesses: 

 

Table 3.4 Form of Expert’ s Evaluation on the Strengths and Weaknesses of  

                 Online Websites  

No Strengths 5 4 3 2 1 Weaknesses 5 4 3 2 1 

1. Appeared simple and 
easy to use. 

     1. Too much work in 
each unit 

     

2. Designed Well.      2. Too long.      

3. Easy to follow.      3. Time limited in 
online websites. 

     

4. Helpful to beginning 
instructor 

     4. Teach and study only 
in computers 

     

5. Very direct and 
strong 

     5. Too less exercises      

6. Provided examples.            

7. Clear.            

8. Nicely done, easy to 
achieve. 

           

9 Appropriate with the 
level of learners  

           

10. Able to assess in 
each unit. 

           

11. Interesting tools            

12. Teach and study all 
24 hr a day 

           

13. Multimedia in each 
unit 

           

14. Answer keys 
displayed in units. 

           

Scale: 5=Strongly agree, 4=Agree, 3= Neutral, 2=Disagree, 1=Strongly disagree 

Comments and suggestions 
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 Taking a Posttest and Investigating office clerks� opinions toward English   

 instructional model using lessons from websites. 

 
              In this phase, Test of English for International communication (TOEIC) was 

administrated to the office clerks at the end of this instruction with the same TOEIC 

items. The scores of the test were compared between the pre-TOEIC test and the post-

TOEIC test for responding the first research questions. In addition, close-ended 

questionnaire dealt with learners� opinions towards English instructional model using 

lessons from websites in four issues that were ever responded by the same group of 

office clerks before having this experiment. (see Appendix F).Finally, office clerks 

were interviewed face-on-face by the researcher with a tape-recorder.  

 

3.5 Data collection 

        This data collection of this study will be collected in three phases in accordance 

with the research questions: first, to find out whether the English instructional model 

has the efficiency to develop the office clerks’ English proficiency; second to 

investigate the effectiveness of the English instructional model using the integrated 

on-line web sites; and third, to examine the office clerks’ opinions towards the 
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teaching and learning through the English instructional model. The data are of two 

kinds: quantitative and qualitative data.   

 3.5.1 Phase 1 study 

          3.5.1.1 The pilot study 

                                  In phase 1, in the pilot study, the English instructional model 

using lessons from websites was implemented with seventeen office clerks to examine 

whether the model was efficient in developing the office clerks’ English proficiency. 

The steps in the pilot study were as follows: 

1. Before implementing the model in the pilot study, the pre-test using the 

TOEIC test was administered to the subjects.  

2. The subjects were instructed using the English instructional model. The 

trial of the instructional model covered one unit of the lesson and lasts 4 

weeks.  

3. After the instruction, the subjects completed the close-ended questionnaire 

asking about the appropriateness in the content of the instructional model 

in developing the skills of English, the sequence of order, the level of 

difficulties of the selected materials on the web sites such as vocabulary, 

grammar, and activities. 

      3.5.1.2 Establishing the efficiency of the English instructional  

  model  

        To answer the first research question of this study:  

 �Do office clerks have higher English language proficiency level after learning 

through an English instructional model using lessons from websites?� 
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The researcher did these steps: 

            1. The English instructional model was validated by three experts who 

considered evaluating each websites selected. The experts were requested to check the 

items of evaluating lessons from websites and gave comments and suggestions on the 

issues of the instructional model. For example, the benefits of the instructional model 

as an instrument for using language learning; Can the English instructional model 

develop office clerks? Are the contents of the instructional model suitable for office 

clerks?, and the difficulty of the contents. After revision, the English instructional 

model was conducted to try out with 17 office clerks. The data were collected in order 

to compare with the second tried out with the same pilot group. After trying out the 

instructional model, the three experts again validated the model by checking the list in 

the evaluating online websites form. The five Likert scale will be used to establish the 

validity of this English instructional model.  

             To test whether the English instructional model was efficient in improving the 

office clerks’ English proficiency, the post-test using the same TOEIC test as the pre-

test became an administer to the subjects. Then the scores between the pretest and 

posttest were compared using the Paired T-test to find if there was significant 

difference between both sets of the scores of the subject. The higher scores of the 

subjects could confirm the efficiency of the English instructional model. 

 3.5.2 Phase 2 study: 

 The second research question of this study was: 

�Do office clerks have more positive opinions towards an English instructional model 

using lessons from websites?�  
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The data for this research question was collected through four instruments in 

order to answer this research question: TOEIC proficiency test, close-ended 

questionnaire, open-ended questionnaire, weekly journal entries, and structured 

interview.  

         

3.6  Data Analysis 

        To answer the research questions, the collected data will be analyzed as follows:  

 3.5.1  Data Analysis Procedure for the close ended questionnaire 

            The first research question was aimed to find out office clerks’ English 

language proficiency level after learning through an English instructional model using 

lessons from websites. In order to answer the first research question, the data obtained 

from close-ended questionnaire (Appendix E ) and open-ended interview (Appendix 

D) were validated by the three experts and office clerks who were participants in this 

study for investigating the efficiency of English instructional model using online 

websites were analyzed .      

  3.5.2. The data obtained from pretest and posttest TOEIC scores will be 

compared using a pair sample t-test to examine both global and individual differences. 

The results of pretest and posttest-TOEIC test scores will be used to answer the 

second research questions.  

  3.5.3 The data obtained from the close-ended questionnaire for general 

opinions,  opinions to the  learning potential, opinions to self-study and opinions to 

the use of the lessons from websites for an assessment in order to compare the 

average TOEIC post-test and pretest scores after the end of the course. However, the 

comparison of TOEIC test scores was conducted to support the close-ended 
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questionnaire of office clerks’ opinion assessment. The close-ended questionnaire was 

the same as the first opinion assessment in order to compare the difference of average 

TOEIC scores. The result of this comparison will answer the second research question 

of the study. 

  1. The data obtained from 'weekly journal entry' writing after each unit ends 

will be analyzed to investigate office clerks' opinions towards the English 

instructional model using lessons from websites. The data will be gathered with close-

ended questions. The results will be analyzed in order to consider the change of office 

clerks' opinions after the experiment.  

      2. The data obtained from close-ended questionnaire about the learning 

environment  will be analyzed and compared the results of answering questionnaire 

after the experiment in order to consider the revision of teaching and learning 

management. 

 

3.7  Summary 

     Since the participants in this study were office clerks who worked hard in their 

office hours, the researcher had to select the participants carefully. Their functional 

areas of work, responsibility, number of working years, and faculty were important to 

randomize the number of the participants in each faculty. For developing the JEIM, 

the researcher employed three phases: The first phase consisted of needs assessment, 

materials preparation, pilot study of the JEIM, and the outcome of the pilot study. The 

second phase was the implementation of the JEIM using lessons from websites and 

evaluating online websites. The third phase was the assessment comprising of the 

formative and summative. To find the development of the JEIM using lessons from 
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websites and investigate the office clerks’ opinions towards the English instructional 

model, the researcher used three types of assessment: The quantitative comparison of 

TOEIC post-test and pretest scores, the analysis of the participants’ weekly journal 

entry, close-ended questionnaire, and structured interview. 

  The data collection procedures and the data analyses are summarized as 

follows: 

1. The TOEIC post-test and pretest scores were analyzed using a pair sample t-

test in order to consider the results of individual and group scores. 

2. A thematic analysis was used for the analysis of the office clerks’ self-

reflections towards their writing weekly journal entry and qualitative description. For 

reliability, the questions were analyzed and corrected by English experts.       

For validity, rubrics for positive and negative reflection were used to analyze 

the advantages and disadvantages of learning English using lessons from websites 

including qualitative description of participants’ self-reflection.      

         3. A t-test was used for the analysis of the participants’ close-ended 

questionnaire after the end of the course. 

 4. Qualitative analysis was used to describe the structured interview. The 

participants’ responses towards English instruction using lessons from websites were 

analyzed by the rubrics of positive and negative reflection. For reliability, the questions 

for the structured interview were analyzed and corrected by English Experts. 

 For validity, rubrics for agreement and disagreement to English instructional 

model using lessons from websites were tested to five office clerks in order to revise 

the questions.

 



CHAPTER 4 

RESULTS OF THE STUDY 

 

4.1  Introduction and Purposes of the Chapter 

         This chapter summarizes the results for the research questions. The main 

objectives of this study are to consider the effectiveness of the English instructional 

model using lessons from websites. This was presented as the first research question 

as stated in Chapter 1, which is: “Do office clerks have higher English language 

proficiency level after learning through an English instructional model using lessons 

from websites?” and the second research question is: “Do office clerks tell us that 

they have a more positive opinion towards an English instructional model using 

lessons from websites?”  

 Results of all of these questions are reported through the following tables and 

figures. 

 

4.2  Results of Research Question 1-2 

        4.2.1  The Results of Office Clerks’ TOEIC Pretest-Protest Scores in Group 

.                 After the end of the training project, the office clerks were asked to take a 

TOEIC posttest in order to conduct the results comparing with the TOEIC pretest. The 

results of the analysis were presented in Table 4.1  
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Table 4.1 The Results of the Office Clerks’ TOEIC Pretest-Posttest Scores 

          in Group   

Office Clerks     Post-test     Pre-test             Variance              Increased Percentage  
                              (N=22)          (N=22) 
1. Prapaporn        555 355 200 57 
2. Supawan  420           310 110 36 
3. Keskunya  375 295 80 28 
4.Wassana  335 295 40 14 
5. Suhaila  460 290 170 59 
6. Weerawan  390 285 105 37 
7. Makanan  270 265 5 2 
8. Amemoh  365 255 10 4 
9. Pattharanee  310 255 55 22 
10. Chutima         250 250 00 00 
11. Anutsara  245 245 00 00 
12. Prasert  280 240 40 17 
13. Chinawat  280 240 40 17 
14. Nussara  345 240 105 44 
15. Phiranun  240 230 10 5 
16. Ladda  245 225 20 9 
17. Supawa  270 215 55 26 
18. Thongrit  250 215 35 17 
19. Atipong  235 210 25 12 
20. Anan  250 190 60 32  
21. Pawaris  150 190 -40** -21** 
22. Labeer  185   85 100 100* 
Total                  6705             5380                 1325 
  * means a tester can increase TOEIC post-test score more than 100 per cent. 

** means a tester’s TOEIC post-test score is lower than pre-test score. 

 

According to Table 4.1, eighteen participants had an increase in their TOEIC 

post-test scores, two participants showed no difference and one participant’s score 

was lower than the pre-test (Pre-test=190, Post-test =150). The total raw score of the 

post-test was higher than the total raw score of the pre-test. (Post-test =6705, Pre-test 

= 5380). The results were shown as Table 4.1 indicated that the participants can 

increase higher TOEIC score than before teaching with English instructional model 

using lessons from websites.   

       When analyzing the data of TOEIC post-test and pre-test with a paired-sample t-

test, the result was shown as Table 4.2: 
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Table 4.2 Data Analysis Showing Significant Improvement from TOEIC  

                 Post-test to TOEIC  Pre-test Score after Attending JEIM Course 

                                         N         Mean     Std.Deviation    t       Df          P      

Post-test                                  22           295.68               87.73                         21             .000*  

Pre-test               22 249.09               61.17           21      .000** 

                                                                                                                3.983  

                                                         *p < .00.  **p < .00.    

TOEIC pre-test mean scores before starting to teach English using lessons 

from websites had very low scores at 249.09. However, after training for 15 weeks, 

the mean scores were increased to 295.68. The researcher found that the posttest mean 

score was higher than the pre-test mean score (M=46.59). According to the results as 

shown in Table 4.2, it indicated that the office clerks had higher English language 

proficiency level than before training in this course.     

         The Results of Research Question 2  

         Research Question 2 “Do office clerks have a more positive opinion towards an 

English instructional model using lessons from websites”.  

 From the results of comparison of TOEIC post-test and pre-test as shown in 

the previous section, it showed that the English instructional model using lessons 

from websites created was known as “JEIM” for the study was effective for 

improving the office clerks’ English language proficiency, the instruments used for 

collecting the qualitative data with close-ended questionnaire, interview, and writing 

weekly journal.       
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          To ensure on the lessons from websites selected was an appropriate sample for 

this study, the researcher carried out the lessons selected to find the three experts’ 

opinions towards the lessons from websites selected for instructing in this project.       

 

Table 4.3 The Results of the Experts’ Opinions towards Lessons from Websites  

      for Training Project.   

Statements - 

X 

 

SD 

1. Is the purpose clear? 4.67 .48 

2. Is the content in line with the purpose?  4.40 .63 

3. Are the lessons from websites appropriate for its targeted learner? 4.46 .52 

4. Is the content accurate? 4.60 .51 

5. Are spelling and grammar accurate?  4.60 .51 

6. Are the lessons from websites current? 4.21 .46 

7. Is the lessons from websites updated regularly? 4.27 .46 

8. Is there information on the author?  4.80 .41 

9. Is the author well-organized for his/her work?  4.60  .51 

10.Are the lessons from websites downloaded fast?  4.10  .40 

11. Are the content pages downloaded efficiently?  4.47  .52 

12. Are the lessons from websites well organized and presented?  4.60  .41 

13. Is the appearance of lessons from websites on the screen attractive?  5.00  .00 

14. Are the lessons from websites interesting to look at and explore?  4.60  .51 

15. Is screen displayed effectively?  4.50  .64 

16. Are the lessons from websites easy to navigate?  5.00  .00 

17. Are on-screen instructions easy to follow?  5.00  .00 

18. Is it easy to retrieve information?  5.00  .00 

19. Are hyperlinks given properly?  4.60  .51 

20. Are the lessons from websites free of bugs and breaks?  4.87  .35 
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Statements - 

X 

 

SD 

21. Are the lessons from websites free of dead links?  4.70  .46 

22. Are the learning materials authentic?  4.30  .82 

23. Are authentic materials provided in appropriate contexts?  4.40  .63 

24. Are the lessons from websites interactive?  4.60  .63 

25. Are methods for user input effectively employed?  4.67  .49 

26. Is feedback on learner responses encouraging?  5.00  .00 

27. Is error handling meaningful and helpful?  4.10  .70 

28. Do the lessons from websites make effective use of graphics, and sound   

      and color? 

 4.50  .64 

29. Is the level of audio quality, the scale of graphics or video displayed,  appropriate 

for language learning? 

 

 4.67 

 

 .49 

30. Can the user communicate with real people online through the online  

      Websites? 

 3.33  .62 

31. Can the lessons from websites help available?  3.90  .46 

32. Can the learning materials be integrating into a training project?  5.00  .00 

33. Does the content fit with the goals of this training project?  5.00  .00 

                                                                                                                                

Total 

 

 4.40 

 

 .47 

 

Table 1 showed that Experts’ Opinions towards English instructional model 

using lessons from websites selected were as rated as “Strongly Agree” (M= 4.40). 

This corresponded well to support the first research questions especially the lessons 

from websites that were appropriate with conducting as a sample for this English 

instructional model. According to the experts’ opinions toward the model using 

lessons from websites, the researcher found that there were two experts’ comments 
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toward lessons from websites selected and others commented that these lessons from 

websites were able to replace textbooks used in English learning objectives.  

An expert’s comment was offered that: 

  “Nowadays, textbooks that were used for learning and teaching in the 

class should be replaced with the lessons from websites in which are the same 

objectives of each course. So the instructional model should be changed into 

learning or teaching on the Internet. Sometimes, it’s known as “e-learning”.  

This means each instructor can him/herself select the contents for each course 

independently. Therefore, the contents can be flexible and be non-fixed only in 

the textbooks.” 

While the other commented that  

 “He agreed with your English Instructional model using lessons from 

websites.  He thought that lessons from websites on the Internet was conducted 

to replace textbooks in which their contents were limited and they were 

appropriate with employees who worked in the workplace. Usually they had no 

time to develop their English knowledge because there was a lot of responsibility 

in each day. He thought that this was a new technology that was replaced 

teaching English in the class. I found that each lessons from website selected 

could be useful for whoever wanted to develop his/her English language.” 

 In summary, the experts pointed that English instructional model using lessons 

from websites were appropriate with this training project and will become a new 

technology for learning and teaching English in the future. They expected that this 

model would be become a sample of a new English teaching style in the future. 

Moreover, the experts admired that the online websites provided was appropriate with 
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English practice whether listening and speaking as well as reading and writing which 

had the efficiency to improve other professionals by using this English instructional 

model. The language skills were integrated as a unity in which the learners could 

learn the whole skills in each unit. In addition, an expert hoped that these lessons from 

websites were used as textbooks but it was easy to learn and responded on every 

behavior objective what learners wanted. That was why English instructional model 

using lessons from websites should be conducted to train the office clerks.        

 4.2.2  The Office Clerks’ Opinions Towards English Instructional   

                       Model Using Lessons from Websites. 

                       Qualitative analysis of the office clerks’ opinions towards English 

instructional model using lessons from websites based on a five-point rating scale 

questionnaire was calculated for the arithmetic means at the end of the learning 

session  

 The data in Table 2 demonstrated that the office clerks had very good opinions 

towards learning through English instructional model using lessons from websites 

(M= 4.27). Considering for each item, it was revealed that participants “strongly 

agreed” (M=5.00) on learning through the lessons from websites which had no limit 

of places and time (M=4.40) so it was comfortable and encouraged them to work 

alone more (M=5.00). That meant English instructional model using lessons from 

websites was effective for developing their English language skills (M=4.50). When 

considering how the model using lessons from websites helped them to work, they 

responded that it could help them work more easily (M=4.70) and the effectiveness of 

developing English skills could be conducted to solve English problems and search 

any documents to support their work in the workplace (M=4.67 and 4.50 
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respectively). In addition, most office clerks explained that English learning on online 

websites was more useful than listening a teacher in class (M=4.50). These results 

corresponded well to the second research question “Do office clerks have a more 

positive opinions towards an English instructional model using various websites?” as 

stated in Chapter 1.  

 When the office clerks were asked about how they liked to learn English via 

lessons, they responded positively. For example,  

 “I myself solve English problems.  For example; I can understand English 

better as well as reading texts, news, and instructions better.” 

  “I can search any documents to support my work.”   

 “I like the lessons from websites selected because I can do various exercises 

and many objectives in which I want to know as well as the updated news in 

websites.”  

 Some explained that 

  “I like to learn English through the lessons from websites because I don’t 

have to buy expensive textbooks.”  

 “The websites selected are interesting and enjoyable. I can go to other 

websites with the linking menu. Moreover, I can practice by doing exercises and 

check the answer immediately. I like to listen to the conversation in some online 

websites, they are clear and easy to follow therefore I think that this is a new model 

for learning language without sitting in class before an English instructor.”  

 For this session, it was summarized that everyone agreed with the English 

instructional model using lessons from websites. They appreciated thelessons from 

websites selected for this project. Some online websites were described as very good 
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lessons that were appropriate working in an office. Moreover, most of them said that 

the model was very useful to solve the English problems that they faced as a part of 

their jobs. That meant everyone liked to learn English with the model using the online 

websites in this project and had a positive opinion toward the model.  The results 

could correspond well to the second research question as stated in Chapter 1. 

  

4.3  Results of Office Clerks’ Individual Self-Reflection  

         In order to confirm the results of office clerks’ opinions towards the English 

Instructional Model using lessons from websites, every office clerk was required to 

criticize the English instruction in five weeks each that was divided into three sessions 

namely week one to week five, week six to week ten, week eleven to week fifteen and 

the individual office clerks’ self-reflection after the last day of the learning session. 

The individual learners’ self-reflective form was focused upon the office clerks’ 

opinion towards an English instructional model using lessons from websites.  

 The individual office clerks’ self-reflection towards the English instructional 

model using lessons from websites in the first five weeks (week 1-week 5) was 

analyzed as follows: 

In this session, only one question asked to the office clerks was “According to 

my English teaching team in the first five weeks, we taught various lessons on 

lessons from websites for listening, speaking, reading, and writing to my class. I 

would like you to write a self-reflection dealing with general surrounding, feeling 

toward the special class, what you learnt from us, teaching styles, your expectation, 

and what was your favorite website(s).” 



 73 

Before the project began, the researcher interviewed ten office clerks dealing 

with learning English on the Internet. Most of them said it was a new learning and 

teaching English but it could not substitute an English instructor because there was no 

explanation of the contents clearly, could not answer their questions, there was no one 

to correct some mistakes in the given exercises and there were not enough exercises to 

support every objective in this project. However, it might get better if it could answer 

any questions concerning the contents, respond some questions, provide enough 

exercises for practicing, check the answers quickly, could learn 24 hours and 

remained comfortable to use.  

The results of writing individual self-reflection about the English instructional 

model using lessons from websites, the researcher analyzed each step by each step as 

follows: 

 According to the individual office clerks’ self-reflective writing towards 

general surrounding, the researcher found that most of them liked general surrounding 

of this special class and felt good when KBU planned to develop their staff. Someone 

said this was the best opportunity for every staff to develop English in order to be 

useful for their responsibility in Kasem Bundit University (KBU). They expected to 

get English better with the lessons from websites provided in the future. These are 

representatives of individual office clerks’ self-reflective writing,  

OC 1 criticized that 

“I like general surrounding of this special class”. “Everyone enjoys each 

other when having activities in the class. I think that this course will enable me to 

understand English much more. I like www.starfall.com most because I can 
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listen to the sound track while reading the various stories. Besides, www.1-

language.com is another one that I enjoy to learn very much.”       

As well as OC2 and OC 3 reported that  

           OC2 reflected that  

“For general surrounding, I feel English easy to learn and understand. 

Everyone tries to help each other whether searching some sources, translating 

into Thai, or look for some vocabularies. The lessons from the selected websites 

enabled me to understand English better. The online websites that I liked most 

were www.1-language.com because I can practice listening, reading, and answer 

the questions from the lessons from websites. Moreover, I can check the answer 

that I do in the web. I myself can evaluate by checking the test.”   

As OC3 explained that 

“I like to learn in this class, everyone is friendly so they try to help each 

other to do the assignments, search the difficult vocabularies, suggest other webs 

that were found accidentally.  However, I love to learn English from various 

online websites such as www.1-language.com, www.onestopenglish.com, and 

www.manythings.org  For the last web, I like it very much because there are 

many exercises dealing with grammar.”  

OC 7, OC9, OC22 wrote in their individual self-reflection that they loved to 

learn in this class in which was full of friendliness and high technology. They 

summarized that the model using online websites was very useful for whoever was 

working in the workplace. Some online websites selected were very good for listening 

and speaking. 
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             OC7 reported that 

 “For the first session (week1-week5), I like this class very much and I 

think that I am not serious when learning with the online websites. I enjoy 

practicing to listen and speak on the webs of www.1-language.com and 

www.manythings.org which deals with various grammars. There are many 

different objectives in this website.” 

As well as OC9 confirmed that 

“This general surrounding of this class is good and warm. Everyone 

becomes friendly although they come from different faculties of Kasem Bundit 

University. This model is very useful for us especially www.1-language.com and 

www.manythings.org. Both online websites are focused on listening and 

speaking. I am able to practice responding the questions and check my answer at 

the same time.” 

Besides, OC22 stated that 

“I liked to learn English from www.manythings.org, www.bbc.co.uk and 

www.voanews.com I enjoy learning grammar from various different exercises. It 

helps me understand English and does not feel difficult when doing the exercises. 

I like to read news from newspaper and listen news from BBC radio station as 

well as I am able to learn new vocabularies that are used in daily life and I also 

respond the questions dealing with news reading.”    

 Moreover, some office clerks wanted the researcher to add a day and extended 

the time to three hours a time after work (4.30 p.m.), they described that it was too 

short for two hours a time such as OC 6, OC 15, and OC 22 

 In brief, OC 6 focused his report on general surrounding that 
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“ I like this class very much because everyone helps each other to learn 

English on lessons from websites. I eager to learn all the time However, I think 

the class should extend into three hours a time and add a day in a week. 

According to the favorite lessons from websites, I prefer 

www.onlinenewspapers.com and www.starfall.com because I like to listen and 

read as well as learning vocabularies from news”          

 Whereas OC 15 explained that 

  “I think that you should extend the day and time. I enjoy learning English 

on online websites. Everyone became friendly especially taking care of each 

other. My favorite online websites are www.1-language.com and 

www.manythings.org . I am able to listen and learn grammar in both online 

websites.”  

As well as OC 11 described that  

“I hope the project can help me understand English better and I think 

that it should extend both training day and time. We often use English on our 

daily life so our university should provide this program for us and new staffs. 

For the lessons from websites, I like www.1-language.com and 

www.manythings.org because I like to learn grammar and practice to listen 

English as I can read and respond the questions from the web. I can check and 

test the answer at anywhere and any time. ”   

 Some office clerks especially OC 9, OC 13, OC 16, OC19 and OC22 

described their opinions in various issues such as different multimedia, different 

objectives, feedback, assignments, and updating. They enjoyed learning through 
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online websites in which were presented as real events such as speaking and listening 

skills, reading and writing skills.  

 OC 9 and OC 13 described that  

“I like to learn English from lessons from websites because I can listen 

and enjoy doing assignments, activities, and games as well as moving cartoon 

animation and reading in reading exercises that I can do the exercises and check 

the answers in key answer.” 

 Besides, OC 16 explained that  

“ I found that the lessons from websites can help me to learn English easily 

and can practice listen and speak from the online websites. I think that the 

websites is interesting and enjoyable and I can go to other websites from the web 

link menu.”                       

As OC 19 and OC 21 described that 

“I am excited about some lessons from websites in which support any 

objectives I want to know. In addition, I like to learn an English story and 

vocabularies because the whole story is presented as an animation, checking 

answer, and feedback.”       

According to the results of the individual office clerks’ self-reflective writing, 

most of them enjoy learning English from the online websites. They can practice to 

listen and speak from each online websites such as www.1-language.com or 

www.nwt.literacy.ca or study various grammar from www.manythings.org .                                    

When asked about Office clerks’ Opinions towards the English instructional model 

using lessons from websites as an effective language learning tool, most of office 

clerks described as the following:  
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 OC 1 explained that  

 “I think that everyone likes to learn English by this way because I can directly 

contact to my instructor and it’s very flexible and comfortable to learn. General 

surrounding is easy to learn especially linking to the Internet and easy to display the 

online websites”.  

 Whereas OC 2 thought 

  “In general, I think that teaching and learning English using online websites 

will not increase my language skills. However, after I’ve learnt English by using 

online websites with your teaching team, I enjoy learning English by this way very 

much because it’s very easy and comfortable to learn as possible as I want.” 

  Although OC 2 thought that learning English using lessons from websites in 

this course might not increase her language skills, she expected that it could improve 

her to understanding of English. She raised a reason why she might get better. For 

example, she enjoyed learning on the online office and it was easy and comfortable to 

reach the information in each website as well as the other who liked to learn English 

on the Internet such as OC 3, 4, 5, 6, 7, 8, and 9. They wrote their self-reflection that 

they preferred to learn English on the Internet at anywhere and anytime that was the 

main point for their expectation. These were their self-reflections: 

 OC 3 described that  

 “I like this class because everyone can speak and talk directly to my 

instructors. It’s not strict to attend in the class but I can learn anywhere and any 

time. The surrounding in the class is not serious and I think that I like to learn English 

using online websites because it’s very easy to link to the lessons from websites that 

are selected for this project.  I feel that everyone in the class enjoys attending to do 
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the activities.”  as well as OC4, 5, 6 who preferred learning in this class with online 

websites than attending to learn in the class with their instructor.  

 OC 4 explained that 

  “ I think that I like this class because I can speak and listen to my foreign 

instructor. Furthermore, I can listen to English on the lessons from websites in the 

Internet and check my response. Everyone enjoys learning English by the way. I can 

link to the Internet all the time and display on 24 hours.” 

 Furthermore, OC 5 stated that  

 “I enjoy this class because it is very easy and comfortable to learn on the 

Internet all the time. I can learn English anywhere and anytime.”  

 OC 6 explained that  

 “The class is very funny and comfortable because everyone can talk and 

speak to the instructors and can learn English on lessons from websites all the time. I 

like this class very much.”  

 The researcher found that these office clerks liked to learn English with this 

English instruction model using online websites. They gave the reasons that were 

easy, funny, and comfortable, can learn English anywhere and anytime.    

 However, OC 7 was an office clerk who believed that this English 

instructional model using online websites was unable to help him increase his English 

skills:       

 OC 7 gave the reason that 

  “I hoped to see a unit which is facilitated to learn and easily understand. 

Learning English using online websites may be good for some persons but not me. I 
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like general surrounding of this class because everyone is free from the limited 

items. However, I think it doesn’t help me to learn English as well.”   

 OC 8 and OC 9 complained that one online website was unable to help him 

understand English structures without an instructor’s suggestion. They thought that 

this model was able to improve her English skills but OC 9 thought that it was not 

difficult except the downloading and linking online websites was too slow.          

 OC 8 wrote that  

 “I would like to tell you it’s very fun and I’ve never learnt English like this 

before. Everyone can practice listening and speaking to my foreign instructor and 

especially on online websites. However, there was one online website that cannot 

help me understand English well if there is no the instructor giving a suggestion. I 

hope this may improve my English skills.” 

 While OC 9 wrote that “I’m happy when I join to my friends searching some 

assignments on the Internet. There is no difficulty to practice, easy and comfortable. 

However, linking one online website to another is too slow. How do you solve the 

problems?” 

 OC 10 and OC 15 thought that this is a good opportunity for them to improve 

English skills and admire to KBU. They wrote in the same words that  

 “They like to study English on online websites because the accent and 

intonation in English is very clear and pronounce some sound problems that I have 

that problem.” “In general, they think it is alright for the first five week.” 

  OC 11 and OC 19 wrote briefly that  

 “I think everything is OK. I like it very much.” 

 OC 12 said that  
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 “In general, I like this class because I can listen and respond to my 

assignments in the computer. My friends preferred to learn English on the Internet 

than an instructor.”  

 OC 13, and 21 had the same opinions  

 “I like everything that is taught in the class. My friends and instructors are 

very kind and easy. However, I do not believe that learning and teaching English 

using only online websites can improve their English skills except having an 

instructor to suggest how to learn in each unit.” 

 OC 14 and 16 gave the opinions “I do not think that only online websites can 

improve my English language.”  

 OC 10 and OC 12 reported that 

 “I preferred this class to attending a class with an instructor. I have more time to 

listen, read, and write as much as they want. Therefore, I like this class very much.”  

 OC 20 and 22 wrote that 

  “I like to learn English on the Internet because there are a lot of exercises for 

practicing. The class is not so big and everyone can practice listening, reading, and 

writing. Importantly, I can practice anytime and anywhere on the Internet. So I like 

the class very much.”  

 In conclusion, there were twenty-four participants whose self-reflective 

writing ( OC 1-12, 15, 19, 20, 21, 22) on these issues mostly agreed with teaching 

English using online websites. According to the results of the independent office 

clerks’ self-reflection, twenty office clerks liked to learn English on the online 

websites selected. However, they gave the reasons why they enjoyed learning English 

in the class. One reason that they raised in their self-reflective form was to practice 
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anytime and anymore as possible as they wanted. They felt that the class was very 

friendly so they could advise each other and could practice listening, reading, and 

writing together. They wrote that the listening and speaking exercises in each online 

websites were clear and easy to follow. These reasons made them wish to develop 

English language for their responsibility in Kasem Bundit University.    

 On the other hand, there were seven office clerks (OC 2, 7, 13, 14, 16, 21) 

who did not believe that learning English using only online websites could improve 

their English skills except by having an instructor to suggest how to learn in each unit. 

  The second issue of the individual office clerks’ self-reflection on the 

online websites was their favorite websites selected for learning in the first five weeks 

as follows: 

 

Table 4.4  Office Clerks’ Opinions towards the Online Websites selected 

Online Websites for the first five week Office Clerks’ Opinions towards the Web  

www.manythings.org OC 1-14, 16, 17, 19, 20- 22 

www.onestopenglish.com OC 1-10, 12, 14-16, 20-22  

www.1-language.com OC 1-22 

www.voanews.com OC 2, 4, 5-10, 13-17, 20-22 

www.starfall.com OC 1-22 

www.bbc.co.uk  OC 1-7, 8, 11, 14, 15, 18, 19-22 

www.student-weekly.com OC 1-22 

www.nationjunior.net OC 1-22 

www.nwt.literacy.ca OC 1,3,4,5,7,9,12,13,16,18,19,20  

http://esl-lab.com OC1-22 

Remarks: OC=Office Clerk 
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 According to the office clerks’ opinions, www.starfall.com and www.1-

language.com were favorite sites. They gave the same reasons namely these online 

websites comprised animation, clear conversation, repeating, various activities, 

practicing and checking the tasks. They enjoyed practicing to listen and learn the 

meaning of vocabularies in the content reading. There were many different traditional 

stories that they were able to select to read. 

 Additionally, www.manythings.org was popular because this website was full 

of a lot of grammar points and exercises. Moreover, www.Englishlistening.com was 

also the popular because learners could listen to various foreigners’ speaking          

 The second five weeks (week 6- week 10) were analyzed as follows:  

The first item was “learning English using online websites is so good as a self-

studying tool” which is useful to learn English. Many office clerks liked to learn 

because the online websites contain multimedia: animation, sound track, pictures and 

other motivations. Moreover, some described that they themselves can 

practice/repeat/redo/and check exercises as well as can learn/speak/listen/read from 

online websites. Most of office clerks liked to learn English from the online websites 

because there are a lot of exercises for practicing on online websites and check the 

answers. 

 When the office clerks were asked to write journal weekly reflection on “How 

do you think about learning English using online websites as a self-studying tool? ” 

OC 3, 4, 9, and 19 explained that:  

 “I thought that this is a kind of language learning without an English 

instructor as well as unlimited English learning at anywhere and any time that I 

can. The online websites provided are a part of online websites in which support 
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any objectives and practices of language learning and teaching.” “I think that 

this is a good self-studying tool.” 

“However, some comment that I sometimes have problems in the contents or 

grammatical points and need to counsel an English instructor, I can’t do when I 

learn on the online websites.” 

           When office clerks were asked about how online websites affect to their 

listening and speaking English in this training program, they explained that some 

online websites were good for practicing listening and speaking English language 

especially pronouncing the problematical sounds by mean of hearing and reading. 

There are many listening and speaking exercises on online websites and foreigners’ 

sound in the websites is clear and easy to listen. This English teaching program was 

able to help them to use English better when they faced to English documents and 

foreigners (OC. 9, OC. 11, OC. 21). Moreover, OC 2, OC 7 explained that “English 

learning is easier than other languages and I can listen and read English better.”   

For the third five weeks (week 11-week 15), the office clerks were asked to describe 

how they themselves improved their English skills and how they used English 

knowledge to develop their works on the responsibility. Participants replied that 

English instructional model using online websites selected could develop English 

skills as well as the benefits of online websites toward their works. Most answered 

“Strongly agree” to the question.  

OC 5 explained that: 

“I can search and link the information from online websites both selected 

for the project and found in the other websites. I can use English grammatical 

skills to read and write my responsible work precisely and accurately. The model 
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created using online websites for helping English instruction is very useful to 

other professionals who have no time to improve their English skills… I 

appreciate the online websites that help to do my job.” 

Some office clerks wanted the instructor to use online websites, both outside 

websites or websites created and installed by the instructor or institute For example, 

OC 15, 16, and 20  wanted the researcher to train English in every semester and 

having a test for quality controlling. They described that the English instructional 

model using online websites of the project was appropriate with whoever working in a 

workplace because they were able to learn at anywhere and anytime. They liked to 

learn from the online websites provided because they were able to learn everything 

from basic to English advance knowledge. However, they raised a problem that 

obstructed learning on the Internet such as downloading, running multiple programs, 

and linking to other sites. An instructor was important to improve their English 

literacy. These were the office clerks’ comments: 

OC 6 and OC 15 explained that  

 “She expected that this project was going to be continued and she wanted 

the researcher to provide the project every semester because this was a good 

opportunity for us to develop English skills. This program was very useful for 

whoever was working in an office. I could learn English anywhere and anytime. 

One thing that she liked very much was to learn foreigners’ intonation from the 

websites. Moreover, she could do exercises and supplementary from linking to 

another websites and checked the answer immediately. In addition, she could 

read and write on the Internet and delivered them to the writer. However, she 
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thought that some online websites are too slow, that might depend upon the 

speed of the Internet.”                                                   

  “She felt that each lessons from websites selected for this project made me 

improve English skills namely listening and speaking. She could listen to English 

in various accents.  When the researcher asked her how she appreciated with the 

English instructional model using lessons from websites, she confirmed that she 

could develop her English skills so much. The lessons from websites provided 

made her appreciate  English used in my responsibility so I would still learn 

English from online websites although the project ends.” 

In addition, OC 1, OC 9, OC 14 and OC 20 wanted the researcher to teach English by 

using other websites or creating new contents for developing the staffs’ English skills 

in order to use for their responsibility.  

OC 1 and OC 14 described that 

“I think that if the university wants to develop it s staffs, you should create 

a new website for teaching English in each course and link to exercises in which 

are the same as the objectives wanted. This project can help me to solve English 

problems that are in my responsibility. I confirm to you that the project is so 

good for us. I can learn all the time and anywhere.” 

Whereas OC 9 and OC 20 confirmed the usefulness of English instructional model 

using online websites that:    

“The project is so good for us because we have no time to learn, I have a 

lot of responsibilities in my job. The usefulness of the model using lessons from 

websites makes us understand English much more. We can use the online 

websites provided to solve my job problems. In addition, we can listen and speak 
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English better than we have ever listened and spoken. We expect to continue this 

project in the future.”      

When the office clerks were asked about the usefulness of online websites 

toward their duties in the workplace, most office clerks responded that the websites 

selected could help them solve the English problems such as facing the foreigners, 

foreign instructors, listening to foreigners, tape recorders, or reading news from an 

English newspaper. When they had to read and write English, some online websites 

were very good to teach some reading techniques and how to write English in 

academic style via online websites whether writing a paragraph precisely.        

OC 16, OC 18, and OC 19 agreed with the online websites selected and 

described that 

“The websites were very useful to their responsibility. I could listen to 

English instructors better and read English understandably. While writing 

English was a main language skill that is difficult, however, I feel that I write 

English better and precisely.” 

OC 19 mentioned that 

“I can learn English understandably and it’s easy to read and write when 

I have to deal with English. Moreover, I found that I can listen and speak 

English fairly that it’s comfortable to speak to foreigners.”   

In summary, most of office clerks had positive opinions toward the English 

instructional model using online websites. The opinions mentioned were responded 

well to the second questionnaires which most office clerks had “strongly agreed” and 

“agreed” to the whole weekly journal entry. That meant English instructional model 

using online websites of this project affected to the office clerks’ positive opinions.   
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These were the office clerks’ opinions toward the model using online websites which 

were conducted to support the second research question mentioned:    

1. English is easier than other languages. 

2. Office clerks like to listen, read, and write English much more    

3  Teaching English grammar can help him/her understand the structures of   

     English better. 

4  Learners can listen and read English better. 

5  Learners can write English precisely. 

6  Learners can write English confidentially. 

 

However, when the office clerks were asked about the instructor’s teaching 

styles and methods, the researcher summarized that   

1.  learners prefer funny teaching styles. 

2.  learners want to join more activities and games. 

3.  learners like an instructor to teach “step by step”. 

4.  learners would like to have a tour with the instructors by using only  

     English. 

 

When office clerks were asked to explain the benefits of English training, they 

explained that there were several benefits for both the organization and him/herself. 

The researcher summarized that:  
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1.  learners can improve listening and speaking quickly. 

2.  learners can read and write English comprehensively. 

3.  learners can learn English continuously by using lessons from websites    

     from this course. 

4.  learners can deal with foreigners and any documents confidently. 

  

According to the results of the whole weekly journal entry, it was found that 

all of office clerks agreed to learn and practice English using online websites as 

shown in the results of TOEIC scores between pretest and posttest in Chapter 4. The 

results of writing weekly journal entry (reflection)  found that all of office clerks 

appreciated to every online website and could solve the English problems in the 

workplace not only office clerks but also the other professionals. On the whole, office 

clerks had positive opinion toward English instructional model using online websites.       

            

4.4  The Results of Office Clerks’ Semi-Structured Interview 

        After the ending of the course, the office clerks were interviewed with a 

structured interview form. The content of the interview was divided into two 

important parts: General information and office clerks’ opinions toward English 

instructional model using online websites. The interviews were recorded in Thai with 

four vital questions: 1). General opinions on the English instructional model using 

online websites; 2). Opinions on the English instructional model using online websites 

as an effective language learning tool; 3). Opinions on the English instructional model 

using online websites as effective self-study tool; 4). Opinions on the use of English 
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instructional model using online websites for working in the workplace. These 

interviews were translated and transcribed into English 

Before the project began, the researcher interviewed ten office clerks dealing 

with learning English on the Internet. Most of them said it was a new learning and 

teaching tool but it could not substitute for an English instructor because there was no 

explanation of the contents, there was nobody to answer their questions, there was no 

one to correct some mistakes in the given exercises and there were not enough 

exercises to support every objective in this project. However, it might get better if it 

could answer any questions concerning the contents, respond some questions, provide 

enough exercises for practicing, check the answers quickly, could learn 24 hours and 

comfort to use easily.  

The first question was “What are your general opinions towards the English 

instructional model using lessons websites?” The result of structured interviewing was 

found that all of the office clerks both strongly agreed and agreed to the English 

instructional model using lessons from websites. These were the interview data which 

were strongly agreed to the English instructional model using lessons from websites: 

Office clerks 1. (OC1) explained that        

 “I strongly agreed to the model using lessons from websites because I 

could learn English at anywhere and anytime. However, I did not agree on self-

studying without an instructor’s explanation or instructions on the contents or 

activities.” 

  As well as OC 2, OC 3, OC 7, OC 12, OC 17, OC 21, OC 25, and 30 strongly 

agreed to the model with these following reasons: 
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 OC 2 gave the interview that 

            “I strongly agreed to your model using lessons from websites. However, I 

thought the online websites couldn’t explain everything I want to know.”  

 According to OC 2’s interviewing, the researcher found that OC 2 agreed to 

the model but an instructor was necessary for this instructional model. She said that 

only online websites could not help her know and understand much more.  

 As OC 3 also strongly agreed to the model but she complaint that some online 

websites were too slow, she suggested that the researcher should buy HI-Speed 

Internet when providing the next training project. 

“I strongly agreed to the model using lessons from  websites but some 

were too slow. It was useful for whoever is working in the office. I suggested that 

you should provide Hi-Speed Internet for the project.” 

 When OC 7, 12, and 17 were asked about their opinions towards the English 

instructional model using online websites, OC 7 briefly explained that  

“I agreed to the model using lessons from websites. I liked to learn English from 

the sites selected for this research project. I thought that it was easy and 

comfortable to learn. I can learn anywhere and any time.”   

 OC 12 stated that  

 “I thought that this project was very good. I preferred to learn English on 

the Internet than sitting in class. I was able to practice listening, reading, and 

writing at any time and anywhere. I, therefore, strongly agreed to the model.” 

 From the interview, OC 12 liked to learn English on the Internet because she 

was able to practice language skills at anywhere and any time as well as OC 1 

mentioned upwards. 
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 Also, OC 17 agreed to the English instructional model using lessons from 

websites selected for this project. He thought that there was a lot of English 

knowledge provided for anyone who wanted to learn for their workplace or for their 

responsibilities. He said that 

 “I agreed to the English instructional model using lessons from websites. I 

saw a lot of their usefulness to develop my language skills. However, for those 

websites that are unable to increase my English skills alone, an instructor was 

needed to explain the activities and contents, including its objectives.”    

  In contrast, two office clerks disagreed with the model. OC 8 and 14 did not 

like to learn English via online websites because he thought that his English language 

was very low. OC 14 complained that some online websites were too slow and self-

studying was unable to help him understand English better and he suggested that an 

English instructor was necessary for explaining and suggesting him to do exercises in 

each website. Besides, the objectives of each online website were important to the 

learners. Therefore, he himself disagreed to learn English on the Internet, he desired 

to learn with an English instructor. OC 14 complaint and suggested that 

“I disagreed with the model using lessons from websites. I felt that an instructor 

was still necessary to explain anything before teaching by each online website. I 

felt that I did not understand the contents and activities of lessons from websites. 

I would like you to increase the speed to Hi-Speed Internet because it was the 

waste of time to wait for downloading.”  

 When OC 13 was asked about teaching English using online websites, he 

explained that  
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 “He agreed with  in the case of various exercises, he can practice English 

anytime and anywhere. However, he didn’t understand their instructions and 

some activities that were the aims of each online website, he could do nothing. He 

loved to learn English with an English instructor. He thought he could ask about 

the problems that occurred and listened to the instructor’s explanation before 

learning in the web.”        

 When asked about their opinions towards the English instructional model 

using online websites as an effective language learning tool, the twenty office clerks 

said that the instructional model using online websites was very useful for them. They 

explained that they were able to improve English language so much because they 

could practice listening and speaking as though they were conversing with real 

foreigners. They could learn English grammar easily and there were a lot of exercises 

for practicing. Some of learners stated that online websites were very useful for their 

duties in the workplace. These were some samples to support the results of the semi-

directed interview: 

 OC 9 wrote that  

 “The online websites selected for English training project were appropriate 

with office clerks who work in various institutes or organizations. I myself can learn 

English at all time and anywhere I want. I think that this project is going to be useful 

for anyone who has no time to sit in class and wants to improve his/her English skills”        

 OC 14 explained in this case that 

 “This English instructional model using online websites is very useful for me. 

I can link to other websites so I can travel websites freely. I think that there are still a 

lot of websites provided English skills for whoever wants to learn English.”            
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 OC 22 wanted the researcher to provide the training course for office clerks. 

She described that the project was very useful and appropriate with the staffs who had 

no time to learn in class. 

 “I learn English on the online websites enjoyably and have a confidence to 

face foreigners. Nowadays, I can read and write English better, and also listen and 

speak fluently.” 

 OC 4, 18, 19 and 20 presented that they enjoyed doing exercises from the 

online websites provided. Also, they can practice to listen and speak in various styles 

such as British English, American English, or Latin-English. In addition, they said 

that they can select the easiest exercise and add the supplementary with linking to the 

other sources. These were their descriptions: 

 OC 4 said that:  

 “I like to do exercises which are compacted in each online websites because 

these exercises are easy for me. I like to learn English on online websites because I 

can practice listening and speaking English from various nationalities.” 

 OC 18 presented that: 

 “I like to learn English through online websites because I can link to the other 

websites that I want to know. Moreover, I think that the lessons in each online website 

help me improve my English skills and it’s important to learn how to read and write 

comprehensively and precisely.”  

 OC 20 expressed that: 

“I began to understand English much more. Every day I can practice listening 

and speaking on the Internet. While I am available for my job, I like to click to the 
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online websites in which help me to learn English better. Some websites are 

appropriate with me because they start from easy contents to difficult ones. 

While OC 19 expressed that: 

 “Everyday my daughter and I like to learn English via an online website 

together especially www.starfall.com which displays cartoon animation and teaches 

about some of the traditions of each country. We can learn English skills from online 

websites and practice doing a lot of exercises that learners can check the answers 

immediately. I think that your English teaching model using online websites can help 

whoever wants to learn English without sitting in the class or any teachers.”    

 The whole interview was able to respond to the second research question well. 

The office clerks’ opinions toward learning and teaching English using online 

websites were useful for everyone who had no time to develop English skills. They 

themselves like to learn English anywhere and anytime. Various objectives of each 

online websites can help the office clerks learn English much more. These answers 

can be supported the second research question well. According to the office clerks’ 

interview, the researcher can summarize the main issues about opinions toward 

teaching and learning English using lessons from websites: 

 1). Learning English via lessons from websites can improve their listening, 

speaking, reading and writing. 

 2). Learners can learn English on lessons from websites at anywhere and 

anytime. 

 3). Learners can select the learning objectives that they desire to learn and do 

the exercises. 
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 4). Learners enjoy learning English through lessons from websites because 

they can link to other webs. 

 5). Learners like to learn English via lessons from websites because they can 

learn after work or they are available. 

 6). Learners like to do exercises after the end of each unit. Moreover, they can 

check their answers immediately. The moving pictures are interesting like a movie.                             

 



CHAPTER 5 

DISCUSSION, CONCLUSION, AND 

RECOMMENDATIONS 

  

5.1  Introduction 

         The purpose of the present study was to develop KBU office clerks’ English 

language proficiency via an English instructional model using lessons from websites 

provided on the Internet and to investigate office clerks’ opinions towards an English 

instructional model using lessons from websites. The goals of this study were to: a). 

develop an English instructional model using lessons from websites for staff who are 

working in a workplace, b). evaluate the effectiveness of the model, and c). 

investigate learners’ opinions towards the English instructional model using lessons 

from websites. The chapter, therefore, was divided into 7 parts as follows: 1) the 

overview of the study, including the background of the problem, the purposes of the 

study, the research design and methodology; 2) the summary of the major finding out 

based on the research questions; 3) the discussion; 4) the implications for English 

instructional model using lessons from websites; 5) the limitation; 6) the 

recommendations for the future research; and 7) conclusion.            

To find out the answers to the research questions, the researcher considered 

from the difference of TOEIC pretest and posttest scores both before and after the 

project. The results of the t-test, mean scores, raw scores, and the percentage of 

different posttest scores from the pretest indicated the effectiveness of the English 
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instructional model using lessons from websites. Moreover, the retrospective data 

from the post interviews and writing the weekly journal (Reflection) were analyzed 

qualitatively. The major finding, discussion, explanation and justification for the 

future research are discussion below. This chapter also includes the summary, 

discussion, and conclusion of the significant finding of this study. The implications 

and recommendations are also discussed for the future. 

 

5.2 Overview of the Study 

       5.2.1  Background of the Problem.  

         The office clerks working in the workplaces faced to use English language 

problems as they had to find them all time.  Therefore, the purpose of this research 

were mainly a) to develop on English instructional model using lessons from 

websites; and b) to investigate the office clerks’ opinion towards the English 

instructional model using lessons from websites. Both of the purposes were obtained 

from the results of a comparison between TOEIC post-test and pre-test scores in order 

to confirm the effectiveness of the model, the office clerks were interviewed, 

questioned, answered questions from close-ended questionnaire, and writing weekly 

journal towards the lessons from websites which were learned in 5 weeks a time 

 5.2.2  Research questions.  

        1) Do office clerks have higher English language proficiency level after 

learning through an English instructional model using lessons from websites? 

  2)  Do office clerks have a more positive opinion towards an English 

instructional model using lessons from websites? 
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 5.2.3  Research Design and Methodology 

             5.2.3.1  The participants:  

          The participants of the study were 22 KBU office clerks who had 

employed full-time during the academic year of 2007 and at least bachelor’s degree in 

various majors. 

          5.2.3.2 Instrumentation:  

         The researcher selected the lessons from websites that were 

conducted to support the objectives of the study. The results of TOEIC pre-test and 

post-test indicated the effectiveness of the JEIM and the participants’ self-reflections 

in every 5 weeks. The self-reflection towards the model using lessons from websites 

was conducted to support the effectiveness of the model. The instruments were used 

to collect the data were the interview, close-ended questionnaire, and writing weekly 

journal.  

  5.2.3.3   Data Collection and Data Analysis.  

           The TOEIC post-test and pre-test were given to the office clerks 

before and after the training. At the end of the course, the data was analyzed as 

follows: 

  1). The TOEIC scores were compared for evaluating their English 

language proficiency level when they were instructed by the lessons from websites 

selected and validated by three content experts using the rubric applied from Son. 

(2000). The relationship between the two tests was analyzed by using a paired-sample 

t-test. 

  2). A thematic analysis was used for the analysis of the office clerks’ 

writing weekly journal. 
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  3). A t-test was used for the analysis of the participants’ close-ended 

questionnaire 

                    

5.3   Summary and Finding 

          5.3.1  Significant Finding Related to the Effectiveness of the JEIM.     

                     5.3.1.1 Quantitative Analysis.  

         Data analysis showed the comparison between TOEIC post-test  

cores and pre-test scores after the office clerks’ attendance in the JEIM experiment. 

Utilizing a paired-sample t-test to measure the difference between post-test and pre-

test at the end of the course, the results of comparison was found that the scores from 

the TOEIC post-test scores were significantly higher than the pre-test scores at the 

level of .05. 

           The results of the quantitative data analysis reveal the major findings worthy of 

notes:  

  1. Before starting the project, the results of office clerks’ TOEIC pretest score 

were reported in group to be very low namely the minimum score at 85 and maximum 

score at 355 of 990.  

 2. After ending the project, the results of office clerks’ TOEIC posttest score 

were reported in group at higher scores TOEIC pretest score namely the minimum 

scores at 185 and maximum score at 555 of 990.  

 3.  Comparing office clerks’ TOEIC pretest and posttest scores in group, the 

results reported the TOEIC posttest scores at the end of the project higher than the 

TOEIC pretest scores before starting the project. (statistically significant difference), 
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And the office clerks’ TOEIC pretest arithmetic mean scores before starting to teach 

English model using lessons from websites had very low scores at 249.09 (SD=61.17) 

However, after having 15 weeks training, the posttest arithmetic mean scores were 

increased to 295.68 (SD=87.73) The researcher found that the difference between 

pretest and posttest mean scores was 46.59. The different raw scores were 1325 and 

the t-value was 3.983      

 4.  Comparing office clerks’ TOEIC pretest and posttest scores individual. 

There were 22 office clerks having a posttest and 18 of them could increase their 

scores higher and 2 persons’ scores were the same both pretest and posttest. The 

office clerks’ TOEIC pretest and posttest scores were reported that the only one office 

clerk took the pretest by 190 points but it decreased to 150 points in the posttest. 

However, there was a significant difference between TOEIC pretest and posttest 

scores. 

 5. When comparing the difference of the pretest and the posttest scores, the 

results were reported that five office clerks increased the scores more than 100 points.   

 In summary, when considering the analysis of the difference of office clerks’ 

TOEIC pretest and posttest scores, the results showed that after the end of the project, 

the means, the difference of total score, the percentage of different score the posttest 

was higher than the pretest score with statistically significant differences. That meant 

the English instructional model using online websites could answer the research 

question “Do office clerks have higher English language proficiency when learning 

through an English instructional model using online websites?” These are now 

discussed. 
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The present study showed that the English instructional model using lessons from 

websites was an important teaching and learning tool for an instructor and a learner 

who have no time to improve English skills or others. This model using online 

websites may become a kind of efficiency teaching aids for someone working in an 

organization in the future. 

                    5.3.1.2 Qualitative Analysis. The results from the qualitative analysis 

fully confirmed the results from the quantitative one. The data were collected from the 

three kinds of instruments: a questionnaire, an interview, and writing weekly journal. 

          1.  After the end of the course, the participants were asked to 

respond the close-ended questionnaire revealed their opinions towards the model 

using lesson from websites. The result from the qualitative analysis (t-test) was found 

that the participants accepted the English instructional model using lessons from 

websites. It was found that the mean score was 4.27 which was highly agreed and 

strongly agreed on the 16 criteria and SD was .60. (see Table 4.4) 

         2.  The result of the analysis of the participants’ opinion towards 

the model using lessons from websites, it was found that some criteria are strongly 

agreed. For example; “It was comfortable to learn English using lessons from 

websites” and “It encouraged me to work alone more”. As most participants’ opinions 

were both agreed and strongly agreed towards the model using lessons from websites. 

This was the important point to confirm the effectiveness of this English instructional 

model using lessons from websites. The results also answered the second research 

question “Do office clerks have a more positive opinion towards an English 

instructional model using lessons from websites?” 
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             3.  The result of the analysis of the interview the participants was 

found that they had a better understanding the natures of English structures as well as 

were able to listen and speak English language for long sentences after training this 

course. The participants dare to speak and respond to the foreigners who contacted the 

department and division. There were various issues to indicate the effectiveness of the 

model. Most opinions pointed that the model was very useful but some techniques had 

to change especially “downloading the program”. Most participants liked to learn 

English with lessons from websites. Moreover, they enjoyed to learn with the model 

using lessons from websites because it was very comfortable, easy, and complete. 

These reasons were very important to point the effectiveness of the model using 

lessons from websites for training whoever working in the workplace. 

   4.  The participants showed their English language proficiency on 

their responsibility in the workplace after attending the JEIM course. Every 5 week, 

the participants wrote a weekly journal to display how they like to learn English using 

lessons from websites. The results from reflection showed that the lessons from 

websites made them work alone on their responsibility and this model was appropriate 

for training the staff working in the workplace.          

                

5.4  Discussion  

 The results of this study confirmed the success of the implementation of the 

JEIM course was dependent on a number of related factors. The important points were 

the characteristics of the learners, the instructional materials, and the results of 

evaluating the course. The details were discussed as follows:    
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5.4.1   The Characteristics of the Learners 

            The first success of this study was the characteristics of learners who 

work as office clerks in Kasem Bundit University. These participants work hard on 

their responsibility so the available time was the vital point to attend the course and 

there was no any success without learners’ motivation. For this study, the participants 

were highly motivated to learn by self-studying. The researcher found that the 

participants quickly improved their English language proficiency.           

Before starting this project, all of office clerks were eager to learn English from 

lessons from websites because they had never known this kind of instruction. Most of 

them liked to learn English using the instructional model very much. Some mentioned 

this instructional model was comfortable and easy to understand whether listening, 

speaking, reading or writing. Since lessons from websites provided were found that 

were very useful for each language skills. In addition, learners were also able to do 

the exercises dealing with the contents and check the answers after finishing them. 

The results of analysis were found that most KBU office clerks were able to increase 

their TOEIC posttest scores namely 19 of 22 office clerks could increase the scores 

with the higher percentage in group from pretest to posttest at 24.62 %. When 

comparing the difference of mean scores between the pretest and the posttest scores, 

the results were found that the posttest scores were increased from 249.09 to 295.68. 

The difference of mean scores between the pretest and the posttest was at 46.59 

points. There were 30 office clerks attending the pretest but 22 office clerks attending 

the posttest.  The missing persons gave any reasons why they did not having the 

posttest but one main reason was to they had to take care of their family and there 

were a lot of work on their responsibility. It was evident that missing persons gave the 
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reasons that did not concern this model using lessons from websites. If they attended 

to learn and practice like the others, the writer believed that they would increase their 

scores. In this study, the participants, however, remained only 22 persons   

However, there were two office clerks who could not increase their scores in the 

posttest which were the same scores (250 and 245 points) as well as the mean scores 

and the percentage of the increased posttest scores from the pretest scores. When 

analyzing the results of the two persons mentioned, it was reported that both of 

persons had to work for their faculty and there wee a lot of jobs on their 

responsibility, however, they should check the units that were taught in each week or 

asked their colleagues what contents learnt and studied on lessons from websites as 

well as did the exercises. The reasons mentioned seemed to be unreasonable. 

The last one who was a learner of 22 office clerks took the posttest scores lower 

score than the pretest. The learner raised a main reason was to the time limitation that 

she had to take care of her family and her responsibility in the department was so 

much. However, she mentioned that English was very important to her job. Further, 

she would like to develop her English language skills but her knowledge was very low 

until probably started with a fundamental English. 

        5.4.2  The Instructional Materials 

                  5.4.2.1 The JEIM Preparation   

                          The JEIM Preparation was divided into 5 steps as follows  

             1. The needs analysis that focused on the participants with a survey 

questionnaire and face to face interview and found that the office clerks wanted to 

develop their English language but the researcher had to provide the appropriate time 

for training. Moreover, the administrators of Kasem Bundit University (Dean of 



 

 

106 

 

Faculty, Chiefs of Department or Division) became a part of the needs analysis. They 

expected to see the office clerks improve English language and increased their TOEIC 

post-test scores. 

 2. The materials development 

          Since the JEIM was an English instructional model using lessons from 

websites which were completely provided in each websites, the materials 

development for the office clerks was very fine to select lessons from websites 

appropriate to the course objectives. Selection the lessons from websites in three key 

steps were the selection of lessons from websites, the pilot study and course 

adjustment, the course implementation, and the course assessment. 

     5.4.2.2 Implementing a JEIM Using Lessons from Websites.  

After selecting lessons from websites, took a pilot study, and  

revised the model, the JEIM was implied to the training course for 15 weeks, total 60 

hours. During the implementation, the participants were asked to write a reflection 

based on the units instructed in every 5 weeks. The results of the reflection were 

found that most of the participants were satisfied with the lessons from websites.              

5.4.3.3 The results of evaluating the course.  

   The participants were evaluated by TOEIC post-test after the 

end of the course. The result indicated that the participants took the TOEIC post-test 

scores higher than the pre-test significantly.       

     5.4.3.4 The Results of Office Clerks’ Opinions towards Lessons   

                                    from Websites Selected.                    

                                    This section was statistically analyzed by qualitative data. Most 

of office clerks agreed to the online websites selected for instructing in this project. It 
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was found that the office clerks strongly agreed to the online websites (M=4.40) and 

standard deviation = .47). The results indicated that this instructional model was 

appropriate with training English in the workplace.     

          5.4.3.5  The Results of Writing a Weekly Journal for English   

                        Instructional Model Using Lessons from Websites.    

                                    Every five weeks of the project, the office clerks were needed 

to write a weekly journal in order to criticize how they like each learning unit, 

advantage and disadvantage, English language knowledge in each week, and the 

effectiveness of the instructional model.  

 The researcher found that most learners liked to learn this English on the 

lessons from websites provided. When they were asked how they like to learn English 

from online websites, the result was to the whole lessons from websites were very 

useful because it was very easy and comfortable to learn at anywhere and anytime. 

Moreover, when asking about the advantage and the disadvantage of the model using 

lessons from websites, most office clerks mentioned that the advantage of this model 

was clear whether the objectives, contents and explanation, easy assessment, more 

exercises, or colorfulness. However, there were two disadvantages for learning with 

online websites. First was “downloading” to start the websites. It was very slow since 

it was not the high speed Internet. Some online websites consisted of animation, 

various colors, and a lot of frame in presentation so learners might wait for a long 

time. Second, some online websites were very complex both explanation and contents 

so when learning at home or available after work, an instructor needed to explain the 

problems occurred. When asked about the usefulness to use on their responsibility, 

most said that they could work alone without English problems. When they had to 
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face to English problems, they could solve them by themselves. Importantly, when 

asking about general pictures of the model using lessons from websites to instruct 

other professionals, the model was very useful for everyone who desired to learn 

English because the learners could learn at anytime and anywhere.                                         

 According to the results mentioned upwards, to confirm that the instructional 

model using lessons from websites was very useful to whoever wanted to learn 

English especially someone had no time to have a seat in class. The results could 

support the second research questions “Do office clerks have a more positive opinion 

towards an English instructional model using lessons from websites?” The results of 

this instructional model using lessons from websites showed that they had a positive 

opinion towards the English instructional model using lessons from websites.    

            Since the second research question was focused on the office clerks’ opinions 

towards the instructional model using lessons from websites and supporting with 

semi-structured interview after the end of training project together with writing a 

weekly journal which was directly asked to the learners. This survey was given in 

class at the end of the project for assessing the office clerks’ satisfaction.   

To start with preparing a close-ended questionnaire, the researcher attempted 

to find the best way for asking about their opinions towards the model using lessons 

from websites in order to consider their responses on each question. The close-ended 

questionnaire was the best instrument for this study because the learners rated several 

aspects of this training project according to the following rating scale: 5 for excellent 

and 1 for poor. The mean rating for each item is shown in Table 4.3.  

As the data indicated, learners rated all aspects of the course from “Good” to 

“Excellent”. The highest rating was 5.00 and the lowest rating was 4.20. Overall, the 
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data suggested that were satisfied with this English instructional model using lessons 

from websites.               

 

5.5  Summary 

        This chapter presented the overview of the study, including the background of 

the problem, the purposes of the study, the research design and methodology; the 

summary of the major finding out based on the research questions; the discussion; the 

implications for English instructional model using lessons from websites; the 

limitation; the recommendations for the future research; and  conclusion.            

 



REFERENCE 

 

Adler, D.L. (1998) Understanding: Coming to terms with the u-word of instructional 

design. Paper presented at the annual meeting of the Mid-South Educational 

Research Association, New Orleans, and LA. 

Ayari Salah, (1998) “Using oral Summarization to assess English Reading 

Comprehension of Arabic-speaking learners of English”. The Faculty of the 

Graduate School of the University of Minnesota, U.S.A. 

Bationo, B.D. (1992). The effects of three feedback focus on learning through a 

Computer-based tutorial. CALICO Journal, 10, 45-52. 

Baltova, I., (1994). The Impact of Video on the Comprehension Skills of Core French 

Students. The Canadian Modern Language Review, 50, 507-523. 

Brandl, K.K. (1995). Strong and Weak Students’ Preferences for Error Feedback 

Options and Responses. The Modern Language Journal, 79, 194-211. 

Brandl, K.K. (2002). Integrating Internet-based Reading Materials into the Foreign 

Language Curriculum: From Teacher to Student-Centered approaches. 

Language Learning and Technology, 6, 87-107. 

Braxton, J.M., Vesper, Nick, Hossler, and Don (1995). “Expectations for College and 

Student Persistence,” Research in Higher Education, 36, 595-612. 

Brett, P. (1996). Using Multimedia: an Investigation of Learners’ Attitudes. Computer 

Assisted Language Learning Journal, 9, 191-212. 

Brett, P. (2000). “Integrating Multimedia into the Business English Curriculum: a 

case study. English for Specific Purpose, volume 19, 269-290. 



 112 

Broad bent, B. (1995). A Nine-step Systems Approach to Instructional Design. 

(http://infloweb.com/~broadb/sat.html). 

Chun, D.M.& Plass, J.L. (2000). Networked Multimedia Environments for Second 

Language Teaching Concepts and Practice (pp. 151-170). New York, 

Cambridge University Press. 

Chun, D.M.& Plass, J.L. (1996). Effects of Multimedia Annotations on Vocabulary 

Acquisition. Modern Language Journal, 80, 183-198. 

Dick, W., Carey, L. & Carey, J.O. (1996). The Systematic Design of Instruction 

Fourth Edition New York: Harper College Publishers. 

Dick, W., Carey, L. & Carey, J.O. (2001).  The Systematic Design of Instruction. 

Addison-Wesley Educational Publishers Inc. (http://www.awl.com). 

Doughty, C. (1991). Theoretical Motivations for IVD software research and 

Development. In MBush, A. Slaton M. Verano & M.E. Slayden, Interactive 

Video disc the “Why” and the “How”. CALICO monograph volume 2, Brigham 

Young University, Provo Utah. 

Dreyer, C.& Nel, C. (2003). Teaching Reading Strategies and Reading 

Comprehension within a Technology-enhanced Learning Environment. Modern 

Language Journal, 31, 349-365. 

D’ Ydewalle, G., Praet, C. Verfaile, and Rensbergen V.C. (1991). Watching Subtitled 

Television Automatic Reading Behaviour. Communication Research, 18, 650-

666. 

Edmonds, G.S., Branch, R.C. & Mukherjee, P. (1994). A Conceptual Framework for 

Comparing Instructional Design Models, Educational Technology Research, 

ETR&D, 42(4), 55-72. 



 113 

Flagg, B.N. (1990). Formative Evaluation for Educational Technologies. Hillside, NJ: 

Lawence Erlbaum Associates. 

Gagne, R. Briggs, L. & Wager, W. (1992). Principle of Instruction Design (4th Ed.) 

Fort Worth, TX: HBJ College Publishers. 

Graig, H. (1999). A Much Needed Program: English as a Second Language. 

Gustafson, K.L. (1991). Survey of Instructional Development Models (2th Ed). ERIC 

Clearinghouse and REPRODUCTION Services (IR-91). 

Hatch, E. (1978). Discourse Analysis and Second Language Acquisition. In.E. Hatch, 

 Second Language Acquisition: A book of Readings (pp. 401-435). Rowley, 

Mass: Newbury House. 

Heinich, Molenda, Russell & Smaldino (1996). Instructional Media and Technologies 

for Learning. Englewood Cliffs, NJ: Merrill. 

Huckin, T.N. (1988). Achieving Professional Communication Relevance in a 

Generalized ESP. classroom. In ESP. in the classroom: Practice and Evaluation, 

ed. D. Chamberlain and R.J. Baumgardner. Hong Kong: Modern English 

Publications and The Britain Council. 

Jordan, R.R. (1997). English for Academic Purposes: A guide and resource book for 

teachers. Cambridge: Cambridge University Press. 

Kasem Bundit University (2004). Job Descriptions. Performance Handbook. 

Pattanakarn rd. Suanluang, Bangkok.  

Kasper, L.F. (2000). New Technologies, New Literacies: Focus discipline research 

and ESL. Learning Communities. Language Learning and Technology 4(2), 

105-128. 



 114 

Kemp, J.E. & Smellie, D.C. (1994). Planning Producing, and Using Instructional 

Technologies, 7th edition. New York: Harper Collins College Publishers. 

Kung, S.C. & Chou, T.W. (2002). Students’ Perceptions of English Language 

Through ESL/EFL Websites. WenZao Ursuline College of Languages, Taiwan. 

Lee, P.K., Lai &G. Jor. (2000). Autonomous Learning with the Support of a 

Multimedia. Institute of Language in Education. Chinese University of Hong 

Kong. 

LeLoup, J.W. and Ponterio, R. (1998). “Networking” with Foreign Language 

Colleagues: Professional Development on the Internet. Northeast Conference 

Newsletter, 37, 6-10. 

Leshin, C.B., Pollock, J.& Reigeluth, C.M. (1992). Instructional Design Strategies 

and Tactics. Englewood Cliffs, NJ: Educational Technology   Publications. 

Ling, S. & Chang, C.S. (2003). The Development & Design of Web-based Instruction 

Courseware for Elementary Students on Gender Education. Journal of Education 

Media & Library Science, 40, 4. 

Loiu, M.D. (1997). Instructional Transaction Theory: An Instructional Design Model 

based on Knowledge Objects, Department of Instructional Technology, 

Educational Technology, U.S.A. 

Long, H.M. (1985). Input and Second Language Acquisition Theory. In. S. Gass & C. 

Madden, Input in second and language acquisition. Rowley, MA: Newbury 

House. 

Lund, R.J. (1991). A Comparision of Second Language Listening and Reading 

Comprehension. The Modern Language Journal, 75, 196-204. 



 115 

Mackay, R. & Mountford, J.A., (1978). English for Specific Purposes: A case study 

approach. UK, Longman. 

Maier, P. (1992). Politeness strategies in Business Letters by Native and Non-native 

English speakers. English for Specific Purposes. Journal, 11, (3), pp. 189-205. 

McCarthy, B. (1996). Fully Integrated CALL: mission accomplished. RECALL, 8, 

17-34. 

Merrill, M.D., Li, Z. & Jones, M.K. (1990). Instructional Transaction Theory, 

Published Educational Technology 31(6), 7-12. 

Nakamura, (2004). Using a Multimedia Website to Affect Attitude on Early 

Intervention and Prevention for Truancy Reduction. Department of Educational 

Technology, College of Education, University of Hawaii. 

Ngu, B.H. & Rethinasamy, S/ (2004). Evaluating a CALL software on the learning of 

English Prepositions. English Language Center, University Malaysia Sarawak, 

Malaysia. 

Nunan, D. (1988). Syllabus Design. Oxford: Oxford University Press. 

Nunan, D. (1988). The learner centered curriculum. Cambridge: Cambridge 

University Press. 

Pica, T. (1994). Research on Negotiation: What does it tell us about second-language 

learning conditions, process and outcomes? Language Learning, 44, 493-527. 

Ramsey, R. (1994). French in action and the grammar question, French Review, 65, 

255-266. 

Richey, R.C. (1986). The Theoretical and Conceptual Bases of Instructional Design. 

London/New York, Wayne State University Instructional Technology, Nichols 

Publishing Company. 



 116 

Rinawat Pornpen, (1996). A Comparison between Thai Student Attitudes toward 

English as a Foreign Language and Their English Proficiency at four public 

(State) Universities in Bangkok, Thailand. A Dissertation of Southern 

California, U.S.A. 

Rost, M. (1990). Listening in Language Learning. Harlow: Longman. 

Rubin, J. (1994). A review of second language listening comprehension research. The 

Modern Language Journal, 78, 199-221. 

Swales, J. (1985). Episodes in ESP. Oxford: Pergamon. 

Thai International Airports (2000). Job descriptions. Head Office Chatuchak, 

Bangkok, Thailand. 

Seagate Company (2000). Job descriptions. Head Office, Samutprakarn. 

TOEIC (2004). Examine Handbook. Center for Professional Assessment (Thailand) 

Bangkok, Thailand. 

Tsou, W., et.al. (2002). How computers facilitate English Foreign Language Learners 

acquire English abstract words. Computer & Education 39, 415-428. 

 Tsou, W., et.al. (2004). Applying a multimedia storytelling website in foreign 

language learning. Department of Languages and Literature Education, National 

University of Taiwan. 

Warschauer, M. (1997). The Internet for English Teaching: Guidelines for Teachers. 

Http://iteslj.org/Articles/Warschauer-Internet.html. 

West, M. (1953). A general service list of English words. London: Longman, Green 

Publishing  Co.Ltd., London. 



 117 

Wible, D. et.al. (2000). Putting Learners First: An Integrated Multimedia 

Environment for Language Learning. Department of Computer Science and 

Information Engineering Tamkang University, Taiwan.                        

 

 

 

           

   

 

 



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

APPENDICES 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 

1 

 

APPENDIX A 

A Survey Questionnaire for a Needs Assessment 
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�,�$5����	!�	!ก�$�0��),� ��	�!ก�$�0��),���$����*1!)� 5,	��6��!ก�$��!"#����	$6� ���!�	!�$ก7�),�ก�� 
��ก
�ก	�!�*��/�&�����	��6������6�,'�, ����*�6/�6�, +�,*�ก������%��� cancel class ��(#4*�ก5 make 

up class "�#��%���#����A,ก"�#�!��� /����	$�*ก7'/,�%����#กI�����ก����ก��ก
�ก��*�
�/�$�)����� 

"�#��%�������%�$��� ���"�#��ก5�"��O���$��!�2��A,ก"�#�4�� ��ก�	ก��1� ��&��ก���������
*�	

%�#�#���	/���������� ��&��ก��!�*��!"#����/��$����	'/, �),�'/,/�&6"2��2� ��	���ก�,	$6��

��ก�,	$ A������,�4���ก��	*�ก%0)� �,�+-�/��$	*�ก%0)�ก5�������*��A#���+-���(#��� �+��)�34!� �)�

+�����,����*��1
!#����4� $��A,ก"�#���&�#����4� 

5,	��$���8ก7�*"3-/	�	ก!/����ก����	/���ก	���	$	��*��,�$'�,�	
	��$ก%
 �	$���1$ ��,A,ก������

�� Internet "�*�����(�#�$��#�����	����� ก5*��.������ #���4*�##ก /�	���	���	��	��),�6��!�,	'� 
!)�6���&,��	�*�/	�	��1�5&ก�,�$/���6��  
 
������;
���� 4. �
��*	��+,!��ก�"�&
�������ก-���ก�"�������/�����0 �*	�
��ก�"��
��� $�/�1�/

��%��"�������
(�� �������(�"� ��% ��(�� � 1��������'������"���*	��ก����*% 21
 �&
 $3�ก�"

�%����'"��"���*	��4��
�*	(%
 �4"�'�4�/�ก�"��"��5/6(���&��+7��� +"'ก���*	��4��
�*	(%
 �8ก

(��  



 148 

������ : /�&�����	�������ก-��+7�������������!��ก�"+"'ก����&�4 ;���1�'�"3��0����,�$
��������	�	
	��$ก%
!"#�+,���/��@����ก�""������"���;
������������
ก" �&,�����'��*��	��&,
��	��	�	�5�	$�	
	ก7��ก���*+�ก	�6�,!�,	��	$	� ���	$6�ก7�	� '����	�&,�����!�,	��	$	��0ก��
/�������'/-����*�	
	��$ก%
�*�0ก�� /�����,����	�	����*��*� /�&ก7��	�	
	��$ก%
��	����&�'�
!ก�Z�!�*��ก���ก!�,���&�	
	��$ก%
 /�&��	ก�"����������ก-����
���"�/��(������"������
4 ก

�"��"�/�"8
����(%
��กก ����+,��*��� !����$�	ก6��'���	
	��$!�	 �	��*���	��	�	���5	���	�,�$ก	�
'/,�*ก	��������ก	�'�,�	
	��$ก%
'/,6/� /�&�����	��	�����	����&��*��/	����	)���	กก��	 ��	
�,�$ก	�'/,�0�)	ก���$�/	����	)��6�,�*+�ก	�2�9�	��ก
���	$8�	$�	
	/���6����	$/	ก /�&��	
�0�)	ก��0ก����	ก2�9�	��!�$��1$��1� !2*�$�����$6���*+�ก	�!��	��1� ��$��1�5,	�/	����	)���*
��	���1$'����$�*���2�9�	�0�)	ก� 2�ก!�	ก7�$��	ก��'/,�/	����	)���������'/,2�ก!�	���	$
������ �����*���	������	�!��	6/�� ������6/� /�&��	����*�2�ก/�&�*!�)	��	$�	ก�*��0�ก7!/7���!"#�
���#�$
"�	 ����������ก 9  *� �����*���	�	�!��	6/����1�ก7�),������	2�ก!�	�*�	
	��$ก%
�*�.1��),�
/�����$  
 '�������$ก	������$�	��F	��	$�	
	�*��/	����	)���	�/��$�	ก2�ก!�	 ��	��
ก)	�!"#��&,�*��	��&,��	��	�	�5�	$�	
	5.$�0�'��0�/�.�$�*��/	����	)����'/,+�ก	�!�,	/�,	�*�
���	$2�ก!�	 ��	/���/�&!����6�,�*ก	����'/,�*ก	���������),���8�$% ������'(%
��%��
��ก�"���

� ��"8
� ������"������������+7����"A�� ��0���0�4?���&
��ก�"�;
��8�ก�"+"'ก���*	��4��ก�"

������;����
���
���������ก��� ����"��;
���� �%���"A�����������8 ���'("กB(%
����+7����

/��"��ก���� �ก�"  
 
��������	
��
���
���������ก��� (�*	 "��"	
 "*�$&$� ��
���
���������ก��� (�";��	') �	'

�$�$:���"
 ��� $�/�1�/�ก����	<$�) 

������;
���� 1 : �*	&� /�1��+"' ��$/��6;���*	��
#�>,�����/(%
(�� 

������ :  /�&����������������	 ���
�
" !"#�!�,	/�,	�*���	��ก$	���$�	'�$�$:���"
��	$	���&��*��*�
�	 5 "=!(
 ���!�,	�	ก76��!/7�!�	5	���6��	ก!)�  /�&���������(	�����	ก�/	����	)���/�$�*1 
!�*��!ก�$�	ก!)�'/,!�,	�	��	$	�'�����*1 /�&6���*"����ก	���'�ก	���	$	�!)����!�,	�	 ���ก7
�,�$��������	/�&�&,���'��	�	�*�!�*��!��	��1� /�&6"��	�*������$������8!)� ���$����*1�/	����	)��
ก�	)�$��&�'����$"��ก���0��	2�,�� �*�����	!�ก�	� �*����&,���	������$	�!�ก�	� ��$!�,	�	ก7�*�
��

�$%���ก��C"����
��6������ ���ก7/�	�!/����ก��!2�	�48%ก���;�(��"8
�"?��� �	$���1$ก7'/,�����ก��"���

�+7��������ก-���$6"'/,!2������	�����* !����$�	ก��	�����*����ก�	 �	$���1$ก7�*!�ก�	�



 149 

�	
	��$ก%
!�,	�	 ก7����
�����
������ก��� �ก!�,���/�	����������$��	� ���5,	!"#�!����$����86"�*�
!ก*���ก��ก	�(.ก
	 /�&�,�$����21
 ����"?����"*+/��6"�/�����
�����"�� !"#��,� ����	ก6"/���
!")�	 '/,!)�	"���������	$!�*�� !)�	!)���'/,��8�������/��'����"/
�'���;
��81��0(+����'(" /�&�&,
�����	�	�	�������	
	��$ก%
!ก�$�	ก !�7ก8!�	�	!)�	'/,K3$��	���ก7��0ก "3��0��� /�&�	�0 30 "= ��$
+�� �,	���&�'�ก�0$!�2A ����	�	�"����	 �5��� ����"/
��� �,��&)�*�/�&����	�*1������	6"
��0"�&��	2�ก�0��*ก	�'�,�	
	��$ก%
'�ก	���	$	��,	$6/� �),���'/,�/	����	)����	���	$6� 
 

������;
���� 2 : �������������
������ ���!�"��#$%&���'("�
�� 

������:  $	��*���	'�/�,	�*���$/�&�*�	ก "ก�����*�	��� ����*/�&!"#�/��/�,	 �����*ก��$��!2��$
!�,	�	����$	� ��1$��$�������/	� 0�ก���	�	ก	����ก	� ��$6�������&,�	ก!��	6/�� �	
	��$ก%
ก7���
!/����ก��!"#��*�2.�$6��6�,  ���	$�*�!�*��'/,��	��	�	�����	��),���	 /�&��	/�,	�*�!"#�!��	����,�� 
�.$�
��"��#$%&��������	'2����0���%(�� ���'�+7������ก��"��1$�;
�-��ก $	���������/��	$
/����$	� /����$��ก�����8��ก�/	����	)�� )�	2�$�*�!"#��	
	6��ก7������$����/���� ����*�!"#�
�	
	��$ก%
�,�$'�,���ก	�/)	��/�$/���� +���54�'4����*ก"��*�!"#���$ก%
-6�� �	$���1$ก7
����6�,�,	$����	$���1$2+1(��"8
�"?����1/ /	(�2���0ก�����$�����&,!����$!)� �	ก���$8 �	$�*�ก7�,�$6"�*�
�����$�	�	��������/)����,�$'/,����"/
���	'�;�&� /2+1��
����/ ���ก7�*/)	����1$�*��	�	���
!/)�	��1�ก7&� /(��(%
 �4"�'�+7�:�4�
�54�'��� :�4�
���กE���//$��2+1(��(%
�1/ ���")�,�$��
ก\/�	��,���.$��!�,	'�ก\/�	� !"#��,� ก�"��� �����/��ก4����*ก"�������/8��� ���(1� B�

(FกB&� /(%
�
��2��(��1'���/% ��$��1�5,	��6��'/,!ก��"3-/	�	ก /�&��	�	�	�����	��)$�	��&�'����
/�&!2�	���	���	�	�	���ก7��"��--	+��	$ก\/�	��,�� /�&��	/	�	ก����*����*�0����������	$
��	��	�	��� 
��8 ���������ก-�(��/�ก2���������������
/�ก ����),�6���	�	�5!�	6"'�,6�, 6����	��ก
�'�8 
!)���	'/,ก	�!�*���	
	6����0ก���	$�*���� �	�	�����ก�0�	�	�������'/,2�ก/�&/����6�,6/���� 
��6�,'�,�	
	���6���	�'�� 
 

������;
���� 3 �*	��+,!��ก�"�&
�������ก-���ก�"������(�� 

������: �/���$!"`�!)� �*�	ก!)��),���	���	$6��.$������)�"3-/	�*�!ก���.1��,	$ ���	$�*�2&�6"
�),���	��	�/	(�2��6�,�0ก��	��$(������"��;
���6�,!)� "3-/	�*�!ก���.1���,��6��!ก���.1����� ���!����
!ก���.1��*6�ก7!"#�"3-/	�0ก�* !�����,��6"/�� +��!;2	��,�$48%�*/ก��&� ����&��$+����$ +$�6"
!)�!"#�'�,!)� �,�$�*���1�����&� / ����	�	�	����	$ก\/�	�!�$ก72.�$6��6�, ��'�!���$6�� 



 150 

�	
	��$ก%
ก76�������&,!����$ ��ก�	ก��1���$�*+,!������ก��/ ก�����"�กE���/�	$!)��/���$	��	$
ก\/�	��*��
���
���$�กE���/����+"'��:+��!;2	� �	�	���ก7&����
�
�� 
���
%
 /!)�6���&,��	$	�
�*��,�$����������*��6��,	$�,�$���������$	�����	ก ��0"�����	6����	��!"#���ก
��	$�	
	'�ก7
(��(%
�"?����1/��ก�/��� /�&�,�$����&���	!����6/���/	����	)����!����+��$ก	�2�9�	�0�)	ก���ก�* 
/�&!���0�ก����	��	�	���'����/)	�����	����	!����$!���'/,�&,'/-���$�/	����	)���������
�	
	'/, ���ก7ก)����	�/	����	)������	/��!�	��	������*�6���*�0��	2�	 5,	!�����1�/�&]	ก�	�	���
/����6�,6/�)����	 &� /��%��"��������ก-���
ก����
���
���� �"8����"/
����/(%
(�� ���)$�0�
/���� ��1$�*1ก7!2���'/,6�,�0�)	ก��*��*�0��	2 ��	$	�6�,���	$�*"����� ��	2  
 

������;
���� 4 : �
��*	��+,!��ก�"�&
�������ก-���ก�"������ �/�����0 �*	�
��ก�"��
��� $�/�1�/

��%��"��������ก-�(%
(�� ���&� �� 1�(���������'�� 21
 � "��%��
��;@0����(�� �&
 $3�ก�"

�/���("�@��'(%
#1������ $�/�1�//��"��(%
 

������: !����$�*1/�&�����	�.1���&�ก���/	����	)�� 2�ก/�&��	$	�'/,ก���/	����	)��!�7��*��),� 5,	/	ก
��	(�ก��	2'�ก	���	$	�'�����'� +��!;2	����$�*���&�'�ก	�"��ก���0��	2�,���),� �/	)���$
�
����%��
��ก�"��"� �"?��4$����ก�''/,!"#�6"�	��*������!"#� ���	$6�ก7�	� �/	����	)���,�$
��	�.$5.$"3������	$8�	"��ก���,�� 5,	5	�/�&�����	 /	ก�/	����	)���,�$ก	�2�9�	�	
	��$ก%

�$�,�$'�,!�)	�	ก�)��$�,�$����*���!�*���	��	��	ก/���� ���$!�)	�*�!/�	���/�&�����	����*��0ก
��/�0��*�*��0� ������	$��	)�� �0ก��ก7��	ก����&�ก�����������	����	��,	$)�� '�������$!�)	
��1� 5,	!�	����	�����ก7��ก 10 +�$!�,	 �������	�/���� /�&��	�*����!ก),	ก76�, !2�	���&�'ก),�,	� /�&
��	ก'/,�*ก	����2&����8/���� !2�	�2&�6������6�, K3$ก76��������ก ��	�ก7��$2�6�,����	$�*��+G%

Dic 21
 กB&� /(��(%
�1/ �),����&,6�,���	$6���	/�&6�,�	��	��F	��),�/�����$ '���	�!/7���$/�&
ก7'�,�,�����	��F	��*�!�	'�,ก���*�*��0���6�,�&,��	!"#��*�2�'���$�/	����	)��/���6�� 
�	�	�����)$�	��������,��6/� 2�ก/�&��6�,!�,	!�*��ก�� /�&�����	�	$�*�����ก7�*������	��-
!/����ก���,�$��0ก�)�!�*�����	$�&,!����$ �*ก���	$ก7���!�����ก	������	$8�,�� 5,	�*!�����ก	�
����* ������	'/,ก	�!�*���*�*����*�	 5,	!�����6���*����	'/,!�	6����	ก!�*��6"�,�� 5,	��	ก'/,�*
ก	�2�9�	�	
	)��ก7 /�&��	�,�$�*���	�),�)�� 
 
 
 
 



 151 

��������	
�*	�$�"�  ก1$����� ��
���
���������ก��� English Program ;���	'�"$��"3*"ก$� 

������;
���� 1:  �*	�'&� /ก"*	� �1��+"' ��$��0�6��
#�>,�����/(%
(�� 

��	���: /�&���� �������
"�� ก�
���#*   �	�0 26 "= !�*����"��--	��*�	ก�/	����	)���	���\
�����!ก
� ก�0$!�2A �������	ก	����ก	� ����ก�	ก7!�,	��	$	�'����
��!)7ก8�/�$/�.�$ 
��	�/��$!�,	/�,	�*� 0�ก	� ��	��&��	�"= �*2*�!�	�	���'/,�	������*�!ก
����Z�� ��	�/��$ 0�ก	���$
�	���&�/)	�����	 ก7!)��	������& /�&!"#������2�"�ก������&��),� !)��	�������&��	$
���/	� 0�ก�� ���	ก�* !�	���'/,/�&�	��&� English Program �	
	���$6������6�,!����$��&� ���ก7��)�$
�&��	����	6�,6/� /�&��	$	���&��*��*�!"#�"=�*� 4 �),� ก72���	6�,!2�	�'�,����8 !"#����)�0�*!��	�,	�
��&�'ก),8ก���/	����	)�� $�	��)�����ก�* 
 

������;
���� 2 : ����������/8�����
���������0�� ���!��
��"��#$%&������'("�
�� 

������:  $	�'�/�,	�*�����*1����	ก !2�	���	$	���&���!�*�� $	�!�ก�	� $	�"
!"�#ก��+��"���3 

���"
!"�#ก��+�����#ก ���$��"�#�"
!"�#ก��#�����	1,��#�Q0����&�#�����	����#ก  !��O���I���� 

2�����"�����"
#(��3$���%��*��#� �	�	���)�$����&4���	��!�*����� /��/�,	�	�	!�	ก7!/7����6��/	
���	���� ��	$	��	ก���,�$/��$	�6"��	�*��,	� ���!�	�� �	�����ก7�,�$�	!�)*���$	� !/������	ก 
�#ก���$���%��*�ก5*�ก����&�����#��ก'� #���ก5�, �, ��� ��� �!��#����� ���#�����	�������� ���$�

I����ก5�,!4$�4!�����ก5!����#� $��*�#�,��*(#�4$���*�32����%��*�%#�#�$�����ก5"�#���"������*�ก

���#� /�&��*��.���!���ก��B.��	ก/���� !2�	�!��ก����/)	��	��/)	��	
	 ��	!�*�$ก7��)��

6���!)� !)���	'/,B.�4*�+�#���$�� �,�$'/,!�	2&��,	8 ก	���	�ก72�6�,��� ���5,	!"#�!�ก�	��*�*�

+-�/��$	��ก3ก54*�+�#����,���(�#��$��4��� ���$ก	��%���4*�"�#��,!��� �%���4!�2"�4*�A,ก���ก4���ก��	

��� !�)	�*� �	�	���!�	���$'/,!�*��/��$������"��ก	('/,ก����ก(.ก
	��	���!"#���6��*��	ก)�	�	ก

�	ก !2�	�6���	�	�5!�*��6�,!)� !�*��6"�),�ก7��$6���&,��	5&ก/������ !)�"�#���+�*���������

��������&����!�#�����	$��#�,��ก���+���2A�3��)� ��,�����,*��.���*�ก���4*��������&� +-�/��$	 

4���ก��	 �$+�
+ก��#���  

�$+�
+ก��2�� �$+�
+ก���%��� /�&�*"3-/	�	ก �$�,�$'�,!�)	�*ก�	�!)�ก��	�*���!�*���&,!����$ ���$
'�"3��0���ก	�/	��	��&,�	$ Internet !"#��/)�$����	ก	��*����$'/-�'�"3��0��� �)��/)�$����	ก	�
!/)�	�*1ก7!"#��	
	��$ก%
!�*�����'/-� !�)	����+��*�,�ก54*�+�#���$���%� �,�$!�	�	���$�")�*)�

��	�$6�����ก����� !�	$�	�8���/�&��$*��.���*�ก�-�����ก��������� ��	���	�	�	���!�*��"��--	
!�ก�	$�,	�ก	�����	
	��&� ���),���$��� 5,	���),�ก7�����������'/,2�ก!�,	/�,	�*�/����6�,6/�
��� 



 152 

������;
���� 3: � 1��*	����������������� ��+,!����ก�"�&
������ก(�� 

������: +�,��*"3-/	�	ก4���� !�	��1$���!�ก�	�!�,	 !�ก�	���ก ����*1ก7!"#�"3-/	�),� !2�	��,�$��	
��0"!����$���8��	!"#�!����$��6� �*��/)��*�/�&��ก��	/�&�*"3-/	ก	���	�6$ ��	����6���&,��	!����$
��6� �	�	����$!�,	'� �,�$/	(�2���������1$!����$!2�	�$	��*�!�,	!"#��	
	��$ก%
 !�����/�	�
�,	$ !�ก�	�$	����	ก	��,	$ ��	�	!�*���,	$ �,�����*���	��	�	���'/,�����,	$ "3-/	'/-��*ก!����$
��� �	
	2&�6$ 2&�!�,	'���&���!�*�� ]���$!�	6���&,ก��!�	�,�� !)�!"#�"3-/	!����$ก	������	��,	��	
	
2&� /�&�$2&��,���	
	$�	�8!��	��1� 6�������&,���$8 �� *�ก,6��*���'/,!�	�&,!����$ก��!�	ก7��� �	�	����*�
��&�'ก),8 /���6��ก7'�,�	
�	$ก	�!�*�����'/-� 
 

������;
���� 4: �*	��+,!����ก�"�&
�������ก-�������������/�����0 �*	�
��ก�"��
��� $�/�1�/��%

��"���
(�� 21
 �'����������("� �'��
��% ��(�� � 1���ก����(�"� �"$���"�/���กก��V��%� 

������: �*4���� 5,	�/	����	)��'�")1�	 �����'/,�*ก	������	
	��$ก%
'/,ก��2�ก/�& 5,	��	���$�*1
���*�	ก!)�!2�	��/	����	)��ก�	)�$��5&ก"��!���+�� ��( ��6���	��$�*1�/)� /��/�,	/�&��	�
��ก��	 5,	�*ก	�"��!����$"��!���'��	2ก�,	$8ก��� ���5,	��"��!���!;2	�2�ก/�&�$����ก
ก��/�� 6����	�ก	�"��!������8  !�	!)�����	�	���/�&��	ก'/,�*ก	���������	�8/������ 
!2�	�!���*ก	������*/�.�$ !�����	���*��),� ������$���6��!/7��&,!����$��6�!)� ��	!/����6�,���'/,
�),� �����1�/�&!2��$!�,	�	��	$	�6�,6���	� ��ก��$8��	�0ก����	ก6�,�	
	��$ก%
 /�&��	!�	�	
�������*1!/�������!�*�6��6�,�	กก��	 '/,!"#�6"�	��*��	$ก	�ก�	/���	กก��	 !2�	�!�)	��1�!"#�
���$�*��/	����	)��ก�	)�$�������!����$ก	�"��ก���0��	2 �0ก���!)��,�$�*�2�9�	���!�$!2���'/,
!"#�6"�	��+��	���$�/	����	)�� ����,�$�����������	�0ก��'��/	����	)��6��������!�,	'�
!����$2�ก�*1��ก!��	6/�� !)���	���6������!�,	'� �*��*15,	�����������/�&��	�0ก���$ happy ��� 5,	
�����/�&��'/,��% �����$�/
ก7�*�� ��������ก 10 V��ก76�,5.$��	���$ !�	�0ก!����$!)��*���!"#�
"��+�������ก	���	$	�'�/�,	�*���$2�ก/�& 6���&,��	�*��	�	���2&��	�*1��	��!"#����$6�,6/� 2�ก
/�&��	ก'/,�	�	����������2�ก/�&�,����� ��	/���!����$ก	�����	��F	���1�/�&��	����
>�ก����!

!���%�#�#�%#�$���%������!#�,����.������ก54!� ���� TOFEL ��(# TOEIC ก54!���,����%�*�*�"�X��

 �ก�� 

 
����0��	ก������ ��	����$��1$/)	��*���6�,�	�*1����	6"!����&,���/	��,�� ����*����8$	�����*1
��5&ก��	�	��	!"#�$	���������8 ก7��'/,!"#����$ก7�),�ก�� ����	ก!/7��0�!"#����*��0���	�)��*



 153 

�0��	2�	ก�*��0���$�/	����	)�� �$��ก���$!�	ก7��!"#��*���������$�$ก	�(.ก
	 /�,��,	�'��*1ก7
���*�,	�!���!�7���&��)��!�)	 
 
��������	
�������$1�  ����"
��:"� 

������;
���� 1: �*	&� /�1��+"' ��$/��6��
#�>,�����/(%
(�� 
������: ��� /�&!"#�!�,	/�,	�*� 0�ก	���$������/	� 0�ก�� �*���������),� )&ก/�.�$�� !"#���
ก�0$!�2A+��ก�	!��� ก����	��	$	��*��*� !����	$	�!"#�!�,	/�,	�*� 0�ก	��*����
���/�$/�.�$'�
ก�0$!�2A'ก),8�,	� !���-�*��ก(.ก
	��/�.�$!�*����&�!ก
����Z�� 2�ก��&�'ก),�,	�/�& �ก��ก��	
��	ก��	$	��/	����	)��6/� �*��/	����	)����ก�	)�$"��ก	(��������2��ก$	�/)	���	�/��$ 6��
��$6"������&)������ /�&!)��	������)�6�,��	$	��*��*� 4.�$ก7�*ก��	�*����
��!��� !2�	�!"#�
�/	����	)�� ก	����ก	�!"#������	กก��	 ���/�0�ก7�	กก��	 ��	$	�ก76���,�$���$��	��1$����*!�)	��	$
�	ก!)� ��	��* "3��0���/�&��	$	��*��*��	�),� 4 "= ��	�/��$!�,	/�,	�*���	��ก$	� $	���	�8��� 2�
6/���� 
 
������;
���� 2 : �������
����;���*	�
��"��#$%&���'("�
�� ��ก(�� �
������'("�
�� 
������: $	�'�/�,	�*���$/�&�*�	ก�����,�*!�,	/�,	�*����/�&��1$ 4 �� ��	$	�ก�����!"#�!ก)*��!)� 
$	�����	ก!)���� $	��*��,�$��	'�/�,	�*�ก7��� 
 /�&�,�$��	$	�!ก*���ก��!�ก�	���1$/�� 6����	����&�����4$���(#����#��ก'�$����"�#�A,ก

���##ก4� ��(#����%��*�ก5"�* "�#������#ก�������4$���(�#�-����#���������� ����

����#��ก'�ก5"�#�����2"�*��.���*�ก��� !2�	��	
	��$ก%
 2�ก/�&6��������7$��$��� 

K3$ก72�K3$6�,��� ���6���&,��1$/��/��ก������2�K3$6�,!��	��1� ����ก���,!ก54*�+�#�4!���� /�&�&,����*
��� ]���$�,�$2&�ก��/�&����,	 �,�$��ก��	��,��6������ ���ก7��,	$��	�)�	�	ก'�'/,ก��2�ก!�	�	ก
!)���� ��	���	$6�6�,!�����/	����	)���,�$�*ก	�"��ก���0��	2 !�	!)��,�$�*�2�9�	��!�$ ����
ก	���	�ก7!"#�!����$�*��,�$2��	กก��	!�ก�	�����8 ���ก	���	�/�&��	��$�* !2�	���$�*�������!�	� 6��
�,�$'�,!�)	�*�ก����1����!ก��6" 2��*!�)	�*�����/��$	 ��1,�����6�, 5,	/��/�,	�,�$ก	�����ก7�,�$�	

����ก���")�),���0"'/,ก����� !2�����	��$'/,���!�)	 ����ก	��%���4*�"�#��,!A0� 4*�4!���� !�*��
������8��1$��1� '/,�	�	�����������ก7��$!�7�6"/�� ���/	�*�5&ก6��!��!)� !)��,�$��0"��	ก	�
�;�/�2/�����*% "����กB48%21'>,� 21
 กB����  

��	5	��,��*� 3:  +��*��.���ก���������#��ก'���ก��$-����*�ก4�* 



 154 

��	���: �/��	�	�����	��5	���	$	����6/��,	$�*�!"#��	
	��$ก%
�),�6���*"3-/	 �*�	ก!)���� 
!�	!"#��0ก���	$ก7�),�ก�� /�&�����	"3-/	�*�/�&�*�	ก�*��0�����	
	��$ก%
'�ก	���	$	� �������1$�*�
/�&�,�$'/,�	�	�����	�����8'��	�	�	
	��$ก%
���� �	�	���'����6���	�	�5����6�, /���6��ก7
�,�$'�, dic���� ���!�*�!�)	�	ก!)� !�ก�	��*�!"#��	
	��$ก%
����'/-���$�	�	ก��	$"��!�( �	ก
�/	����	)���*������$!�	������ก����&� �	$�*ก7�,�$��	���/�	��*�!"#�����	$ก	����$'/-�!)� 
!2�	�!�)	!�	!�*���	��ก��!�*�����!"#��	$ก	��*�!"#���� Passive (�	�	�����	�2&�'/,K3$) �*����$
!"#����6/�6���&,/��ก !��!�*���	���6��!���&,!����$!)� !�)	�")!"#��	
	6�����$6���&,!����$!)� !�)	
�*]���$�	������$	����$�0��6"/�� (/�*]���$) �*ก���	$���!�)	�*��*�	�	���/�����	�����*'/,����/	
$	��	$ Internet ก7���!)�!����$�	ก/	6�,���6���&,��	'��/���6��'�� !2�	���	�!��1�/	6��5&ก 6��!�,	'� 
!)��,�$/	6�,�	ก8!2���'/,�	�	����*�!�	2�!�,	'�6�,2��	��	��	'��/���6��'�� �*����"3-/	 ��	�6���&,
�	
	��$ก%
�*��*2���	'/,!�	6���	�	�5��	$	�'�������	��-��$ก	���	$	�6�, /�&�����	�)��!�)	
�*���	$	��*��*� /�&ก�$�)�	ก�*��0���� $	��*�!ก*���ก���	
	��$ก%
 /�&�����	/�&�&,(�2���,���	ก �	
	2&�
ก76��6�,!����$ K3$��$2�!�,	'��	$����&,��	�,�$ก	�'/,��	��6� ���5,	2&��	�86���&, ���*�� *�ก,6/����
�	�	���  ��	�ก7��$�*ก��	!2�	��*!�)	6"!"U�/	'� dic6�,  /���5	��&,�*��	��&,6�, +��$��,	$�	$
�	
	��$ก%
ก76�������&,!����$ ��1$/���*����"3-/	'�ก	���	$	�����	�	��� 
 

������;
���� 4 : �*	��+,!��ก�"�&
�������ก-�;��%��0 �'��
��� $�/�1�/&� /�'("�*	(%
�
��1�' 

��A��'����*	�� ���@��;����� $�/�1�/ �
��*	4�X�������(%
 กB�'��#1%����ก�"+"'��$��*	��4

;����� $�/�1�/ 21
 �
���
����'�&
� 1��������(�"�  ��(��%� � 1�����(�"� 21
 �'+"'��$�

�*	��4ก�"�"�/�(%
�/���(" �����0#� ������'�+7�� ���
��ก�"21'� ���'% ก;��#8
�"�/���กก �� 
��	���: �	�	���2&�5&ก'�/�&�	ก!)� 5,	'/,2�ก/�&6"!�*��!�$ �$6��6/� �,�$��ก��	'�,��	�!�$ 
�5�$	�'�/�,	�*��*ก ���$!;�8�*ก��	5&ก6/��	�	��� 5,	�/	����	)����ก�0�	������,$'/,�/	����	)��
!�	!"U�����!/�����*�!�����6�,6/�)�� �����	'�,!�)	�����	ก/���� �),�/	��&���!ก�$�	����
���/���� ����*�!������	!�)	ก7�,�� ก	����ก7������ 6��6�,)$���"@��������$!)� /�&�����	�*���
!�)	ก	������,���	ก6" ��$6�����6�,��6�!)�ก7/��!�)	�),� !��	�*�K3$8�	�	����	2&��0��,�� /�&
�����	�	�	������	!ก7��,��&)'��6/� !2�	�5	�)�!�*��!)� �*!)�5,	�	�	�����!"U�����
�	
	��$ก%
'/,2�ก/�& ��	��	�	��),��	ก2�ก!�7ก!�	�0�ก����	!�*���	
	��$ก%
�,�$!�*��ก��
�	�	�����ก����� ��1$��0ก��1$�&,!����$ �,�$��$!�*���&��ก�* !�	���$8��/�&��!�*��5,	!"U����'/,���$8 
!�	��1$K3$2&���	�!�*��!)���� 4���ก��	 �$+�
+ก��#���"���3 ��*$�)�ก���%���!��� ���$�"�#�����

+��*���+��!� ��(#+�������$��#
��"#�	��"��4!�+��#��.1� /�&�����K3$�&,!����$ 2&�2�!�,	'� ��	�



 155 

�)�!�*��2����'���	�6�,ก72��),� �*��	�	���5	��	��	��	ก'/,�/	����	)���������'/,6/� /�&
����),���� ���������'/,���6/� /�&�����	����*�6��6�,��	$	��*�*��0� �������	����� !�)	��ก 9  *�

!"#��,�6"�*�*� ���������ก 3-4 ���� *�ก76�, ก	��������/�&��!"#��*��/	����	)��ก7�),�ก������ก
�*��0�   

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



APPENDIX E  
 
 

Figure 1. Questionnaire for KBU Office Clerks’ Opinions Towards     
                 English Instructional Model Using Lessons from Websites 
 

This questionnaire needs to know your opinions toward English learning by 
using online websites on four issues:1) General opinions to learn English by using 
lessons from websites, 2) Opinions to lessons from websites as an effective language 
learning tool, 3) Opinions to the use of lessons from websites as effective self-study 
tools, 4) Opinions to the use of lessons from websites for doing your assignments. The 
data obtained will not affect to your annual salary consideration. 
     According to the following pages, you will find statements related to English 
you need in each skill. Please read each statement carefully and mark (X) in the box 
in which is agreed with your activities in the statement. These are the level of 
opinions that may be agreed or disagreed with you. 
 
      
 

Strongly agree 
Agree  

Neutral 
Disagree 

Strongly Disagree 
 
 
Strongly agree means that you strongly agree with the statement or activity which is 
described in each statement. 
Agree means that you agree with the statement or activity which is described in each 
statement. 
Neutral means that you are both agree and disagree with the statement or activity 
which is described in each statement. 
Disagree means that you disagree with the statement or activity which is described in 
each statement. 
Strongly disagree means that you disagree with the statement or activity which is 
described in each statement. 
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No 

 
Opinion Elements 

 
N.30 

Strongly 
Agree 

Agree Neutral 
 

Disagree Strongly 
Disagree 

 
A. 

 
General opinions to learn English by using lessons from websites.  

  
1. It will not motivate me to learn English.              
 

      

                                                
2. It will be a waste of time.                      
                                                                          

      

 3. It will be difficult.                                         
                     
                                                                         

      

 4. It will be fun.  
                                                                                                                      
                                                                         

      

 
 

 5. It will be complicated 
 

      

 
B. 

 
Opinions to lessons from websites as a effective language learning tool. 
 

 
  

 
6. It will be effective for developing my English  
    language skills. 

      

 
 
 

 
7. It will be relevant to me.                                                                                                       

      

 

 
 
8. It will develop my English.                            

      

 
C.    Opinions to the use of lessons from websites as effective self-study tools. 
 9.   It will encourage me to work alone more. 

 
 10. It will be more useful than listening a teacher    

      in Class. 
      

 11. It will not be flexible.   
                             

      

 12. It will give me useful feedback. 
                    

      

 
D. 
 

 
Opinions to the use of lessons from websites for working in the workplace.  

 
 
 

13. I will do my work easily and  
      Comfortably 

      

 
 

14. I can solve the problems dealing with  
     English by myself.                                                              
                                                                    

      

 
 
 

 
15. I can practice English language skills  
      comfortably at all time and anywhere.  

      

 
 
 

 
16. I can search any information to support    
      my work at all time.                                                                             

      

 
 



 APPENDIX F 
 

Analysis  Office Clerks’ Using English Problems by Interviewing 

Office clerks’ English using problems in the workplace. 

 “Positive” means an interviewee does not have or less English using problems  

                              in their workplace. 

 “Negative” means an interviewee has English using problems in their  

                              workplace  

 
No 
 

Office Clerks’ interviewing description  Positive Negative 

1 ��������	���
���
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APPENDIX G 

Rating scale for three English experts’ evaluating online 

websites form. 

 

Evaluating Online Websites Form 

Site Information 

Title Thinking about communism/A political prisoner/An unexpected 
refund/A visitor in the night/Diversity in California/Our singing   

Online Website http://www.englishlistening.com  

Target Audience Adults (Office clerks) 

Language 
Activities/Skills 

О Reading                                         О  Writing 
О Listening                                       О   Speaking  
О Grammar                                       О   Vocabulary 
О Other—Please specify: 

…………………………………………  

 

Site Description  

This site is an excellent online website for practicing listening comprehension in 

which is provided for every level of learners. Usually, there are 10 listening passages 

that are displayed in the web menu such as social issues, university life, interesting 

events, life style, music etc. It is divided into two parts: free passage and commercial 

passage. For this research, free passage was selected for practicing listening. In this 

site, learners themselves can select from the issues in the menu and study in the  
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details of the page such as topic, length of the listening tape, accent, gender, and 

speed. In addition, learners can return to listening to the menu. Learners can use the 

study aids: questions, question & answers, transcript. The advantage of this site is to 

the learners can repeat the tape if they cannot listen the whole speech. They can 

answer the questions provided and can check the speech by clicking to the transcript. 

The learners can learn the whole passage on the site. 

Rating Scale: 

  5=  Very Satisfactory 
  4=  Satisfactory 
  3=  Uncertain 
  2=  Unsatisfactory 
  1=  Very Unsatisfactory 
 
   
No Online Websites 

selected 

How to interpret the basics Score 

1. www.englishlistening.com 

 

1). Purpose:  
     1. Is the purpose clear? 
     2. Is the content in line with the  
         purpose? 
     3. Is the online website appropriate for its  
         targeted learner? 
2). Accuracy: 
     4. Is the content accurate? 
     5. Are spelling and grammar accurate? 
3). Currency:  
     6. Is the Online website current?  
     7. Is the website updated regularly? 
4). Authority:  
      8. Is there information on the author? 
      9. Is the author well-recognized for his or  
          her work? 
5). Loading speed: 
      10. Does the online website download  
            fast? 
      11. Do the content pages download  
            efficiently? 
6). Usefulness: 
      12. Does the online website provide useful 
            information? 
      13. Are the language activities or tasks  
            useful? 
7). Organization: 
      14. Is the online website well organized  
            and presented? 
      15. Is the online website interesting to look 
            at and explore? 
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       16. Are screen displays effective? 
8). Navigation:  
       17. Is the online website easy to navigate? 
       18. Are on-screen instructions easy to  
             follow? 
       19. Is it easy to retrieve information? 
       20. Are hyperlinks given properly? 
9). Reliability:   
       21. Is the website free of bugs and breaks? 
       22. Is the online website free of dead  
             links? 
10). Authenticity: 
       23. Are the learning materials authentic? 
       24. Are authentic materials provided in  
             appropriate contexts? 
11). Interactivity :  
       25. Is the online website interactive? 
       26. Are methods for user input effectively 
             employed? 
12). Feedback:  
       27. Is feedback on learner responses  
             encouraging? 
       28. Is error handling meaningful and  
             helpful? 
13). Multimedia: 
       29. Does the online website make  
             effective use of graphics, sound and . 
             color? 
       30. Is the level of audio quality, the scale  
             of graphics or video display  
             appropriate for language learning? 
14). Communication: 
       31. Can the user communicate with real  
             people online through the website?     
       32. Is online help available? 
15). Integration: 
        33. Can the learning materials be  
              integrated into a curriculum? 
        34. Does the content fit with curricular  
              goals? 
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Overall Rating 
 
              О   1  Very Poor (Not recommended at all) 
              О   2  Poor (Not appropriate) 
              О   3  Adequate (Acceptable with reservation) 
              О   4  Good (Appropriate for use) 
              О   5  Excellent (Highly recommended) 

 
 
 

Additional Comments 
 
 
 

 
 
 
Approved by …………………………………..   Date Approved 
…………………………….. 
 
 

Adapted from Jeong-Bae Son 
By Jakkapat Dumridhammaporn 

Kasem Bundit University (Pattanakarn Campus) 
Bangkok.  

 
 



 

  

  Lesson Plan (Week 1) 

Two sessions /4 hours 

The first and second sessions 

 
Date 

 
Objective of the Unit

 
Materials 

 
Activities/Assessments 

 
August20, 2006 
8.00-10.00 a.m. 

1. Present the objectives 
 of the course. 
2. Introduce the samples 
 of online websites that 
 are used for the study. 

1. Computers 
2. Online websites such as 
www.starfall.com 
www.RosettaStone.com  
www.auralog.com (Tell me more) 
www.itedusoft.com 
www.nwt.literacy.ca 
www.onestopenglish.com 
www.englishlistening.com 
www.cdlponline.org/index.cfm? 
www.elrebumbio.org/students/english  
www.arts.uottawa.ca/writcent/hypergrammar/rvphrfun 
www.1-language.com  
www.manythings.org/ 
www.literacytools.com 
www.mediaworks-online.com  
www.bbclearningenglish.com 
www.voa.com   
3. Handouts  
3.1 Reading Comprehension Techniques 
- Scanning 
- Skimming 
- Finding the Pattern of Organization 
- Making inferences 
- Previewing 
- Predicting  
- Guessing 
- Learning to look for the topic 

Warm up (30 minutes) 
1. Greet the learners and introduce the course 
2. Introduce the instructors: Mr. Frank and Mr. Jakkapat 
Presentation (120 minutes) 
1. Tell the objectives of the course. 
2. Tell the rational and problems of office clerks in KBU. 
3. How to study and operate with the online websites 
4. The benefits of online websites toward English teaching and 
learning. 
5. Try to search each online website in order to provide for the 
course. 
6. Explain each online website why it is used to practice  
learners. 
7. Explain how to evaluate them 
8. Tell the benefits that will gain from this course. 
Evaluation (60 minutes) 
1. Listen to CD-ROM of TOEIC test sample. 
2. Choose an online website to learn the whole website. 
3. Do the exercises about reading techniques such as scanning 
skimming, inference, contrast and similar, reason 
Reflection (20 minutes) 
1. Learners are asked to write a reflection dealing with any 
knowledge they will obtain from this course.(week1-5) 
2. Interview 5 learners about the project that they will be  
studying.  



 

  

- How to read a paragraph 
- How to read faster 
- Reading graphs, tables and charts 
 
          3.2 Thinking skills 
          3.3 Writing skills 
                3.3.1 Phrase writing 
                3.3.2 Sentence writing 
                3.3.3 Paragraph writing 
                3.3.4 Essay 
. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

  

Lesson Plan (Week 2) 
 

 Aims: Able to speak “Self-Introduction” precisely. 
 Skills:  Listening for general comprehension and listening for detail. 
 Resources: www.englishlistening.com/itemdtl.php?raid=00420  
  www.onestopenglish.com  
 Time:  200 minutes (approx.)-not including optional stage. 
 Domain Intellectual skill and Cognitive skill  

 
Date Objective of the Unit Materials Activities / Assessments 

 
August 27, 

2006 
8.00-12.00 

a.m. 
 
 

1. Able to introduce 
him or herself to 
someone. 
2. Able to listen to self-
introduction and answer 
the question precisely 

1. www.englishlistening.com. 
2. www.onestopenglish.com  

Warm up (10 minutes) 
1. Greet to everybody in the class and talk about himself or herself.  
2. Ask some questions to him or her such as 
      How about you? 
      Where is your residence? 
      What is your parents? 

Presentation (180 minutes) 
1. Click on www.englishlistening.com/itemdtl.php?raid 
2. Select Art’s self-introduction and play the record. 
3. After listening Art’s self introduction, try to answer questions about Art, a retired man 

, who’s a seventy-four year old and has a passion for golf. He is an American. 
Questions for Art’s self Introduction 

1. How long has Art been retired? 
2. What did Art do? 
3. What does Art like to do now? 

This is his transcript for Art’s Self Introduction. 
“ hello um my name’s Art. I’m 74 years old and I live in a retirement community with my wife 
Selma. I retired about twelve years ago from the bicycle business. I was in the bicycle business 
for thirty-five years. Twenty of the thirty-five years I ran my own business. After I decided to sell 
my business, I became a draftsman. I work at being a draftsman for five years and then I retired 
.the retirement community I live in uh requires you be forty-eight years or older. In the 
community I engage in many activity, oil painting, stain glass projects. My major activities, 
however, is golf. Weather permitting, I play everyday. We have a golf course in the community, 
and since I play more often that I used to before I retired, my game is improved very much.” 

4. Divide the learners into ten groups in order to present “Self-Introduction” before the 



 

  

class. 
5. Learners discuss to write a script for “Self- Introduction” for three minutes. 
6. Try out their presentation. 
7. Presentation for three ours each. 
8. Other learners ask questions dealing with learner’s speech. 
9. The instructor comments each speech. and suggest how to speak well. 

Contents Extension  
 
1. Click on www.nwt.literacy.ca/issue 1(Map Work) 
2. Listen to description of “Map Work” in issue 1 
3. Read the texts and answer questions 
4. Do learning activities in the program. 
 
Handout Reading 
  Scanning a table of contents, index and timetable . 
 
Evaluation (40 minutes) 

1. Answer questions from “Map Work”. 
2. Presentation 
3. Discussion 
4. Reading test (Multiple Choice). 
 

Reflection (10 minutes) 
Learners have to describe what knowledge is the benefit for their studying and what they learn 
from the class.  
 

Comment: 
…………………………………………………………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………………………………………………………
… 

 
 
 
 
 
 
 
 



 

  

Lesson Plan (Week 3) 
 

 Aims: Able to listen and answer the questions correctly 
 Skills:  Listening and speaking comprehensively  
 Resources: www.RosettaStone.com  
:  Time 200 minutes (approx.)-not including optional stage. 
 Domain Intellectual skill and Cognitive skill 
  

 
Date 

 
Objective of the Unit 

 
Materials 

 
Activities/Assessments 

 
29 August,2006 
8.00-12.00 am. 

 

1. Able to listen and speak  
    comprehensively. 
2. Able to explain how  different 
between present simple and 
present progressive  tense   

www.RosettaStone.com 
www.manythings.org  

Warm up (10 minutes) 
1. Each learner shows his/her activity and change it into present progressive 

tense from present simple tense such as walk, run, point, eat etc.: I’m  
walking, I am running. 

2. Change these present progressive verbs into present simple tense.    
 
Presentation (180 minutes) 

1 Click on www.RosettaStone.com 
2 Match the picture  with the conversation that learners heard. 
3 Study the vocabularies that learners heard and fill in the blank. 
4 Consider the animation, then change the verbs into present progressive tense 
5 Check the answer 
6 Click on www.manythings.org 
7 Select an exercise dealing with present simple tense and present progressive 
tense 
8 Indicate how different is between present simple and present progressive 
tense. 
9.Do supplementary assignments if learners finished before others. 
 

Evaluation (20 minutes) 
       1. Click on www.manythings.org again. 
       2. Find a present simple and a present progressive   
           Exercise selected by instructors. 
       3. Check the answers        

 
 



 

  

Lesson Plan (Week 4) 

Two sessions /4 hours 

  Aims: 1. Able to listen and read the texts comprehensively. 
  2. Able to ask for and understand directions.  
 Skills:  Reading Techniques such as scanning and skimming. 
  Listening and asking directions.  
 Resources: http://humanities.byu.edu/elc/Teacher/SectionThree/lesson1.html  
  http://web2.uvcs.uvic.ca/elc/studyzone  
:  Time 200 minutes (approx.)-not including optional stage. 
 Domain Intellectual skill and Cognitive skill  
 

The first session 
 

 
Date 

 
Objective of the 

Unit 

 
Materials 

 
Activities/Assessments 

 
 

September3, 
2006 

8.00-10.00 a.m. 
 

1. Able to listen and 
read the texts 
comprehensively. 
2. Able to ask for 
and understand 
directions. 

1. Exercise sheets 
2. Online website : 
http://humanities.byu.edu/elc/Teacher/SectionThree/  
“Asking Directions” 
3. Dialog and Practice 
4. A pencil or a pen for taking notes 

Warm up (10 minutes) 
1. Greeting the office clerks and welcome all memberships. 
2. Talk about map, lose the ways, directions. 
 

 
Presentations (60 minutes) 

1. Ask the learners to read a text provided by a short time and 
answer questions. 

2. Scanning and skimming are taught as a reading technique 
(Both reading techniques are provided in a sheet with examples 
to scan and skim) 

3. Answer questions in handout with the following guidelines: 
- What kind of this text is…… 
- What is the title of this telling story? 
- Who retold this story? 
- Who animated this story? 



 

  

- How do you think about the story when you saw the 
title at first? 

4. Click to www.starfall.com and search Chinese-fables/one 
rice/load.htm?f 

5. Listen to the sound-track of “One Rice Thousand Gold” and 
take a note by using the guidelines provided 

 
6. Look for the paragraph in online website that they heard in 

their sheets and read aloud. 
 

7. Ask the definitions of difficult vocabularies such as skinny, 
stick, bowed, grew up, forget, promise, took to, palace filled 
with, remind, and kind. 

 
8. Answer questions in sheets by using the contents in the online 

website. 
 

9. Divide the learners into 6 a group and summarize the story 
reading by using the guideline provided. The following is an 
example: 

 
-Name of student: …………… 
-How many actors and actresses are there in this story? 
-Who is the main actor? 
-Write a brief story for presentation. 
-How do you think about this story? 
-The writer’s expressed purpose is….. 
-The main idea of the writer is ……… 
-The philosophy that the writer wants to present is ……. 

   10.   Prepare to present the summarized story by a representative of    
           each group. 
   11.   Present their task orally group by group. 
   12.   Voting the best presentation. 
   13.    Summarize again by an instructor. 
Evaluation: 20 minutes) 

1. Oral presentation 
2. Written presentation 
3. Listening test by matching the pictures to the speech in Audio 

CD. 
                



 

  

The second session 
 

 
Date 

 
Objective of the 

Unit 

 
Materials 

 
Activities/Assessments 

 
September3, 
2006 
10.00-12.00 
p.m. 

1. Able to listen 
comprehensively 
and respond the 
questions orally 
about the telling 
story online 
websites.  
 
2. Able to 
summarize about the 
telling story orally 
in English 
 

1. “One Rice Thousand Gold” 
of www.starfall.com. 
2. Exercise sheets 
3. A pen or pencil for taking a 
note as listening to a sound 
track..  
  

Warm up: (10 minutes) 
1. Greeting to learners in English language about their evening meal in order to take them to present 

the most important food. 
2. Talk about Chinese language and China map again. 

 
 
Presentation (50 minutes)     

1. Look at the vocabularies provided that concern the story such as skinny, stick, bowed, grew up, 
forgot, promise, took to, palace, filled with, remind, and kind. 

2. Match the vocabularies of… the story reading with the definition in a sheet.provided. 
3. Explain the vocabularies with their definitions in English. 
4. Fill a vocabulary provided into the blank of sentences……….. appropriately.  
5. Explain the difference of two kinds of question making: question by question words  such as 

who, whom, which, where, when, how many or much, what, why, and a question with a helping 
verb such as is, am, are, was, were, have, has, had, do, does, did, will, shall, would, should, can, 
could, may, might, must.      

6. Listen to the sound track of “One Rice Thousand Gold” of www.starfall.com.  
7. Take a note as learners are listening to the sound track and try to respond the questions by using 

guidelines provided such as 
Situation: ……………. 
Speaker’s name: …………..… 
Date: ………………………… 
Occasion 
What is the general subject of this talk? 
What is the main point or message of this talk? 
What is the speaker’s organizational plan? 
What transitional expressions does the speaker use? 
Does the speaker digress from the main point? 
Write the speaker’s main point in no more than three sentences. 
What is your personal reaction to the talk? 
(Based on Devine, 1982, p. 33). 

8. Ask the learners to summarize the story briefly such as  
How many actors and actresses were there in the story? 
What country did the story happen? 



 

  

Who is Han Shin? 
What did Han Shin promise to the old woman? 
What did Han Shin become? 
What did Han Shin give to the old woman? 
What did “one rice thousand gold” refer to? 
What did Han Shin do every day? 
What did the old woman do every day? 
Where did Han Shin live when he grew up? 
What does the meaning of “bow down”? 
Why did people love Han Shin? 
 

9. Prepare to summarize the story orally by a member of a three-person group. 
10. A representative orally presents in front of the class in English. 
11. A lecturer summarizes again 
 

Extension Activity (30 minutes) 
In case of some learners can finish their tasks, they can go ahead the other online website provided : “The 
Dog and His bone”………………………. (http://www.starfall.com). They can practice the activities 
provided in handouts. 

 
Evaluation: (30 minutes )  

1. Respond the questions orally. 
2. Fill the vocabularies in the     

Blanks.   
      3.    Listening test (page 23-32). 
      4.    Dictation for summary by an      
             office clerk.  
 
Reflections: 
The learners have to describe the conditions, environments, teaching techniques, materials, English 
knowledge, usefulness, and attitudes to the use of online websites, self-studying tools, and learning 
potential tools that all mentioned are provided after the class is time up.   

 
Comments: 
…………………………………………………………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………………………….……………………………………………………… 

 



 

  

Lesson Plan (Week 5) 

Two sessions /4 hours 

 Aims: 1. Able to read comprehensively by using reading     
                                                techniques. 
  2. Able to explain a process with writing and speaking 
 Skills:  Reading techniques and how to explain something by writing  
                                            and speaking  
 Resources: www.nwt.literacy.ca 
:  Time 200 minutes (approx.)-not including optional stage. 
 Domain Intellectual skill and Cognitive skill  
 

The first session 
 

 
Date 

 
Objective of the Unit 

 
Materials 

 
Activities/Assessments 

 
 

September10, 2006 
8.00-10.00 a.m. 

 

 
1.Able to read the texts. . 
 comprehensively. 
2. Able to explain the process 

of  the election briefly.  
 

1. Exercise sheets 
2. Online Website : 
(www.nwt.literacy.ca) 
“How to vote” in issues 2 
of The Northern edge. 
3. A copy of the last 
election in Thailand from 
a newspaper.   
4. A pencil or a pen for 
taking notes. 

Warm up (10 minutes) 
1. Greeting the office clerks and talk about the election.  
2. Talk about the last election in Thailand. 

 
Presentations (50 minutes) 
3.   Ask the learners to read an election news provided by a short time and answer 
questions.(Scanning and Skimming will be used to find the answers). 
4.  Match the definitions of technical terms with difficult words: vote, an election campaign, 
get involved, territorial election, voters list, register to vote, vote by special ballot, 
vote by mobile poll, the polling station.       
5.   Check their answers in teacher’s answer keys including explain the meaning of each 
term.   
6.  Click to www.nwt.literacy.ca and click to “Election (issue 2)” and listen to the sound of 
the online website.     
7.  Listen to the sound of “Learning Activities” and take a note by using the guidelines 
provided: 



 

  

     -The official document was sent to …… 
     - The reasons for sending the official document was to. 
 

- If the elector required more information, he/she had   
   to…. 
- The Chief Electoral Officer was at………………… 
- The electors had to use their rights at …………….. 
- The telephone and fax were ………………………. 
- The steps of the election was ……………………… 
- The candidate’s name were ……………………….. 

8.  Listen and read a conversation of elections. 
9.  The learners discuss “what can the voters do during an  
     election campaign?” and summarize the election   
      campaign in Thailand. 
10.Summarize how to vote as a voter in a general   
     election of Thailand by the five person group.    
11. Present the summary of the election group by group  
      orally. 
12. Summarize the election again by a lecturer. 
13. Have a reading comprehension test.   
 
Evaluations: (30 minutes) 

1. Oral presentation. 
2. Written presentation. 
3. Reading comprehension test by matching the pictures to the speech in Audio CD.  
4. Read short passages and answer questions (multiple   
       choice and description items. 
 

 

 
 
 
 
 
 
 
 



 

  

The second session 
 

 
Date 

 
Objective of the Unit 

 
Materials 

 
Activities/Assessments 

 
 

September 10, 2006 
10.00-12.00 p.m. 

 

 
1.   Able to read the texts. . 
 comprehensively. 
2. Able to explain the process 

of  the election briefly.  
 

1. www. 
onestopenglish.com. 
2. Election passage 
handout. 

Warm up       (10 minutes) 
1.     Pre-reading tasks 

Click to www.onestopenglish.com  
a) Ask students, to make a list of the most essential (completely necessary) 

possessions in their lives. Don’t mention mobile phones-just see if they 
come up with this. 

b) Then ask pairs to compare their lists-have they written the same things? Do 
they agree about what’s essential and what’s non-essential? Do they really 
need a car or can they catch the bus? 

c) Get a student to read their list out- and ask others if they have anything 
different to add. What’s considered to be the most essential possession by 
the students? 

 
Tip: encourage discussion 
Getting students to disagree and compare their ideas is a good speaking activity-it will also help 
students to interact with the text later on.  
 

d) Read out the first two paragraphs of the reading aloud and get students to 
call out the missing item-can they guess correctly (mobile phone)? 

e) Ask students to put their hands up if they agree with the writer-or do they 
think a mobile is essential? Don’t hand out the reading yet. 

 
 
Tip: provide opportunities for personalization 
If necessary, prompt students: What problems could mobiles not allowed in some public areas? 
 

2. First reading tasks (20 minutes) 
Now give each student the reading. Ask them to read the article as quickly as possible and 
to compare the ideas they mentioned in pre-reading task f. with those in the text. Do this 
by asking them to summarize the paragraphs. The first one could be Mobiles aren’t always 
as useful as we want them to be … Had the students suggested that? They don’t need to 
write-they can just chat with their partner. 
 
 



 

  

Tip: motivate students to read more quickly 
Explain to students that they will get the general idea of a text more easily if they read quickly. 
Slower readers will worry about the individual words and their meaning and fail to get the gist. 
Also tell students they will be able to read it again (and again) so not to worry that they don’t 
understand it all after the first reading. 
 

3. Second reading tasks) (20 minutes) 
a) Ask students why they think the author wrote the text. (To 

amuse/complain/justify/criticize/inform? For sympathy?) What message 
does the writer want to deliver? (Mobiles are terrible? Mobile users are 
inconsiderate?) Who is the target audience? (Mobile users? Friends? 
Sympathizers?) Give them a title time to think about these points. 

b) Students read again and underline the points of view they agree with and 
underline with a wiggle the points they disagree with. 

c) In small groups get them to compare-have they underlined the same bits in 
the same ways? Encourage them to explain why they agree/disagree. 

 
 
Tip: raise awareness of a writer’s intention. 
Students should be aware of the reason for a text and to recognize opinions that are expressed. 
And of course, they should be encouraged to compare their own views to those of the writer. 
 
4) Third reading tasks (20 minutes) 
     a) Finally, ask students to look at the style of the text. If it’s agreed the writer is 
complaining, how does this affect the writing? The students have read the text twice now-what 
have they noticed about the text that may be different to other readings they have done? 
Can they see that it’s more like someone  speaking than writing? 
     b) Then get students to: 

• find examples of rhetorical questions, e.g. So what’s the point? 
• find examples of aside remarks, e.g. (and this is a true story). 
• notice the length of the sentences, e.g. They are very long in places. 
• notice the use of intensifiers, e.g. really hate/guy/stupid thing. 
• notice the use of italics for emphasis, e.g. a real emergency. 
• Find examples of informal language, e.g. come in handy/guy/stupid thing. 

5. Post-reading tasks (20 minutes)  
a). Individually get students to think about their own ‘bugbears’ (things or situations that 

annoy them). What really annoys them and makes them angry? Give students some time to 
think. Their answers needn’t be serious and if they can’t think of anything they can make 
something up. 



 

  

 
Tip: link the reading to writing 
Reading should always be linked with the other skills. Refer to the points in third reading task b 
before starting. 
   

b). Then have a go at speed writing – basically students write for about 10 minutes non-stop 
without worrying about language, grammar or punctuation. They just need to concentrate on 
their ideas-in this case their complaints about something. Have a look at  
www.onestopenglish.com/Skills/Writing/ for more information on speedwriting and have a go! 

c). Students can then read their complaints to each other. They then edit and make necessary 
changes together, and then write it up for homework. Get them to add an appropriate title, too. 

 
6. Mobile Phones: Reading 

I don’t have one, and if I can help it, I won’t ever get one in the future. And I hate the 
assumption that I need one. Or that I’m strange not having one. I opened a new bank account 
the other day and the woman who was helping me (and this is a true story) asked me if I was 
serious when she found out I didn’t have one. She simply couldn’t see how I could live my life 
without one. I don’t see why-I can be contacted at home, or work, so what’s the problem?  
Yes, I have a laptop computer and instant access to the Internet; yes, I have a digital camera and 
yes I have a microwave oven and an i-Pod but I absolutely refuse to get a ………..! 

Of course I can see how useful they could be, and that if there was a real emergency they 
could come in handy, but that’s not always the case. There  was a story of a guy who had a 
parachuting accident and found himself on top of a cliff with two broken legs. He had his 
mobile with him but-guess what? He wasn’t able to use it because he was in a remote area! So, 
in great pain, he had to pull himself along the ground with his elbows until he got to a road and 
could stop motorist. So not much help for him then, was it? And once when I very reluctantly 
rang a friend on her mobile (from a telephone box on the platform) because she was very late 
arriving at a train station she didn’t  answer it. Why? Because, she said  (When she eventually 
arrived) that the battery was flat! So what’s the point? (And calling mobiles is so expensive!) 

Other times they create the emergency themselves. Remember that awful story of the 
Kenyan student? She dropped hers into a pit latrine while ‘answering a call of nature’. So she 
offered the equivalent of $ 13 to anyone who could get it for her and what happened? Three 
men died, intoxicated by the fumes because they were so desperate for the money. That’s 
awful. And don’t they cause cancer? Apparently , the general scientific opinion at the moment 
is that the benefits seem to outweigh any known dangers but it’s best to use a hands-free kit. 
I’m not sure about that. An independent report recommends that under-16s use theirs only for 
essential calls – ha! Try telling that to a teenager! 

And no gentle burr burring either but we have to listen to the theme tune of a soap opera, or 
a national anthem, or ringing bells while the owner rummages in the bottom of their bag to find 
the offending item. 



 

  

But these aren’t my main bugbears. No. what I hate is how my daily life is affected 
negatively by other people using theirs. Take a restaurant – I really, really hate it when friends 
arrive and the first thing they do is put their mobiles on the table so that, in the (likely) event of 
it going off they stop talking to you and start ignoring you. Are they doctors? Are they giving 
advice on open-heart surgery? Are they talking to long-lost friends? Sick relatives? NO! It’ll be 
their mother who they saw recently, or other friends they’re going to meet soon. For me it’s the 
height of rudeness. And of course I also have to put up with the same happening on the next-
door table too. And how inept and pointless the conversations! ‘I’m with Jenny and we’re 
having Dim Sum.’ The person needs to know that? ‘Hi, I’m on the train now and will be there 
in about 10 minutes.’ So? Are they not expected? Can’t they just turn up in 10 minutes and say 
‘I’m here.’? I don’t want to know what strangers did yesterday, what they plan to do tomorrow 
or what they’re doing now (I can see what they’re doing now!). 

I’m also affected by the light – do the owners really not realize how bright they are? OK 
maybe the stupid thing is on vibration but when it’s opened in the cinema, or at a concert the 
owner is all lit up and then I can’t concentrate on what I’m watching the show? It drives me so 
mad! The mate of mine sitting next to me actually answered his and started whispering loudly – 
but when he saw the look on my face he instantly apologized. ‘Sorry – it’s my sister.’ So? 

Finally, it’s an excuse to be late. If the waiting friend can be contacted ‘Just to let you know  
I’m going to be half an hour late’, then somehow being late is therefore OK. No! Just make an 
effort to arrive on time! Sometimes friends even blame me for sitting alone for twenty minutes 
when it was they who were late because, they insist, I couldn’t be contacted! No – I’m never, 
ever going to get one!. 

Macmiillan Publishers Ltd 2006/ Downloaded from the skills section in   
www.onestopenglish.com    
                

Evaluations:   (30 minutes) 
1. Discuss about the usefulness of a mobile phone. 
2. Summarize the usefulness and the problems of a mobile phone and present them with 

power points.  
3. Test with reading comprehension items. 
4. Are mobile phones necessary for you in the present day? Why? 
 

Reflections (after the end of the third week). 
     Learners are asked for writing the main point and any English knowledge that they have just 
learned this week.  

   
Comment: 
……………………………………………………………………………………………………………………………..........................................................................................................
...................................................................................................................................................................................................................................................................................................... 



 

  

Lesson Plan (Week 6) 

The first session 

 Aims: 1. Able to listen and answer questions from conversation. 
  2. Able to dictate difficult vocabularies  
  3. Able to read the passages comprehensively 
 Resources: www.nwt.literacy.ca 
:  Time 200 minutes (approx.)-not including optional stage. 
 Domain Intellectual skill and Cognitive skill  

 
The first session 

 
 

Date 
 

Objective of the Unit 
 

Materials 
 

Activities / Assessments 
 

September10, 2006 
 10.00-12.00 a.m. 

1. Comprehensively listening 
and reading 
2. Learn new vocabularies on 
grizzly bear research  

http://www.nwt.literacy.ca/ issue  
 www.onestopenglish.com 
“America’s road romance dies” 

Warm up (10 minutes) 
1. Greeting the learners and ask them about a telephone bill such 

as. 
-How much baht do you usually  
  pay? 

            -What ways do you pay for telephone  
              services? 
            -Where do you pay for your   
              telephone bills?  

2. What information is contained in a telephone bill? 
 

   Presentations (60 minutes) 
Learners click www.starfall.com 

1. Learners are divided into 4 groups: ten each group. 
2. Each group listens to the introduction of the preliminary page. 

Then search for “Folk Tales: The Four Friends” 
3. Discuss with 10 minutes in order to summarize the story. 
4. Answer questions orally. 



 

  

5. Teacher summarizes the story briefly. 
6. Ask some groups present their summarized story. 

7. Click on “Grizzly Bear Research Uses                      
     Satellites”  

8. Listen to the description of the story with the animation (please 
search  

       www.nwt.literacy.ca/issue 1 
“Biologists in the Northwest Territories (NWT) are doing research 
on grizzly bears using satellites and special collars that they put on 
the grizzly bears. 

There are two new diamond mines in the NWT. The biologists 
want to see how the grizzly bears are using this land and how they 
are reacting to the mines, roads and human activity that have come 
with the mines. 

This kind of information will help biologists and mines to 
understand how bears use habitat and hopefully reduce the harmful 
impacts of new developments. 
9. Grizzly Bear Vocabulary 
Office clerks study new vocabularies of the story from the website 
as follows : 
 
       There are some hard words in the article on grizzly bear 
research. Study the words below before you begin any of the 
activities. 
Research: to study or find out about something, usually by reading 
or doing experiments. 
Biologist: a person who studies living things like plants and animals. 
Tranquilize: to make calm or peaceful; to put to sleep. 
Upload: to transfer or move information or data from one computer 
to another. For example, data is uploaded from the collars to the 
receiver on the airplane. 
GPS: GPS sends for “Global Positioning System using satellite 
signals to find the exact location of a receiver anywhere on Earth. 
Data: information or facts collected 
Habitat: the place or environment where a plant or animal naturally 
or normally lives and grows. 
Satellite: a spacecraft that is sent into orbit around the Earth, the 
Moon, or another heavenly body. 
10. Again, learners listen and read “Grizzly bear research” and 

summarize this article briefly. 



 

  

11. Answer the questions dealing with grizzly bear research orally. 
       12   Write a brief story on the whiteboard  

   Evaluation : 
1. Orally 
2. Answer questions 
3. Discuss 
4. Write a brief story 

   Reflection:  
Learners are requested to write everything they learned in this week and 
how they are satisfied with environments, knowledge gained, teaching 
styles. 
 

  
Comment 
………………………………………………………………………………………………………………………….………………………………………………………………………
………………………………………………………………………………………………………………………………………………………………………………………………… 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

  

Lesson Plan (Week 7) 

The first session 

 Aims: Introduction to telephoning (www.onestopenglish.com) on                     
                                           September, 2006. 
 Skills:  Listening for general comprehension, listening for detail, improvised  
                                           speaking 
 Resources: Cut up copies of the pair-work cards, one card per student. 
  Cut up copies of answer key, one section per pair. 
  (Optional). Copies of Telephoning 1, Part 2, one per student. 
 Time:  60 minutes (approx.)-not including optional stage. 
 
 
            Date  

Objective of the Unit Materials Activities / Assessments 
 

September24, 2006 
8.00-10.00 a.m.  

 
1. Be able to listen to general 
comprehension, detail, and 
improvised speaking.  
2. Be able to read the article 
“telephoning” comprehensively. 

1.www.onestopenglish.com 
2. Exercise sheets and answer 
key. 
3. Pair-work cards  

Warm up 
Stage 1. The last one wins (15 minutes) 

1. Ask When did you last….? To the class with something you think you did 
more recently than them, e.g.…make photocopies? If you were the most 
recent, give yourself a point. 

2. Students continue this game, asking When did you last…? and scoring 
points. 

3. As the game progresses, move onto when students did things in English, 
e.g. read in English? Finish with …telephone in English? 

4. Discuss telephoning in another language, including real experiences. Say 
that you will cover the basics of telephoning in this lesson.  

   Presentation 
Stage 2.Speaking and listening - Pair-work error correction (20 minutes) 

1. Hold up the student 1 and 2 cards and explain that they are two copies of 
one telephone conversation, but with differences. Each pair reads the 
dialogue to each other and finds the differences without showing their 
sheets. Each time, one version is better due to grammar, politeness etc. 
They should discuss which is better and correct the mistakes. 

2. Give out different dialogues to each pair, e.g. Conversation A, Students 1 



 

  

and 2 to the first pair, Conversation B, students 1 and 2 to the second pair 
etc. In a small class, save some dialogues to give to pairs that finish 
quickly. 

3. Let the class start. Monitor for pronunciation, as they read out the 
dialogues later.  

4. If they think they have finished, quickly check and let them know if they 
have missed some differences. As groups finish, give them copies of the 
answer key (for their dialogue only). 

5. Answer any questions.   
   Stage 3: Listening for general comprehension (20 minutes) 

1. When all the groups have checked their answers, tell them there are five 
different dialogues and all involve the same person trying to get through to 
someone. Ask for the names ( Ms A. and  Ms. B.). Tell the students the 
class is going to work together to put all the dialogues in order. Ask if 
anyone thinks they have the first dialogue. Ask them to read it out. The 
others should listen to check if they agree it is the first and to find out 
which dialogue carries on from this one. 

2. Continue with all the dialogues until most of the class agree on the order, 
repeating if necessary. 

3. Give out complete copies of the answer key for them to check their 
answers.  

   Stage 4 : Optional stage : Language analysis (20 minutes). 
1. Give out the worksheet, telephoning 1, part 2 and ask students to complete 

it in pairs, finding the language in the dialogues. 
2. Check the answer as a class (see answer key)  

   Stage 5.: Speaking – Getting through challenge (35 minutes) 
1. Ask students how many reasons Ms. A was given for not being able to 

speak to Ms. B . (She is on another line, in a meeting, out of the office and 
the line is bad). Ask if they there were signal problems or if it was just an 
excuse. 

2. Brainstorm more possible reasons for not getting through. 
3. Put the students in pairs and tell them they are going to play a game about 

getting through. Student A is going to try to get through to someone. 
Student B will take on all the other roles (receptionist etc) and will try to 
hinder them, using a different reason each time. Student B gets one point 
for each time the other person has to make a new phone call and half a 
point for every time they put them on hold. 

4. Let students start. Any teams that finish quickly can switch roles and 
repeat. 



 

  

5. Stop the class after 5 or 10 minutes and get feedback on how many points 
they got and what excuses were used. Discuss which excuses were 
believable. 

 
Assessments: 

1. Test by telephoning between a pair of learners loudly. 
2. Fill appropriate words dealing with telephoning in the blanks. 
3. Discussion and activity participation in class. 
4. Telephoning test: 

Directions: Add extra language to each of the sentences below and check 
your answer in the answer key. 

1. ……….Jane speaking. 
2. Can I speak to ………your marketing department please? 
3. I’ll …….check if he’s available. 
4. …….hold ………., please? 
5. Mr. Thatcher is in a meeting …………. 
6. Would you like ………a message? 
7. I’ll pass your message on …………….. 
8. ………..anything else? 
9. I’ll sorry; ………I didn’t catch your name? 
10. I’m ……sorry. 
11. Can I check that ………………? 
12. I will get back to you…………………. 
13. Can you speak ………louder, please? 

Summarize the important terms and speeches which are often used to receive and 
answer telephoning. 

         
 
 
 
 
 
 
 
 
 
 
 
 



 

  

The second session 
 

Date Objective of the Unit Materials Activities / Assessments 
 

September 24, 2006 
10.00-12.00 a.m. 

Learners are able to converse 
each other fluently. 
 

1. Two mobile phones 
2. Two microphones 
3. www.englishlistening.com 
 

Presentation (70 minutes) 
1. Divide the learners into 10 groups. Each contains 4 a group. 
2. Draw a topic:  

2.1 Direction 
2.2 Travel and Bus number 
2.3 Health 
2.4 Education 
2.5 Family 
2.6 Take a trip 
2.7 Birthday party 
2.8 Congratulation’s Day 
2.9 Vacation 
2.10 Go shopping 

3. Each group have to discuss about the topic and plan to converse on 
telephone via microphones 

4.  Two of each group prepare to present their topic for three minutes. 
5. Present their own topic via their telephones or mobile phones and 

microphones. 
6. The instructor comments each group. 

 Evaluation (20 minutes) 
1. Fill in the blank with an appropriate word/words, phase or sentence. 
2. Test listening skill by listen to www.englishlistening.com  

   Reflection (10 minutes) 
Learners are requested to write their opinions about telephoning study, 
environment,  

Comments: 
…………………………………………………………………………………………………………………………….……………………………………………………………………
……………………………………………………………………………………………………………… 

 
 
 
 
 
 
 



 

  

 

Lesson Plan (Week 8) 

The first session 

 Aims: 1. Able to read comprehensively and answer questions precisely. 
  2. Able to increase learners’ reading speed 
 Skills:  More confident readers and perhaps want to read more in English outside the classroom.  
 Resources:  www.onestopenglish.com   
 Time:  200 minutes (approx.)-not including optional stage. 
 Domain Intellectual skill and Cognitive skill  
 

The first session  
 

Date Objective of the Unit Materials Activities / Assessments 
 

October1, 2006 
8.00-12.00 a.m. 

 
 

Learners are able to read 
comprehensively and may read 
more English outside the 
classes 

www.onestopenglish.com 
 www.englishlistening.com  

Warm up (10 minutes) 
1. Ask learners for a question “What is your hobby?” 
2. Learners explain why he or she likes to do the hobby. 

Presentation 
1. Lecturer showed coins to learners and explain them how old they were 

and when they were collected. 
2. Ask the learners again “who collects stamps?” 
3. Invite someone to talk about collecting stamps to the other learners. 
4. Learners try to answer questions from the text, minus the headings. 

Make a copy of a text “stamp”. Then cut them up. Place the 6 pieces 
randomly around the classroom or better still, outside if possible (do this 
while the learners are talking about collecting stamps to each other). 

5. Ask learners to look at the paragraph cut and tell them each paragraph 
has a letter on it : A to F. They have to decide answering these following 
questions and which paragraph is the best answer. 
5.1 Who is Penny Black and Who is Penelope? 
5.2 Rearrange the paragraph orderly. 
5.3 Where was the first country to collect stamps? 



 

  

5.4 Who was the first person to collect stamps? 
5.5 Where is Mount Momotombo. 
5.6 Which country has just a picture of the King or Queen special 

occasions? 
5.7  Who was Sir Winston Churchill? 
5.8 How much pound was a yellow Tre Skilling Banco stamp sold at 

last? 
5.9 What is the first country to have self-adhesive stamps? 
5.10 Who was Christopher Columbus? 

       6.   Extension Activity  
 
       Click on online websites provided  
 
 

 
 
Comments 
…………………………………………………………………………………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………………………………………………………………………………
…………………………………………………………… 
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Table 4.1 The Results of the Office Clerks’ TOEIC Pretest and Posttest  

                 Scores  in Group  

Office Clerks     Post-test     Pre-test             Variance              Increased Percentage  
                              (N=22)          (N=22) 
1. Prapaporn        555 355 200 57 
2. Supawan  420           310 110 36 
3. Keskunya  375 295 80 28 
4.Wassana  335 295 40 14 
5. Suhaila  460 290 170 59 
6. Weerawan  390 285 105 37 
7. Makanan  270 265 5 2 
8. Amemoh  365 255 10 4 
9. Pattharanee  310 255 55 22 
10. Chutima         250 250 00 00 
11. Anutsara  245 245 00 00 
12. Prasert  280 240 40 17 
13. Chinawat  280 240 40 17 
14. Nussara  345 240 105 44 
15. Phiranun  240 230 10 5 
16. Ladda  245 225 20 9 
17. Supawa  270 215 55 26 
18. Thongrit  250 215 35 17 
19. Atipong  235 210 25 12 
20. Anan  250 190 60 32  
21. Pawaris  150 190 -40** -21** 
22. Labeer  185   85 100 100* 
Total                  6705             5380                 1255 
* means a tester can increase TOEIC post-test score more than 100 per cent. 
** means a tester cannot increase TOEIC post-test score. 
 
 
 

Table 4.2 Data Analysis Showing Significant Improvement from TOEIC 

                 Post-test to TOEIC  Pre-test Score after Attending JEIM Course 

 
                                         N         Mean     Std.Deviation    t       Df          P      
Post-test                                  22           295.68               87.73                       21             .000  
Pre-test               22 249.09               61.17         21    .000 
                                                                                                                3.983  

 
 
 
 
 
 
 
 
 
 



 191 

 
Table 4.3 : The Results of the Experts’ Opinions towards English Instructional  

                   Model Using Online Websites.   

Statements - 
X 

 
SD 

 
1. Is the purpose clear? 

 
4.67 

 
.48 

2. Is the content in line with the purpose?  4.40 .63 
3. Is the online website appropriate for its targeted learner? 4.46 .52 
4. Is the content accurate? 4.60 .51 
5. Are spelling and grammar accurate?  4.60 .51 
6. Is the online website current? 4.21 .46 
7. Is the online website updated regularly? 4.27 .46 
8. Is there information on the author?  4.80 .41 
9. Is the author well-organized for his/her work?  4.60  .51 
10. Is the online website downloaded fast?  4.10  .40 
11. Are the content pages downloaded efficiently?  4.47  .52 
12. Is the online website well organized and presented?  4.60  .41 
13. Is the appearance of online website on the screen attractive?  5.00  .00 
14. Is the online website interesting to look at and explore?  4.60  .51 
15. Is screen displayed effectively?  4.50  .64 
16. Is the online website easy to navigate?  5.00  .00 
17. Are on-screen instructions easy to follow?  5.00  .00 
18. Is it easy to retrieve information?  5.00  .00 
19. Are hyperlinks given properly?  4.60  .51 
20. Is the online website free of bugs and breaks?  4.87  .35 
21. Is the online website free of dead links?  4.70  .46 
22. Are the learning materials authentic?  4.30  .82 
23. Are authentic materials provided in appropriate contexts?  4.40  .63 
24. Is the online website interactive?  4.60  .63 
25. Are methods for user input effectively employed?  4.67  .49 
26. Is feedback on learner responses encouraging?  5.00  .00 
27. Is error handling meaningful and helpful?  4.10  .70 
28. Does the online website make effective use of graphics, and sound 
and color? 

 4.50  .64 

29. Is the level of audio quality, the scale of graphics or video 
displayed, appropriate for language learning? 

 
 4.67 

 
 .49 

30. Can the user communicate with real people online through the 
online website? 

 3.33  .62 

31.  Can online website help available?  3.90  .46 
32. Can the learning materials be integrating into a training project?  5.00  .00 
33. Does the content fit with the goals of this training project?  5.00  .00 
                                                                                                                               
Total 

 
 4.40 

  
.47 

 



 192 

Table 4.4 : The Results of the Office Clerks’ Opinions on English Instructional  

                    Model  Using Online Websites 

 
Statements 

 
M 

 
SD 

 
1. It motivated me  

 
4.27 

 
.45 

 
2. It was short time to display each online website 

 
4.20 

 
.66 

 
3. It was very easy for self-learning 

 
4.53 

 
.51 

 
4. It was fun 

 
4.63 

 
.49 

 
5. It was comfortable 

 
5.00 

 
.00 

 
6. It was effective for developing my English language skills 

 
4.50 

 
.51 

 
7. It was relevant to me 

 
4.47 

 
.51 

 
8. It developed my English skills 
 

 
4.27 

 
.45 

 
9. It encouraged me to work alone more 

 
5.00 

 
.00 

 
10. It was more useful than listening a teacher in class. 

 
4.50 

 
.51 

 
11. It was flexible 

 
4.67 

 
.48 

 
12. It gave me useful feedback 

 
4.27 

 
.45 

 
13. It helped me work more easily 

 
4.70 

 
.47 

 
14. I myself solved English problems 

 
4.67 

 
.48 

 
15. I practiced language skills at anywhere and anytime 

 
4.40 

 
.82 

 
16. I searched any documents to support my work 

 
4.50 

 
.82 

 
Total 

 
4.27 

 
.60 
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Table 4.5  Office Clerks’ Opinions Towards Lessons from Websites Selected 

      Online Websites 
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1. Prapaporn 

/ / /  / / / / / / / 

 
2. Supawan                                                           

/ / / / / / / /  / / 

 
3. Keskunya 

/ / /  / / / / / / / 

 
4. Wassana 

/ / / / / / / / / / / 

 
5. Suhaila 

/ / / / / / / / / / / 

 
6. Weerawan                                          

/ / / / / / / /  / / 

 
7. Makanan 

/ / / / / / / / / / / 

 
8. Amonoh 

/ / / / / / / /  / / 

 
9. Pattharanee                                                        

/ / / / /  / / / / / 

 
10. Chutima 

/ / / / /  / /  / / 

 
11. .Anutsara                                                            

/  /  / / / /  / / 

 
12. Prasert                                                               

/ / /  /  / / / / / 

 
13. Chinawat 

/  / / /  / / / / / 

 
14. Nussara                                       

/ / / / / / / /  / / 

 
15. Phiranun 

 / / / / / / /  / / 

 
16. Ladda                                                                

/ / / / /  / / / / / 

 
17.Supawa 

/  / / /  / /  / / 

 
18. Thongrit 

  /  / / / / / / / 

 
19. Atipong                                                             

/  /  / / / / / / / 

 
20. Anan 

/ / / / / / / / / / / 

 
21. Pawaris 

/ / / / / / / /  / / 

 
22. Labeer                                                                

/ / / / / / / /  / / 
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Table 4.6 : Sample of Reflection on English Instructional Model Using lessons  

        from Websites     

 
No Office Clerks’ Name Reflection on English instructional model 

  using online websites 
Summary 

  Positive Negative  
1. Supawan  Saojakrawan 1. “I liked to learn English 

with online websites” 
2. “I liked to practice 
speaking and listening on 
online websites.”  
 

1. Some online 
websites were too 
slow. 
2. Some instructions 
were not clear. 
3. An instructor 
should explain how 
to do the exercises 
or activities.  
 

She liked to 
learn English 
with Online 
websites 
selected.  

2. Wassana  Suphabutti 1. “I liked to study English 
particularly listening and 
speaking” 
2. “I thought that online 
websites selected were able 
to develop English for my 
responsibility” 
3. “Online websites made 
me interest in English much 
more.” 
4. “I would like to speak 
English all time.”      

1. I thought that the 
operation of the 
Internet is too slow. 
2. I need to explain 
from the instructors 

She satisfied 
with the 
online 
websites. 

3. Thongrit 1. “I liked learning English 
by online websites.  
2. The online websites can 
help me understand English 
well. 
3. There are various 
presentations of each online 
website.  I liked it. 
4. I liked to do assignments 
on the Internet.   

1. Some online 
websites are 
contained too much. 
2. I do not 
understand some 
activities. So 
explanation is 
important  

He liked to 
learn with 
online 
websites 
selected. 
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Table 4.7 : Experts’ Website evaluation criteria 

Websites Developers Website Evaluation Criteria 

Alexander&Tate 

(1996) 

Authority/Accuracy/Objectivity/Currency/Coverage 

Davis (2000) Authority and Credibility/Citation and Accuracy/Content/ 

Design/Timeliness or Currency 

Joseph (1999) Speed/First impression-general appearance/ Ease of site navigation/Use 

of graphics, sounds, videos/Content, 

Information/Currency/Availability of further information 

McKenzie (1997) Reliability/Accuracy/Authority/Currency/Fairness/Adequacy/ 

Efficiency/Organization 

Nelson (1998) Purpose/Pedagogy/Design and Construction 

Schrock (1996) Technical and visual aspects of the web page/Content/ 

Authority 

Seguin (1999) Origin/Design/Content/Accessibility/Currency 
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Table 4.8 : Criteria for Evaluating Online Websites 

Rating scale: 5=Very Satisfactory, 4=Satisfactory, 3=Uncertain, 2=Unsatisfactory, 

1=Very Unsatisfactory  

No. Criteria Details  
5 

 
4 

 
3 

 
2 

 
1 

1. Purpose Is the purpose clear? 
Is the content in line with the purpose? 
Is the website appropriate for its targeted 
learner? 

     

2. Accuracy Is the content accurate? 
Are spelling and grammar accurate? 

     

3. Currency Is the website current? 
Is the website updated regularly? 

     

4. Authority Is there information on the author? 
Is the author well-organized for his/her 
work? 

     

5. Loading speed Does the website download fast? 
Do the content pages download efficiently? 

     

6. Usefulness Does the website provide useful 
information? 
Are the language activities or tasks useful? 

     

7. Organization Is the website well organized and presented?  
Is the website interesting to look at and 
explore? 
Are screen displays effective? 

     

8. Navigation Is the website easy to navigate? 
Are on-screen instructions easy to follow? 
Is it easy to retrieve information? 
Are hyperlinks given properly? 

     

9. Reliability Is the website free of bugs and breaks? 
Is the website free of dead links? 

     

10. Authenticity Are the learning materials authentic? 
Are authentic materials provided in 
appropriate contexts? 

     

11. Interactivity Is the website interactive? 
Are methods for user input effectively 
employed? 

     

12. Feedback Is feedback on learner responses 
encouraging? 
Is error handling meaningful and helpful?  

     

13. Multimedia Does the website make effective use of 
graphics, sound and colour?  
Is the level of audio quality, the scale of 
graphics or video display appropriate for 
language learning?  

     

14. Communication Can the user communicate with real people 
online through the website? Is  online help 
available? 

     

15. Integration Can the learning materials be integrated into 
a curriculum? 
Does the content fit with curricular goals? 

     

  Adapted from: Son, J. B. (2000, June). Exploring and Evaluating Language Learning Websites. ALAA 

Newslatter, 42.  
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Table 4.9  Rubrics for Positive and Negative Reflection 
 

Positive Reflection Negative Reflection 
1. This website is good. 1. This website is too slow 
2. It is easy to understand. 2. The lessons from websites are   

    difficult. 
3. It makes me more understand 3. It makes me misunderstand. 
4. It makes me enjoy studying  
    English. 

4. It is boring when studying with the  
    model. 

5. It helps me working alone.  5. It can’t help me solve the problems. 
6. Very good exercises. 6. It’s not useful for us.  
7. I dare to speak to  
    foreigners 

 

8. It can be learnt anywhere and any  
    time. 

 

9. It is fun  
 

 
 
Table 4.10 The results of office clerks’ a semi-structured interview about English  

                   instructional model using online websites. 

 
Office  
Clerks 

Agreed Disagreed Suggestion 

OC1 “I agreed with you for 
the model using online 
websites as an effective 
language learning tool. I 
thought that the teaching 
Aids that I can learn 
English at anytime and 
anywhere. I can repeat 
the activities as possible 
as I want. Besides, I can 
learn English on online 
websites unlimited and 
learners around the world 
can learn at the same 
time. So I agreed to your 
English instructional 
model using online 
websites”   
 
In summary, OC1 agreed 
to the English 

“I disagreed to self-
studying without 
explaining or giving 
instruction on the 
contents and the 
activities.”      

“ I thought that each 
department should 
often provide an 
English training 
project for its staff 
in a short time”   
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instructional model 
using online websites. 
She said that she could 
learn English at anytime 
and anywhere. However, 
she disagreed to self-
studying on the Internet 
without explaining or 
giving instruction on the 
contents and the 
activities. Besides, she 
suggested that each 
department should often 
provide an English 
training project for its 
staff in a short time.      

OC2 “I agreed to the model 
that you designed for me. 
I was satisfied with 
teaching and learning 
English using online 
websites. Each website 
selected was completely 
provided for an effective 
language learning tool. I 
thought that every online 
website was able to 
support English skills 
which improved us as a 
valuable staff in each 
department or decision. 
Firstly, I would like to 
refuse this pedagogy 
because I thought the 
online websites couldn’t 
explain everything I want 
to know. However, the 
potential of each online 
websites could change my 
mind and drew me to the 
destination. So I agreed 
with you when this model 
was taught to other 
professionals.”   
 
In summary, OC2 agreed 
to the model but she 
suggested that there 

“Although there were 
several benefits to 
increase learning English 
skills, I found some 
problems that might be 
improved. For example, 
some were slowly 
downloaded, it might be 
waste in limited time. 
Sometimes, I did not 
understand in some 
problems, I needed 
someone to explain. So I 
thought that the model 
should be used after 
explaining the contents 
and the activities in each 
online websites.”   

“You should buy 
Hi-speed Internet 
for training English 
in this course. 
Besides, OC2 
suggested that it’s 
necessary to provide 
an English instructor 
for explaining the 
activities and 
objectives of each 
websites.   
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should be an instructor 
to explain the contents 
and activities in each 
online websites. Besides, 
she complaint on some 
online websites that was 
slowly downloaded so it 
should be increased the 
speed of downloading    

OC3 “I agreed on the model 
using online websites as a 
potential English learning 
tool. Nowadays, there are 
a few instructors to use 
the contents in each 
online website and there 
are a few suggestions to 
learn English with the 
online websites I thought 
that this English 
instructional model was 
able to improve whoever 
wanted to know and 
understand English 
natures at anytime any 
anywhere. I agreed to the 
English instructional 
model using online 
websites as a self-study 
tool. I thought that the 
model became a new way 
to increase my English 
skills.”  
 
In summary, OC 3 
agreed to the model as an 
effective language 
learning tool. However, 
she suggested that the 
researcher should 
explain the activities and 
the contents, and clear 
the objective what the 
online websites want.    

“Although I agreed to the 
model, I disagreed on my 
self-studying because I 
did not understand the 
natures of English 
whether expression, 
grammar, reading and 
writing techniques, how I 
did the assignment. Some 
were not clear and there 
were sometimes no 
explain the activities so I 
did not understand”        

“An English 
instructor should 
teach or explain the 
contents or activities 
on online websites 
before linking to the 
web.”  

OC4 said that “After learning 
English on your English 
training program, I found 
that my English skills 

“I would like to comment 
your model using online 
websites as an effective 
language learning tool. I 

“I would like you to 
buy HI-Speed 
Internet for this 
training project and 
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were improved but not 
much. I agreed to your 
English training model 
using online websites as a 
effective language 
learning tool. Some 
websites were excellent 
for listening and 
speaking. Some help me 
understand English 
grammar so much and 
some help me learn to 
reading and writing 
techniques. The online 
websites that you selected 
are useful for my work in 
the workplace. I like this 
class very much.” 
 
In conclusion, OC 4 
agreed to this English 
instructional model 
using online websites as 
an effective language 
learning tool. She liked 
the web because these 
websites were useful for 
her responsibility in the 
workplace and hoped 
that they were able to 
develop her language 
skills. However, she said 
that some websites were 
too slow and some were 
unable to understand 
both their objectives and 
contents. She suggested 
that the researcher 
should provide Hi-Speed 
Internet that effected to 
this model.    

found that sometimes it 
was too slow for 
downloading. 
Moreover, I was able to 
learn English literacy and 
develop my English 
skills. I was unable to 
understand some points 
in the activities and 
objectives of some 
websites. Therefore, I 
would like you to 
describe the objectives 
and how to learn from the 
online websites.”          

explained how to 
learn including 
objectives and 
activities”  

OC5 said that “I think that the 
online websites provided 
are useful for me very 
much but my English 
skills are very low so the 
model using online 
websites may not increase 

“Only the online websites 
cannot increase my 
English knowledge. I 
disagree to the model 
without an English 
instructor explaining 
what objectives of the 

“I suggest that you 
should explain the 
objectives and 
activities in each 
website clearly and 
the sample of each 
title should be given 
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my English skills. 
However, I was able to 
understand English much 
more. I both agreed and 
disagreed to the model 
namely I think the model 
as an effective language 
learning tool can help me 
search the information 
serving my responsibility. 
Moreover, some websites 
are very complete until I 
can myself practice 
listening, speaking, and 
reading with the 
instruction on the 
Internet. I was able to 
check any answer at the 
same time. This makes 
me learn how it’s wrong. 
I think that the model can 
develop my English 
skills. I agreed to the 
model and it was certainly 
able to develop my 
language skills.  
 
In summary, OC5 agreed 
to the model in the issue 
of the usefulness of 
online websites as an 
effective language 
learning that was able to 
support his responsibility 
in the workplace. 
Further, he said that 
some websites were 
extremely excellent for 
practicing English skills.   

online websites wanted. 
Importantly, the 
instructions and 
suggestions should be 
explained clearly. I think 
the samples should be 
given after ending each 
unit.”  

after ending the unit.  

OC 6 OC6 revealed that “this is 
a new pedagogy for an 
employee who is working 
in a workplace can 
develop English with the 
model. I strongly agreed 
to the English 
instructional model using 
online websites as an 

“I thought that some 
websites are too big so it 
was sometimes too slow 
for this English training 
project. Furthermore, I 
couldn’t sometimes 
understand some points 
in the content and there 
was no one to describe 

“I suggest you 
trying to find the 
way to faster 
download the online 
websites. Moreover, 
I would like you to 
explain everything 
in each web before 
starting to search the 
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effective language 
learning tool. I was able 
to search any information 
to support any 
responsibility in the 
workplace. It could help 
me very much when I 
wanted to learn about 
grammar, reading and 
writing techniques, and 
listening and speaking.”  
Moreover, “I agreed to 
the model using online 
websites as an effective 
language learning tool 
and believed that it was 
able to develop my 
language skills.” 
 
In conclusion, OC 6 
agreed to the model as an 
effective language 
learning tool. However, 
she had a problem to 
download the online 
websites and there was 
no instructors to advise 
the activities and some 
contents were difficult so 
an instructor was needed 
to explain those 
problems. She suggested 
that some online websites 
should be downloaded 
before the class started 
and some webs should be 
pre-explained their 
activities, objectives, and 
contents.            

the problems occurred.”  online websites or 
explain to use the 
online websites 
while operating the 
web.”   
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Table 11: Components of English Instructional Model  

Stage Components of English instructional 

model 

How to manage 

1.  A needs assessment Job analysis 

Learner analysis                                           

Content analysis                                                                                      

Tools analysis 

2.  Goals setting Observation 

Questionnaire 

Interview 

3.  Performance objectives setting Cognitive domain 

Affective domain                                                                                         

Psychomotive domain 

4.  Lesson planning Teaching method                                                                           

Web-based approach                                                                                    

Task-based approach                                                                                

Communicative approach                       

Teaching techniques                                                                                    

Teaching materials                                                              

Assessment 

5.  Validity and reliability Experts’ acceptation 

Trying out and assessing the model 

Evaluating online websites form 

6.  Presentation  

7. 

 

Evaluation Comparison of pre-TOEIC and 

post-TOEIC test 
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Close-ended questionnaire 

Open-ended questionnaire 

Structured interview 

8. Interpretation and Discussion Analyze the data 

Interpret the results of data analysis 

Discuss 
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Figure 1. The ISD Concepts for Developing an English Instructional Model for          

                Office Clerks. 
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