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Abstract

This study investigates the effects of source of pre-task planning and interaction effects

between the source of pre-task planning and learners’ English proficiency level on the quality of the

lcarners’ subsequently produced speech. The participants were 32 first year students, both males and

females, at a university in the Northeast of Thailand.

Data were collected, using a 2-by-3 research design with three sources of pre-task planning

and two English proficiency levels. Leamers’ English proficiency level is a between subject factor,

consisting of two levels: low or high English proficiency. The source of pre-task planning is a within

subject factor, consisting of three levels: solitary pre-task planning, collaborative pre-task planning,

and minimal pre-task planning, which is a conirolled condition.

Results show that:

The solitary and collaborative pre-task planning were more effective than the
minimal pre-task planning in promoting accuracy, complexity, and fluency of the
subsequently produced speech of the learners, in both the low and the high English
proficiency groups.

Learners with low and high English proficiency and those with high English
proficiency benefited from the solitary and collaborative pre-task planning in regard
to the accuracy, complexity, and fluency of their subsequently produced speech
The collabo}ative pre-task planning was more effective than the solitary pre-task
planning in promoting accuracy, complexity, and fluency of the subsequently
produced speech of leamers, in both the low and the high English proficiency
groups.

The solitary and collaborative pre-task planning were not different in promoting
fluency of the subsequently produced speech of learners, in both the low and the high

English proficiency groups.



5 Learners with low English proficiency benefited more from collaborative pre-task
planning than solitary pre-task planning in regard to the accuracy of their

subsequently produced speech.

fa Learners with high English proficiency benefited more from collaborative pre-task
planning than solitary pre-task planning in regard to the complexity of their

subsequently produced speech.

The results of this present study support the claim of previous research that pre-task planning

has the potential to improve second and foreign language learners” speech performance.





