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CHAPTER 1

INTRODUCTION

This chapter explores the rationale of the studyiciwhreviews recent
developments of English language teaching includimeyviews of some researchers
in this field of study. In addition, a statementloé problem, the purpose of the study,
and the research questions of the study will berde=d as well as the limitations of

the study.

1.1 Rationale of the Study

Research into L2 classroom interaction began in1@&0s with the aim of
evaluating the effectiveness of different methad$oreign language teaching in the
hope that the findings would show the best methadd their characteristics.
Descriptions of interaction focused initially onethanguage used by the teacher,
especially teacher questions and the learner reggaglicited, teachers’ feedback and
turn-allocation behaviour.

Bygate (1987) points out that one of the basic Iprob in foreign-language
teaching is to prepare learners to be able tohesahguage. He points out that speaking
in a second language (L2) involves the developmkatparticular type of communication
skill because “oral language tends to differ frontten language in its typical grammatical,
lexical and discourse patterns. In addition, sofrieeoprocessing skills needed in speaking

differ from those involved in reading awdting.” (Bygate, 2001, p.14).



According to Dornyei and Scott (1997) researchast faised the notion of
second language (L2) communication strategies (@68)e beginning of the 1970s,
following the recognition that the mismatch betwé&@nspeakers’ linguistic resources
and communicative intentions leads to a numbelysfesatic language phenomena
whose main function is to handle difficulties oe@kdowns in communication. Since
then there has been considerable interest in th&enand use of communication
strategies and a substantial amount of researclbdws done on the nature of CSs,
the taxonomies of strategic language devices, ame mparticularly on the extent to
which CSs can be taught to students.

The importance of what takes place in the Engbsigliage classroom and the
increasing attention of researchers have beengifitesh by the fact that English has
now become the language of international commuoicat According to
Alptekin (2002), it was estimated as early as 198% the number of people who used
English worldwide either as their native or nonwmtlanguage was one and a half
billion. Even now English is still the most commgniused language for
communicating information. Many people also need use English for their
professional contacts, academic studies, and kassiaetivities. Therefore, the idea
that the language presented in the classroom sheuss authentic as possible, so as
to represent the reality of native speaker languesge has been one of the tenets of
the communicative approach. Nevertheless, as Widdow(1998) observes, the
language which is real for native speakers is naly to be real for non-native
speakers. Also Hyde (1998) suggests that inten@llitommunicative competence
should be developed among learners of English dstamational Language (EIL) by

equipping them with linguistic and cultural behawiowvhich will enable them to



communicate effectively with others, and also byipping them with an awareness
of differences, and with strategies for coping vatith differences.

Moreover, Littlemore (2003) proposes that there #nece aspects of
communicative effectiveness, which can be said rtmady reflect common aims
amongst most language learners. The first aspewntecos the stylishness of the
language produced. The second aspect is much metaument goal, for many
language learners is simply to pass an oral exdimmmaesigned to measure their
linguistics proficiency and the third is “ease @intprehension”. For most language
learners, most of the time the main aim is to mideanselves understood by their
interlocutor. As cited in Littlemore, Cook (20009ipts out the communicative aims
of language learners may not always be strictlyrumsental. They may, at times,
want to show off or play with the language in ortiedemonstrate or share creativity
with their interlocutor.

One possible method by which learners may improveasé of
comprehension” is the use of communication strateghs Littlemore ( 2003 ) points
out, communication strategies are the steps takdgheélanguage learners in order to
enhance the effectiveness of their communicatipea&ing a language is difficult for
foreign language learners because effective orahmanication requires the ability to
use the language appropriately in social interacticearning to speak a foreign
language requires more than knowing its grammatoal semantic rules. Learners
must also acquire the knowledge of how native spesakise the language in the
context of structured interpersonal exchange, inickvhmany factors interact.
Therefore, it is difficult for EFL learners to spethe target language fluently and

appropriately (Shumin, 2001).
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There are, of course, many problems that learnemerglly experience when
trying to communicate in English. Ellis, as citedWashburn (1995) explains what
sort of problems can occur in communication. Hesgagt when native speakers and
non-native speakers hold conversations they mustrgdly work together to avoid
and overcome communication breakdowns. The stedeand tactics which they use
include selecting salient topics, checking compnsian, requesting clarification,
repeating utterances, stressing key words, andlswg topics. Washburn also points
out that research has shown the skills involvedhegotiating to avoid and repair
breakdowns are important for ESL/EFL learners teeh&he also quotes Browne
(1993) who says that “To engage in the kind ofrext@on believed to activate the
acquisition process, classroom activities must tacsired to provide a context
whereby learners not only talk to their interlogstdut negotiate meaning with them
as well’(p.40).

The shift from learning about language to usingglaage for purposeful
communication reflects a proficiency-oriented omeounicative approach. Using
language to communicate means that students shmmildble to explain, discuss,
describe, request, persuade, argue, refuse, zeitigolve problems, and perform
various other acts in the target language.

Foreign language learners are now being trainasé¢othe target language for
communication in real-life situations. Becauseho$ recent focus on communication,
educators must not overlook the fact that a sigaifi proportion of real-life
communication is problematic, and learners ard\ike experience communication
breakdown, and therefore the mean of coping withseh problems, such as

communication strategies, require particular atbent



1.2 Statement of the problem

In the view of some researchers (Dornyei, 19951 R®@96; Ogane, 1998), the
main problem students face in communicating wittkers or native speakers is that
they cannot manage the difficulties they face eithethe classroom or outside the
classroom. They do not know what strategies shbaldsed or how to use them, so
they normally keep quiet or say “again, pleaseask their friends using L1. Dobao
(2004) explains the processes that learners experig these situations when faced
with a number of frequent and inevitable commumeadifficulties which are the
consequence of their poor command of the targguiage. She says that the learners
need more time than native speakers to expressuadé@rstand meaning. For
example, they do not always fully understand whaeirtinterlocutors are trying to tell
them and therefore they have to try to negotiate foeaning to avoid
misunderstandings. Thus, if they continually end¢eurthe same problems and are
unable to adopt some effective communication sjrese they may well become
discouraged and finally lose interest in learnimglish altogether.

According to an unpublished case study of Bangkokvérsity Students in
“Encouraging Students to Speak English in clasghy@jarn (2003) points out that
many students at university level when doing oraftkndo not have enough English
to communicate, so they do not respond to the &&clyuestions, but ask their
friends for help using L1 and then their friendstteem what to say. They only repeat
what they have been told without thinking if itdsrrect or not and they never try to
use any communication strategies to solve theiblpros. Moreover, when they are
asked to do some activities, they always use Llenhey are talking or discussing in

their groups.



Similarly at Suranaree University of Technology wehgraduate students are
required to pass SUT GET (Suranaree University efhhology Graduate English
Test) Proficiency exam. Many students who have sproéciency in reading skills
still lack of basic oral communication skills. Seds who failed SUT GET are able to
take a GE (Graduate English) course which is aimgacburse for their substitution.
These students frequently complain to the nativgligim teacher who teaches the GE
courses that they need help with oral skills ad a®lreading skills. Therefore, these
students who are mature and highly motivated appetar be a suitable target group
for the teaching of communication strategies. Ald® researcher considers that it
would be very useful to teach the students somenuamcation strategies, such as
back-channels, pause fillers and hesitation deyioeguests for clarification, and
circumlocution in social situations to help thempeowith their communication
problems which they can then apply for use hairtfuture careers.

Faerch and Kasper (1983) also believe that itefuliso teach communication
strategies to foreign language learners becaugeltink the learners already have an
intuitive knowledge of communication strategies &nel learners will sometimes try
to use them, but if the teachers teach them howst communication strategies
effectively, they will be able to use them mordhe target language. (Tarone & Yule,
1989; Savignon, 1972; Dornyei and Thurrell, 199triyei, 1995; Rost, 1996).

Therefore, more emphasis on the teaching of coneatian strategies should
help students to solve some of their problems imroanicating in English and
provide them with the necessary tools for copinthwdifficult linguistic situations

both in the classroom and also in their daily li€anale, 1983; Ogane, 1998).



1.3 Purpose of the Study

The present study is being conducted to find ouetivr the teaching of
specific communication strategies effect to Scierasel Technology graduate
students at Suranaree University of Technologyianmiove the effectiveness of their
communication skills in English. This study, themef investigate whether the
teaching of specific communication strategies, sash back-channels, pause fillers
and hesitation devices, requests for clarificataord circumlocution, which other
researchers have studied and found useful for selmmguage learners at different
levels, will enhance the ability of Thai graduatéudents to communicate.
Accordingly, the study was designed to answer dlewing questions.

1. Does the teaching of communication strategessult in the learners
making greater use of communication strategies?

2. How do students use communication strategigbam conversation after
the training?

3. How do the students use communication stradegithe delayed post-test?

4. What are the students’ opinions concerning gefulness of training in the
use of communication strategies?

To summarise, this study investigates the effetteaching communication
strategies to Science and Technology graduates umn&ee University of
Technology. In addition, it examines whether thedehts perceived the training as
useful in helping them to maintain oral communigatin English. | chose the Science
and Technology graduates who enrolled in the GERdGate English) course to be the
subjects for my study because from an initial syfee the volunteers for this study, |

found this group of students to be highly motivatedmprove their conversational



skills. However, from an informal interview with foreign English teacher, it
emerged that these students do not have suffidemjuage to communicate
effectively in social situations and when they hagwveblems, they do not use any
strategies to help them to continue. As a resuigytfrequently experience
breakdowns in communication. Although, there haveerb several studies
investigating the use of communication stratediles,research literature reveals that
most of the studies have been inconclusive and/ ariéw have focused on training
of specific communication strategies such as b#&akoels, pause fillers and
hesitation devices, requests for clarification andumlocution. Furthermore, there
have not been any studies in teaching these plrticommunication strategies in

Thailand until now.

1.4 The Significance of the Present Study

The teaching of communication strategies has beseiving increasing
attention following on from early studies by Dorny&995) on the teachability of
communication strategies. Also, further studies ehaleveloped his work and
extended research into other areas on the effeetbgeof teaching communication
strategies, such as Si-Qing (1990), Browne (19B%)a (2001), Littlemore (2003),
Asato (2003), and Nakatani (2005). There are alsoumber of useful studies
comparing the use of communication strategies katweative and non-native
speakers, such as Wanaruk (1997) who studied baakrel behaviour in Thai and
American casual telephone conversations, as wed@adleekin (2003) who studied
NS-NNs negotiation and communication strategy nsehost family compared to the

study abroad classroom.



Moreover, the teaching of communication strateggea crucial area for the
teaching of English as it offers a platform for d#ats who are struggling to
communicate with minimal English. Communicationattgies are valuable tools
which will allow students to begin to communicatethe target language in a realistic
way. They can provide a bridge between the classmsituation and the real world.

The importance of communication strategies is nd®arty recognized as
evidenced by the fact that major courses in Engiisle emphasis to the teaching of
communication stages at the earliest levels ofdagg teaching use e.g Touchstone
(2005) by McCarthy et al. which claims that studeshould be taught to model
themselves on authentic conversation from the estrtages of language learning
and the learners are able to develop their confel@mtheir ability to understand real-
life English.

There are many advantages of teaching communicatiategies to students
with low levels of English. Pause fillers and hasdn devices can be used by
students to allow themselves time to think andespond. For many students the
alternative is simply not to respond when facinglifficult situation. Different
strategies are necessary to resolve different tgpg@soblems: back-channels can be
used to show that they are taking part in a comiens and following the speaker’s
ideas; requests for clarification are an essental as many students will find
themselves in situations where they have not readtyerstood what has been said to
them; and circumlocution provides them with an opjpdty to understand the

meaning of words with which they are not familiar.
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However, there is still relatively little reseainto how effectively communication
strategies can be taught to students who have elimgroficiency in English.
Communication strategies by themselves are noicgarit tools to enable students to
communicate effectively. Students must also hawessto a basic vocabulary with
which to operate.

The present study breaks new ground in focusing tlem teaching of
communication strategies in a short course usirtgmats specifically tailored to a small
group of graduate students of Science and Techyaloder optimum conditions. These
particular students were mature, highly motivated disciplined learners and were
willing to give considerable time to practicing nebdlialogues and then to develop
similar dialogues of their own with their partneffie students were also taught by an
experienced native English language teacher, wipegial interest in the teaching of
communication skills, who understood their parcusituation and also knew them
personally from a course in academic reading. Thergtages of such a situation are
obvious. If communication strategies can be effeti taught to students with a
relatively low level of language under almost ideanhditions then clearly it should be
possible to teach communication strategies effelgtiunder other less advantageous
conditions, even if the results are not so posi#so it is hoped that the research will be
able to investigate which type of communicatioatsigies can be used most successfully
and at what language level and what sort of problemse in the teaching of
communication strategies to students under theseysar conditions. Therefore, it is
hoped that the results of this study will provideeful data for the development of the
teaching of communication strategies, so that ¢éaehing of communication strategies

will become an informed and well-researchsgect of language teaching in the future.
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1.5 Definition of Terms

Communication strategies refers to the four strategies in the training viahic
are back-channels, pause fillers and hesitatiorcdsyrequests for clarification, and
circumlocution. The definitions of these communmaistrategies are as follows:

(&) Back-channels are the signals used to show the listeners’ atteraind
recreation. These signals can be verbal, suchubshtifi, “yes, “yeaH, “I seé,
“really”, “that’s right’, “that’'s good, “that's sounds interestifigetc, or non-verbal
like head nodsThe examples of types of back-channels are: tadtesignals which
indicate that the listener is paying attention tbatwvthe speaker is saying, and
assenting signals show that the listener agreds thé speaker’s idea (Wannaruk,
1997).

(b) Pause fillers and hesitation devices are words or gambits used to fill
pauses and to gain time to think. They are oftésrmed to as stalling or time —gaining
strategies such asifi?, “er”, “well’, “now let me sée*let me think about’if “you
know, “as a matter of fattetc. These strategies are not used to compefmasmny
linguistic deficiencies but rather than to gain dirand to keep the communication
channel open during times of difficulty (Dula, 2Q0Makatani, 2005).

(c) Requests for clarification are requests for further information triggered
by some problem experienced with the interlocutgrtsvious utterance such as
“Could you say it again, pleasg? Pardon?, “What do you mean by....7,?
“Could you make the clearer, pleasegtc. Requests for clarification are also
achievement strategies. (Washburn, 1995; Dula, 2001

d) Circumlocution is a roundabout or indirect way of speaking; tise of

more words than necessary to express an idea suthha thing you open bottles
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with” for “corkscrew”, “something you use to control your téor “steering wheel”
etc. Circumlocution is often viewed as the mospantiant achievement strategy.
(Dornyei, 1995; Dula, 2001).

Science and technology graduates refers to the Ph.D students whose majors
are not English, and who are enrolled in a GE (Ga#el English) course at Suranaree

University of Technology.

Summary

Chapter one gives the overview of the present stwHich aims to investigate
the effects of teaching communication strategieSdience and Technology graduate
students. The contents cover the rationale of tbdys statement of the problem,
purpose of the study, limitation of the study, dhd definitions of terms. The next
chapter deals with the review of the literatureevaht to the present study and a

model for the teaching of communication strateépeshis study.



CHAPTER 2

REVIEW OF THE LITERATURE

This chapter includes a review of therditare relevant to the present study.
This review begins with a theoretical framework fbe study of communication
strategies, some research studies of the teachingnomunication strategies which
are related to the present study and ends with aeméor the teaching of

communication strategies for the present study.

2.1 Theoretical Framework

Since the 1970’s studies of communicat&tnategies have occupied an
important place in SLA research. A review of thrature on communication
strategies reveals that the research is dividea warious theoretical perspectives.
The view that communication strategies are verkadgwithin a speech production
framework was proposed by Faerch and Kasper (198®838b). According to Faerch
and Kasper, who adopt a psycholinguistic approacthé¢ study of communication
strategies, there are two phases of speech produc planning phase and an
execution phrase. The aim of the planning phase develop a plan which can then
be executed to allow the speaker/ hearer to acldem@nunicative goals. It seems
that in this phase “the language user selectsul®s land items which he considers
most appropriate for establishing a plan, the etx@cwf which will lead to verbal

behaviour which is expected to satisfy the origigadl’(1983a, p.25). See Figure 1
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for a diagram of the planning and execution ofliatdual behaviour as presented by

Faerch and Kaspar (p.22).

Goal > Planning
process
A
| |
|
: I \ 4
| :_ Plan > Execution
: _______ process
| *
I |
| |
:_ L] Action

Figure 2.1: Planning and Execution of Intellectual Behaviour

Communication strategies are a part ofpla@ning process. They are needed
when learners have a problem with their initial nppkhich prevents them from
carrying it out (Faerch and Kasper, 1983a, 1983bJhere are two possible
alternatives for the learner: one alternative isawoid the problem. According to
Faerch and Kasper (1983a, 1983b), this occurs Wdemmers change their original
communicative goal by means of some kind of reducstrategy. There are two
types of reduction strategies: formal and functiorfeormal reduction strategies take
place at the phonological, morphological, syntatficor lexical levels, while
functional reduction strategies affect the speake®al and occur at either the
planning or the execution stage. Some examplesdiction strategies are message
abandonment (leaving a message unfinished becdukmguage difficulties) and
topic avoidance (avoiding topic areas or concegighvcause language problems).

For Faerch and Kasper (1983a, 1983b), the othetisnlis to maintain the original
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goal by developing an alternative plan through tke of an achievement strategy.
Achievement strategies are divided into those dnatcompensatory’ (replacement of
an initial plan with a ‘strategic’ plan) and ‘redvial’ (perseverance with the initial plan
by, for example, searching for the item requiré€spme examples of achievement
strategies include circumlocution, code-switchimggrd-coinage, and requests for
clarification. Fillers and hesitation devices aategorized as retrieval strategies.

According to the literature, communicatgirategies can also be viewed from a
discourse analysis perspective. This is illusttatethe work of Tarone (1980). She
views communication strategies as a means for taterlocutors to agree on
a meaning in situations where an understandinghef meaning is not shared.
Also Tarone adopts an interactional perspectivdsivlianale (1983) further develops
the idea of strategies to also include non-proldetving strategies. He proposes that
communication strategies involve any attempt tohgce the effectiveness of
communication”. The focus is on strategies leamenploy when faced with a gap in
their vocabulary (Faerch & Kasper, 1983, p75).

According to Bialystok (1990), communicati is not the only domain of
language use that invites strategic behaviour. rrieg a second language,
understanding spoken language beyond one's formudiciency level, achieving
pragmatic goals with a second language in appriaprieays may all be considered
strategic in that the speaker / learner has to sak& choices about how to achieve
the goal. Even within second language use, thexefihere are many questions
regarding the nature of strategy use. Howevergthee two kinds of strategies that
should be considered; strategies of learning aradesfies of communication. In one

of Bialystok’'s papers on “Some factors in the s@bec and implementation of
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communication strategies”, she investigatesd' useswhich strategywhen and with
what effect?” As cited in  Kasper & Kellerman (199E)lis (1994) points out that one of
the central empirical problems arising from inpldry is how learners can access
comprehensible input. The most effective sourcenpfit seems to be conversational
exchanges in which learners engage either togetiterother L2 learners or native
speakers and in which they negotiate meanings, D@nyei (1995) has extended his
definition of communication strategies to includevides that were not strictly meaning-
related. He argued that the use of fillers anddtes devices were also problem-solving
strategies. For Dornyei and Scott (1995a, 1998k3tegic language use is equated with
communication problem-solving in general. They |fsfjghat communication strategies
should include every attempt to cope with any laggdrelated problem of which the
speaker was aware during the course of commumncatiSpeaking to a non-native
speaker may require that we redirect special aitetd lexical choices. As a listener we
may direct our attention to para- and extra-linguiaspects of a message- gestures,
kinesics, intonation, the surrounding — as thesg assist in the interpretation of the
message (Kellerman & Bialystock, 1997). Furtheendfellerman and Bialystock
(1997) refer to two strategies which are the con@gpstrategy and the code strategy.
These correspond to two kinds of mental representaConceptual strategy is explained
as a process of analysis by means of utterandieg fitaditional descriptions, such as
paraphrase, circumlocution, some word coinagesgtignor iconic gestures. Whilst the
code strategy refers to a process of analysis whehto solve lexical problems. Also,
Shumin (2001) claims that EFL learners need exphstruction in speaking in order to
gradually develop their speaking skills which cafydoe acquired through extensive and

graded practice.
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2.1.1 Communicative Competence

According to Richards (1990), there is an impartdifference between
communicative competence and actual communicasa@ommunicative competence
refers to both knowledge and skill in using thi®ktedge when interacting in actual
communication. Knowledge refers to what one kno@nsciously and
unconsciously) about the language and about otlspecéss of communicative
language use whereas skill refers to how well ome gerform this knowledge in
actual communication.

The concept of competence derives from Chomskysirgpt-breaking work in
Syntactic Structures (1957). In using the ternmglege competence, Chomsky, as
cited in Crystal (2003), refers to a speaker’s kieolge of their language, which is the
system of rules the speaker has mastered, so hbgt dre able to produce and
understand an indefinite number of sentences, @anelcbgnize grammatical mistakes
and ambiguities. This is contrasted with the notod performance, which refers to
the specific utterances of speech. Hymes, as mit&ichards (2002), later coined the
term “communicative competence” in the contextasfguage teaching to contrast a
communicative view of language with Chomsky’s tlyeok competence.

2.1.2 Components of Communicative Competence

The various components of communication have begiined by
Ogane (1998), Richards (1990), Dornyei (1991), 8hdmin (2001) who argue that
the main components of communicative competencerctmur areas of knowledge
and skills: grammatical competence, which is thevledge of what is grammatically
correct in a language, sociolinguistic competenb&hwvis the knowledge of what is

socially acceptable in a language, discourse caenpet which is the knowledge of
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how to participate in a conversation and strategmpetence, which is the knowledge
of how to use one’s language to communicate. iBgtudy the researcher will only
focus on strategic competence which is the compotiet will allow students to
communicate using their existing knowledge of thieguage, however deficient that
may be.

2.1.3 Strategic Competence

Canale and Swain (1980) regard strategimpetence as the ability to use
verbal and non-verbal strategies in order to awmthmunication breakdown that
might be caused by a learner’s lack of appropkatmvledge of the target language.
Also Bachman and Palmer (1996) propose that sicategmpetence is the ability to
use metacognitive strategies consciously in omeotve language-related difficulties
in communicative situations. According to Richa(@i990), strategic competence is
composed of mastery of verbal and non-verbal conication strategies that may be
called into action for two main reasons: (a) to pemsate for breakdowns in
communication due to limiting conditions in acteammunication (e.g. momentary
inability to recall an idea or grammatical form) iosufficient competence in one or
more of the other areas of communicative competeanod (b) to enhance the
effectiveness of communication (e.g. deliberatébwsand soft speech). Richards
illustrates this with the example of paraphrasitiga learner does not remember the
English term for "train station”, he or she miglseu'the place where trains go" or
"the place for trains" instead. Therefore, in ortecope with difficulties that arise in
oral communication in the foreign language, leasneeed to use a variety of

communication strategies (Cohen,1998; O’'Mally & Glod, 1990; Wenden, 1999).
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2.1.4 Definitions of Communication Strategies
As cited in Dobao (2004), the first attempts toyile a systemic definition
for the communication strategies concept were ntaddarone, Frauenfelder and

Selinker (1976), and Tarone, Cohen and Dumas (1976)

According to Tarone, Frauenfelder andrgel (1976, p.100), Communication
Strategies is “a systematic attempt by the leatoegxpress meaning in the target
language, in situations where the appropriate syastie target language rules have

not been formed”.

Tarone, Cohen and Dumas (1976, p.78) defined Conuaition strategies as
“a systematic attempt by the learner to expresslemode meaning in the target
language, in situations where the appropriate systie target language rules have

not been formed”.

These two definitions rely on the same principleBhe proposal made by
Tarone, Cohen and Dumas (1976) represents an exienisthe previous definition,
of Tarone, Frauenfelder and Selinker (1976), whaglhs at relating the notion of
interlanguage strategies to language comprehersonell as language production.
However, a year later Tarone, realizing that comicative problems “may occur
when one speaks in one’s L1, as well as when omeenps to communicate in an
interlanguage” (Tarone, 1997, p. 195), proposedoegendeveloped definition for the
term of communication strategy. This was not, havevarone’s last proposal on
this issue. With the intention of recognizing threviously overlooked interactional
function of communication strategies, this schotande a new definition of

communication strategies as presented in Tarong@0(181), that also accounts for
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the role played by the interlocutors in the stredtegpmmunication process and it is
“A mutual attempt of two interlocutors to agree ammeaning in situations where

requisite meaning structures do not seem to beedh&t981, p. 288).

This definition makes reference to twotfeas that Tarone considers are the
two basic defining characteristics of communicat&trategies: language use and
interactional function. Communication strategige deen as directly related to
language use and not as part of the speaker’sisitiglknowledge. Quoting Tarone,
“they are descriptive of the learners’ pattern dfiatvthey know as they try to
communicate with speakers of the target languadaiope, 1981, p.287). This
interpretation also implies that communication tefyges are used only when a
communication problem arises and that, therefdre,considers them to be problem-

oriented.

On the basis of this description of theesgh production process, Faerch and
Kasper (1983b) propose the following definition fbe communication concept that
“Communication strategies are potentially consciplens for solving what to an
individual presents itself as a problem in reaclargarticular communicative goal”(p.
212). We can see in this definition that Faerch and Kagp883b) consider the
criteria of problematicity and consciousness aswebasic features to be taken into
account in a description of communication strategi€ommunication strategies are
problem-oriented because they are employed whersplkeaeker does not have the
resources required to express the intended meafiihg.criterion of consciousness is
secondary because it is derived from the firstrdtdin. In order to experience a

problem, one should be aware that some kind oicdiffy exists.
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An alternative to Faerch and Kasper's (1983b) apghmoto the concept of
communication strategy is the definition proposedHwnulisse et al. (1990). We
should notice that this definition is restricted ttimse strategies which involve an
attempt, on the part of the speaker, to achievie dnginally intended meaning. In
other words, Poulisse et al. (1990) account onlyafsubset of what are generally
considered to be communication strategies, i.estiset of compensatory strategies.
Poulisse defines these as the following:

Compensatory strategies are strategies which aitaygguser employs

in order to achieve his intended meaningb&coming aware of

problems arising during the planning phase afitterance due to his

own linguistic shortcomings (p. 22).

This description was developed on theshakFaerch and Kasper (1983b) who
proposed an initial working definition to be useat the purpose of identifying
communication strategies. From this we can seevihiters, like Faerch and Kasper
(1983b), adopt problematicity as a defining craari However, they prefer the term
awareness to consciousness, because awareness merea restricted notion,
which refers only to a language user who realizebds a problem and not to his use
of any particular strategy.

On the basis of this model and also framresults of an empirical investigation
carried out on learners’ use of compensatory giede Poulisse et al. (1990)
developed a final version of their original workirmgdgefinition of compensatory
strategies, which is as follows:

Compensatory strategies are processes, opeaatiognceptual and
Linguistic knowledge representations, which arepaeld by language
users in the creation of alternative means of esgio@ when linguistic

shortcomings make it impossible for themctmmmunicate their
intended meanings in the preferred manner (p. B&)-1
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The above definition thus accounts forbbems which occur not only in the
planning phase but also at later stages in thechpg®duction process. It does not
only define compensatory strategies as procesaes, dso specifies the outcome of
these processes. Like the first definition propiose can include both L1 and L2
communication. It provides an explanation for sagewhich the adjustment of the
message is due not only to speakers’ linguistibleras, but also to an anticipation of
the hearers’ processing difficulties. At the samee, it is specific enough to be used
in the field of interlanguage studies, since thespnce of a linguistic problem may be
one of the conditions for the use of a communicastrategy. This definition, like
that of Faerch and Kasper (1983b), is based ondehwd speech production and not
on a model of communication, so it can only ac¢doncommunication strategies as
cognitive production processes and it does notidenshe role of these strategies in
interaction.

2.1.5 Characteristics I dentified in Definitions

Problematicity is the idea that strategies are used only whempeaker

perceives that there is a problem which may infgreommunication. There are two
implications of proposing problematicity as a defgqn feature of communication
strategies. First, the way in which speakers asguage strategically and second, as
a defining feature, it leaves uncertain the stafusommunicative language use that is
not normally perceived as problematic but whichetbeless may be strategic.

Consciousness _is implicit in most of the definitions proposed for

communication strategies. It is not self-eviddrdttspeakers are indeed aware that

their utterances constitute strategic uses of laggu Communication always
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involves choice, and the choices evident when aesiy has been used may have
been made no more or less consciously than any clloge.

| ntentionality refers to the learner's control over a repertofretrategies so
that particular ones may be selected from the ranhggtions and deliberately applied
to achieve certain effects (Bialystok, 1990, pp.)3-

2.1.6 The Nature of Communication

On the nature of communication, Canale (1983)tsant that Breen and
Candlin (1980), Morrow (1977) and Widdowson (19¢@)ym that communication is
understood to have different characteristics, ngrielt it is a form of social
interaction and normally acquired and used in $aciaraction, and also it involves a
high degree of unpredictability and creativity arrh and message, it takes place in
discourse and sociocultural contexts which procioiestraints on appropriate
language use and also clues as to the correcpistation of utterances, and is carried
out within the limits of psychological and othemditions, such as memory
constraints, fatigue and distractions, it always ag@urpose, involves authentic, as
opposed to textbook-contrived language and is jddgesuccessful or not on the
basis of actual outcomes.

These characteristics as defined by Breen, Candiim;ow and Widdowson
provide a very useful description of the nature@hmunication. Such
characteristics make clear the fluidity and chabdeyaof language during the
communication process. This view of communicatalso borne out by the use of
communication strategies where language cannoteleed as static but as a
constantly evolving process whereby meaning is ti@gal and transformed by its

participants.
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2.2 Theoretical and Observational Studies of Communication
Strategies

The study now refers to two important studies whiombine both theory and
observation of communication strategies. FirsDgane (1998), who provides a
theoretical background for the nature of commuiocatstrategies and the
relationships between communication strategiescantimunicative competence, and
also between communication strategies and leastnagegies. Secondly, McMeekin
(2003) who observed the communication strategieg ticcurred in unelicited
interactions in a study abroad classroom and iosa family environment.

Ogane (1998), in her discussion of thehe®w of communication strategies to
learners of English as a second language, examuazgmus definitions of
communication strategies, including a techniquealusesolve problems in reaching a
communication goal. Furthermore, the relationshipstween communicative
competence and communication strategies and bete@amunication strategies and
learning are considered. Five commonly-used gregefor communication problem-
solving (paraphrasing, borrowing from the firstdaage, miming, asking for help,
avoiding) are identified, and classroom technigaesh as giving some activities,
games, or using videos, etc., and specific exesdige teaching them are outlined.
Ogane also claims that communication strategies um®d to reach a certain
communication goal, in other words, communicativenpetence is the ability to
employ effective communication strategies while ommication strategies are
guidelines toward a communication goal.

In a rather different context, McMeekirD(8) has conducted a study using an

observation technique of five learners of Japarstadying abroad in which she
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compares negotiation and communication strategy thaé occurs in unelicited
interactions in the study abroad classroom andhtbe family environment. The
purpose of this study was to examine how negotiatind communication strategy
use differ in these two environments and, furtheexamine the implications of these
differences with regard to second language acqurisinh terms of comprehensible
input, modified output, and focus on form. The noetlused was to video and audio-
tape unelicited interactions in the study abroadlssioom and the host family
environment. In her observation, McMeekin focuses three communications
strategies in particular, namely, comprehensionck$eclarification requests and
confirmation checks. She concludes that non-nasipeaker participation in the
process of negotiation, including exposure to andsible uptake of information
about the target language is conveyed through isigot and she finds that this
process differs clearly between the classroom hadost family setting, because the
classroom negotiations are limited by the contesftshe teaching units, but the

negotiations in the host family occurs in a natgedting.

2.3 Resear ch Studies on the Effectiveness of Teaching

Communication Strategies

The present study will now deal with sevesearch studies on the effectiveness
of teaching communication strategies, namely, Beali(1989), Si-Qing (1990),
Dornyei (1995), Washburn (1995), Dula (2001), whisha partial replication of
Dornyei’s study, Rossiter (2001) and Taylor (200Zhese seven studies carried out
research about how effective the teaching of agasfgcommunication strategies is,

including circumlocution, fillers and hesitation vilees, topic avoidance and
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replacement, requests for clarification and givohayification, turn-taking, follow-up
guestions and comments, changing the subject, amck-dhannel cues for
comprehension and agreement. Some of these abewtemed strategies will be
useful for the present study because the reseandhdre able to adapt some of these
strategies used by the other researchers to uketiv@tThai learners, who frequently
have communication problems at a basic level. $hidy proposes to teach some of
these communication strategies which are back-aianpause fillers and hesitation
devices, requests for clarification, and circumtanu to science and technology
graduate students at Suranaree University of Tdoggyan Thailand.

An investigation of the effect of foreign langualgarners’ proficiency on
communication strategy use in solving lexical peol was conducted by Poulisse
(1989). The subjects in Poulisse’s study, congisike three groups of 15 Dutch
learners of L2 (second language) English with uegitevels of proficiency. The
subjects were asked to perform four tasks in Ehdli3 a concrete picture description
task involving everyday objects, (2) an abstragtfe description task, (3) an oral
interview, and (4) a story retelling task, where tarners listened to a story in Dutch
and retold it in English with the help of pictureompts. The tasks were administered
in two sessions, each lasting approximately 90 tesu All the data were videotaped
and replayed to the subjects for their retrospectemments. The findings of the
study were that the less proficient learners usedcersommunication strategies than
the more proficient learners. Also, there was sawvidence of proficiency-related
effects on the types of strategies used.

A similar research study into the nature of tedationship between L2

learners’ target language proficiency and theatstyic competence was conducted by
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Si-Qing (1990). He identified and analyzed 220 samication strategies employed
by 12 Chinese EFL learners of both high and lowfipiency in their target language

communication with native speakers. The resultkcated that the frequency, type
and effectiveness of communication strategies eyeploby the learners varied

according to their proficiency level. The langualgance between the learners’ first
language and second language was also found @ #ifgr choice of communication

strategies. Si-Qing’s (1990) study seems to suggasstrategy training is beneficial

because he found that most Chinese EFL learnerageaio express their meanings
and achieve their communicative goals, althougly treve limited knowledge of the

target language. However, the study looked at omlg factor that is the learners’
proficiency.

In a seminal study in the field of communicationastgies, Dornyei (1995)
conducted research to investigate how strateggit@iaffected some qualitative and
guantitative aspects of strategy use as well asatleeof delivery of speech and to find
out how language proficiency affected the resultsl avhat students’ affective
dispositions were toward such training. The stiabyised on three strategies which
were: topic avoidance and replacement, circumloaytiand using fillers and
hesitation devices. In order to obtain empiricaltad on the teachability of
communication strategies, he conducted a stratexgying course and assessed the
effects of the treatment using pre- and post-tasts he compared the results with
those obtained from the control groups.

For this study the subjects were 109 sttgjeaged 15-18, studying English in 8
class groups in 5 different secondary schools imgdny. The 5 schools were the

same type (similar to British grammar schools) #&mel 6 teachers involved in the
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project were in the same age group, having had dsiw2-5 years of teaching
experience. Moreover, the students in all 8 grotmtowed a similar EFL
curriculum, the Hungarian national curriculum, w@sinourse books published in
Britain. The experimental groups receiving treatmerere taught by 2 teachers
following the same syllabus. The strategy trainiogk place in three lessons each
week of a 6-week strategy training program, lasfimgabout 20-40 minutes each
time. The activities focused on using topic avoml and replacement,
circumlocution, and fillers and hesitation devicébe control groups were divided
into two sections, two groups received no treatnardll, but followed their regular
EFL curriculum. In the other two control groupsudgnts were exposed to a
conversational training supplement to their norr&aglish without any specific
strategic focus.

The results of the study showed that in the tneat group, the post training
results showed improvement in measures relatedtio thhe quality and quantity of
strategy use (quality of circumlocutions and thesqérency of fillers and
circumlocutions). A comparison of the gain scosgth those obtained in the control
groups provides evidence that the improvement engihality of circumlocutions and
in the quantity of fillers could indeed be attribdtto the treatment. However, the
speech rate gain after the training is unrelatethéostudents’ language proficiency,
which means that success in the training was fmetion of the participants’ initial
language competence. Also the students foundttategies in the training useful,
especially circumlocution, and their general atl#utoward the training was very
favorable. The assumption of topic avoidance rapthcement skills have a positive

effect on fluency and, therefore, an improvementhi@a use of this strategy will be
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reflected in an increase in fluency. In additidme results for the use of fillers and
hesitation devices are highly significant, indingtthat more students in the treatment
group showed improvement in this area. Howeveg,tto types of control group
showed a different pattern, as there was no saamfi change in the no-treatment
group, but students in the conversation group iwguloin their speech rate
significantly after the training.

According to Dornyei’s study, communication stragsgcan help learners
when facing difficulties in communication breakdawn Dornyei states that
circumlocution is often seen as the most importatievement strategy and most of
the existing training activities focus on it whiflers and hesitation devices help
the learners to remain in the conversation and game to think and improve
their fluency. Moreover, the group sizes whichgeshfrom 13-18 students is suitable
for practicing conversation. However, Dornyei fduthat circumlocutions are not
frequently used in everyday speech and the langusge in the tasks was too
difficult for the learners. Also, there were toamy teachers; 6 teachers, and too
many schools; 5 schools, which made it difficultrédy on the methodology or the
teachers’ experience for the treatment group. heamore, the statistically significant
results show that there were no differences betwegrof the three groups which are;
the treatment group, no treatment group, and theversational training group in
fluency, so it was deduced that this was becausleedfime limitation of the 6- week
strategy training.

Using an interesting pair-taping technique for depeg communication
strategies, Washburn (1995) carried out a studyder to encourage learners to use

strategies for avoiding and repairing conversabogakdowns and requiring learners
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to take initiative and accept responsibility foeithsuccess. Students at the Center
for Language Research at the University of AizWapan at false beginner and low
intermediate level were the subjects for this studylfhey recorded original
conversations using the technique of pair-taping 8 minutes a time or 3-15
minutes a week using 5 communication strategiexshwinere; follow-up questions
and comments, turn-taking, back-channel cues fonptehension and agreement,
requesting and giving clarification, and changihg subject. The teacher presented
the conversation strategies via audio and videestah natural conversations held by
sophomores and more advanced freshmen and thestuthents worked in pairs or
groups of three participating in original convelr@as through a pair-taping technique.
Each week the teacher collected one tape from parhof learners and evaluated
them using teacher evaluation sheets with the e&@chomments and the students’
scores at the beginning of the semester and lwerteacher changed the evaluation
form using a check list which contained the di@asi to the class prior to taping. The
study took place over 14 weeks of their semester.

The results of the study show a marked increaseamwillingness of students
to interact with faculty members from around therld@nd also they became more
responsible for their own English study. From Wash's study, it is seen that
learners were able to participate in different kiref communication strategies, so
they learned from each other and learned from tinestakes. Furthermore, learners
could use appropriate words in their conversatiod Aave more confidence in
speaking English with their friends and other peoplhe duration of the study (over
14 weeks) was appropriate and the strategies uged suitable. Nevertheless, as

Washburn points out, some learners might corrdetrdearners incorrectly, because
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only learners with a high level of proficiency ceorrect other students accurately.
These methods would not work with large classesvesuld be very time-consuming
for the evaluations carried out in this study.

In a study which replicates a part of Dornyei'sdst (1995), Dula (2001)
carried out a study of the effects of communicatgirategy training on foreign
language learners at university level. The reseéocused on 3 strategies which
were: circumlocutions, fillers and hesitation dedcand requests for clarification.
The 44 students who volunteered to participate h@ éxperimental study were
undergraduate students at a historically blackemsity in Delaware, age 18- 24, who
enrolled in three different sections of second-stareelementary French 102 classes.
They were divided into two groups; the control graand the experimental group.
Twenty-two students were randomly assigned to apemxental group and 22
students were randomly assigned to a control grdupe students in the experimental
group received two weeks of training (20-25 minwdeday and 3 days a week) in the
use of circumlocutions, fillers and hesitation @eg, and requests for clarification.
The students in the control group did not receing strategy training, but followed
the regular course syllabus for French 102. Thdesits in both groups also received
three different versions of oral tasks which serasd pretest, an immediate posttest,
and a delayed posttest.

The results of the main study showed that the exwgetal group made
greater use of circumlocutions and fillers and ta¢isin devices than the control group
when faced with communication problems, also tre tasks had a dominant effects
on the foreign language learners’ use of the thceenmunication strategies.

However, in this study, the results revealed thatléarners in the experimental group



32

did not make greater use of requests for claribeatDula (2001) suggests that “This
may have been due to the fact that requests foficéion are requests for help or
further explanation, and the experimental group fe@eived practice and training in
the use of the strategy and may have requirechiggsand explanation as the learners
progressed from pretest to immediate posttestlaydé posttest, or it could also have
been due to the actual design of the oral task’g({7.

According to Dula’s research, the experimental groeguired less help after
training, which was probably due to the desigrhefdral tasks which were (1) a topic
description task, (2) a cartoon description taski €) a definition formulation task.
The study was limited due to the sample size. Afsoformal pilot study was
conducted because of too short a duration of toné¢hie study.

In a very detailed but inconclusive study, Ross{B§01) conducted research
to find out, firstly, if communication strategy imang leads to greater use
of communication strategies, secondly, if it leams an improvement in L2
performance, and thirdly, if it leads to a greatemse of self-efficacy. The
participants for the first piece of research wedeadults, of whom 13 were males and
17 were females, for the second piece of resedrete twere 16 adults, of whom 7
were male and 9 female, and for the third thereewt§ adults, of whom 23 were
males and 23 were females. All the participantsevedrintermediate ESL proficiency
and all were Canadian refugees with a mean resedehd8 months. For the first
piece of research she used such methods as pasmghrankblots, classification
riddles and five picture stories; for the secorte sised such consciousness-raising
activities as relaxation, visualisation and positiself-talk; and for the third she

administered a language learning questionnaire.
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Rossiter’s results show that the effects of stsatagtruction on self-efficacy,
causal attribution, motivation and attitudes, areteglimited. For example, no
significant differences were found in task seliedty between the communication
strategy group and the comparison group. SimildRigssiter's analyses show that
strategy training had little effect on the achieeatof the narrative task with respect
to ability, ease or luck, but only with respeceftort where she found a trend towards
significance in favour of the communication strgtegpndition. However, Rossiter
suggests that the context in which this study veaslacted plays an important role in
the interpretation of the results. Most of thetipgrants in the study were refugees or
immigrants all of whom had opted to study ESL anubge motivation was at an
optimal level. Rossiter believes that the resofitser study would have been different
in an English as a foreign language environmeninoan academic setting where
language instruction is mandatory. However, it isoasuggested that any
improvements in performance within groups and activse are probably due to full-
time ESL instruction rather than strategy trainiamgd with regard to training in
affective strategies it is pointed out that botlouprs had already received such
training and thus the research was effectivelymgwihem “more of the same”. It is
surprising in such a detailed study that more #tienwas not paid to the
appropriateness of the situation and that a preéinyi study was not carried out which
might well have predicted some of the problems entzred and allowed the
researcher to modify her research accordingly.

In an interesting study by Taylor (2002) on the o$egambits in different
interactional situations by intermediate Spanishakprs after instruction, he finds

that the use of gambits can be taught effectivetg appropriately and that,
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furthermore, the nature of the interactional sitratseemed to make a difference in
spontaneous interaction and in the types of gantbiéy produced. He defines
gambits as “words or phrases that facilitate tlogvfbf conversation by giving the
speaker time to organize his thoughts or her thmyughaintain or relinquish the
floor, expound on an argument, or specify the fiamctof a particular utterance”
(p.171). Gambits are further subdivided into thmg®ups, namely, discourse
organizers, strategies to maintain the smooth thbwonversation and pause fillers.
The participants in this study were students imaversity-level beginning Spanish
conversation class at a large urban universityh@ southeastern United States.
Sixteen students were randomly organized into twou@s to assess gambit use in
different interactional situations. The study wdiwided into two phases: an
instructional phase and a role-play phase. Tla tostructional time for both groups
was seven class hours over a three-week period.thEorole-play phase, a pre-test
and a post-test were administered. One group eualgiziga discussion with a native
speaker about cultural differences between theedrftates and Latin America. The
other group performed a role-play with a nativeakee in a customer-clerk situation
where the students played the role of the custoriiée data was analyzed by three
independent raters who judged separately whethettarance was a gambit and into
which category it fell. The raters counted thalkotumber of gambits per student and
divided it by the number of conversational turng fbe discussion group or
interactional acts for the role-enactment group.

The research questions were, firstly, whether umsion would increase
the quantity and variety of appropriate gambitdusg intermediate Spanish learners,

secondly, whether there would be a differentiatease in the quantity and variety of
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gambits such as pause fillers and back-channellsg between the discussion and
role enactment group and, thirdly, which gambitegaties would show the greatest
increase in the number of gambits produced. Tisailltee showed a significant
increase for the discussion group in category usa pre-test to post-test, but the role
enactment group did not show a significant increas®r the third question, the
results showed that the categories for the disonsgioup which increased the most
were for indicating opinions and buying time, whiter the role enactment group,
thanking, requests, assent/giving in, leave-taking greetings increased the most. It
is suggested that the reason why the role enactgrenp did not show a significant
increase in category use was because of the ttaorsalcnature of the task in which
students had to accomplish a series of specifitsg@aich might have interfered with
their performance. Unfortunately, the study dad carry out a delayed post-test, so
it is not known whether the effects of the trainimguld last over a period of time.
Taylor concludes by suggesting that more reseageldsito be done to determine the
optimal time for teaching gambits, the time neefiedyambits to enter interlanguage,
and a comparison of methods of instruction. He alsggests that a topic worthy of
further research may be the impressions and judgesnod native speakers about the

proficiency and fluency of learners before andrafgambit instruction.

2.4 A Mode for theteaching of communication strategies

In the present study particular communication egi@s which are back-
channels, pause fillers and hesitation devicesuestg for clarification, and
circumlocution will be used in the training. Theather who is a native English

teacher will follow the instructions given in theatcher’s notes which are divided into
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five stages: firstly, the warm-up activity in ord&r revise and introduce the new
lesson, secondly, providing a listening dialogueheck their comprehension, thirdly,
giving each student a dialogue for completion tdroduce the particular

communication strategy for each unit, fourthly,iggystudents a dialogue for practice
to show them some different ideas from the previdiadogue, so they are able to
make their own dialogue appropriately and finaijydents work in pairs and make
their own dialogues for the audio-taping. Also geeticipants in this study who are
the non-English major students will attend thenirag and follow the teacher’'s

instructions by identifying the use of particul@namunication strategies and then try

to use the strategies appropriately in their ovatodjues.

Teaching particular CCS

!

Teacher Students

e Gives examples of particular CCS e Practice dialogues containing

e Teaches particular CCS examples of particular CCS
Students e Use particular CCS in their own
e |dentify the use of particular CCS dialogues

Figure 2.2: A model for the teaching of communication strag¢sg
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CHAPTER 3

METHODOLOGY

This chapter is divided into two parts, firstlyethilot study and, secondly, the
main study, which discuss the methods used to airitla research for this study. In
addition, the criteria used in the pilot study akefined with some examples of
strategy uses and the results are presented. Bastb@ previous review, the present
study intended to investigate the effects of teaghtommunication strategies to
Science and Technology graduate students. Sosubgects, the procedure, the
research instruments, such as interviews, ora$,tediservations, questionnaires, a
summary of data collection process and the datlysisanethods for the pilot study
are described in detail. The examples of strategging activities are also presented.

Then the methodology used in the main study isrtedat the end of this chapter.

3.1 The Pilot Study

The purposes of the pilot study were to test tHelitya and reliability of the
materials to be used in the training. Prior todwecting the main study, a formal pilot
study was carried out to try out the materialstfog training and to ensure that the
topics and the strategies used in the training evdad useful and would help the
students to develop their communication skills. e fhlot study was carried out at
Suranaree University of Technology for fifteen we¢kventy-four hours of training)

from December 2005 to March 2006. Each trainingsis® was from 4.00 p.m. to
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7.00 p.m. on Wednesday evenings. Whilst the mainlystwas carried out for
seventeen weeks (thirty hours of training) from MAP6 to August 2006 with the
same training schedule as in the pilot study.

3.1.1 Participants

There were 10 participants from graduate studen&cience and Technology
at Suranaree University of Technology who volurgdefor this study. Their ages
ranged from twenty-seven to thirty-seven years.yThere all enrolled in the
Graduate English Programme (3), which is one addhgraded courses designed for
those students who could not pass the SUT GET (&tga University of Technology
Graduate English Test) examination. The purposthiefcourse is to help graduate
students improve their reading proficiency in Eslglso that they can read articles in
English in their respective fields of study. Thatipants were six females and four
males whose majors are Environmental Biology (3)er@istry (3), Remote Sensing
(3), and Food Technology (1). The reason for cimgpstudents from different
majors was to obtain a cross-section of students wiould not have specific
knowledge of the other participants’ fields of stud

As a result of a semi-structured interview with ative English teacher
conducted in the first week of training using theehcy scale for the Common
European Framework for criteria as cited in Fulc{#0903), it was found that the
participants’ levels of proficiency in English wdmv: 5 students scored between B1
to B2 which is the low level of the Independent kJdestudent scored A2+, 1 student
scored A2 and 3 students scored Al which was thed & a Basic User. None of the

students had ever been abroad. See Appendix F
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3.1.2 Procedure

3.1.2.1 A study plan, instruments, a teaching plagh teaching
materials were prepared.

3.1.2.2The students were volunteers from the Graduateigngl
Programme (GE 3) and all of them were Science authfology students.

3.1.2.3A semi-structured interview was conducted to inigesé the
students’ levels of oral proficiency in English.

3.1.2.4A pre-test was carried out one week before thaitrgiin
which there were three tasks: firstly, the studevdse asked to describe their families
to their partners, secondly, the students weredagkgive directions, and thirdly, the
students were asked to perform an information gaipity in which they had to help
their partners complete a CV.

3.1.2.5A programme consisting of a total of thirty houfdraining in
the use of communication strategies was conducetdiden December 2005 and
February 2006. Four communication strategies, harback-channels, pause fillers
and hesitation devices, requests for clarificaod circumlocution were taught by a
native English teacher with over 40 years’ teachaxperience. The training
consisted of a 3 hour period once a week, for 18kaewhich included observations,
informal interviews, and audio-recordings of ak thtudents’ dialogues at the end of
the training session.

3.1.2.6An immediate post-test, which was the same asrére¢gst, as
well as a questionnaire was carried out one day #ie training was completed.

3.1.2.7A delayed post-test, which was the same as théegteand the

immediate post-test, was carried out four weeler difte immediate post-test to find
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out to what extent the participants were still ableise the communication strategies
taught.
3.1.2.8Data collection was conducted by using the scofréseopre-

test, classroom observations, the audio-recordinggprmal interviews, a
guestionnaire as well as the post-test.

3.1.3 The Training Plan

The teaching materials were adapted from the welo$ibnestopenglish.com,
eduref.org and iteslj.org and were divided intoheignits for the teaching of four
communication strategies, which were back-channgdsise fillers and hesitation
devices requests for clarification and circumlognti Teacher’'s notes and student’s
handouts were prepared and checked by the natigiskrteacher (who suggested
some changes to the materials) and some of therialatevere then adapted to an
appropriate level for the students. A dialoguandestrating the use of particular
communication strategies, was recorded for lisgrpnactice for each unit. The

details of the topics, strategies, materials ameési are as follows:
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Week Topics Strategies

Activities

Materials

1 Family Back-channels

* Introduce the
strategy
Listening
Complete the
dialogue
Practice the
dialogue
Audio
recording

Teacher’'s Notes
Students’ Handouts
A cassette tape

2 Jobs Back-channels

eIntroduce the
strategy
Listening
Complete the
dialogue
Practice the
dialogue
Audio
recording
Informal
interview

Teacher’s Notes
Students’ Handouts
A cassette tape

3 Appearances Pause fillers
and Hesitation
Devices

Introduce the
strategy
Listening
Complete the
dialogue
Practice the
dialogue
Audio
recording

Teacher’s Notes
Students’ Handouts
A cassette tape

CD/ handout of
people’s appearances

Pause fillers
and Hesitation
Devices

4 Keeping Fit

Introduce the
strategy
Listening
Complete the
dialogue
Practice the
dialogue
Audio
recording
Informal
interview

Teacher’s Notes
Students’ Handouts
A cassette ta
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Week Topics

Strategies

Activities

Materials

5

Requests for
Clarification

Giving
Directions

Introducing Teacher’s Notes
the strategy Students’ Handouts
Listening A cassette tape
Completing Maps

the dialogue

Practising the

dialogue

Audio

recording

Sports Requests for

Clarification

Introducing Teacher’s Notes
the strategy Students’ Handouts
Listening A cassette tape
Completing Photos of Croquet
the dialogue Game

Practising the

dialogue

Audio

recording

Informal

interview

Studying at  Circumlocution
SUT

Introducing Teacher’s Notes
the strategy Students’ Handouts
Listening A cassette tape
Completing

the dialogue

Practising the

dialogue

Audio

recording

Research  Circumlocution

work

Introducing Teacher’s Notes
the strategy Students’ Handouts
Listening A cassette tape
Completing

the dialogue

Practising the

dialogue

Audio

recording

Informal

interview
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3.1.4 Data analysis of the pilot study

Samples of the data from the pre-test, post-testdelayed-post-test were
transcribed and coded as appropriate, inappropoaiacorrect respectively.

3.1.4.1 Inter-rater Reliability

The recordings from the pre-test, the podt#desl the delayed post-test were
transcribed by the researcher and were checkedThaiauniversity English teacher
who has over twenty years’ teaching experience nsumle that the scripts were
correctly transcribed. The raters were a nativgligin teacher with over 40 years’
university teaching experience, a Thai universibhglish teacher with a Ph.D from
abroad and 22 years’ teaching experience, and ébearcher who has 27 years’
teaching experience in the teaching of Englishraversity level. The two raters
were given transcriptions of all the participartenversations and the copies of the
recordings from the pre-test, the post-test and detayed post-test to score
individually, including the researcher. Prior ketscoring, the criteria were discussed
among the three raters. After the raters scoredrébelts individually, there were
found to be some differences in the ratings, mésituch were problems arising
from the scoring of the use of circumlocutions gualise fillers and hesitation
devices. However, the three raters were able teestheir differences through
discussion with reference to the criteria.

3.1.4.2Results of the Pre-Test, the Post-Test and theyPélRost-
Test
Four randomly selected students were used as ssraplk their dialogues

were transcribed and analyzed using the followvairigria.
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Appropriate means the correct form used in an appropriatatgiu such as
a native speaker might use.
The following excerpts show the appropriate usesoaimunication strategies
students used in the pilot study.
Example 1 Appropriate use of back-channels.
A: How many are there in yéamily?
B: Um....there is eight
AOh really?
BYes, that's right
Example 2 Appropriate use of pause fillers and hesitatioviabss.
A: And how old is your father?
B: Er... my father is 50 years old
A: What what does he do?
B: Um.... He’s a merchant
Example 3: Appropriate use for requests of claatfmn.
A: What about your research?
B: | plan to do any research work on.eHurdle Technology
Do you know Hurdle Technology?
A: Oh, I'm sorry.Could you tell me about what Hur...
B: Hurdle Technology
A: Yes, yeswhat's it meaf?

B: Let me see how to tell you in a simple way
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Example 4 Appropriate use of circumlocution.
B: Umm Hurdle technology is a method for preserving
food
A: Uh-huh
B: Such as freezing, drying
A: Yes, yes
Inappropriate means the correct form used in an inappropriaatson.
The following excerpts show the inappropriate usdscommunication
strategies students used in the pilot study.
Example 1 Inappropriate use of back-channels.
A: Pom, Good evening...
B: [Uh-Huh]
A: |l haven't seen you a long time...........
B: [Uh-huh]
A: How are you?
B: I'm fine, thank you. I'm glad to see you again
Example 2 Inappropriate use of pause fillers and hesitadievices.
A: I want to ask you um....hovamyer... people in your
family?
B: Four people
A: Oh, do you have er....grandfx....grandfather?
Incorrect means using an appropriate form in a situationrevftewould not
be used by a native speaker or using a Thai utteranthe use of a communication

strategy when there is no need for it.
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The following excerpts show the incorrect uses @hmunication strategies
students used in the pilot study.
Example 1 Incorrect use of back-channels.
A: How about your grandfather?

B: He died adptime ago

A: That’s gogdhd about your grand mother?

B: She is 70t btill very strong

A: That's righthat about your father and mother?

Example:2Ancorrect use gbpause fillers and hesitation devices.

A: What's abgutur grandmother?

B: She she diddng time ago

A: Grandmother?

B: Yes

A: She dies.okr....what er....do you have er....erfather
and nathife er....do you have father?

B: Um....my motte....she lives in Sakonnakorn, but er...
my father er....edied on must nineteen.er.nineteen
sevesBren

There were not any inappropriate or iext uses of requests for clarification
or circumlocution. This may be because the stugdéiot not have sufficient
opportunities to use them in the tests or becawesefound them easier to use
appropriately.

The data was analyzed by the three raters fronsd¢rgtions of the pre—test,

the post-test and the delayed post-test. Thesrdiscussed the criteria for
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classifying the uses of communication strategiespgsopriate, inappropriate or
incorrect. Then they analyzed the data indepehdbafore discussing their results
with the other raters. In cases where there waresloubts about the classifications,
the raters discussed them until they reached aeagnt.

The results of the pre-test and the post-test easden from the following
table:

Table 3.2: The Frequency of the Communication Strategies lis#ue Pre-test

Student  Appropriate Inappropriate Incorrect Total

use use
1 9 3 3 15
2 11 8 6 25
3 18 4 15 37
4 16 8 10 34
Total 54 23 34 111
Percentage 48.65 20.72 30.63 100

v*=105.358, p<0.01

However, Chi-square goodness of fit was calcultdeithd out whether the
frequency of use of communication strategies oecldue to chance factors or
whether they were significantly different statiatlg. The results from the Chi-square
goodness of fit for the pre-test indicated thatftkquency of use of communication
strategies showed a highly significant differenceéa level as shown in table 3.3.

Table 3.3Chi-square goodness of fit for the pre-test

Test Statistics

Pre-test
Chi-Square(a) 105.358
df 2
Asymp. Sig. .000
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Table 3.4:The Frequency of the Communication Strategies lsétk Post-test

Student  Appropriate Inappropriate  Incorrect Total
use use
1 28 6 15 49
2 32 9 5 46
3 52 8 18 78
4 44 15 31 90
Total 156 38 69 263
Percentage 59.31 14.45 26.24 100

¥’= 61.775, p<0.01

Table 3.4 above shows the frequencysefaf communication strategies by the
students in the post-test which indicated thasthdents used more frequent
communication strategies in the post —test thaharpre-test and they were also able
to use communication strategies more appropriatetlye post-test.

Moreover, the results from the Chi-squgwedness of fit revealed a highly
significant difference at .01 level as shown ingah5.

Table 3.5Chi-square goodness of fit for the post-test

Test Statistics
Post-test
Chi-Square(a) 61.775
df 1
Asymp. Sig. .000

There is a marked difference in the frequency @& by the four selected
students between the pre-test and the post-tdst. tdfal difference in the number of
occurrences for all four students was 111 for thetpst compared to 263 for the
post-test.  This clearly shows a considerable eff’om the teaching of
communication strategies. However, 50% of thessuwences were used either

inappropriately or incorrectly. This is not at allirprising since the students are
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obviously trying to use communication strategiesmagh as possible, but still lack
the practice and experience to use them approlyriatall situations.

As regards the use of particular strategies, allstiudents in the pre-test only
used back-channels and pause fillers and hesitdgoites, but not any requests for
clarification or circumlocution. But in the posst, all the students used all types of
the communication strategies, although they usdxdtantially more back-channels
and pause fillers and hesitation devices than #qudor clarification and
circumlocution. One of the reasons why they onlgeds a few requests
for clarification and circumlocution was that thepics only offered a few
opportunities for their use. The students withighér proficiency of English used
the strategies more accurately than the weakerestsd as one might expect.
Interestingly, the weaker students used the siedefgr more frequently, but also
with less accuracy. However, the level of accuraicthe weaker students improved
considerably (44 appropriate uses compared to péoppate uses in the pre-test).
The weakest of all the students shows a dramatiease in the frequency of use of
all the strategies (a total of 90 occurrences) withorresponding improvement in
accuracy. This reflects the general increase niidence in the use of English of all

the students following the training programme.
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Table 3.8 The Frequency of the Communication Strategies Usethe

Delayed Post-test

Student  Appropriate Inappropriate  Incorrect Total
use use
1 35 2 1 38
2 58 4 2 64
3 53 11 7 71
4 72 32 50 154
Total 218 49 60 327
Percentage 66.67 14.98 18.35 100

v°= 6.942, p<0.01

Table 3.7Chi-square goodness of fit for the delayed pogt-tes

Test Statistics
Delayed Post
Chi-Square(a) 6.942
df 1
Asymp. Sig. .008

The results of the delayed post-test show a coraitke increase in the
number of strategies used giving a total of 327 pam@&d to 263 in the post-test. This
suggests that the students have consolidated ilie akquired from the training
programme during the intervening period of one rhonAlso the students used the
strategies more appropriately in the delayed pesitthan in the post-test as there
were 156 appropriate uses in the post-test compgar@d8 in the delayed post-test.
The number of inappropriate uses increased slightdhyn 38 in the post-test to 49 in
the delayed post-test. However, in view of thessaititial increase in the total number
of frequencies this increase is relatively sméiterestingly, as regards the number of
inaccurate uses of the strategies, the numberanddiayed post-test was actually

lower than in the post-test in spite of the consitie increase in frequency. Clearly,
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the students have managed to use the communicdtategies much more frequently
and more accurately than in the post-test.

If we consider the use of the particgrategies used in the delayed post-test
we find that, as in the other tests, the stratetfies were most used were back-
channels, and pause fillers and hesitation deviées. example, the combined totals
for the use of each of these strategies for the $tudents were, 30, 58, 64, and 148
respectively, compared to 6, 6, 7, and 6 for thenlmer of uses of requests for
clarification and circumlocution. The number ofquests for clarification and
circumlocution were very similar to those in thesptest and, as suggested above,
this is probably the result of limited opportungtior using these strategies in the test.
Furthermore, the results from the Chi-square gossingf fit revealed a highly
significant difference at .01 level as shown inaah7.

The general improvement in the use of communicagtostegies in the post —
test and the delayed post-test suggests thatdheniy programme had very positive
effects which were further increased by a periodasfsolidation. However, it should
be pointed out that the students were repeatingtake for the third time in the
delayed post-test, so it can be assumed that theyléarnt from their previous
experience and also they were very much awarethiegt were expected to use the
communication strategies that they had been taumght often as possible.
Perhaps a different test from the pre-test andptis-test would have shown rather
different results.

From the results of the classroom observation,as wbserved that from the
beginning this group of students were enthusiastid highly-motivated to take the

opportunity to develop their oral proficiency indghtish. For example, there was 100%
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attendance at all training sessions, although bserdee from the pre-test because of
a change of dates. Furthermore, some of the stsidanived early for the class,
although it was held late in the afternoon, andtladl students were willing to stay
longer than expected in order to complete the thogs of their dialogues. They also
carried out all the tasks conscientiously, inclgdpractising the dialogues with their
partners many times, which compares favourably vmtAny other conversation
classes at SUT, where students soon tired of pmagti their dialogues
(communication from the class teacher).

With regard to the training in communication stgas, it was observed that
the students made considerable efforts to usedhmemainication strategies that were
being taught and that they also used the new gtestehat had been taught in
subsequent sessions so that, by the end of thenggdorogram, some students were
using all the strategies that had been taughipadth sometimes they used them either
inappropriately or incorrectly. Following are thexaenples of appropriate use,
inappropriate use, and incorrect use of commuminastrategies the students used
after the training.

1. Appropriate Uses
Example 1: An appropriate use of backrmels.
A:Um..... | don’t know about SurinCould you explain about
Surimi? What's it mean?
B: Yes, of course, it's very easy. Um.l.explain about Surimi in
a simple way for you. Surimi is prodo€fish

A:Uh-uh
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Example 2: An appropriate use of pause filler aesitation devices
A:Er.....I want to know what what do they do?
B:Um....my dad is a retirement
A: Retired?
B: Retirement, before he was a a air-foicéasice officer
Example 3: An appropriate use of retpis clarification.
A:Um..... | don’t know about Inorganic Chestny. Could you
explain Inorganic Chemistry?
B: Yes, of course, Let me think how to lexpyou in a simple
way
A: Uh-huh
Example 4: An appropriate use of circumlocution.
A: Um..Inorganic Chemistry we study about many many many
metal suchii@n er....sodium, aluminium, silicon, but er...
we don’'tadguin hydrocarbon

B: Uh-huh

2. Inappropriate Uses
Examplel: An inappropriate Use of back-channels.

A: It's a big family

A: [Uh-huh.] Who are they then?
B: Um...well, my family er.... my mothewo brother.......

A: [Uh-huh.]
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B: four sister and me
A: Uh-huh
Example 2: An inappropriate use of pause fillerd hesitation devices.

A: Oh.... Hi, Pee Oh, nice to see you, I'm fine. Uni.heard

you doing your Ph.D at....er....er....
B: [That's right]

A:at SUT

3. Incorrect Uses
Examplel: An incorrect use of back- cledsn

A: We can make many kind of food from Surimi sash
Chikuwa and Crab analog. Do you know Crabagta

B: Er....Um...I don’t know about Crab analog. What slite
mean?

A: Ar....Crab analog is a product from Surimi

B: Or...or....or.....Thai utterance)

ExampleZ2: Incorrect uses of pause fillers and agsit devices.

A: Er.... And what does er.... What do your parent? do
B: Orr... (Thai utterance) my er.... well, my father is a
policeman um... but my mother is a wifehouse.

A: Hur....(Thai utterance)where er... where do work then

where do they work then?

B: Orr...(Thai utterance) well, um... .erboth of them work at

Ubon Ratchatanee
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As mentioned above there were not amappnopriate or incorrect uses of
requests for clarification or circumlocution. Ty be because the students did not
have sufficient opportunities to use them in thacpce exercises or in the audio-
recordings because when they made their own diakgihey tended to imitate the
sample dialogues when they were practicing them.

Some of the more enterprising students did not ydv&pend time practising
the sample dialogue, but proceeded to develop tveir dialogues in anticipation of
the recording.

One particularly interesting observation of therpaork was the effect of
more proficient students working with less profidgistudents. In this situation it was
clearly noticeable that a more proficient studepgsformance was adversely affected
by working with a less proficient student. Howew@ronger students were often able
to help weaker students by prompting them or, aooafly, by correcting their
mistakes. One particularly weak student seemdthte an adverse effect on all the
other students.

The results of the interviews of the semi-struadumeterview showed the
proficiency level of the students’ English. Usiting fluency scale from the Common
European Framework, 5 of the students were fourttht@ the proficiency level of a
basic user (A1-A2+) and the other 5 were found dwehthe proficiency level of an
independent user (B1-B2+).

The results of the informal interviews conductedmiediately after the
recordings on four separate occasions showed hbmatstudents felt the listening
dialogues provided useful examples of the use afincanication strategies which

they were able to adapt for use in their daily diveln some of the dialogues they



59

found that there was a lot of unfamiliar and difficvocabulary, for example, the
dialogue on appearances.

Students complained that because they were not toséeing recorded, it
made them nervous, so they did not perform as agethey might have done. Some
students commented that they even forgot what they planned to say in their
dialogues.

Table 3.8:Cronbach’s Alpha reliabilitgf the questionnaire

Reliability Statistics

Cronbach's Alpha
Based on
Cronbach's Alphe Standardized Iltems N of Items
739 .634 15

To find out the reliability of the questionnairesed in this study in order to
investigate the students’ opinion about the trgjnithe Cronbach’s alpha reliability
was calculated and the results show that the aqueestire used in this study was
reliable with .739 for Cronbach’s Alpha compared.634 for Standardized Items.
However, when the covariance matrix was calculatad used in the analysis it
showed that item 9 was automatically removed bectheye was no variance at all as
all the subjects gave the same answer.

3.1.5 Summary of the findings from the Pilot Study

The findings from the pre-test, the post-test, tHelayed post-test,
observations, audio-recordings, and the questioanare as follows.

In the pre-test the students used mainly back-atflaramd pause fillers with
a few requests for clarification but no examplesiodumlocution occurred. In the

post-test the students used all the strategieselyamack-channels, pause fillers and
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hesitation devices, requests for clarification asiccumlocution, although some
students used them inappropriately or incorrectifowever, in the delayed post-test
the students still used all the strategies. Betstrategies they used most were pause
fillers and hesitation devices and back-channelpeetively.

From the classroom observation the researcher folgitdthe students were
enthusiastic and highly motivated. By the end le# training programme all the
students were able to use all the strategies tawdtitough the weaker students
sometimes used them inappropriately or incorrecthdso it was found from the
audio-recordings that there was a general incréasbe use of all the strategies
compared to their use at the beginning of the itngin It was also found that good
students who were paired with poor students wereeradly affected in their
performance. Furthermore, it was observed thatlestis of a higher level of
proficiency performed better than students’ of wdolevel of proficiency in the use
of communication strategies.

The results of the questionnaire show that almibshe students were pleased
with the training, that the communication tasksvpted them with an accurate idea
of their abilities to speak English, that theiritrag allowed them to show their ability
in English and that they believed the training waseful for them. In response to a
guestion about the usefulness of the strategies,sthdents said that requests for
clarification was the most useful, followed by cnalocution, back-channels and
pause fillers and hesitation devices, respectively.

As a result of what occurred in the pilot studyyés decided that for the main
study the tasks in the three tests should be m\vserder to make the results more

reliable, since the previous tests contained natevhich was the same as in the
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content of the course. Also, the length of time floe training programme was
extended from 24 hours to 30 hours, to allow thelesits more time to learn how to
use the strategies properly and to practise thgmmoppately. Therefore, two further
topics were added to the original eight units, ngme&eekend activities and

ceremonies. It was also decided to show the stadmrthentic video materials, so
that they could see how native speakers use coneation strategies in daily life.

Finally, a few of the questions from the questiarmavere removed as they were

considered to be leading questions which wouldiarice the students’ responses.

3.2 The Main Study

3.2.1 Research Approach

This study was quantitative and qualitative irrégsearch approach. One group
of learners consisted of 10 students was investigaMultiple sources of information
for data collection such as interviews, observatoraudio-recordings and
guestionnaires were used to provide detailed irtkddpta (Wallace, 1998; Creswell,
1998). All the students took a semi-structure@rview in order to find out their
language proficiency in English, using the fluersopale for the Common European
Framework (Fulcher, 2003, p.112) as a criteria, tnstgdents were in the basic user
level (A1l- A2+), a few were in lower independeneu¢B1-B2) and four activities
which were explaining feelings, explaining instrurtse formulation of a definition,
and making dialogues were administered as antesalbefore the programme as a
pre-test and the same test again after the progeawas completed as an immediate
post-test (or after ten weeks) as well as a delggstitest ( or 4 weeks after the post-

test). The main study was carried out for seventeeeks (thirty hours of training)
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from May 2006 to August 2006 with a similar traigischedule developed from the
pilot study as shown in figure 3.1 below.
Semi-structured interview

U

1 week

U

Pre-test

U

1 week
U
Post-test

U

4 weeks
U
Delayed post-test
Total: 17 weeks
Figure 3.1 The process of the research plan for the mautystu
During the training the researcher observed ankl hates for all the activities
which occurred in the class. Also, all the conagons the students produced were
audio-recorded at the end of the class throughHmptogramme to see whether the
students were able to use the communication stestegppropriately. However, all
the students were asked to give some opinionsetoeitearcher about the training as a
feedback in an informal interview after each stygtetraining session. A
guestionnaire was given to the participants ateth@ of the teaching programme to
find out their opinion about the teaching programane then four weeks later they
had a delayed post-test to ensure that the studeets still able to use the
communication strategies to help them when theg faoblems in communication.
All the elicited speech from the tests were recdrédad transcribed to see the

effectiveness of students’ use of communicatioatsgies in communicating with a

native speaker (the teacher) and non-native speaker English and what
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improvements there had been in the students’ pldditcommunicate efficiently and
fluently.

This study wa a partial replication of the previous researahdiss on
the effectiveness of teaching communication strasednowever, certain aspects such
as the setting, sample, level of proficiency, theguage of instruction, and other
facets differs from previous studies. The rese&ochssed on training students to use
different communication strategies which were:

(@) back-channels

(b) pause fillers and hesitation devices
(© requests for clarification

(d) circumlocution

As cited in Dornyei (1995, p. 59), “several reskars have highlighted the
significance of using fillers and hesitation degicEs a conscious means to sustain
communication in the face of difficulties” and imetpast, teaching fillers brings about
an improvement in students’ fluency. He also ctathmat circumlocution is often seen
as the most important achievement strategy, and ofidke existing strategy training
activities focus on it. Taylor (2002) points obat requests for clarification is one of
the gambit categories with the largest increasessm for the students. However,
back-channels help conversation to continue smyathdl lets the speaker know that
the listener is paying attention to or agreeinghwihe speaker. Therefore, the
researcher thought that it would be useful for Btadents to learn how to use these
communication strategies appropriately in theirlydéife and in their subsequent

careers.
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3.2.2 Participants

The subjects of the main study were li@rge and Technology Ph.D students
(2 males and 8 females) whose majors are Animaldueton, Chemistry,
Environmental Biology, Remote Sensing, and Elealifitngineering. All the students
were enrolled in the GE (Graduate English) coursé&aranaree University and
volunteered to participate in a thirty hour spegkatass taught by a native English
teacher. A semi-structured interview was condudigda native English teacher
before the training and he used the fluency scale tfie Common European
Framework (cited in Fulcher, 2003) as a criteriaréde the English language
proficiency level of the students. The studentseweund to range from a basic user
(Al) to an independent user (B2). (See AppendiarFétails of the criteria.)

3.2.3 Research Instruments

This study employed the following research instroteas follows:

3.2.3.1 Pre-test, post-test and delayed post-test

Before the training, the pre-test was used toshgate if the students used
communication strategies while they were doingdha test, if so, which strategies
they used. After the training, the post-test wasduto find out if the teaching of
communication strategies resulted in the learnerakimy greater use of
communication strategies. Then, the delayed ms$tvvas used four weeks after the
post-test to see to what extent the students usadhanication strategies. These tests
were adapted from Dornyei (1995) and Dula (20019 #mey consisted of the

following.
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Explaining Feelings Students were asked to pick a word from a bog.,(e.
angry, frightened, jealous, lonely, happy etc.) dodexplain to their partner its
meaning without any actions, so their partner cguielss what the word was.

Explaining Instruments: Students were asked to pick a word from a bax,(e.
computer, a coffee maker, a microwave oven, a \Wetater, a lift etc.) and to describe it
to their partners without any actions, so thattpartners could guess what the word was.

Formulation of a Definition: Students were asked to pick one technical word
with a definition from a box (e.g., Seismology: tkeientific study of recording
earthquakes) and were asked to explain to thein@athe meaning of the definition
using their own words or to restate the definitiom different way.

Making dialogues Students were asked to pick a topic from a borméke
their own dialogues (e.g., My favourite food, Myvdarite football player,
My favourite car, My favourite movie star, My fawitie song etc.) and took turns to
ask and answer questions. The topics were adaptech fthe website of
onestopenglish.com, eduref.org and iteslj.org.

3.2.3.2 The Training Plan

The teaching materials were adapted from tHasieeof onestopenglish.com,
eduref.org and iteslj.org and were divided into temts for the teaching of four
communication strategies, which were back-chanpalsse fillers and hesitation devices
and circumlocution. Teacher’s notes and studéat'&louts were developed and checked
by the native English teachers (who suggested stiaigges to the materials) and some
of the materials were then adapted to an apprepesatl for the students. A dialogue,
demonstrating the use of particular communicaticateggies, was recorded for listening
practice for each unit by native speakers. Thaildetf the topics, strategiasaterials

and times were as follows:
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Week Topics Strategies

Activities

Materials

1 Family

Back-channels

Introduce the Teacher’'s Notes
strategy Students’ Handouts
Listening A cassette tape
Complete the

dialogue

Practice the

dialogue

Audio

recording

2 Jobs

Back-channels

Introduce the Teacher’'s Notes
strategy Students’ Handouts
Listening A cassette tape
Complete the

dialogue

Practice the

dialogue

Audio

recording

Informal

interview

3  Weekend
Activities

Back-channels

Introduce the Teacher's Notes
strategy Students’ Handouts
Listening A cassette tape
Complete the

dialogue

Practice the

dialogue

Audio

recording

4  Appearances
&
Pause fillers

and Hesitation

Devices

Back-channels

Introduce the Teacher’'s Notes

strategy Students’ Handouts
Listening A cassette tape
Complete the CD/ handout of
dialogue people’s appearances
Practice the

dialogue

Audio

recording
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Week Topics Strategies Activities Materials
5 Keeping Fit Back-channels < Introduce the Teacher’s Notes
& strategy Students’ Handouts
Pause fillersan ¢ Listening A cassette tape
Hesitation » Complete the
Devices dialogue
* Practice the
dialogue
* Audio
recording
* Informal
interview
6 Giving Back-channels, e Introducing Teacher’s Notes
Directions  Pause fillers and the strategy Students’ Handouts
Hesitation Devices ¢ Listening A cassette tape
&  Completing Maps
Requests for the dialogue
Clarification * Practising the
dialogue
e Audio
recording
7 Sports Back-channels, + Introducing Teacher’'s Notes

Pause fillers and
Hesitation Devices

&
Requests for
Clarification

the strategy Students’ Handouts
Listening A cassette tape
Completing Photos of Croquet
the dialogue Game

Practising the

dialogue

Audio

recording

Informal

interview

8 Ceremonies Back-channels,
Pause fillers and
Hesitation Devices

&
Requests for
Clarification

Introducing Teacher’s Notes
the strategy Students’ Handouts
Listening A cassette tape
Completing

the dialogue

Practising the

dialogue

Audio

recording

Informal

interview




68

Week Topics Strategies Activities Materials
9 Studying at Back-channels, e Introducing Teacher’s Notes
SUT Pause fillers and the strategy Students’ Handouts

Hesitation Devices,

Requests for
Clarification
&
Circumlocution

Listening
Completing
the dialogue
Practising the
dialogue
Audio
recording

A cassette tape

10 Research  Back-channels,

Introducing Teacher’s Notes

work Pause fillers and the strategy Students’ Handouts
Hesitation Devices, ¢ Listening A cassette tape
Requests for  Completing
Clarification the dialogue
& * Practising the
Circumlocution dialogue
e Audio
recording
* Informal
interview

3.2.3.3 Observations
Observation is a technique used for obtaining métron about the learning
process and problems or difficulties that may ocaurclassroom interaction.
(Wallace, 1998; p.46). In this study the researalsed the checklist observation
schedules developed from Wilkinson and Birmingh&@0@3), throughout the thirty-
hour training. See Appendix.C
3.2.3.4 Audio- recordings
Audio recordings were used at the end of eachitrgisession throughout the

program to find out what communication strategies students used and how they

used them.
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3.2.3.5 Informal Interviews
Interviews usually seek to elicit the knowledge,ingms, ideas and
experiences of the learners in as much depth ashp@gWallace, 1998, p.124). In
this study informal interviews were used as it he tmost appropriate and most
popular format for gathering in-depth data (Burb897; Nunan, 1992; Seliger &
Shohamy, 1989; Wallace, 1998) to find out aboutldaners’ opinion towards the
teaching programme. The researcher interviewet pat of the participants after
each strategy training session to find out abeeit hpinions of the programme.
3.2.3.6 Questionnaires
The main purpose of a questionnaire is to invesigdtitudes, opinions, or
characteristics of population (Nunan, 1992). lis gtudy the researcher adapted the
guestionnaire used by Fulcher (2003, pp. 253-268)the questionnaires were given
to the participants after thirty hours of trainitg investigate the opinion of the

participants about the communication strategianitrg. See Appendix E.



3.3 A summary of the data collection process for thmain study

Phase 1

Phase 2

Phase 3

structured interview for Science
and Technology graduate

students taking GE course with

Organizing a semi-

annativeEnglish teach

Subjects for the main study

Selecting students to be the|

Developing and using

instruments for data collection

-Pre-test

-Training

- Observations

- Audio recordings

- Informal interviews
-Questionnaire

- Immediate post-test

- Delayed post-test

Phase 4

Analyzing data
- Pre-test, post-test,
delayed post-test
- Observation data
- Interview data

- Questionnaire data

Purposive sampling
technique

Twelve questions were
used to find out students’

Proficiency level

70

10 students were selected
based on their proficiency

level

Triangulation methods

for data collection

A\
—

Qualitative and

quantitative data

Figure 3.2 A summary of the data collection process for thelygt
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3.4 Data analysis

All data were analyzed and interpreted using thta dcinalysis methods as
follows:

3.4.1 Pre-test, post-test and delayed post-s students’ results gained
from the pre-test, the post-test and the delayest-jest were analyzed to see the
frequency of each of the communication strategs=diby the students (see Tables
4.1 and 4.3).Then the proportionsf the scores in the pre-test, the post-test aad th
delayed post-test were analyzed for each commuaicatrategy by using descriptive
statistics and the Paired Sample t-Test were cledl( table 4.2, 4.4).

3.4.2 ObservationThe audio-recording tape scripts and the obsenvatio
checklists were analyzed to see how the studemsthes communication strategies
and whether the students used them appropriatelheir conversation after the
training (see the example on pp. 116-117).

3.4.3 Interview: After the students received training in using eawh
the strategies, all of them were interviewed (infal interviews). Throughout the
training, they were interviewed 4 times informallihe in-depth data was analyzed to
investigate the participants’ opinions concernirftie ttraining in the use of
communication strategies.

3.4.4 Questionnairelhe results of the opinion questionnaire were aelby
using the statistical software SPSS for Windows @tent analysis will be used for

the open-ended questionnaires.
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Summary

This chapter focuses on how the pilot and the ns&ullly were conducted.
The contents covered the research approach, thécipants, the research
instruments, a summary of the data collection mecthe data analysis, and finally
the procedures of the pilot study and the main ystugtre described. Some
improvements for the main study were explainedhenbasis of the weaknesses of the

pilot study. The next chapter discusses the resfithe data analysis.



CHAPTER 4

RESULTS

This chapter presents the results of the data sisafyom the study both
guantitatively and qualitatively and examines deattating to the four research
guestions. The study was conducted to find out dffects of teaching specific
communication strategies to Science and Technalpgguate students and how their
communication skills improved. The study also stigated whether the teaching of
specific communication strategies, such as backsutla, pause fillers and hesitation
devices, requests for clarification and circumlamutenhanced the ability of the
graduate students to communicate.

Based on the research questions formulated in €h&me which provide a
framework for the analyses of the results, thigotdrais divided into four major parts:

4.1 Types of communication strategies and their frequerse;

4.2 Strategic competence;

4.3 The retention of communication strategies; and

4.4 Descriptive analysis of the results of communarastrategies training.

4.1 Typesof Communication Strategies and their Frequency Use
To answer research question one, which is, “Does tkeaching of
communication strategies result in the learnersingagreater use of communication

strategies?” four types of communication strategg used in this study: back-
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channels, pause fillers and hesitation devicesuestg for clarification, and
circumlocution. All the students used each typstadtegy in all their conversations
in the post-test and the delayed post-test. Tha das analyzed to find out the
significant differences in the frequency of useh®d communication strategies for all
the four strategies used by the ten students snsthidy.

The data for this study was obtained from audi@réags from the pre-test,
the post-test and the delayed post-test and freolass observations and informal
interviews with the participants after each strgtdgpining session. The ten
participants were graduate students whose majore Beience and Technology.
They participated in the 30-hour training programamel their conversations were
recorded and then transcribed. The results ofl#t@ analysis from the transcriptions
are shown as follows:

Table4.1: Comparison of the Average Number of the Frequesssy of

Communication Strategies in the-fest and the Post-test

Communication Pre-test Post-test

Strategies (average (average
frequency) frequency)

Back-channel 15.5 34.7

Pause fillers & 44.2 58.5

Hesitation

Devices

Requests  for 4.0 4.1

Clarification

Circumlocution 3.7 2.7

Average 16.85 24.9

Table 4.1 above shows the comparison of the averager of the frequency

use of communication strategies for back-chanpaljse fillers and hesitation
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devices, requests for clarification and circumlomutn the pre-test and the post-test.
The results for the average frequency of use fokdzhannels show that the number
of back-channels in the post-test were 34.7, wisch little more than double the

number in the pre-test (15.5) as well as the nunolbgrause fillers and hesitation

devices shows a dramatic increase in the postést58.5 compared to 44.2 in the

pre-test. Although the frequency of use of comrmoaitnon strategies for requests for
clarification shows a small little increase in thembers of the strategy used in the
post-test, the frequency of use of circumlocutibavgs a slight decrease in number in
the post-test.

However, to determine whether the frequency of oSecommunication
strategies occurred due to chance factors or whétlkey were significantly different
statistically, the Paired Samples t-Test was use@nalyze the scores of all the
communication strategies used by the ten studerkskefore and after the training.
Table 4.2: A Comparison Between the Pre-Test and Post-teseSof All

Communication Strategies Used.

M SD N t Sig r sig

Pretest 16.85 23.48 40 2.81 .01 74 .007
Posttest 24.90 26.05 40

Table 4.2 shows a comparison between the pretesth@ post-test scores of
all communication strategies used. N= 40 referthéocalculation of the 10 students
using the four strategies in each conversationhay tlid not use each strategy
separate from the others, so, each strategy waslaedd for ten times using the
Paired Samples t-Test. The results from the P&atples t-Test indicate that the
frequency of use of the communication strategieswsha highly significant

difference at .01 level. The mean score of thetpsewas 16.85 and of the post-test
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was 24.90. The statistical evaluation for both fre-test and the post-test was
significant, where t (40) = 2.81, p < .01 (two-¢al). The relationship of the pre-test
and the post-test shows a significant differencerelr = .74, p = .007 (p< 0.01).
Also, a comparison of the total number of the festy of use of the communication
strategies in the post-test and the delayed pesiatere calculated and the results are
shown in table 4.3 as follows:

Table 4.3: Comparison of the Total Number of the Frequencysé of the

Communication Strategies in the Post-test and #lay@d Post-test.

Communication Post-test  Delayed

Strategies (average  Post-test

frequency) (average
frequency)

Back-channels 34.7 30.9

Pause fillers & 58.5 47.5

Hesitation

Devices

Requests for 4.1 2.2

Clarification

Circumlocution 2.7 3.0

Average 25.0 20.9

Table 4.3 shows the comparison of trexagye number of the frequency use of
communication strategies for back-channel, pauBlersiand hesitation devices,
requests for clarification and circumlocution i thost-test and the delayed post-test.
The results for the average frequency of use fokdzhannels show that the numbers
of back-channels in the delayed post-test were, 3thih represents a slight decrease
from the post-test (34.7), while the numbers ofgeetillers and hesitation devices and

requests for clarification show a decrease in #laykd post-test. On the other hand,



77

Table 4.3 shows a slight increase in frequency s tor circumlocution in the

delayed post-test.

To determine whether the frequency of use of thremanication strategies in
the delayed post-test compared to the post-tesé \@fected by the teaching of
communication strategies, the averages of the émgy of use of communication
strategies were calculated as shown in Table 4aWbe
Table4.4: A Comparison Between the Post-Test and the DelBypst-test Scores for

All Communication Strategies Used

M SD N t Sig r Sig
Posttest 24.90 26.05 40 2.14 .05 .89 .039
Delayed 20.87 23.94 40

Posttest

Table 4.4 shows a comparison between the padsaiesthe delayed post-test
scores of all communication strategies used. Nxefifrs to the calculation of the 10
students using the four strategies in each contrensas they did not use each
strategy separate from the others, so, each syratag calculated for ten times using
the Paired Samples t-Test. The results from thee®aSamples t-Test analysis
indicate that there is a significant difference time frequency of use of the
communication strategies between the post-testtandelayed post-test at .05 level.
The mean score of the post-test is 24.90 and oti¢teyed post-test is 20.87. The
statistical analysis relating to the post-test #mel delayed post-test is significant,
where t (40) = 2.14, p = .05 (two-tailed). Theatelnship of the post-test and the

delayed post-test is significant where r = .89,.039 (p < 0.05).
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In conclusion, the Paired Samples t-Test analysisals a highly significant
difference in the frequency of use of the commurocestrategies, where t = 2.81, p<
.01 (two-tailed) in the post-test compared to ttegdiency of use of communication
strategies, where t = 2.14, p < .05 (two-tailedi@ delayed post-test.

Some examples of a comparison of the total numbfeguency of use of the
communication strategies for all the student shawsibstantial overall improvement
in the students’ use of the strategies after thmittyg as can be seen from table 4.5
below:

Table4.5: A Comparison of the Total Number of the Frequeoicyse of

Communication Strategies in the-fst and the Post-test.

Student Pre-test Post-test
frequency frequency
1 113 100
2 127 74
3 60 76
4 26 106
5 109 128
6 101 123
7 34 86
8 73 149
9 20 76
10 11 82
Total 674 1000

It is evident from Table 4.5 which shows the freqcy of use of the
communication strategies used by each studentemtba-test and the post-test that
there is a marked difference in the frequency @ loyg the ten students between the
pre-test and the post-test. The total number otimences for all students was 674
for the pre-test compared to 1000 for the post-td@stis clearly shows a considerable

effect from the teaching of communication strategespecially for some students as,
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for example, student 4 whose frequency of use isn2the pre-test and increases
sharply to 106 in the post-test. Also, studenivBose frequency of use is 20 in the
pre-test shows a dramatic increased 76 in thetpest-

Moreover, the findings from the present study iatkcthat the frequency of
use of communication strategies by the ten studdmtshatically increased after the
training while for some students in particular,aldy students 4 and 9, there is seen
to be an even greater effect from the teachinghefdommunication strategies, as
their frequency of use increased considerably enpibst-test. In order of frequency of
use, pause fillers and hesitation devices were usedmost followed by back-
channels, requests for clarification and circumtimns respectively in the pre-test,
the post-test. Therefore, the teaching of commuioicastrategies can be seen to have
had a significant result in the learners makingatge use of communication
strategies.

Furthermore, the development of the four commuiaoastrategies from the
present study are presented in tables 4.6 to 409vbe
Table 4.6: A Comparison of the Total Number of Back-chantéded appropriately,

inappropriately and incorrectiythe Pre-test and the Post-test

Back-channels Pre Post

Appropriate 64 (24%) 199 (76%)
Inappropriate 25 (34%) 49 (66%)
Incorrect 66 (40%) 99 (60%)

Table 4.6 shows a comparison of the total numbebawfk-channels used
appropriately, inappropriately and incorrectly re tore-test and the post-test. For the
category of appropriate use of back-channels thene 64 usages in the pre-test.

This number increased by 521% in the post-test timtad of 199 usages. However,
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for the category of inappropriate use, the numlbarsages was much lower with 25
usages in the pre-test, which increased by 32%9toséges in the post-test. For the
category of incorrect use, there were a higher raxnob usages for the pre-test than
for the other categories with a total number 6@isTincreased by 20% to 99 usages
in the post-test. Thus the overall pattern for lhek-channels is similar for each of
the three categories of use: the number of usaggeases from the pre-test to the
post-test. The overall number of appropriate usagdiigher than for the other two
categories.
Table4.7: A Comparison of the Total Number of Pause fill@nsl Hesitation

Devices Used appropriately, imappiately and incorrectly in the Pre-test

and the Post-test

Pausefillers & Pre Post
Hesitation

Devices

Appropriate 251(44%) 326 (56%)
Inappropriate 157 (41%) 225 (59%)
Incorrect 34 (50%) 34 (50%)

Table 4.7shows a comparison of the total number of pauderdiland
hesitation devices used appropriately, inapproggaand incorrectly in the pre-test
and the post-test. For the category of appropuaeefor pause-fillers and hesitation
devices, there were a large number of usages iprégest (251). This increased by
12% to 326 usages in the post-test. For the catefonappropriate use, the number
of usages for the pre-test was substantially lothem that for the appropriate
category with a total of 157. This increased b$oli® a total of 225 usages in the
post-test. As regards the incorrect category, bmmber of usages was relatively

small with 34 for both the pre-test and for thetgest. The overall pattern for pause-
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fillers and hesitation devices is fairly similarttzat for back-channels, with increases

in the appropriate and inappropriate categorias fitve pre-test to the post-test.

Table 4.8: A Comparison of the Total Number of Requests flari@cation Used

appropriately, inappropriatelydancorrectly in the Pre-test and the

Post- test
Requestsfor Pre Post
Clarification
Appropriate 25 (39%) 39 (61%)
Inappropriate 10 (83%) 2 (17%)
Incorrect 5 (100%) 0 (0%)

Table 4.8 shows a comparison of the total numbeegquests for clarification
used appropriately, inappropriately and incorreatlythe pre-test and the post-test.
For the category of appropriate use, there wereugiges in the pre-test which
increased to 39 in the post-test. For the inappatgcategory of use, there were 10
usages in the pre-test which declined to 2 usagdbe post-test. The number of
incorrect usages was very low with 5 for the pig-8and none for the post-test. Thus,
the overall pattern of usage noted above for b&ekoels and pause fillers and
hesitation devices with an increase from the pséitethe post-test can only be seen
in the category of appropriate use for requestsctarification. The other two
categories for inappropriate and incorrect use shalecline in the post-test, although

the number of usages is very low.
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Table 4.9: A Comparison of the Total Number of Circumlocusddsed

appropriately, inappropriatelydancorrectly in the Pre-test and the

Post-test
Pre Post
Circumlocutions
Appropriate 16 (53%) 14 (47%)
Inappropriate 10 (56%) 8 (44%)
Incorrect 11 (69%) 5(31)

Table 4.9 shows a comparison of the total numbetircumlocutions used
appropriately, inappropriately and incorrectly re tore-test and the post-test. For the
category of appropriate use, there were 16 usafgeiscamlocutions in the pre-test,
which declined to 14 in the post-test. For theegaty of inappropriate use, there
were 10 usages of circumlocutions in the pre-tésthvdecreased very slightly to 8 in
the post-test. As regards the category of incouse, the number of incorrect usages
for the pre-test was 11 which decreased to 5 #pthst-test. Thus the overall pattern
for the use of circumlocutions is a decrease fthenpre-test to the post-test for all
categories of use.

If we compare the overall pattern of usages fohe#Hche four categories of
back-channels, pause fillers and hesitation deyiceguests for clarification and
circumlocutions, we can see that the overall patigeffor an increase in usages from
the pre-test to the post-test. This overall patierclear for back-channels and pause
fillers and hesitation devices, but is only obsbtgan the appropriate category of use
for requests for clarification and the pattern éacumlocutions is different from all
the other strategies as there is a decrease fremréatest to the post-test for all three

categories of use.
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4.2 Strategic Competence

To answer research question two, which is, “How slndents use
communication strategies in their conversationrdfte training?” the frequency of
use of the communication strategies was calculatetialso the extent to which the
communication strategies were successfully uselde résults from the pre-test and
the post-test were categorized as appropriate progpate or incorrect to find out
how accurately students use the strategies in tbewersations.

To determine whether there was a significant défiee among these three
categories of communication strategies used inpiteetest and the post-test, the
Analysis of Variance was used. Also, the Scheffgtfmoc comparison technique was
performed to find out the significant differencestieeen the three categories which
were appropriate, inappropriate and incorrect use.

It is evident from Table 4.8 below which shows tl@mparison of the total
number of communication strategies used in theetloategories of appropriate,
inappropriate and incorrect use in the pre-test, thithough all students used
communication strategies more appropriately thappnopriately or incorrectly, the
percentage use of the communication strategidseirtategories of inappropriate and

incorrect are high.
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Table 4.10: A Comparison of the Total Number of Communicat®irategies Used

Appropriately, Inappropriately and Incorrectly etPre-test.

Student Appropriate  Inappropriate I ncorrect Total
Use Use Use

1 58 50 5 113
2 73 32 22 127
3 43 10 7 60
4 12 6 8 26
5 a7 38 24 109
6 40 26 35 101
7 23 8 3 34
8 40 23 10 73
9 13 7 0 20
10 7 2 2 11

Average 35.6 20.2 11.6

Furthermore, the ANOVA analysis results in the f@#-reveal a statistically

significant difference between the categories girapriate and incorrect use at .05

level (F = 5.18, p < .05), also, the Scheffe past-tvas calculated, but no significant

difference was found between the categories ofgpjate and inappropriate use or

between the categories of inappropriate and incouse ( see Table 4.11).

Table4.11: ANOVA and Scheffe post hoc Results of Categoryddénces in the

Pre-Test.
Category Subset (1) Subset (2) F Sig
Appropriate 35.60 5.18 .012*
Inappropriate 20.20 20.20

Incorrect

Figure 4.1 below shows how the students used theremication strategies

before the training and it is evident that all #tedents used the communication

strategies more appropriately than inappropriabelincorrectly. However, it can be

seen that the students falls into three main gratlyesfirst group shows considerably
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more appropriate usages than inappropriate orrecb(students 2, 3, 7, 8, 9, 10), the
second group shows the slightly more appropriadéges than inappropriate (students
1 and 5) and the third group shows the slightly enancorrect usage than

inappropriate (students 4 and 6).
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Figure4.1: Percentage of Communication Strategies Used iRtbelest for All
Students.

If we compare the total number of communicatioratsgies used by each of
the students in the three categories of appropringgpropriate and incorrect use
following the training, we find that in the possteall the students used the
communication strategies more appropriately thappnopriately or incorrectly as
shown in Table 4.12 below. It should be noted, énav, that for Student 6 the
number of appropriate usages and inappropriateessagre almost the same, 52
compared to 51, while Student 5 also had a highbmunof inappropriate usages

compared to appropriate usages, 50 to 58. Nevesthehe average numbers for the
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categories of appropriate, inappropriate and ire@bruse are 57.8, 28.4 and 13.8
respectively, which show that overall the avera@eamgpropriate to inappropriate

usages was approximately 2:1, with the average eund§ incorrect usages

representing only about 14% of the total numbarsafges.

Table4.12: A Comparison of the Total Number of Communicat®irategies Used

Appropriately, Inappropriately and Incorrectly metPost-test.

Student Appropriate Inappropriate Incorrect Total
Use Use Use

1 58 37 5 100
2 51 13 10 74
3 44 24 8 76
4 88 3 15 106
5 58 50 20 128
6 52 51 20 123
7 57 21 8 86
8 66 48 35 149
9 55 18 3 76
10 49 19 14 82

Average 57.8 28.4 13.8

Moreover, the ANOVA analysis results for the pastt show a highly
significant difference for all categories at .0¥de(F = 28.68, p < .01), also, the
Scheffe post-hoc was calculated, but there wasgrofisant difference between the
categories of inappropriate and incorrect use (sdde 4.13).

Table4.13: ANOVA and Scheffe post hoc Results of Categoryddénces in the

Post-Test.
Category Subset (1) Subset (2) F sig
Appropriate 57.80 28.68 .000**

Inappropriate 28.40
Incorrect 13.80
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If we compare the percentage use of the commuaicatrategies for each of
the 10 students, as shown in Figure 4.2 below, are see clearly that, with the
exception of Students 5 and 6, and to a lessene&tall the students show that they
used the strategies substantially more appropyi#iti@n inappropriately and with the
exception of Student 9, with relatively few incatre@sages, although Student 4 shows
more incorrect than inappropriate usages. It isleav, therefore, that the students
used the communication strategies more appropyidiben in the pre-test and also
comparing the categories of inappropriate and meobruse, for example, it is clearly
seen that the percentage use of the communicatrategies in the category of
appropriate use for students 4 and student 9 haaraalically increased and sharply
decreased in the categories of inappropriate acorri@ct use compared to the pre-
test. Nevertheless, the percentage use of the comation strategies in the

categories of inappropriate use and incorrect usestdl quite high in overall terms.
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Figure4.2: Percentage of Communication Strategies Used iRdbeTest for All Students.
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4.3 The Retention of Communication Strategies

To answer research question three, which is, “Hawtlde students use
communication strategies in the delayed post-tesit?is possible to examine the
retention of the communication strategies by faogsin the ability of the students to
use the communicative strategies in a delayed tesstwhich was carried out one
month after the end of the training. During thisemrening period the students did not
have any opportunity to practise their communicatgirategies at all. Thus by
comparing the post-test results for the categosfeappropriate, inappropriate and
incorrect use with those of the delayed post-teist possible to determine the extent
to which the students were able to retain the comaoative strategies they were able
to use in the post-test. The analysis of ANOVA &atieffe post hoc were employed
to find out the significant difference between these categories of communication
strategies used in the delayed post-test. Thdtsesulicate a highly significant
difference between the categories of appropriat@ppropriate and incorrect use at
.01 level.

It is evident from Table 4.14 below which shows toenparison of the total
number of communication strategies used in thretegosies of appropriate,
inappropriate and incorrect use in the delayed-msitthat, although all the students
use communication strategies more appropriately thappropriately or incorrectly,
the percentage use of communication strategiefl sagegories for all strategies are
less than in the post-test. However, if we complaeeaverage of the percentage use
of communication strategies in the categories gir@griate use and incorrect use

between the delayed post-test and the pre-tesgwlage for appropriate use in the
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delayed post-test is higher than in the pre-tedtfanthe category of incorrect use it
is less than in the pre-test (see Tables 4.10 dt).4
Table4.14: A Comparison of the Total Number of Communicatiirategies Used

Appropriately, Inappropriate@gd Incorrectly in the Delayed Post-test.

Student  Appropriate Inappropriate Incorrect Total

Use Use Use
1 53 45 5 103
2 42 14 5 61
3 38 14 2 54
4 36 6 5 47
5 53 51 11 115
6 53 35 14 102
7 69 55 9 133
8 53 61 15 129
9 28 20 4 52
10 27 6 6 39
Average 45.2 30.7 7.6

Moreover, the ANOVA analysis results for the pasttreveal a highly
significant difference for all categories at .0¥de(F = 16.75, p < .01), and the
Scheffe post-hoc was calculated, but there wasgrofisant difference between the
category of appropriate and inappropriate use Tadée 4.15).

Table4.15: ANOVA and Scheffe post hoc Results of Categoryddénces in the

Delayed Post-Test.

Category Subset (1) Subset (2) F sig
Appropriate 45.20 16.75 .000**
Inappropriate 30.70

Incorrect 7.60

Figure 4.3 below shows how the students used conwuation strategies in the
delayed post-test and it is evident that all thedsihts used the communication
strategies more appropriately than inappropriatelyncorrectly. Moreover, in the

category of incorrect use, the percentage use ofnumication strategies in the
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delayed post-test sharply decreased compared tpréiest and the post-test (see
Figures 4.1, 4.2 and 4.3). Itis clearly seen the percentage use of communication
strategies in the category of appropriate use fadent 3 and student 10 has
dramatically increased and sharply decreased ircaibegories of inappropriate and

incorrect use compared to the post-test (see figixe
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Figure 4.3: Percentage of communication strategies used iDéteyed Post-Test for

All Students.

4.4 Descriptive Analysis of the Results of Communication Strategies
Training
Data regarding the usefulness of the communicattoategies training were

obtained from the classroom observations, informt@rviews and a questionnaire

which elicited the students’ opinion about theirag programme. The results
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are introduced and then described qualitatively.

To answer research question 4 which were the stsidepinions concerning
the training in the use of communication strategibe results of the classroom
observations and the results of the interviews @resented descriptively and
Cronbach’s Alpha Reliability was calculated and @nalysis of the questionnaire and
the results were presented quantitatively and tatiaiely as follows:

Before the training programme, all the studentskt@o semi-structured
interview in order to find out their language poidincy in English, using the fluency
scale for the Common European Framework (Fulch@®32p. 112). The results
reveal that most of the students were in the basér level (Al- A2+) whilst a few
were in the lower independent user category (B1)- BBwever, this test was unable
to discriminate clearly between the different levet the students. For this reason, the
test was not administered to the students a setomafter the completion of the
course as it was considered very unlikely to shoy @ifferences in their level of
proficiency.

It was observed that from the beginning of the seuthat this group of
students were enthusiastic and highly-motivatedak® the opportunity to develop
their oral proficiency in English. For examplegtd was 100% attendance at all
training sessions, although there was one abseocethe informal interview before
the pre-test because of a change of volunteer.rthémore, most students arrived
early for the class, although it was held latehia afternoon, and all the students were
willing to stay longer than expected in order tangbete the recordings of their
dialogues. They also carried out all the tasks @ensiously, including practicing the

dialogues with their partners many times, which paras favorably with many other
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conversation classes at SUT, where students so®roftipracticing their dialogues
(communication from the class teacher).

With regard to the training in communication stgas, it was observed that
the students made considerable efforts to usedtmnainication strategies that were
being taught and that they also used the new gtestghat had been taught in
subsequent sessions so that, by the end of th@ngaprogramme, some students
were using all the strategies that had been taagthtsome students who tried very
hard improved a lot, although sometimes they sidled the strategies either
inappropriately or incorrectly. Therefore, it wasncluded that the language
proficiency in English for all students was imprdweompared to at the beginning of
the training programme as they were able to usenuamcation strategies more
appropriately than inappropriately or incorrectfieathe training.

The results of the informal interviews conductedmiediately after the
recordings on four separate occasions showed hmatstudents felt the listening
dialogues and the video tapes which showed autheativersations provided useful
examples of the use of communication strategieshvthey were able to adapt for
use in their daily lives. In some of the dialogtlesy found that there was a lot of
unfamiliar and difficult vocabulary, for exampldet dialogue on the topics called

Appearances and Ceremonies.

Students complained that because they were not toséeing recorded, it
made them nervous so they did not perform as vgethay might have done. Some
students commented that they even forgot what they planned to say in their

dialogues.
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The results from the questionnaire indicate thatdtudents thought that a 30
hour training period was suitable for the learnofgcommunication strategies and
they said they felt nervous before the training amidile doing the recording.
Furthermore, most of the students believed that the well on the recordings, but
they agreed that they would have done better i tied recorded the dialogues on
another day. Nevertheless, all the students dgres their training allowed them to
show their ability in English. Nearly all the stude agreed that they liked making the
recordings and they did not think that making tlemn dialogues was too difficult. It was
found that all the students agreed that the peadimlogues were related to the strategies
in the training. The video tapes showing authest@mples of communication strategies
were considered interesting by the students. Kinall the students believed that the
training improved their speaking ability so theyrevpleased with the training and they
also agreed that the topics chosen for the traivweig useful. Six students thought that
back-channels were the most useful strategy, fiudests thought that requests for
clarification were a useful strategy, five studahtsught that pause fillers and hesitation
devices were less useful strategies while modtettudents thought that circumlocution
was the least useful strategy. Most of the studeatesi their language proficiency as
good or average after the training whilst one studated herself as fluent. Only two

students considered their proficiency as poor #feetraining.

Summary
In summary, this chapter shows the results of tesgnt study. The types of
communication strategies and the frequency of tmngunication strategies used in

the pre-test, post-test and the delayed post-tegprasented. The significance of the



94

communication strategies used after the training walculated using the Paired
Sample t-Test, one-way Analysis of Variance andStleeffe post hoc and the results
were discussed. Also, the results of the classrobservations, the results of the
interviews, the results of the analysis of the tjoasaires and the students’
comments on the training programme are presentadtiggatively and qualitatively.

The next chapter presents a discussion of thengseasults of this study along with

some general recommendations.



CHAPTER 5

DISCUSSION

This chapter presents a discussion of the reseftsrted in chapter four in
relation to related theories concerning the useoaimunication strategies and to the
previous studies reviewed in chapter two. Firdthg instructional model is described
to show how the components of the research progeamene developed. Secondly,
the relationships of types of communication stri@®and their frequency of use,
strategic competence, the retention of communicadioategies and the results from
the research questions are discussed with regdhe tesearch questions presented in
chapter one. Thirdly, some sample dialogues froentthnscriptions in the present
study as well as some recommendations for theduttiinally, the results from the

triangulated methods of data were discussed qtiadita.

5.1 Instructional Model

Developing the Kemp, Morrison and Ross Model ()9@4design effective
instruction for this study benefited both the reskar and the learners in many ways.
The researcher herself carried out a situationalyais to find out the learners’
problems in order to develop an appropriate teaciplan and then looked at the
learners’ background in English using the semiestmed interview. Then the
communication strategies for the training were enot help the learners to solve

their communication problems. After that suitatdpics for teaching were selected
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and put in sequence. Moreover, the appropriatdadst for teaching were chosen
before writing the instructional materials, there tinstruments provided were
evaluated, and the proper resources were prepackdirally the instruments were
tried out. In the pilot study, the instruments &versed and the reliability of the
instruments was calculated. However, to preveatldarners’ remembering what
they did in the previous test, the instruments usdlde main study were developed as
the instruments used in the pilot study did nothet learners use the communication
strategies frequently and also, the topics in éséstwere not appropriate as they were
the same as in the practice dialogues, so, thendemarknew in advance which
communication strategies they would have to usais meant that the language used

would not be as authentic as it should be.

5.2 Types of Communication Strategies and their Figuency of Use

The investigation of teaching communication streegin this study
concerned four communication strategies, namelk-ohannels, pause fillers and
hesitation devices, requests for clarification amdumlocution. A data analysis was
conducted of the frequency of use of the commuicastrategies used in the pre-
test, post-test and delayed post-test. The remut=sal a highly significant difference
in the frequency of use of the communication stjigge Also, the findings from the
present study indicate that the frequency of useoofimunication strategies by the
ten students dramatically increased after the itrgimnd the most frequently used
communication strategies were pause fillers anddtes devices, followed by back-

channels, requests for clarification and circumtmsu respectively in the pre-test,
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post-test and the delayed post-test. Moreovemtkarrences of the frequency of use
of the communication strategies for some studdetyly shows a considerable effect
from the teaching of the communication strateg@sexample, students 4, student 7,
student 8, and student 9 whose frequency of ustheofcommunication strategies
increased noticeably in the post-test with 106,18®, and 76 usages compared to the
pre-test with 26, 34, 73, and 20 usages (see Hab)ewhich indicates that after the
training, these students tried to use more comnmatinit strategies in their
conversation in order to avoid communication breakas or to help them keep the
floor during the communication process.

Furthermore, from the examination of the observatlata, we can see that
some weak students gained considerable benefit thmmtraining programme and
developed their skills in using communication sgas, especially those who tried
very hard and used a lot of communication strategighout being interrupted by
their interlocutors or the teacher as interruptimgorrecting more than is necessary
might undermine their confidence (Willis, 1996b). dmilar point is made by
Savignon (2001), as cited in Asato, 2003, who ermsiglka that by encouraging
learners to ask for information, to seek clarificaf to use circumlocution and
whatever other linguistic and nonlinguistic res@sr¢hey could master, they learn to
negotiate and to stick to the communication tadkaad.

Also, learners learn best by doing and by actiygeexentation (John Dewey,
as cited in Brown, 2001) and “they (students) diecdanguage principles by trial
and error, by processing feedback, by building tlypses, and by revising these
assumptions in order to become fluent” (Brown, 202138). Similarly, Faerch and

Kasper, 1983a, 1983b, Bialystock, 1990, and Shu001, claim that learners need
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explicit instruction in speaking in order to gratlyadevelop their speaking skills

which can only be acquired through extensive amdien practice to enable them to
make choices about how to achieve their goals hseldping an alternative plan

through the use of an achievement strategy. Funibvee, learners use

communication strategies in order to compensataheir imperfect mastery of the

language when faced with a communicative need (Byd®87; Ellis, 1985 as cited

in Gabrielatos, 2002).

A statistical analysis using the Paired SamplegstTshows a significant
difference at .01 when comparing the pre-test whin post-test, which means that
teaching communication strategies made a signfifichfierence to the learners
making greater use of communication strategies.

However, there were some students whose frequentyuse of
communication strategies decreased in the postitesthe delayed post-test. Student
2, for example, whose frequency of use of commuivicastrategies was 127 in the
pre-test, 74 in the post-test and 61 in the delgpgst-test (see Tables 4.5 and 4.14).
This might be because she was the best in the grnadpshe learned how to use
communication strategies appropriately, so shendichave to use a large number of
communication strategies in her conversation, esfhg@ause fillers and hesitation
devices, which are necessary when students wagaitotime, and circumlocution
which is used when students want to explain sorfiewt words to their dyads in a
simple way. Also, the graphs shown in Figures 4.2,and 4.3 indicate that she used
the communication strategies more appropriately thappropriately and incorrectly
in the pre-test, post-test and delayed post-tésie following is an example of how

student 2 used communication strategies in thetpsst



99

S2:Now | have got some words about the equipmentikitohen.

S1: Um-huh.

S2: Um-huhlt’s an electric electric equipment electric...

S1: [Electric equipnt?]
S2:Uh-huh It use for er...use for roast chicken or cagkiood.

S1: Or cooking food...

S2: [Can you guess what is it?]

S1: Um...I'm sorry, | (laughs) er...could you could yexplain it er...it's er...
S2:Um...

S1: [roast chicken?]

S2:Yeah, it's look like a box. Uh-huh, it look likebax.

S1: Yes.
S2: Uh-huh.
S1: [Microwave?]

S2:Yes.(both laugh}hat’s right, right. (both laugh) You can guess. (both laugh).
In the delayed post-test student 2 used less cangation strategies in her

conversation than in the post-test, but more apmtgby as the frequency of use of

communication strategies in terms of appropriagewas 42, while in terms of

inappropriate use and incorrect use were 14 argdfectively (see table 4.14), for

example,

S2: Hi Dang, | have some word to ask yBu... if somebody kick you. And what do

you feel?
S1. [laughs] Okay, I'may.

S2: Ohthat’s right (both laugh) It ...is it true, is it er...easy word?
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In conclusion, the findings from the present stuelyeal that the frequency of
use of communication strategies used by most oftidents dramatically increased
after the training, although there was one studshbse frequency of use of
communication strategies decreased in the postatestthe delayed post-test, but
whose number of appropriate usages was greatettibarumber of inappropriate and
incorrect usages. Also, the results of the teacbincommunication strategies shows
a highly significant difference in the frequency afe of the communication
strategies, therefore, the teaching of communinastrategies results in learners

making greater use of communication strategies.

5.3 Strategic Competence

Strategic competence is described as the learabibty to use verbal and
nonverbal strategies in order to avoid communicaticeakdowns (Canale and Swain,
1980 as cited in Nakatani, 2005). It is evideotrfrthe findings in the present study
that in the pre-test, the students could not use ¢bmmunication strategies
appropriately or correctly. This might be becaus$elagk of practice or lack of
confidence in using the strategies and also adh&kowledge of the target language.
They do not have the ability to use metacognititrategies consciously in order to
solve language-related difficulties in communicatisituations which occurs when
learners change their original communicative gowl rheans of some kind of
reduction of achievement strategies, which includesumlocution, requests for

clarification and fillers and hesitation devicesaf@le & Swain,1980; Faerch &
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Kasper, 1983a, 1983b; Bachman & Palmer,1996). €fbes, in order to cope with
difficulties that arise in oral communication iretforeign language, learners need to
use a variety of communication strategies (Coh&g8,1®’'Mally & Chamot, 1990;
Wenden,1999).

However, the results from the present study shaw itiost students use the
communication strategies more frequently and mppeapriately in the post-test than
in the pre-test and, in terms of incorrect use,fteguency use of the communication
strategies declined dramatically in the post-tddowever, in terms of inappropriate
use the frequency of use slightly increased impths-test (see Table 4.12).

Moreover, the transcription analysis of the audicerdings (without the
correction of the errors) reveals that the studemgs more fluent and more
appropriate communication strategies in the padt-tban in the pre-test. The
following are examples of circumlocution used bydseint 4 in the pre-test compared
to the post-test. The words in italic are the stu® appropriate uses, words in bold
are the student’s inappropriate uses, and undenorels are the student’s incorrect
uses.

5.3.1 Communication strategies used by student 4 the pre-test

S4:When you go to supermarket you want to to in to upsir what do you
what do you go? (laughs) what do you ggstair when you supermarket?

S3: Um.. lift.

S4: No.

S3: Er...

S4: It's...

S3: Electric stair?
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S4: (laughs) Electric staim..you... (laughs)
S3: Moving stair. Um... | |  don’t know | don’t knowhat is er... what is it?
S4: Or..(Thai) an escalator.
S3: Es...
S4: An escalator.
S3: Escalator?
S4: Yes.

It is noticeable that in the pre-test student 4dusely one circumlocution
which was not appropriate as she had not received teining in the use of
communication strategies. However, in the podt-tée frequency and the
appropriate use of the communication strategiesd ugy student 4 increased
dramatically (9 appropriate back-channels, 6 apjeitg pause fillers, 1 appropriate
request for clarification and 1 appropriate circaauition) with a few incorrect usages
(5 incorrect back-channels) as shown in the example

5.3.2 Communication strategies used by student 4 the post-test
S4: Hi Pooky.

S3: Hi Pim.

S4: How do you do?

S3: I'm fine and what about you?

S4: Um-huhUm...1...could you..I would like to explain to you...
S3: Uh-huh.

S4: Uh-huhthis word iser...if you run very quickly.

S3: Uh-huh.

S4:Er...what do you feel?
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S3: Um...I think | feel tired.

S4: Oh,

S3:  [Isitall right? Is it right?]

S4:That's right.

S3: Oh, thank you, it's very interesting.

S4:Uh-huh.

S3: [It is very interesting word.]

S4:Um...what about you?

S3: Um...I try to explain some word to you. When yaidich a cold...

S4:Um-huh.

S3: catch a cold? You er...er...it's called you...you whar... you you are...bla bla
bla. Do you know?

S4:Er...I I'm sorry. (laughs)

S3: When you er...have when you catch a cold or wieerer...stomachache,...

S4:Uh-huh.

S3: headache,...

S4:Uh-huh.

S3: you cannot go go to work.

S4:Uh-huh.

S3: Uh-huh. Er...you say to...anot... to er...another yaubda bla bla. Do you know
this word?

S4: Uh-huhUm...I 'm sorry | think 1 ill.

S3: Oh no, It's the...another word....

S4: And I...
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S3: [but it's the same word.]

S4:1and | ldon’tlIdon’t know if | | don’t kn@. Could you tellcould you explain
me it's again?

S3: Uh-huh. When you has a cold,...

S4:Uh-huh.

S3: When you er...stomachache,...

S4:Uh-huh.

S3: You headache,...

S4:Uh-huh.

S3: We call...we sick.

S4:Uh-huh I to...

S3: Is it clear?

S4: Oh...(laughs) reallyPhank you.

S3: Okay.

It is evident from the example shown above thatahiéity of the students in
using communication strategies improved after thaing as the students were able
to use the communication strategies more appr@byiatHowever, in the delayed
post-test, the frequency of use of the communinastrategies for all students
decreased, but on the other hand, all of them wble to use the communication
strategies more appropriately and less inappraglyiand incorrectly than in the pre-
test.

As regards the use of particular strategies, alilestts in the pre-test mostly
used pause fillers and hesitation devices and bhaknels, with only a few requests

for clarification and circumlocution (442 pausdeiik, 155 back-channels, 40 requests
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for clarifications, 35 circumlocutions). Some exdes of the communication
strategies used in the pre-test follow:
5.3.3 An Example of a Dialogue in the Pre-test

S2: Hello Dang, | have some article for our twohuhrthis wordum...it means
when you go alone and you. har...and then it it hagr...some person to
er...attack you to to push yar...what do you feél

S1:Um...... | feel... | feel... | feel angry.... feel angry.

S2:No no angry before angry | think you have to fbel before.

S1:Um...(laughs) I'm sad.

S2: No not not sad.

S1: No sad (laughs) | want to | want to people meép

S2: Er..(Thai)... yeswhen yoter...if you want to t@r... many people to help you,
you have to feel this befor€ér... (giggles) Do you know? (unclear) this word?

S1:Er...um...er...er...er...afraid.

S2: Afraid er...(both laugh) like.

S1: (laughs) Afraid.

S2:Er...er...like um...um...afraid not not not afraid.

S1: [But not afraid?]

S2:Uh-huh.

S1:Um...l1 don't like er...word you talk me.

S2: Er...

S1: Er... whater... er...I'm I'm understand me | not word.

S2:Er...doer...if you don’t if you want to know this word | witell you, it is

fri...frighten.
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S1: frighten.

S2: Frighten frighten.

S1: Frighten.

S2: Oh, I'm so sorry frighten, f-r-i-g-h-t-e-n.
S1: Thank you. (both laugh)

S2: You're welcome.

All the words in italics show appropriate use, worth bold show
inappropriate use and underlined words show incoriese of communication
strategies. The students produced this conversatithe pre-test before the training,
and it is noticeable that the students used aflebmmmunication strategies, such as
back-channels, pause fillers and hesitation deyiceguests for clarification and
circumlocutions, but there were also a large nundfenappropriate and incorrect
usages. Some students used pause-fillers anchtim@sitlevices more than a native
speaker would normally do, when they didn't knowatvto say (this may be due to
poor language ability), and it is noticeable thHs students who could not respond
appropriately, frequently laughed excessively iadtef answering the question, as it
is a cultural reaction to embarrassment which feint from what is cited in
Wanaruk (1997) who argues that “laughter is one tyfobback-channel which displays
consensus among interlocutors (Jefferson, 1979hen\a speaker laughs, it means
that s/he understands the message and signalehigérsonal response as well”.

Moreover, some of the students tried to use cirogntions in the pre-test, but
they could not use any appropriate examples otigitocution at all, student 1 for
example. The following excerpt shows how studeniséd circumlocution in the

pre-test.
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S1:When you er... excite or when you see flower youyhapg happy
very much example happy very much happpyha

S2: (laughs) | don’t know (laughs) | don’'t knowepke tell me.

S1: Okay, the word is sleepy.

In the post-test, all the students still used thle various types of
communication strategies to enhance the effectsenef their communication
strategies and to achieve pragmatic goals witlcargelanguage in appropriate ways
(Canale, 1983; Bialystok, 1990), but they used tsutbglly more pause fillers and
hesitation devices which were also problem-sol\stgtegies (Dornyei, 1995) and
back-channels than requests for clarification amdumlocution (see Table 4.4).
There were 585 pause fillers and hesitation deyigdé48 back-channels, 41 requests
for clarifications and 27 circumlocutions. The sea why they used all types of
communication strategies, but they used two stredegamely back-channels and
pause fillers and hesitation devices, more than dtieer two strategies, namely
requests for clarification and circumlocutions, &ehat the activities provided
offered them opportunities to use all the stratggeit when they did use them they
could not use them appropriately, for example:

5.3.4 An Inappropriate Use of Back-channels.

S1: Er...when atomic nuclear join together to makavkenuclear...
S2: [Uh-huhUh-huh]

S1: This result in enormous release of energy.

S2: Enormous?

S1: Enormous er... of energy, but it can only taleeglat very high

temperature.
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S2: Uh-huh.
5.3.5 An Inappropriate Use of Pause Fillers and Héation Devices.
S1: Er...MSN.Com i®r...a web siteer... talk about to your friend
and everybody.
S2: Uh-huh. Why do you like this web site?
S1: Er...er... because | liker... MSN.Com becauser... it talk
my friend send photo to my friend and samgy friender...
and in save money.
S2: Uh-huh. Er... if | want to use this programme.édhis web
site, how should | do?
S1: Er... the first yoer... the first you must haver... e-mail
address.
S2: Uh-huh.
5.3.6 An Inappropriate Use of a Request for Clariftation.
S1: Pim, | have been reading an interesting aréibleut the Congruence.
S2: Uh-huh. Could you please explain to me?
S1: Yes, of course. Um... when the two geometrigairé are exactly
the same size.
S2: Um-huh.
S1:Is it clear?
S2: Um... I I think | don’t clear.Do you (laughs) do yowagain, please?
5.3.7 An inappropriate use of circumlocution.
Sl:It's it’'s look like the box on your on your top. Look like the box on

your top and have feel freshy.
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S2: Excuse me, it's not it's not clear. Um... whatydu mean something

make me fresh?

S1:It's make wind, but it's the box on the top.

S2: Oh, | think it's a air-condition.

Also, in one of the activities in which they haduse circumlocution, they read
the definition given instead of simplifying, for @xple:

S1: Synchromesh, a system of gear. | have beemgead interesting article about
Synchromesh.

S2: What is it?

S1:Synchromesh is a system of gear-changing (mispronoced) in motor
vehicles (mispronounced) in which the gear vaels (mispronounced) move at
the same speed to to to make the changing gmionounced) of the gear of the
gear easier and smooth.....smoother (mispronooed) easier and smoother
(mispronounced)Okay, spell please?

S2: It is a system of gear-changing (mispronoungedjotor vehicles
(mispronounced) in which the gear wheels inoisounced) move at the same
speed to make the changing (mispronouncetieofear easier and smoother.

S1: Okay, correct.

However, the topics only offered a few opportigsitfor the use of some of
the communication strategies, such as requestsldafication and circumlocution,
The students with a higher proficiency of Englistrevable to use the strategies more
appropriately than the weaker students as one reighect. The following excerpts
show how the students with a high proficiency oflsh performed when they used

communication strategies in their conversation.
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5.3.8 Appropriate Uses of communication strategies
5.3.8.1 An appropriate use of back-channels.
S1: I have been reading an interesting article eNoglear Fusion.
S2:Uh-huh
S1: Do you know, do you know about it?
S2: Er...no, | don’t know.
S1: Okay, er...l explain to you, er...when atomic nacijein...together to make
heavy nuclei.
S2:Uh-huh

It is clear from this that student 2 is able te back-channels appropriately
because she is showing her partner that she ewioly what is being said, instead of
simply using a non-verbal device (nodding) or ranmg silent, like some of the other
students.

5.3.8.2An appropriate use of pause fillers and hesitatievices.
S1:Er...Hydrography is refer to the science of making rabpcean,
lake, and river, is that right?
S2: Yes, Okay right.

As this technical term is quite difficult, studdéntvanted to gain time to think
for a moment before explaining the definition te imterlocutor so she used a pause
filler.

5.3.8.3 An appropriate use of requests for clatfon.
S1: Oh, what kind of song do you like?
S2: Actually, I like country song.

S1: Ar...(Thai) that sounds interesting. Er...,but Borry | don’t
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knowCould you tell me what country song is?
S2: Yes, of course.

It can be seen in this excerpt that student 1 @hsdme help, so she used a
request for clarification appropriately to ask lfi@lp in this conversation.

5.3.8.4 An appropriate use of circumlocution.
S1:1 have got some words about the equipment initbledn.
S2: Um-huh
S1:It use for er... use for roast chicken or cookingdfoo
S2:Um... 'm sorry, | er... could you could you explai?
S1:Yeah,it's look like a box.
S2: Microwave?
S1: Yes, that's right.

It is clearly seen that student 1 is trying to aseumlocution to help his
interlocutor and he eventually succeeded, so tesloctutor was able to guess what
the word was.

Interestingly, the weaker students used the sgfiedefar more frequently, but
also less appropriately. However, the level ofrappateness of the weaker student
(student 9) improved considerably (55 appropria@ges in the post-test compared to
13 appropriate usages in the pre-test). The wealesll the students (student 4)
shows a dramatic increase in the frequency of tsdl the strategies (88 in the post-
test compared to 12 in the pre-test) with a cooedmg improvement in
appropriateness. This reflects the general inereasonfidence in the use of English
of all the students following the training prograeamOn the other hand, it indicates

that learners could not use conceptual strategibgh is explained as a process of
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analysis by means of utterances fitting traditiatedcriptions, such as circumlocution
(Kellerman & Bialystok, 1997). However, accordit@the statistical analysis, the
level of significant use of the communication saes between the pre-test and the
post-test in terms of appropriateness showed alyhgjgnificant difference at .01
level which means that the students used the coneamion strategies more

appropriate in the post-test than in the pre-test.

5.4 The Retention of Communication Strategies

The teachability of communication strategies fosuse whether the training
of a specific strategy effects the quantity and liguaof learners’ use of
communication strategies after the training (O’'MgJl 1990 and Dornyei, 1995 as
cited in Nakatani, 2005). The findings from theegent study reveal that in the
delayed post-test, the frequency of the commumnattrategies used slightly
decreased compared to the post-test, however, stodéents were able to use the
communication strategies more appropriately inddlayed post-test than in the post-
test and less inappropriately and less incorredtly, example, student 3 whose
appropriate usages in the post-test were 44, iogppte usages were 24 and
incorrect usages were 8 compared to 38 appropuidges, 14 inappropriate usages
and 2 incorrect usages in the delayed post-tdst, Atudent 10, whose appropriate
usages in the post-test were 49, whose inappreptisages were 18, and whose
incorrect usages were 14 compared to 27 approjrsgges in the delayed post-test
and in terms of inappropriate and incorrect usdgese was a decrease to 6 and 6

respectively in the delayed post-test.
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5.4.1 The Improvement of Student 10 in the Use ofdmunication
Strategies in the Post-test.

Student 10 is a good student who worked very Han@lighout the training
who was able to acquire communication strategisgyeand use them successfully.
The following are examples of communication stregegised by student 10 in the
post-test compared to the delayed post-test fosdinge activity:

S9: Hi too.

S10: Hi Pee Nok.

S9: Erm...I have a word to explain you, if you knosuycan answer to me.

S10: Yes.

S9: It's mean opposite sad, do you know?

S10: Yes, | knowkr...l think it's er...it's er...happy.

S9: Okay, really? Yes, well.

S10: Thank you.

S9: [That's right.]

S10: And what about your your word that you got?.Eihai) sorry.

S9: And what about you, Too?

S10: Well...I have &r...easy word it’s likeer...when you feel to to sleep...

S9: Uh-huh

S10: [Uh-huhAnd before you sleep what you feel?

S9: Er...I don't really know, can you tell me whathsit?

S10: Yes, andm...whener...you feeler...something like a drowsy drowsy
er...before you want to sleep

S9: Uh-huh
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S10: fnd you feel before that. It's before.]

S9: Uh-huh I think | want go to bed, but | don’allg know the word.
S10:Um...Okay,if you sleep, but not enough enough so, what y&l@ fe
S9: Er...l...

S10:It’s not a tired.

S9: Oh, I'm sorry | don’t really know.

S10: Okay. | will tell you, it's sleepy.

S9: Okay. Thank you.

Interestingly, in the post-test the frequency usdfethe communication
strategies used by student 10 was high as he usagb®priate pause fillers, 3
appropriate circumlocutions, 1 appropriate reqdestclarification, 4 inappropriate
pause fillers, 1 incorrect pause filler and 1 imeot back-channel. Whilst in the
delayed post-test, the frequency use of the conwation strategies was less (3
appropriate pause fillers, 3 appropriate back-chril appropriate circumlocution
and 2 inappropriate pause fillers). Although,emis of frequency of use in the post-
test, student 10 used more communication stratéigaesin the delayed post-test, but
in terms of appropriate use, the communicationtesgtas he used were more
appropriate. Some examples follow of the commuitnastrategies used by student
10 in the delayed post-test.

5.4.2 Acquisition of Communication Strategies by Sident 10 in the Delayed
Post-test.

Student 10 is one of the students with a high praficy of English who

performed well throughout the training and, therefd®ecause he had established a

sound basis in the use of communication strategeesyas in a better position than
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the weaker students to maintain his use of thear #fe training. The following are

examples of communication strategies used by studem the delayed post-test.
S10: This wordvhen you er...receive some some gift, somethingnoething

From other people people, you will you will be.

S9: Er...

S10: [Benice er].

S9: [Er...glad?]

S10: No.

S9: Er...happy?

S10:Yes, that'’s right.

S9: Too, er...l have some word for you, er...it's widrd word is the adverb. When
you er...stay at your home.

S10:Uh-huh

S9: Er...by alone.

S10:Uh-huh

S9: You will feeling, your feeling is er...

S10: Lonely.

S9: Yeah. (both laugh)

S10: Thank you.

It is noticeable that in the delayed post-testiati 10 did not need to use any
requests for clarification, which may be becauseitfiierlocutor used circumlocution
clearly, as she had learned from the training, exabnse his proficiency in English
was good enough for him to be able to use compenssirategies which Poulisse et

al. (1990) define as the strategy that a language @mploys in order to achieve his
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intended meaning on becoming aware of problem#grduring the planning phase
of an utterance due to his own linguistic shortaoysi

Although, in the delayed post-test students usesldemmunication strategies
than in the post-test, they used them more acdyrathich means that the students
had enough knowledge of how to participate in avzeogation and “know how” to use
the target language in order to communicate (Oga9@3; Richards, 1990; Shumin,
2001). However, all the students still used maase fillers and hesitation devices
(475) and back-channels (309) than requests fafickion (22) and circumlocutions
(30). See Table 4.3. On the other hand, it caadsemed that the students were not
able to practice the skills acquired much from tte@ning programme during the
intervening period of one month. However, the stid were able to use the
strategies more appropriately in the delayed pesttthan in the pre-test, but a lot less
incorrectly than in the pre-test and in the ptess$t as there were 76 incorrect usages
in the delayed post-test (see Table 4.14) compiardd 6 in the pre-test and 138 in
the post-test (see Tables 4.10 and 4.12). The ewurob inappropriate usages
increased slightly, from 284 in the post-test t@ 80the delayed post-test (see Tables
4.12 and 4.14). However, in view of the substamtexrease in the total number of
frequencies used overall, this decrease is relgtsraall. Interestingly, as regards the
number of appropriate uses of the strategies, tineber in the delayed post-test was
actually lower than in the post-test in spite & ttonsiderable increase in frequency.
Clearly, the students have managed to use the comation strategies much more

frequently and more appropriately in the delayest{pest than in the pre-test.
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5.5 Descriptive Analysis of the Results of Communration Strategies
Training

In chapter 4, the findings from each of the redearstruments (classroom
observations as well as audio-recordings, intersiand questionnaire) were
presented. The results reveal that the studernts evehusiastic and highly motivated
to take the opportunity to develop their oral pe@fincy in English. Also, they carried
out all the tasks conscientiously, made consideraffbrts to use the communication
strategies that were taught and tried to use thestategies in subsequent sessions,
so that after the training, those students who enkery hard were able to improve a
lot. The following are some sample dialogues frbmaudio transcriptions.

5.5.1 A Sample Dialogue from the Topic about theiResearch Work
Som: Hi Dang, how are you?
Dang: Hi: Som, | know you studying...you studyingein..PhD. at SUT?
Som: That's right.I'm studying in Chemistry and one of my researbbw

Activated Carbon.
Dang: Oh deargould you tell me what Activated Carbon is?
Som: Yes, of cours&Vell, let me think how to tell you in a simple way
Dang:Uh-huh
Som: Um...well, it's...it is a kind of absorbance and itistes from wood, coal,
Dang: [uh-huh] [umm]
Som: coconut shell, things like that for example, whefnigerator has a bad smell,
Dang: [uh-huh]

Som: we can use it.
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Dang: Ar...yes, that's right.

Som: H...and about you and what about you?

Dang:Er...1 studying in Animal Production and | hope..I hope to do my research
orer...Animal Nutrition.

Som: That sounds interestingut | never heard of thatvhat do you mean about it?

Dang:Er...um...it's very easyer...a Nutrition Animaler...it's like human nutrition,

Som: [Uh-huh]

Dang:in your fooder...that you eat everyday

Som: Uh-huh

Dang:There are five things er...consistewf..protein, carbohydrate, lipid, mineral
and vitamins.

Som: Uh-huh.That’s...that’s right (both laugh) Okay. well, I'm sorry | have

appointment with my advisor. Hope to gee again.
Dang: Yes, | hope so too. Bye.

Som: Bye.

It is evident from the dialogue above that bothdents tried to use all the
types of communication strategies that had beeghtaduring the training, which
were back-channels, pause fillers and hesitatiorcds, requests for clarification and
circumlocutions. Both of the above students werthée low proficiency group before
the training, but they improved considerably by émel of the training, as they were
able to use almost all of the strategies appragyiatvith only a few inappropriate
and incorrect uses of the strategies, such aséndiand 11, one of them overlapped

which was rated as an inappropriate back-channélthe same student used an
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incorrect back-channel in line 13 while the othardent used an incorrect back-
channel in line 24 {4line from the bottom).

However, from the data of the classroom observatiath the students seemed
to be more relaxed when they practiced the dialedreem the topics provided for the
audio-recordings, which were Families, Jobs, Weeék@&ativities, Appearances,
Keeping Fit, Giving Directions, Sports, Ceremoni8tdying at SUT and Research
Work as they were able to adapt them with referdacineir daily lives. Also, the
authentic conversations recorded from the T.V. ok&n9 programme called
“Morning Talk” were shown as models of how commuaticn strategies are
normally used in order for the students to see fwtple use communication
strategies all the time in real life. The researchas also able to check the students’
listening ability to find out how much they couleédr from the videos when the
teacher asked them what communication strategesshbard from the conversations
and how they were used.

The results from the informal interviews after raommunication strategy
was taught and recorded show that the studeritghtl the listening dialogues and
the video tapes showed authentic conversations wame useful for them because
they would be able to use them in their daily liveslowever, in some of the
dialogues, they found that there was a lot of umifamand difficult vocabulary, for
example, the dialogue on the topics called Appemsnand Ceremonies. (e.g.
freckles, spiked hair, braids, cornrows, pierced, émaces, ordination, gratitude,
saffron, cremation, Ploughing Ceremony etc.). Asame students were obviously
nervous during the recordings, so they did notquerfas well as they might have

done.
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The questionnaire was given to the students irerotd investigate their
opinions about the training. It was found thatth# students agreed that the training
allowed them to show their ability in English artey were able to improve their
speaking ability. Also, they felt that the praetidialogues and the topics chosen for
the training were useful and related to the stratetaught in the training. Moreover,
most of them thought the thirty hour training wastable for the learning of
communication strategies, although they believed tiney would have done better if
they had recorded the dialogues on another dayis Whas because the classes
finished very late and they were often very tired the end of the training.
Interestingly, most of the students agreed thas@dillers and hesitation devices and
back-channels were the most useful strategies eas dbuld keep the floor in their
conversations and they could gain time to thinkirdurthe conversation, without
having to keep quiet which could seem to be impadit could be interpreted as an
unintentional communication breakdown. These comoation strategies are not
normally taught in Thai schools, so students atalys unaware of them and do not,
therefore, know how to use them. Generally, thelestits all agreed that following
the training they would have them more confidenneeveryday conversation
(personal conversation after analyzing the resultdpbwever, nearly all the students
in the present study thought that circumlocutioreseathe least useful because they
did not use them frequently in their daily livesilike the pilot group who thought
circumlocution was the most useful strategy, beedhey would be able to use it in

their research presentations.
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Summary

In summary, this chapter has presented the rekalts the previous chapter
and discussed some of the important points whisle la@isen from the results of the
the present study together with references to tsokelars whose work and theories
relate to the findings. Also, the results from thangulated methods were discussed
qualitatively. The next chapter will deal with tbenclusions, the implications of the

study and suggestions for further study.



CHAPTER 6

CONCLUSION

This chapter begins with a summary of the majadifigs of the present study

followed by the pedagogical implications and recandation for further research.

6.1 Summary of the Study

Foreign language learners are now being trainegédathe target language for
communication in real-life situations. Becauseergcstudies have focused on
communication, educators should not overlook tlecetfzat a significant proportion of
real-life communication is problematic, and leameare likely to experience
communication breakdown, therefore the means oihgowith these problems, such
as communication strategies, require particulagnéittn. Consequently, this study
investigated what effect the teaching of specifienmunication strategies had on
Science and Technology graduate students and howvoitld improve the
effectiveness of their communication skills in Helgl The training programme
consisted of a total of thirty hours of trainingtive use of communication strategies,
namely, back-channels, pause fillers and hesitat@nces, requests for clarification
and circumlocution, which were taught by a nativeglish teacher. The findings of
the present study are as follows:

Four types of communication strategies were usedhia study: back-

channels, pause fillers and hesitation devicesuestg for clarification, and
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circumlocution. The findings indicate thafter the training, all the students used
each type of strategy in all their conversationshie post-test and the delayed post-
test and in terms of frequency of use, the frequesfcuse of the communication
strategies by all the students dramatically ina@dagspecially, back-channels and
pause fillers and hesitation devices.

In terms of appropriate use, it is evident from tinelings in the pre-test that
the students could not use communication strategigsropriate or correctly.
However, they learned how to use the communicattoategies more appropriately,
less inappropriately and less incorrectly in thetgest and the delayed post-test.

The findings from the present study reveal thathi delayed post-test , the
frequency of use of communication strategies diygdecreased compared to the
post-test, however, most students were able tocasamunication strategies more
appropriately in the delayed post-test than inpbst-test and less inappropriately and
less incorrectly.

The findings from the research instruments, whiclerew classroom
observations, audio-recordings, interviews andestionnaire reveal that the students
were enthusiastic and highly motivated to take dpportunity to develop their oral
proficiency in English and made considerable effaxd use the communication
strategies. The questionnaire findings suggedtrtiwst students thought that back-
channels are the most useful strategy as they ameédthem in their daily life and
they thought circumlocution was the least useflihe transcription analysis of this
study reveals that the students’ strategic competeim using communication
strategies improved. The findings from the infornméerviews during the training

suggest that some students felt the listening giede and the video tapes which
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showed authentic conversations provided useful pkesrof the use of communication
strategies which they would be able to adapt ferimgheir daily lives, but that there was
a lot of unfamiliar and difficult vocabulary in treample dialogues. However, it was
found that all the students agreed that the peadi@ogues related to the strategies used
in the training and the topics chosen for the ingirwere found to be useful. Also, the
students thought the training was very usefulrfgrroving their ability in English as they
had more confidence after the training, espedalgpeaking.

Moreover, the findings of the present study revewt the teaching of
communication strategies was effective with respgecpause fillers and hesitation
devices and back- channels, but apparently noffectiee with respect to requests for
clarification and circumlocution. This may be bésm the teaching materials provided
limited opportunities for the use of requests fdarification and circumlocution
strategies.

However, these two latter strategies may hoivsincreases because after the
training the students were able to use them méeetiely and so did not need to repeat
them in order to obtain a suitable response. Alsdihdings from the study suggest that
the training programme had very positive effectactvhwere further increased by a
period of consolidation. So, it can be assumedftiiatving the training, the students had
learned from their previous experience how to uUse tommunication strategies
effectively.

Nonetheless, the need for research in the teadhiogmmunication strategies is
still crucial and further in-depth investigatiortgsld be conducted to enhance the ability

of Thai students to communicate both in the clasarand outside the classroom.
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6.2 Limitations of the Study

This study was conducted with a small number ofigpants consisting of 10
subjects whose majors were Science and Technoldgyprocedures followed in the
investigation were triangulated methods using ipthdedata collection involving
multiple sources of information, that is, a semustured interview, classroom
observations, audio-recordings, and a questionnaiFairthermore, a thirty hour
training may not be enough for learners to usetlal communication strategies
appropriately all the time, but the time limitaticof the trimester at Suranaree
University of Technology, which only has 12 weeksr perm during which the
programme had to include a semi-structured intervia pre-test, a thirty-hour
training programme, an immediate post test and laydd post test, limited the
training to 17 weeks. This limitation needs to &ken into consideration with regard

to the length of training for any further studies.

6.3 Pedagogical | mplications

The teaching of the four communication strategresnely back-channels,
pause fillers and hesitation devices, requestsclanification and circumlocutions
improved the effectiveness of the learners’ commation strategies in English and
enhanced the ability of the learners to communicBte results of the present study,
therefore, have pedagogical implications concernivegteaching of communication
strategies as follows.

Firstly, the students who participated in this gtuere an ideal group because

they were a small group of graduate students whe weelligent, well-motivated
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and mature, a situation which would not normallgwrcin a typical situation, so
researchers might not obtain similar results infferént situation.

Secondly, during the recordings following eachrtirag, students were able to
practice their own dialogues for a long time, whhie other students were recording
their dialogues which would not be possible in enmad class.

Thirdly, the purpose of the study aimed to imprdke students’ speaking
skills in English and to encourage them to speakuithentic situations. However, one
of the findings of the study from the informal intews and the questionnaire was
that students complained about the lack of timepriactice before the recordings,
because they wanted more time. This is perhapsubedhey tried to memorize the
dialogues for the recording sessions, which thelygraviously prepared, which is not
useful for them as Savignon (1997, p. 81) clainag tRractice in communication, by
definition, forces learners to come out from behmnemorized dialogues and ready-
made phrases, leaving them in a particularly valbler position. The rapport they
feel with the teacher as well as with classmateg becrucial in determining the
success or failure of the venture”. Thereforeprder to achieve the goal in teaching
communication, the teacher should contextualizeldhson to enhance students’ use
of language naturally and decrease their memooizati avoid phenomenon.

Fourthly, one of the tasks which was the Formuratsd a Definition, which
provided words with definitions which the studemtgsre supposed to restate or
paraphrase, resulted in some of the weaker studeadéng the definitions instead of
explaining them, perhaps because the task wasiffoculil for them. This is a weak

point in the activities, as if teachers need towgetrealistic tasks which are “goal-
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oriented” or “meaning-focussed” they should desigaterials at the appropriate level
for their language classes (Asato, 2003).

Fifthly, from the data of the class observatiohsyas observed that changing
partners to practice the dialogues sometimes kedetfie weak students, but did not
always benefit the good students, as sometimew¢lad students confused the good
students. However, even in pairs where both stsdsare weak, the better students
were still able to help the weaker students, peshbpcause of their strategic
competence, which refers to their ability to gee’'srmeaning across successfully in
order to communicate with a partner, especially whw@oblems arise in the
communication process (Dornyei & Thurrell,1991Also, in each newly formed pair,
students had to negotiate their understanding efrniieaning of their transaction
which Bygate (1996, p. 137) explains as the negotiaof meaning when “students
check with each other on appropriate forms of lagguwhile carrying out a given
task.” Clearly students who have developed gresttategic competence are better
able to cope with communication problems that aesen those created by students
who have poor communication skills.

Sixthly, it might have been better to let the studepick out the words for
each activity in the three tests because this waqurevent them from simply
remembering the words.

Finally, it would be useful to investigate to wheattent students can benefit
from hearing authentic conversations on videosdilor live English programmes,

particularly with regard to their language level.
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6.4 Recommendations for Further Research

Teaching foreign language learners to use commtimicenay have a positive
effect on the learners’ strategic competence. Wiigdy investigated only four
communication strategies, which were back-chanrngdsise fillers and hesitation
devices, requests for clarifications and circumtmmns. Therefore, the following are
some recommendations for further research.

6.4.1 Further studies should investigate any other giase such as topic
avoidance, changing the subject or leave takingchwvhwould help the
learners to solve their problems when faced witfiicdities in their
conversations with native speakers.

6.4.2 The four communication tasks provided in the pnestudy took a long
time even for a small group of participants so,amy further studies
researchers should provide tasks which the paatntgpcan do in a limited
time.

6.4.3 The topics for this study were designed for Sciearod Technology
graduate students so that if otherare$eers wish to carry out similar
programmes, they would need to adapt more app@teptopics for their

learners.

6.4.4 If students in a further study consisted of a laggeup, it might be
difficult to organize so many testsfthwere 4 tests in this study).

6.4.5 It might be beneficial to investigate #tneemmunication strategies with a

small group, but over a longer perbddime, perhaps over a semester.

6.4.5 Researchers should use the interview techniquettthg ideas, opinions

and experience of the learners by @s§irestions and the answers should
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be recorded so that they become avaifab subsequent reflection and

analysis (Wallace, 1998).

Summary

In summary, this chapter draws conclusions fromrésellts of the study and
then discusses them in relation to the literatuegiesved. The pedagogical
implications of the study are presented and recomdiagons for further studies in
the use of teaching communication strategies aem&egarding the effectiveness
of teaching communication strategies, the resdlth® data analysis reveal that the
teaching of communication strategies in this studgroved the effectiveness of the
learners’ use of communication strategies in Ehghis well as enhancing the ability

of Thai graduate students to communicate effegtiveEnglish.
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APPENDIX A

TEACHING COMMUNICATION STRATEIES

Teacher’s Notes

Level: Intermediate

Time: 90 minutes

Unit 1: Families

Objective: Students will be able to use back- channels im tomversation.

Materials:
1) A cassette giving a sample dialogue of back-chanalebut the family.
2) Handout of sample dialogue for listening.
3) Handout of sample dialogue for completion.
4) Handout of sample dialogue for practice.

Procedure:
Warm-up: (10 minutes)

To begin with, the teacher asks the students todote themselves briefly
including details about their family. The teachesesi some back-channels, for
example, uh-huh, yeah, right, | see, really, thaight, that's good, etc. as the

examples.

Stage one:The teacher plays a cassette of the sample delogoe about family to
the students and asks the students some comprehensstions about the dialogue.
Then the teacher plays the cassette again andafise each phrase and asks them
to say what they can hear. After that, the teaelkptains what these phrases are and

how to use them appropriately.
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Stage two:The teacher gives each student a handout for atiopland asks them to
fill in the blanks the phrases of back-channellthgy hear from the cassette, then

checks the answers with all the students.

Stage three:The teacher gives the students the handout fatipeawith some back-

channels and asks the students to practice theecgation in pairs.

Stage four: The teacher asks the students to work in pairstipnag their own
dialogues telling each other about their family aaldo they have to use back-
channels appropriately. The teacher walks arounigten to them and corrects the

mistakes they make.

AssessmentThe teacher asks each pair to present their camv@ns and he records
the dialogues to check how often they use back+wtlarand whether they use them

appropriately.
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Level: Intermediate

Time: 90 minutes

Unit 2: Jobs

Objective: To review and practise using back-channels.

Students can use back-channels to talktaheyobs
of their family members appropriately.
Materials:
1) A cassette giving a sample dialogue of back-chaaebut jobs in a family.
2) Handout of sample dialogue for listening.
3) Handout of sample dialogue for completion.

4) Handout of sample dialogue for practice.

Procedure:
Warm-up: (10 minutes)

The teacher revises the use of back-channellingsbing the students about
their families and asks them to work in pairs aakletturns asking and answering
about their families. Then the teacher discusseth whe students what back-

channelling they use in their conversations.

Stage oneThe teacher plays a cassette of the sample dialmgres about family jobs
and asks the students some comprehension questiong the dialogue. Then the
teacher asks them what back-channels they carfloeathe dialogue and asks them

to write their answers on the board, but not inghme order as in the dialogue.

Stage two: The teacher plays the cassette again and pauses wie back-channels
occur and then the teacher explains how to use-tia@hknels appropriately in

different situations.

Stage three: The teacher gives each student a handout for etioplto fill the
blanks by putting back-channels where they occuilewtimey are listening to the

cassette and then checks the answers with altiderss.
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Stage four: The teacher gives each student a handout foripgaghd asks them to
work in pairs with different partners from the pi@ys task practicing the dialogue

given and the students take turns to play each role

Stage five: The teacher asks the students to practice theirdialogues telling each
other about their family jobs using back-channgiprapriately. The teacher walks

around to listen to each pair and corrects theakest they make.

AssessmentThe teacher asks each pair of students to praseintconversations and
the teacher records the dialogues to check hown dffte students use back-channels

and whether they use them appropriately.
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Level: Intermediate

Time: 90 minutes

Unit 3: Weekend Activities

Objective: To review and practise using back-channels.

Students can use back-channels to talktaheir weekend activities
appropriately.
Materials:
1) A cassette giving a sample dialogue of back-chanrsdout weekend
activities.

2) Handout of sample dialogue for listening.

3) Handout of sample dialogue for completion.

4) Handout of sample dialogue for practice.

Procedure:
Warm-up: (10 minutes)

The teacher revises the use of back-channellingsbing the students about
the activities they always do during the weekemsthen asks them to work in pairs
and take turns to ask and answer questions abeutweekend activities. Then the

teacher discusses with them what back-channehieg tise in their conversations.

Stage one:The teacher plays a cassette of the sample dialogoe about weekend
activities and asks the students some comprehemgiestions about the dialogue.
Then the teacher asks them what back-channelshiayfrom the dialogue and he
asks them to write their answers on the board,nbtitin the same order as in the

dialogue.

Stage two: The teacher plays the cassette again and pausgs e back-channels
occur and he explains how to use them appropriatedjfferent situations.
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Stage three: The teacher gives each student a handout for etioplto fill the
blanks by putting back-channels where they occuilewtiney are listening to the
cassette and then checks the answers with altdkersts.

Stage four: The teacher gives each student a handout foripeaahd asks them to
work in pairs with different partners from the pimws task and he asks them to

practice the dialogue given and the students takes iin playing each role.

Stage five: The teacher asks students to practice their owfoglies telling each
other about their weekend activities using backaokts appropriately. The teacher

walks around to listen to each pair and corre@aistakes they make.

AssessmentThe teacher asks each pair of students to prdseintconversations and
the teacher records the dialogues to check hown dffte students use back-channels

and whether they use them appropriately.
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Level: Intermediate

Time: 90 minutes

Unit 4: Appearances

Objective: To review the use of back-channels.

Students will be able use pause fillers and hésitatlevices to talk
about people appearances.
Materials:
1) A cassette giving a sample dialogue of pause dillemd hesitation devices
about people appearances.

2) Handout or CD of pictures of different people.

3) Handout of sample dialogue for listening.

4) Handout of sample dialogue for completion.

5) Handout of sample dialogue for practice.

Procedure:
Warm-up: (10 minutes)

The teacher revises the use of back-channellingshing the students about
their family jobs one by one. Then the teacher shdle students a picture of
different people with different appearances, foaraple, a girl with braces, a man
with a beard, or a woman with freckles, etc. Andnthlthe teacher introduces the
words that describe the people’s appearances tierpitture and writes the words on
the board.

Stage one:The teacher plays a cassette of the sample dialagoet appearances
once and asks the students some comprehensionomseabout the dialogue. Then
the teacher introduces the use of pause fillershasdation devices such as um.., er..,
well, actually, you know , | think, let me see, teé think about it, and as a matter of
fact, etc. and explains how to use them.
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Stage two:The teacher plays the cassette again and pausee thle pause fillers and
hesitation devices occur and explains how to usentlappropriately in different

situations.

Stage three:The teacher gives each student a handout for aimplto fill in the
blanks by putting pause fillers and hesitation desiwhere they occur while the

students are listening to the cassette and thezkshke answers with all the students.

Stage four: The teacher gives each student a handout of agdialfor practice and
asks the students to work in pairs with differeattpers from the previous task in

order to practice the dialogue and the studentstiaks to play each role.

Stage five: The teacher asks the students to choose two opdlople from the

pictures shown on the screen or from the handoutake their own dialogues telling
each other about the appearance of people usuimedalers and hesitation devices
appropriately. The teacher walks around to listeneach pair and corrects the

mistakes they make.

AssessmentThe teacher asks each pair of students to prdseintconversations and
the teacher records the dialogues to check how dfte students use back-channels

and pause fillers and hesitation devices and whélleg use them appropriately.
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Level: Intermediate
Time: 90 minutes
Unit 5: Keeping Fit

Objective: To review the use of back- channels and pausedidnd
hesitation devices.
Students can use pause fillers and hemitalkevices to talk
about how people being fit.
Materials:
1) A cassette giving a sample dialogue of pause dilland hesitation
devices about how people being fit.
2) Handout of sample dialogue for listening.
3) Handout of sample dialogue for completion

4) Handout of sample dialogue for practice

Procedure:
Warm-up: (10 minutes)

The teacher revises the use of pause fillers asdatien devices by asking
the students about the phrases they used for fidlase and hesitation devices in the
previous lesson, and then the teacher writeshallphrases they mention on the
board. Then the teacher asks students one by omeahay keep themselves fit and
the teacher helps the students when they havegmsbl

Stage one:The teacher plays a cassette of the sample dialaboet Keeping Fit
once and asks the students some comprehensionogqgesbout the dialogue. Then
the teacher asks the students what pause filletdasitation devices they hear from

the tape.

Stage two:The teacher plays the cassette again and pauses thie pause fillers and
hesitation devices occur and asks the studentsxmlaia how to use them

appropriately in different situations.
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Stage three: The teacher gives each student a handout for etioplto fill the
blanks by putting pause fillers and hesitation desiwhere they occur while they are

listening to the cassette and then checks the aaswth all the students.

Stage four: The teacher gives each student a handout of agdialfor practice and
asks them to work in pairs with different partnémsn the previous task in order to

practice the dialogue and to take turns to plaph eale.

Stage five: The teacher asks students to make their own diak¢elling each other
about how people keep fit using pause fillers aedithtion devices appropriately.

The teacher walks around to listen to each paircanckcts the mistakes they make.

AssessmentThe teacher asks each pair to present their casv@ns and he records
the dialogue to check how often they use back-cblanand pause fillers and

hesitation devices and if they use them appropyiate
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Time: 90 minutes
Unit 6: Giving Directions
Objective: To review the use of back-channels and pausesfidad

hesitation devices.
Students will be able to use requests for clatiicawhen they have
problems asking for directions.
Materials:
1) A cassette giving a sample dialogue of requestslé&vification
about giving directions.
2) Maps for the listening dialogue and for practicing.
3) Handout of sample dialogue for listening.
4) Handout of sample dialogue for completion.

5) Handout of sample dialogue for practice.

Procedure:
Warm-up: (10 minutes)

The teacher revises the use of pause fillers asdatien devices by asking
the students about their research work and how mhae themselves fit. Then the
teacher introduces the new topic by showing a todpe students and asks students
some phrases for giving directions such as tutnti@n right, go straight on, go along
this street, intersection, junction, cross the rdeaffic lights, opposite, across, in the
corner, etc. Then the teacher writes all the plsrasethe board to make sure that the

students can write them correctly as well.

Stage one: The teacher gives each student a map for listgpiagtice and plays a
cassette of the sample dialogue about giving daestonce and asks the students
some comprehension questions about the dialogusn fie teacher asks them what
they can say when they have some problems askimdjriections and what examples

they heard from listening to the tape.



151

Stage two: The teacher plays the cassette again and pausse wWie requests for
clarification occur and asks students to explaw tmuse them and in what situation.
Stage three:The teacher gives each student a handout for atioplto fill in the
blanks by putting the expressions for requestslfmification where they occur while
they are listening to the cassette and then thehésachecks the answers with all the

students.

Stage four: The teacher gives each student a map and a haoflautlialogue for
practice and asks them to work in pairs with déférpartners from the previous task
in order to practice the dialogue in the handowt #rey should take turns for each

role.

Stage five: The teacher asks students to make their own diekgsing the map to

practice asking and giving directions using the regpions for requests for

clarification appropriately. The teacher walks arduo listen to each pair and correct
the mistakes they make.

AssessmentThe teacher asks each pair to present their coati@ns and to record
them and the teacher checks later how often teeyback-channels, pause fillers and
hesitation devices and requests for clarificatiamd af they have used them
appropriately.
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Time: 90 minutes

Unit 7: Sports

Objective: To review the use of back-channels, pause fillarsl hesitation
devices and requests for cleation.
Students can use requests for clarification todakut sports.

Materials:
1) A cassette giving a sample dialogue of requestslé&ification
about playing sports.
2) Handout of sample dialogue for listening and undind).
3) Handout of sample dialogue for practice.
4) Some photos of playing croquet.

Procedure:
Warm-up: (10 minutes)

The teacher revises the use of requests for datiéin when giving directions
by showing the map from the previous lesson onsitreen and the teacher asks
students to ask and give directions either inspairone by one. Then the teacher
introduces the new topic about sports by askindgesits how they keep themselves
fit.

Stage one: The teacher shows photo of someone playing croqaetd the teacher
plays a cassette of the sample dialogue aboutrgagtioquet once. Then asks the
students some comprehension questions about tlogukaand explains to them how

croquet is played.

Stage two: The teacher gives each student a handout fenlisg and asks them to
underline where the requests for clarification @cclihen the teacher plays the
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cassette again and pauses where the requestsafdication occur to check the

answers and asks students to explain how to usedhe in what situations.

Stage three:The teacher gives each student a handout foripeaahd asks them to
work in pairs with different partners from the pi@ys task practicing the dialogue

given and then the students take turns to play edeh

Stage four: The teacher gives each student a list of diffekemils of sports to get
some ideas for them to make their own dialogudse t€acher walks around to listen

to each pair and correct the mistakes they make.

AssessmentThe teacher asks each pair to present their caati@ns and then to
record their dialogues. The teacher then checksuldé recording to see how much
the students use back-channels, pause fillers asilalion devices and requests for

clarification and if they can use them appropriatel
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Level: Intermediate
Time: 90 minutes

Unit 8: Ceremonies

Objective: To review and practise using requests for clatfan.
Students can use circumlocution to talkudleeremonies or festivals
in Thailand.

Materials:
1) A cassette giving a sample dialogue of circumlarutibout ceremonies in
Thailand.
2) Handout of sample dialogue for listening.
3) Handout of sample dialogue for completion.

4) Handout of sample dialogue for practice.

Procedure:
Warm-up: (10 minutes)

The teacher revises the use of requests for datidin by asking the students
about ceremonies or festivals in Thailand and tienteacher asks them to work in
pairs and take turns to ask and answer questions @eremonies or festivals. Then
the teacher discusses with them what communicatiategies they have used in their

conversations.

Stage oneThe teacher plays a cassette of the sample diakigue ceremonies once
and asks the students some comprehension questiong the dialogue. Then the
teacher asks them what communication strategigscidne hear from the dialogue and
then he asks them to write their answers on thedbat not in the order used in the

dialogue.
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Stage two: The teacher plays the cassette again and pausa® wincumlocutions

occur and he explains how to use them appropriateadjfferent situations.

Stage three: The teacher gives each student a handout for @tioplto fill the
blanks by putting circumlocutions in the blanks wehéhey occur while they are

listening to the cassette and then checks the aaswth all the students.

Stage four: The teacher gives each student a handout foripeaahd asks them to
work in pairs with different partners from the pimws task and he asks them to

practice the dialogue dialogue given and then tin@ests take turns to play each role.

Stage five: The teacher asks the students to practice theirdalogues telling each
other about their family’s jobs using back-chanreggropriately. The teacher walks

around to listen to each pair and correct the késtdhey make.

AssessmentThe teacher asks each pair to present their caatv@ns and he records
them. The teacher then checks the recordings th@geften they use back-channels

and if they use them appropriately.
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Time: 90 minutes
Unit 9: Studying at SUT

Objective: To review the use of badhannels, pause fillers and hesitation
devices and requests for cleation.
Students will able to use circumlocution to tallbabstudying at SUT.
Materials:
1) A cassette giving a sample dialogue of circumlamutabout studying at
some universities.
2) Handout of sample dialogue for listening.

3) Handout of sample dialogue for completion.

Procedure:
Warm-up: (10 minutes)

The teacher revises the use of requests for datifin about playing sports by
showing the photo from the previous lesson and s$ks astudents to ask some

guestions about the photo using requests for datibn.

Stage one: The teacher plays a cassette of the sample dialogee about studying
at SUT and then he asks the students some compiehequestions about the
dialogue. Then he shows them where circumlocutioosur in the dialogue and

explains how to use them.

Stage two: The teacher gives each student a handout for ledioyp and asks them to
complete the dialogue. Then he plays the cassej@naand pauses where
circumlocutions occur and explains to the studdm® to use them and in what

situations.

Stage three:The teacher asks students to think about thedsfief study and give the

teacher one technical word each from their majoh& teacher writes the words on
the board and asks the students to work in paiksng turns asking and explaining
their own words, and then to explain to the clabatvweircumlocutions they used.. The

teacher corrects any mistakes they make.
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Stage four: The teacher asks the students to work in pairsnédke their own
dialogues, but the pairs are from different fiebdistudy. The teacher walks around to
listen to each pair and correct the mistakes thalem

AssessmentThe teacher asks each pair to present their camv@ns and he records
the dialogues to check how often they use backsaanpause fillers and hesitation
devices, requests for clarification and circumlamut and if they use them

appropriately.
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Time: 90 minutes
Unit 10: Research Work

Objective: To review the use of baathannels, pause fillers and hesitation
devices, requests for clarifimatand circumlocution.
Students can use circumlocution to talk about ttesiearch work.
Materials:
1) A cassette giving a sample dialogue of circumlaputabout students’
research works.
2) Handout of sample dialogue for listening.
3) Handout of sample dialogue for completion.
Procedure:
Warm-up: (10 minutes)
The teacher revises the use of circumlocutions tabtudying at SUT by
asking students about their fields of study andaskes each student to explain one

technical term to the class, using circumlocution.

Stage one: The teacher plays a cassette of the sample dialogue about the
research work of some of the students from differanjors and asks the students

some comprehension questions about the dialogues.

Stage two: The teacher gives each student a handout for letioyp and he asks
them to complete the dialogue. Then he plays tlssatte again and pauses where
circumlocutions occur and explains to the studdm® to use them and in what

situation.

Stage three:The teacher asks students to think about thedsfief study and give the
teacher one technical word each from their majarse teacher writes the words on
the board and asks the students to work in pakisgaurns asking and explaining
their own words using circumlocution to the claBlse teacher helps them when they

make mistakes.
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Stage four: The teacher asks the students to work in pairsnédke their own
dialogues, but the students are from differentdfiebf study. The teacher walks

around to listen to each pair and he corrects astakes they make.

Assessment.The teacher asks each pair to present their caav@ns and then he
records the dialogue to check how often they wmek4{ghannels, pause fillers and
hesitation devices, requests for clarification amdumlocution and if they use them
appropriately.

Adapted from onestopenglish.com

http://www.eduref.org/cqgibin/printlessons.cqi/ViallLessons/Foreign Lan.

http://iteslj.org/Lesssons/Tatsuki-Movie/Hotel.html




APPENDIX B

STUDENT'S HANDOUT

Unit 1

Families
Dialogue for Listening

Read through the dialogue and then listen to tneesation.

A: How many people are there in your family?

B: Er...there are 6.

A: Oh, really? Who are they then?

B: Well, there’s my grandmother, my father, my nesthmy brother, my
sister....and me.

A: Uh-huh. What about your grandfather? Is hed@ea

B: Oh, yes, he died a long time ago when | wakasiibung child.

A: | see. So, how old is your grandmother then?

B: Oh, she’s 105.

A: Oh, really? That's old. Is she well?

B: Yes, she’s quite fit. She goes for a long wedkly in the mornings, and
always eats healthy food.

A. That's good. So how old are your parents then?

B: Well, my father’s 55, but my mother is only 40.

A: Really? So your mother is a lot younger thaanfather?

B: That'’s right, but my father is very energetlde plays a lot of sports.
A And who is the eldest child? Are you the el@est
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No, actually, I'm the second child. My brothe2i8, I'm 20 and my sister is
only 15.

And are you married or single?

I'm still single, but I've got a boyfriend. e going to get married soon.
Oh, really? Congratulations! How old is youwyfriend then?

He’s 31 next week.

How will you celebrate?

Well, 1 think he’s going to have a party for hlk friends.

Great. Enjoy yourselves!
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Student’'s handout
Unit 1

Families

Dialogue for Completion

Listen to the conversation and complete the diadogu
A: How many people are there in your family?
B: Er...there are 6.

A: , ? Who are they then?

B: Well, there’s my grandmother, my father, my nesthmy brother, my
sister....and me.

A: . What about your grandfather? Iddeal?

B: Oh, yes, he died a long time ago when | wakasiibung child.

A: . So, how old is your grandmother then?

B: Oh, she’s 105.

A: , ? That's old. Is she well?

B: Yes, she’s quite fit. She goes for a long weadkly in the mornings, and
always eats healthy food.

A. . So how old are your parentszhen

B: Well, my father’s 55, but my mother is only 40.
A: ? So your mother is a lot youngen §y@ur father?

B: , but my father is very energetie ptays a lot of sports.

A: And who is the eldest child? Are you the eldest?
B: No, actually, I'm the second child. My brother22, I'm 20 and my sister is

only 15.
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And are you married or single?
I'm still single, but I've got a boyfriend. Wie going to get married soon.

, ? Congratulations! How old isryboyfriend then?

He’s 31 next week.
How will you celebrate?
Well, I think he’s going to have a party for hlk friends.

. Enjoy yourselves!
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Student’s handout
Unit 1

Families
Dialogue for Practice

Practice the dialogue with your partner and thekememur own dialogue.

A: How many people are there in your family?

B: Er...there are 4.

A: Oh, really? Who are they then?

B: Well, there’s my father, my mother, my brother,and me.
A. Uh-huh. So how old are your parents then?

B: Well, my father’s 55, but my mother is only 40.

A: Really? So your mother is a lot younger thanryfather?

B: That'’s right, but my father is very energetie plays a lot of sports.
A: | see. And who is the eldest child? Are you dhaest?

B: No, actually, I'm the youngest. My brother & @nd I'm 20.
A: And are you married or single?

B: I'm still single.

A: Do you have a boyfriend?

B: No, not yet.

A: Well, good luck then.

B: Thanks
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Student’s handout
Unit 2
Jobs

Dialogue for Listening

Read through the dialogue and then listen to tine@sation.

A: How many people are there in your family?

B: Er...there are 3.

A: Oh, really? Who are they then?

B: Well, there’s, my father, my mother ....and me.

A: Uh-huh. Oh, what does your father do?

B: Oh, well, actually, he’s a tuk-tuk driver.

A: Oh, really, that's interesting. Where does he work?

B: Oh, he’s in Bangkok.

A: So, what about your mother then?

B: Um...she runs a shop at home now.

A. That's good. So what does she sell?

B: Well, it's a sort of grocery shop. And she seallisiost everything, just like
Seven Eleven in fact.

A Oh, | see. That’s good. And what about you théfttat do you do?

B: Actually, I'm a lecturer at Kasetsart Universibut at the moment I'm doing a
Ph.D at Suranaree University of Technology.

A: Really, that’s interesting! So, what'’s your tiebf study?

B: Well, I'm doing Computer Engineering, but it'sgity tough.

A: Oh, dear. Don’t worry. I'm sure it'll be OK ithe end.
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Student’'s handout
Unit 2

Jobs

Dialogue for Completion

Listen to the conversation and complete the diadogu
A: How many people are there in your family?

B: Er...there are 3.

A: Oh, ? Who are they then?

B: Well, there’s, my father, my mother ....and me.
A: . Oh, what does your father do?

B: Oh, well, actually, he’s a tuk-tuk driver.

A: Oh, , that’s interesting. Where does he Work
B: Oh, he’s in Bangkok.

A: So, what about your mother then?

B: Um...she runs a shop at home now.

A. . So what does she sell?

B: Well, it's a sort of grocery shop. And she seallisiost everything, just like
Seven Eleven in fact.

A: Oh, . . And what aboutlyen? What do you do?

B: Actually, I'm a lecturer at Kasetsart Universibut at the moment I’'m doing a
Ph.D at Suranaree University of Technology.

A: , I So, what'’s youd fié study?

B: Well, I'm doing Computer Engineering, but it'sgity tough.

A: , . Don’t worry. I'm sure it'll be O the end.
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Student’s handout
Unit 2
Jobs

Dialogue for Practice

Practice the dialogue with your partner and thekemaur own dialogue.

A: How many people are there in your family?

B: Er...there are 4.

A: Oh, really? Who are they then?

B: Well, there’s my father, my mother, my brother,and me.

A. Uh-huh. Oh, what do your parents do then?

B: Well, my father is a bank manager, but my motker teacher in a secondary
school.

A: That's good. So where do they work?

B: Oh, both of them work in Phuket. My father woflas The Bangkok Bank
and my mother teaches in a Girl’'s School.

A | see. That sounds interesting so, do you sem tegularly?

B: No, actually, because I'm a Ph.D student | havetudy hard and | must get
back to work soon.

A: Really? Why do you have to go back to work?

B: Well, It's because | don’t have a scholarskip, my parents pay for all my
expenses.

A: Oh, dear. Don’t worry. I'm sure it'll be OK irhe end.
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Student’'s handout

Unit 3
Weekend Activities

Dialogue for listening

Read through the dialogue and then listen to tneesation.

A: Hi, Jennifer, I'm glad to see you again.
B: Hi, Bobby, What are you doing here?
A: | want to buy a new pair of jeans because I'nmgmn a trip to Italy with

my family next week.

B: Really? That's sounds good. Well, did you cdmee on your own?

A: Yes. What about you?

B: Actually, | always go shopping on my own at theekend.

A: | see.

B: What about you? What do you usually do at thekead?

A: Well, | usually wash my clothes, do some cookiagd watch films on
TV.

B: That’s sounds interesting. But don’t you likargpout at the weekends?
It's fun!

A: Uh-huh. But | really prefer staying at home. Tdare too many traffic

jams in Bangkok!
B: So, why don’t you go on the underground or tkgrsin? It's more
convenient.

A: Yes, | suppose so, but | really just like refaxiat home.
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Student’s handout
Unit 3

Weekend Activities
Dialogue for Completion

Listen to the conversation and complete the diadogu

A: Hi, Jennifer, I'm glad to see you again.
B: Hi, Bobby, What are you doing here?
A: | want to buy a new pair of jeans because I'nmgm®n a trip to Italy with

my family next week.

B: ? . Well, did youebere on your own?

A: Yes. What about you?

B: Actually, I always go shopping on my own at theekend.

A:

B: What about you? What do you usually do at thekead?

A: Well, 1 usually wash my clothes, do some cookiagd watch films on TV.

B: . But don’t you like gaongy at the weekends?
It's fun!

A: . But | really prefer staying at hoffieere are too many

traffic jams in Bangkok!
B: So, why don’t you go on the underground or thgrain? It's more
convenient.

A: Yes, | suppose so, but | really just like refaxiat home.



170

Student’s handout
Unit 3

Weekend Activities
Dialogue for Practice

Practice the dialogue with your partner and thekememur own dialogue.

A: What are you doing?

B: I’'m growing some sweet corn. My friend gave noeng seeds yesterday.
A: Really? Are they difficult to grow?

B: No, I don't think so, if you know what to do.

A: Uh-huh, but why don’t you go shopping or go he tinema instead of

growing something at home? | think it's boring.

B: Growing plants is my favourite hobby.

A: Really? | don’t know anything about gardening.

B: What about you, what do you do at the weekends?

A: Actually, 1 like traveling. I like going to theeaside.

B: That’s sounds interesting. Do you go with yéamily or with your
friends?

A: | always go with my family.

B: Uh-huh. Where do you like to go most? Do youreyeto Pattaya?

A Well, | like to go to Phuket most, but it's geifar, so we often go to

Pattaya or Bangsaen at the weekends.

B: That’s good.
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Student’'s handout
Unit 4
Appearances

Please choose two of these pictures to talk almoydur dialogue:

|_!Hahas a hmiﬁ!l | She has plerced ears, | | [He hias ashaved | | she wears brates
ind @ muslache. e i e EMEE.EHE“; ey p— -

_ 1'5ha wears her

e has long I , |
lingernails. | I & ponytall. o Per nose. | NEir i cornrows. |

e FTEEEAE T T ———— g e mwms g T m—wmwa

r Hﬂ_siarymmwm | ¥ She wears bralds. He's got spiked ha

| She wears glasses. i

McCarthy, M., McCatrter, J., & Sandiford, H. (2005)

Touchstone Student’s Book 2 p.111
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Student’s handout
Unit 4

Appearances
Dialogue for Listening

Read through the dialogue and then listen to tine@sation.

A: Who were you with yesterday?

B: Oh, I don’t know. Who do you mean?

A: Well, | saw you at lunch yesterday with a mawl @ woman.

B: Oh, really? So, what did they look like?

A: Er... let me see. The girl was quite dark andaative. Oh yes, and she was

wearing big earrings.

B: Oh, that must have been Julia. But who was the,rhwonder?

A: Well, | think the man was a bit older. He walig guy with grey hair. Quite
good-looking actually.

B: Oh, I know who you mean! That was Julia and Géxy, they’'re coming
now. Is that who you mean?

A: Yeah, that's right!
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Student’'s handout

Unit 4

Appearances

Dialogue for Completion

Listen to the conversation and complete the diadogu

A:

Who were you with yesterday?
Oh, I don’t know. Who do you mean?

, | saw you at lunch yesterday with a raad a woman.
Oh, really? So, what did they look like?

. The girl was quite dark anchative. Oh yes, and she

was wearing big earrings.
Oh, that must have been Julia. But who was tae,rhwonder?

, the man was a bit oldex.wis a big guy with

grey hair. Quite good-looking actually.
Oh, I know who you mean! That was Julia and Gahey’re coming now.
Is that who you mean?

Yeah, that's right!
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Student’s handout
Unit 4

Appearances
Dialogue for Practice

Practice the dialogue with your partner and thekememur own dialogue.

Lucy: Do you remember the lovely girl in our cldast year? Oh, what'’s her
name? You know...she always wore pink braces.

Johnny: Well, let me see. You mean the girl witbviam hair and beautiful eyes.

Lucy: Yes, that’s right. And her boyfriend’s gonifuy pointed hair.
Johnny: Do you mean spiked hair? ..... Oh, | knéau mean Alicia and Max!
Lucy: That'’s right, Alicia and Max. Well, | saw heiith a dark bald guy

yesterday, but | didn’t see Max. Do you know whieedas?
Johnny: Er...... actually, he’s sitting behind you!

Lucy: Really?..... Oh, you're right..... Hi Max!
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Student’'s handout

Unit 5

Keeping Fit

Dialogue for Listening

Read through the dialogue and then listen to tine@sation.

A:

B:

How are you these days? Are you well?

Well,..... not really. I'm working very hard. | &tired and stressed.

Oh, dear. I'm sorry to hear that. Are you keepfit?

Um ... actually, | don’t seem to have time foltmnng these days except
work.

That's a shame. You know, | think you’d feelod better if you took
regular exercise.

Really? Maybe | should take some exercise then.

Er...Why don’'t you come to aerobics with me on Wesday? It's good
fun and you'll feel much better afterwards.

O.K. That’s a good idea!

What about jogging as well? | get up early everyrning and go jogging
for about half an hour.

Oh, I don’t know. Let me think about it. | alweago to bed very late because
| have to work hard in the lab, so | can’'t get agyein the mornings.

| see. Well, try going to bed early this weeklahen you can come
jogging with me as well.

O.K. I'll try jogging too this week, but not esxeday. Maybe twice this

week.
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That's great! I'm sure you'll feel a lot betteext week. You won't feel so
tired and stressed.
Thanks a lot. | hope you're right. So I'll conogging with you tomorrow

then.
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Student’'s handout

Unit 5

Keeping Fit

Dialogue for Completion

Listen to the conversation and complete the diadogu

A:

B:

How are you these days? Are you well?

. I'm working very hard. | feedd and stressed.

Oh, dear. I'm sorry to hear that. Are you keepfit?

, | don’t seem to have time fotlaing these days except

work.

That’s a shame. , | think you'd &elot better if you took

regular exercise.
Really? Maybe | should take some exercise then.

Why don’t you come to aerobics with meé/dadnesday? It's
good fun and you'll feel much better afterwards.
O.K. That’s a good idea!
What about jogging as well? | get up early everyrning and go jogging
for about half an hour.

Oh, I don’t know. . | always gdéed very late because

| have to work hard in the lab, so | can’t get aplein the mornings.

I see. ,try going to bed early this wee# then you can come
jogging with me as well.

O.K. I'll try jogging too this week, but not esxeday. Maybe twice this

week.
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That's great! I'm sure you'll feel a lot betteext week. You won't feel so
tired and stressed.
Thanks a lot. | hope you're right. So I'll conogging with you tomorrow

then.
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Student’'s handout

Unit 5

Keeping Fit

Dialogue for Practice

Practice the dialogue with your partner and thekememur own dialogue.

A:

B:

How are you these days? Are you well?

Not really. I'm so tired.

Oh, dear. I'm sorry to hear that. Are you keepfit?

Well, as a matter of fact, I'm doing two jolbss term, so | have to get up
at, er...like, 5.00 in the morning to study.

That's a shame. You know, | think you’d feelcd better if you took
regular exercise.

Really? Maybe | should take some exercise then.

Um....Why don’t you come to aerobics with me om8ay? It's good fun
and you’ll feel much better afterwards.

All right. That sounds good, but let me thinloabit.

Or what about jogging? | get up early every miogrand go jogging for
about half an hour.

Oh, I don’t think | can. You know..... I’'m workingt the library after
class, and then | have my regular job at Sevendalél 12.00.

Gosh, that’s late. So, what time do you go tdbe

Actually, about 1.00 or 1.30.

Oh, dear. That's not very healthy, is it?
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Giving Directions

McCarthy, M., McCatrter, J., & Sandiford, H. (2005)

Touchstone Student’'s Book 2 p. 54
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Dialogue for Listening

Read through the dialogue and then listen to tine@sation.

Tourist:

Mark:

Tourist:

Mark:

Tourist:

Mark:

Tourist:

Mark:

Tourist:

Mark:

Tourist:

Mark:

Excuse me, could you tell me where theag'snternet shop, please?

Well, ....actually, there’s one quite near hdts called Happy Planet.
Um.....how do | get there?

Let me see. Er....go down Main Street, crbssintersection, go on to the T-
junction, then turn left, you'll see the internef& on your left.

Um....I'm sorry, it's not clear. Could yolease say it again more slowly?
My English isn’t very good.

| see. Well, go down this street, then cribgsintersection, do you
understand?

Yes. So, | must go down this street toitttersection. Is that right?

Good. That's right. Then go on to the T-juantand turn left. You'll see the
internet café on your left. Is that clear?

Yes, | think so. Then | go on to the T4tion and turn left. The internet café
is on the left. Is that right?

Yes, that's it. | hope you'll find it O.K.

Thanks very much.

You're welcome.
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Unit 6

Giving Directions

Dialogue for Completion

Listen to the conversation and complete the diadogu

Tourist:

Mark:

Tourist:

Mark:

Tourist:

Mark:

Tourist:

Mark:

Tourist:

Mark:

Tourist:

Mark:

Excuse me, could you tell me where theag'snternet shop, please?
Well, ....actually, there’s one quite near hdt's called Happy Planet.
Um.....how do | get there?

Let me see. Er....go down Main Street, crbssimtersection, go on to the
T-junction, then turn left, you'll see the interrgetfé on your left.

Um...I'm sorry, it's not clear.

? My English isn’t very good.

| see. Well, go down this street, then cribgsintersection, do you
understand?

Yes. So, | must go down this street toitttersection. Is that right?
Good. That's right. Then go on to the T-juantand turn left. You'll see
the internet café on your left. Is that clear?

Yes, | think so. Then | go on to the T4tion and turn left. The internet
café is on the left. Is that right?

Yes, that’s it. | hope you'll find it O.K.

Thanks very much.

You're welcome.
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Giving Directions

Dialogue for Practice

Practice the dialogue with your partner and thekememur own dialogue.

Tourist:  Excuse me, could you tell me how to g&tmshine Hotel, please?

Jane: Yes, of course. Go along Third Avenue amdfitst right at Lincoln Street.
Then go down Lincoln Street and cross the inteisecContinue along
Lincoln Street and turn right again. You'll see tiwel on your right.

Tourist:  Er.....I'm sorry, | didn’t understand th&ould you please say it again slowly?

Jane: O.K. Well ..... Go along Third Avenue and tfirst right at Lincoln Street,
do you understand that?

Tourist:  Um.... Yes, | must go along Third Avenue dhen turn right at Lincoln
Street. Is that right?

Jane: That's right. Then go along Lincoln Street aross the intersection. Can
you follow that?

Tourist:  Yes. | think so. Then | must go along lohtStreet and cross the
intersection. Is that right?

Jane: Good. That's right. Then keep going alongdlim Street and turn right
again. You'll see the hotel on your right. Is tobgar?

Tourist:  Yes, let me see. Then | keep going alongoln Street and turn right again.
I'll see the hotel on my right. Is that right?

Jane: Yes, that’s it. | hope you'll find it O.K.
Tourist:  Thanks very much.

Jane: You're welcome.
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Unit 7

Sports

Dialogue for Listening

Listen to the dialogue and underline the requestslarification.

A:

B:

You look very fit.

Really?

Do you play any sports?

Er...yes, I do, | like playing different kinds sports, tennis, football, golf,
and gymnastics. How about you?

Me? Well, actually, |1 don’t really enjoy playing@ps much. But | like to
keep fit, so | play croquet at the weekends anal $wgimming with my
friends sometimes in the evenings.

That’s great. Um.....but, excuse me, could yountel what croquet is? I've
never heard of it before.

Yes, of course. Well, let me think how to explito you in a simple way.
OK, croquet is a French ball game. You have téhatball through metal
hoops in the ground at different distances.

What do you mean by hoops? What are they exactly

Well, they're a sort of U-shaped metal bar fdatihg the ball through. Do
you understand now?

Yes, | do.

Good. So, then a player uses a wooden stickiwoicks like a long handled

hammer to hit a hard ball through each hoop unéllast hoop. If the player
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misses the hoop, it's the next player’s turn. Bahe ball goes through the
hoop, the player can have another turn.

That sounds fun. But could you please explaimé&again about the stick?
What does it look like? | don't really know whatwymean.

That’s OK. Well, the stick is made of wood adks like a long handled
hammer. Ur...... don’t worry, I'll show you a photo iy friend playing
croquet when she was in Leeds.

Oh, that’s very good. Thank you so much.

You're welcome.
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Unit 7

Sports

Dialogue for Practice

Practice the dialogue with your partner and thekememur own dialogue.

A:

B:

You look very fit!

Really?

Do you play any sports?

Er...yes, | do, | like playing different kinds of ap® badminton, basketball,
and swimming. How about you?

Me? Well, actually, | don’t really enjoy playingas much. But | like to
keep fit, so | play hockey twice a month and | goling with my family at
the weekends.

That's great. Um.....but, excuse me, could youne what hockey is? |
don’t know how to play it?

Yes, of course. Well, let me think how to expl#ito you in a simple way.
OK, hockey is a game played between two teamsa It like football,
except the players hit the ball with a hockey stick

What does the hockey stick look like? What itiade of?

Well, it's a sort of long handled, wooden stiwkh a flat hook at the end.
Can you imagine that?

Yes, I think so.

Good. So, then the players hit the ball to eattier on the ground and try to

hit it into the opposite team’s goal.
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That sounds exciting. But could you tell me atibe ball. What kind of
ball is it? Is it a big ball or a small ball?

Yes, OK. Erm...it's not very big. It's bigger thantennis ball, but smaller
than a football. Ur...... don’t worry, | can show yoplaoto of a hockey
match.

Oh, that’s good. Thank you so much.

You're welcome.
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Unit 7
Sports
Ideas for your dialogues
Look at the sports listed below and choose somgdor own dialogue to practise

with your partner.

do aerobics play football play badminton play golf
play baseball play basketball go bowling play soccer

play volleyball play takraw play ice hockey play petong
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Unit8

Ceremonies

Dialogue for Listening

Read through the dialogue and then listen to tneesation.

Roger:

Linda:

Roger:

Linda:

Roger:

Linda:

Roger:

Linda:

Roger:

Linda:

Roger:

Linda:

Are you going to Sutep’s Ordination Cerempeyt Saturday, Linda?
| don’t know. It depends. What is it exaétly

Well, it's a religious ceremony really. Um.Thai people believe that a
man should become a monk.

Really? For how long?

Er, well, in the old days, a man had to beoak for at least three months,
so that he could learn to be a good person, butinevdifferent.
Sometimes it's 7 days, 15 days, or one month becaow everyone has to
work.

That sounds interesting. Could you tell nfeatmthe man has to do when he
becomes a monk?

Yes, he has to learn about the Lord Buddieashing.

Uh-huh. And what else?

And it's also to show gratitude to his pasen
| think you said it's a ceremony, so whappans exactly?

Actually, the day before the ceremony, tla@ tmas his head shaved by a
monk and his parents. Then he is dressed in white.

That sounds nice! But | always see monksringasaffron robes not white.

Can you tell me why he wears white?
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Roger:  I'm sorry, Linda, | don’t really know ahé details. I'll ask some of my
Thai friends about that later. All | know is tha wears white before he
becomes a monk.

Linda: Thanks, Roger, That's all right. Could y&ll tne more about it, please?

Roger: Yes, um...I think at the ceremony everybodytbavalk round the
Ordination Hall three times, then they go inside tdémple for the main
ceremony. The man is dressed in saffron afterwards.

Linda: It sounds exciting! Oh, I'd like to come aseke it. Will you pick me up too,
Roger?

Roger:  Sure.
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Unit8

Ceremonies

Dialogue for Completion

Listen to the conversation and complete the diadogu

Roger:

Linda:

Roger:

Linda:

Roger:

Linda:

Roger:

Linda:

Roger:

Linda:

Roger:

Linda:

Are you going to Sutep’s Ordination Ceremoeyt Saturday, Linda?
| don’t know. It depends. What is it exaétly

Well, really. UmThai people believe that

a man should become a monk.

Really? For how long?

Er, well, in the old days, a man had to beoak for at least three months,
so that he could learn to be a good person, butinevdifferent.

Sometimes it's 7 days, 15 days, or one month becaos everyone has to
work.

That sounds interesting. Could you tell nfeatmthe man has to do when he
becomes a monk?

Yes, he has to

Uh-huh. And what else?

And it's also

| think you said it's a ceremony, so whappans exactly?

Actually, the day before the ceremony,

by a monk and his parents. Then

That sounds nice! But | always see monksringasaffron robes not white.

Can you tell me why he wears white.
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Roger:  I'm sorry, Linda, | don't really know ahe details. I'll ask some of my
Thai friends about that later. All | know is tha wears white before he
becomes a monk.

Linda: Thanks, Roger, That's all right. Could yell tme more about it, please?

Roger: Yes, um...I think at the ceremony everybodytoa

three times, then they gieitise temple for

. The man is dressed owyelterwards.

Linda: It sounds exciting! Oh, I'd like to come aseke it. Will you pick me up too,
Roger?

Roger: Sure.
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Unit8

Ceremonies

Dialogue for Practice

Practice the dialogue with your partner and thekememur own dialogue.

Nancy:

Ray:

Nancy:

Ray:

Nancy:

Ray:

Nancy:

Ray:

Nancy:

Ray:

Hi, Ray, will you come to the Kathin Ceremamth us next weekend?
That sounds interesting. But | don’t reallypknwhat it is?

Um....we are going to a temple in Chantaburef Kathin ceremony. It's
when monks are given new robes. It usually takasgobn any day
between October and November.

That sounds interesting!

Er....and you know, each year the monks angte can accept only one
kathin. People have to book the ceremony in advance

Really?

That'’s right. The kathin is offered to themks in the ordination hall and
then at night they celebrate the kathin by orgagizome entertainment in
the temple too.

Uh-huh. That sounds exciting!

Yes, itis. So, do you want to go with us€’NMhave to make the
arrangements soon.

Yes, I'd really like to go.
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Ceremonies
Ideas for your dialogues
Look at the ceremonies or festivals listed below elmoose some for your own

dialogue to practice with your partner.

graduation engagement wedding
Wax Procession Ploughing Ceremony Buddhist Lent
Songkran Loy Krathong Tan Guay Salark

Mother’s/ Father's Day funeral cremation
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Studying at SUT
Dialogue for Listening
Read through the dialogue and then listen to tine@sation.

Tan: Hi, Pooky. We haven't seen each other fomg lime, have we? How
are you?

Pooky: Hi, Tan. Glad to see you again. Um... | heard youdeen doing your
Ph.D at Bangkok University.

Tan: That'’s right. I'm studying Business Administratiand one of my
subjects is about SWOT which is related to strategpagement.

Pooky: Oh, dear! Could you tell me what SWOT is?

Tan: Yes, of course. Well, it's the abbreviation $trengths, weaknesses,
opportunities, and threats. Actually, it's abowg #nalysis of the
situations inside and outside the organization. EWhat about you,
Pooky, | heard you’ve been doing your Ph.D at Same@ University of
Technology.

Pooky: Yes, that's right.

Tan: What's your field of study?

Pooky: Um...I'm studying Linguistics and | plan to do my easch work on
block language.

Tan: Oh, really? But what do you mean by block lsage? I've never heard
of that!

Pooky: Well, it's very easy. Let me think how to tell yaua simple way. Er....it
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refers to the use of language for signs. We alwaagsvery short
expressions for these. Expressions like No smolind, One way,
things like that.

That sounds interesting. OK. Well, I'm soiripave to go now. My bus

is leaving soon. Hope to see you again.

Pooky: Yeah, | hope so too. Bye.

Tan:

Bye.
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Unit 9

Studying at SUT

Dialogue for Completion

Listen to the conversation and complete the diadogu

Tan:

Pooky:

Tan:

Pooky:

Tan:

Pooky:

Tan:

Pooky:

Hi, Pooky. We haven't seen each other fomg lime, have we? How
are you?

Hi, Tan. Glad to see you again. Um... | heard youdeen doing your
Ph.D at Bangkok University.

That'’s right. I'm studying Business Administratiand one of my
subjects is about SWOT which is related to strategpagement.

Oh, dear! ?

Yes, of course. Well, it's the abbreviation $trengths, weaknesses,
opportunities, and threats. Actually, it's abowg t#nalysis of the
situations inside and outside the organization. Ewhat about you,
Pooky, | heard you've been doing your Ph.D at Samaa University
of Technology. What's your field of study?

Yes, that’s right. Um...I'm studying Linguissiand | plan to do my
research work on block language.

Oh, really? But eriaver heard of

that?
Well, it's very easy. Let me think how tdl te@u in a simple way.

Er....it refers to the use of language for signs.aNeys use very
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short expressions for these. Expressions like Nokamg, Exit, One
way, things like that.

Tan: That sounds interesting. OK. Well, I'm sorrjpave to go now. My
bus is leaving soon. Hope to see you again.

Pooky: Yeah, | hope so too. Bye.

Tan: Bye.
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Studying at SUT
Dialogue for Practice
Look at the dialogue for completion again and myaker own dialogue using some

technical terms from your field of study.
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Research Work

Dialogue for Listening

Read through the dialogue and then listen to tneesation.

Ken:  Hi, Lily. We haven't seen each other for agdime, have we? How are
you?

Lily: Hi, Ken. Glad to see you again. Um... | heard yoween doing your
Ph.D at Silapakorn University.

Ken: That's right. I'm studying History and I'll do myesearch on the
genealogy of the Chakri Dynasty.

Lily: ~ Oh, dear! Could you tell me what that means?

Ken: Yes, of course. Well, it really means a fantige. So, to study the
genealogy of the Chakri Dynasty is to study thatrehship between the
king’s ancestors.

Lily:  Oh, that's great. Well, thanks for explainirigo me.

Ken: What about you then? What's your field of study?

Lily: Um...I'm studying Linguistics and | plan to do my easch work on the
pooh-pooh theory.

Ken:  Oh, really? But what do you mean by the poobkptheory? I've never
heard of that!

Lily: ~ Well, actually, it's very easy. Let me thirllow to tell you in a simple
way. Er....it refers to the origins of language ays that speech started

when people wanted to express pain, anger or ethetions.
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Ken:  That sounds interesting. OK. Well, I'm soripave to go now. My train
Is coming. Hope to see you again.
Lily:  All right. Hope to see you again too. Bye.

Ken: Bye.
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Unit 10

Research Work

Dialogue for Completion

Listen to the conversation and complete the diadogu

Ken:

Lily:

Ken:

Lily:

Ken:

Lily:

Ken:

Lily:

Ken:

Lily:

Hi, Lily. We haven’t seen each other for agagime, have we? How are
you?

Hi, Ken. Glad to see you again. Um... | heard yoween doing your
Ph.D at Silapakorn University.

That'’s right. I'm studying History and I'll do myesearch on the
genealogy of the Chakri Dynasty.

Oh, dear! ?

Yes, of course. Well, it really means . So, to study

the genealogy of the Chakri Dynasty is to studyrélationship between
the king’s ancestors.

Oh, that's great. Well, thanks for explainifigo me.

What about you then? What's your field of study?

Um...I'm studying Linguistics and | plan to do my easch work on the
pooh-pooh theory.

Oh, really? But 'velever heard of

that!
Well, actually, it's very easy. Let me thirlow to tell you in a simple

way. Er....it refers to the origins of language ays that
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to express pain, anger, or other emotions.

Ken:  That sounds interesting. OK. Well, I'm soriave to go now. My train
is coming. Hope to see you again.

Lily:  All right. Hope to see you again too. Bye.

Ken: Bye.
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Unit 10
Research Work
Dialogue for Practice
Look at the dialogue for completion again and myaker own dialogue using some

technical terms from your research work.



APPENDIX C

OBSERVATION SCHEDULE

Time Teacher’'s Actions Students’ Actions
Incl.lesson intro., Incl. concentration levels,
beginning and end of movement around

tasks, movement around | classroom, grouping,
classroom, conclusion of | reactions to teacher,
lesson questioning
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APPENDIX D

RATING OF STUDENTS’ COMMUNICATION

Student No. :

STRATEGIES

Type of Strategy

Appropriate Use

Inappropriate Use

Incorrect Use

Back-channels

Pause Fillers
& Hesitation Devices

Requests for
Clarification

Circumlocution

Student No. :

Type of Strategy

Appropriate Use

Inappropriate Use

Incorrect Use

Back-channels

Pause Fillers
& Hesitation Devices

Requests for
Clarification

Circumlocution

Student No. :

Type of Strategy

Appropriate Use

Inappropriate Use

Incorrect Use

Back-channels

Pause Fillers
& Hesitation Devices

Requests for
Clarification

Circumlocution

Student No. :

Type of Strategy

Appropriate Use

Inappropriate Use

Incorrect Use

Back-channels

Pause Fillers
& Hesitation Devices

Requests for
Clarification

Circumlocution
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Student No. :

Type of Strategy | Appropriate Use Inappropriate Use Incorrect Use
Back-channels
Pause Fillers

& Hesitation Devices
Requests for
Clarification
Circumlocution




APPENDIX E

QUESTIONNAIRE

Please compl ete these details:

Name:

Age:

Faculty:

Research Area:

How many years have you been studying English?:

Please compl ete the following by making atick against the most appropriate answer

1. | thought that the 30 hour training period was suitable for the learning of
communication strategies.

Strongly Agree No opinion Disagree Strongly
Agree Disagree
2. | felt nervous before the training.
Strongly Agree No opinion Disagree Strongly
Agree Disagree
3. | felt nervous while | was recording the dialogues.
Strongly Agree No opinion Disagree Strongly
Agree Disagree
4. | believel did well on recording the dialogues.
Strongly Agree No opinion Disagree Strongly
Agree Disagree

5. If I had recorded the dialogues on another day, | would have done better.

Strongly
Agree

Agree

No opinion

Disagree

Strongly
Disagree




6. | believethat the training allowed me to show my ability to speak English.

209

Strongly Agree No opinion Disagree Strongly
Agree Disagree
7. Thetime allowed for practising the dialogues before the recording was too
short.
Strongly Agree No opinion Disagree Strongly
Agree Disagree
8. | liked recording the dialogues.
Strongly Agree No opinion Disagree Strongly
Agree Disagree
9. | thought that making our own dial ogues was too difficult.
Strongly Agree No opinion Disagree Strongly
Agree Disagree

10. | thought the practice dialogues were related to the strategies in the training.

Strongly
Agree

Agree

No opinion

Disagree

Strongly
Disagree

11. | thought the video-tapes showing authentic examples of communication

strategies were interesting.

Strongly Agree No opinion Disagree Strongly
Agree Disagree
12. | thought that the training was too difficult for me.
Strongly Agree No opinion Disagree Strongly
Agree Disagree
13. | thought that the training was useful.
Strongly Agree No opinion Disagree Strongly
Agree Disagree
14. | was not pleased with the training.
Strongly Agree No opinion Disagree Strongly
Agree Disagree
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15. Number the strategies you have learnt in order of their usefulness?
(eg.1,2,3,4)
Back Channels
Pause Fillers and Hesitation Devices
Requests for Clarification

Circumlocution

16. How would you rate your own proficiency in spoken English after your

training?
Generdly: | Very good Good Average Poor Very poor
Accuracy: | Very good Good Average Poor Very poor
Fluency: Very good Good Average Poor Very poor

17. Do you think that the topics chosen for the training were useful ? Please give

your reasons.
Very Useful Useful No opinion Not Useful Not at all
Useful
Reasons:

Any other comments

(Adapted from Fulcher, 2003)



APPENDIX F

THE FLUENCY SCALE FOR THE COMMON

EUROPEAN FRAMEWORK

Proficient user

C2

Can express him/herself at lemgth a natural,
effortless flow. Pauses only to reflect on pregisbe
right words to express his/her thoughts or to ind
appropriate example or explanation

C1

Can express him/herself fluently and spontasigpu
almost effortlessly. Only a conceptually difficslibject
can hinder a natural, smooth flow of language.

Independent user

B2+

Can communicate spontaneaftdy, showing
remarkable fluency and ease of expression in even
longer complex stretches of speech.

B2

Can produce stretches of language with a fawvbn
tempo; although he/she can be hesitant as he/she
searches for patterns and expressions, thereare fe
noticeably long pauses.

B2

Can interact with a degree of fluency and spoaity
that makes regular interaction with native speakeite
possible without imposing strain on either party.

B1+

Can express him/herself with relative easepide some
problems with formulation resulting in pauses atuls-
de-sac’, he/she is able to keep going effectivetiiout
help.

Bl

Can keep going comprehensibly, even thoughipgus
for grammatical and lexical planning and repawesy
evident, especially in longer stretches of freedpation.

Basic user

A2+

Can make him/herself understoodhantontributions,
even though pauses, false starts and reformulati®n
very evident.

A2

Can construct phrases on familiar topics witfiisient
ease to handle short exchanges, despite very abtee
hesitation and false starts.

Al

Can manage short, isolated, mainly pre-padakage
utterances, with much pausing to search for exjmess
to articulate less familiar words, and to repair
communication.

Fulcher (2003)



APPENDIX G

TRANSCRIPTION CONVENTIONS

Signs

Long pause
[ ] Speech overlap
Words
Italic Appropriate use
Bold Inappropriate use

Underline  Incorrect use
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