CHAPTER 1
INTRODUCTION

This chapter provides an introduction to the present study, which investigates the
intercultural citizenship of Cambodian university students living in Thailand and
studying in English as a medium of education (EME) curriculums. It begins by providing
background information on the study. Chapter one starts with the background of the
study, followed by the statement of the problem and the significance of the study.
Definitions of key terms is then presented at the end of the chapter. The chapter

concludes with an outline of the entire thesis.

1.1 Background of the Study

In recent times, there has been a significant surge in the internationalization of
higher education, as an ever-growing number of students are now exploring
educational prospects beyond their own nations. This phenomenon has coincided with
the widespread use of English as the primary language of instruction in many countries.
Consequently, it has become appealing for students from diverse cultural and linguistic
backgrounds to pursue tertiary education in foreign countries (Altbach & Knight, 2016).
This trend has led to a growing number of curriculums designed by higher education
institutions that utilize English as a medium of education.

Due to such curriculums, the landscape of higher education has shifted to
prioritize student mobility, foster international collaborations and networks for
research and educational programs, and strive for improved rankings on a global scale
(Baker & Fang, 2021). This shift demonstrates the significant role that English now plays
in higher education institutions worldwide, as highlighted by Dafouz and Smit (2020).
As a result, the English language has become more prominent and serves as the
primary means for communication among individuals whose first language is not
English.

In a recent study conducted by Baker and Fang (2021), it was stated that English
as a medium of education serves not only as a linguistic phenomenon but also an
approach to support students in cultivating intercultural citizenship driven by the
intercultural dimension of internationalization of higher education. This implies that
when students enter an educational setting in another country, consisting of individuals

from diverse cultural and linguistic backgrounds, they not only enhance their English



skills through communication but also develop a sense of intercultural citizenship
(Baker & Fang, 2021; Boonsuk & Fang, 2021).

Contributors to the study of intercultural citizenship among study-abroad students
have identified several key advantages of internationalizing higher education
institutions. These advantages include attracting and accommodating international as
well as local students, promoting intercultural interaction, awareness, and
understanding, and fostering global perspectives among students in higher education
settings (Baker et al., 2022; Baker & Fang, 2021; Fang & Liu, 2020; Fang, 2019; Ota, 2018).

Regarding the context of this study, it is important to note that English is used not
only within the classroom but also in various higher education settings where students
from different countries interact. English as a medium of education (EME) was selected
for the purpose of the study rather than English as a medium of instruction (EMI) due
to the distinction of it being more comprehensive, encompassing both “instruction”
and “learning,” rather than prioritizing one over the other (Dafouz & Smit, 2016). In this
environment, students will inevitably experience intercultural contact and interactions
that extend beyond the classroom. These interactions will become increasingly
common and dynamic, especially through extracurricular activities. Such activities will
enhance students’ awareness and enable them to engage with people from diverse
linguistic and cultural backgrounds from various countries (Fantini, 2018).

Given the significant role of English in fostering these intercultural interactions, it
is essential to understand the broader implications for students’ educational choices
and experiences, as well as the influence of those experiences on their intercultural
citizenship.

Studying in another country is a valuable educational opportunity for Cambodian
students (Ngel, 2022). Cambodian students may prefer to study outside of Cambodia,
either in Anglophone countries or non-Anglophone countries such as Malaysia and
Thailand (Chao Jr, 2023; Sassoon, 2016). This preference is mainly due to the higher
quality of the host country’s higher education system, as well as factors such as
tourism, cultural closeness, geographic proximity, costs, and the availability of
scholarships (Chao Jr, 2023; Jampaklay et al., 2022; Pongsin et al., 2023; Snodin, 2019).

Regardless of their preferences regarding which countries to study in, students can
expect to face distinctive opportunities and challenges. Upon arrival in a foreign
country and being immersed in an environment with people from various countries
and different cultural and linguistic communities, students are bound to encounter
challenges, particularly in non-Anglophone countries. Language barriers can hinder

international students’ adaptation to their study environment (de Wit et al., 2022; Fit



& Haj, 2022), and cultural adjustment, such as adapting to a new cultural environment,
different teaching styles, and societal norms can also be challenging (Killick & Foster,
2021; Minaeva & Prostakov, 2022; Tsuneyoshi, 2005). The decision to pursue studies in
another country exposes them to diverse cultural and linguistic communities, shaping
their intercultural interactions, academic pursuits, and future careers (de Wit et al,
2022).

As EME programs become more common in Thailand, part of the country’s plan
to become a Southeast Asian education hub (Snodin, 2019), Cambodian students are
increasingly taking advantage of the opportunity to pursue their educational there.
Therefore, it is important to explore the intercultural experiences of Cambodian
university students in Thailand, considering the deep historical, cultural and
geopolitical ties between the two countries. While Cambodia and Thailand have a long
history of cultural exchange and migration, the current trends of student mobility and
internationalized higher education provide new insights into this relationship
(Jampaklay et al., 2022).

Within the realm of English as a Medium of Education (EME) programs in Thailand,
Cambodian students face a distinctive educational landscape in comparison to English
as a Medium of Instruction (EMI) programs in English-speaking contexts. Unlike in
English-speaking countries, where English is the primary mode of communication,
Thailand presents a multilingual setting where English is secondary. Consequently, this
poses additional linguistic obstacles for students, as they must navigate academic
content and day-to-day interactions in a language that is not widely utilized beyond
the classroom (Jenkins, 2013; Kirkpatrick, 2010). Additionally, the process of cultural
adaptation in Thailand involves comprehending and integrating into a society with
unique cultural norms and educational practices, which diverge significantly from those
found in English-speaking countries (Hofstede, 2011; Phan, 2016). Together, these
factors contribute to the intercultural experiences of Cambodian students in EME
programs, emphasizing the need for an in-depth examination of how these experiences
influence their academic and social integration.

The setting of this study adds to its uniqueness as it takes place at a university in
the northeastern region of Thailand. This university offers programs to students not
only from Thailand and Cambodia, but also from many other countries. These students
study a variety of fields and degrees, creating opportunities to learn about each other
both inside and outside of class. They can engage in extracurricular activities or
participate in university-organized events, interacting not only with fellow students

from the host country but also with students from other countries (de Wit et al., 2022).



Considering these points, this section provides an overview of the research topic,
situating it within the broader context of international education and emphasizing the
importance of exploring the intercultural experiences of Cambodian university
students living in Thailand and studying in EME curriculums. The subsequent sections

will delve into the statement of the problem.

1.2 Statement of the Problem

Research on Cambodian students enrolled in English as a Medium of Education
(EME) programs in Thailand is limited, despite the growing importance of intercultural
education and citizenship among international students (Baker et al., 2022; Wagner &
Byram, 2017). These programs, which utilize English for instruction and facilitate
learning both inside and outside the classroom, attract diverse student body, thereby
fostering multicultural environments.

Intercultural citizenship entails active engagement with local and international
communities, the cultivation of intercultural understanding, and the ability to navigate
diverse cultural contexts while preserving one’s cultural identity (Jurgil@, 2019; Wagner
& Byram, 2017; Williams, 2005). Prior studies have shown that studying abroad can
enhance intercultural awareness and competence (Kinginger, 2009; Wu et al., 2015;
Zapata-Barrero, 2020). It requires a combination of skills, knowledge, and attitudes
necessary for social action, alongside an awareness of different cultural perspectives
(Wagner & Byram, 2017). Additionally, engagement with individuals from diverse
cultural and linguistic backgrounds is crucial for the establishment intercultural
citizenship (Baker & Fang, 2021).

Existing research has predominantly focused on graduate and post-graduate
students in Anglophone countries (Baker et al., 2022; Baker & Fang, 2021; Boonsuk &
Fang, 2021), often neglecting undergraduate students who are non-native English
speakers studying in non-Anglophone countries. Moreover, while numerous Thai
universities offer EME programs to international students, there is a scarcity of research
regarding the intercultural citizenship of these students, particularly Cambodian
students who constitute a significant proportion of the international body in Thailand.
Consequently, there exists a notable gap in understanding how Cambodian
undergraduate students in Thailand navigate their intercultural experiences and how
these experiences shape their development of intercultural citizenship.

In contrast to prior studies that have concentrated on graduate students in
Anglophone countries, this study focuses on undergraduate students in a non-

Anglophone country, offering a fresh perspective on the intercultural experiences of a



less-explored group. By directing attention towards Cambodian students enrolled in
Thailand’s EME programs, this research addresses a significant void in the existing
literature by investigating how these students engage with and adapt to a multicultural
academic environment outside the conventional Anglophone context.

This study makes a significant contribution to the existing knowledge on
intercultural citizenship. It focuses on the experiences of Cambodian students in a non-
Anglophone EME environment, offering a detailed examination of the specific
challenges they face, such as psychological discomfort, language barriers, and
understanding different accents (Jurgil€, 2019). By shedding light on the nuanced
experiences, the study deepens our understanding of how intercultural citizenship is
developed and enacted. Importantly, this research provides a fresh perspective by
specifically looking at undergraduate students in a Non-Anglophone context,
complementing previous studies that have primarily focused students in Anglophone
settings.

Additionally, this study enhances our understanding of how prior experiences
influence students’ ability to adapt and engage with diverse communities. By exploring
how Cambodian students navigate intercultural encounters, valuable insights are
gained into the factors that either facilitate or hinder the development of intercultural
citizenship. The practical implications of these findings are significant for educational
institutions in non-Anglophone countries like Thailand, offering guidance on how to
better support international students in EME programs.

Hence, despite the emphasis on intercultural education in Thai higher education
institutions (Arphattananon, 2018; Snodin, 2016), there is still a lack of understanding
regarding the intercultural citizenship of Cambodian university students in Thailand’s
EME curriculums. By addressing this gap, this study aims to contribute to discussions
on the intercultural citizenship of international students, as well as the broader topics

such as intercultural communication and the internationalization of higher education.

1.3 Rationale of the Study

Kramsch (1998) emphasized the importance of adapting to multiple discourse
communities in foreign educational settings. This suggests that navigating diverse
academic and local environments is vital for cultural survival. To understand the
intercultural citizenship of Cambodian university students in English as a Medium of
Education (EME) programs in Thailand, it is necessary to thoroughly explore their daily
experiences (Aba, 2016; Lehto et al., 2014; Tran & Vu, 2017).



Thailand, being a multilingual country with diverse languages and cultures,
presents both challenges and opportunities for international students. Aside from Thai
language, English is widely used in academic settings, particularly in EME programs,
making it an ideal environment for studying intercultural adaptation. Baker (2011)
examines the role of English as a lingua franca in Thailand, highlighting its function in
enabling communication in academic and professional contexts. However, this also
means that students must navigate a complex multilingual environment. Foley (2005)
underscores the importance of English in Thai education, which allows international
students to communicate effectively but requires them to adapt to a multilingual
setting.

By exploring the experiences of Cambodian students, we can gain various insights
into their interactions with academic and local communities, as well as their ability to
adapt to a diverse, multicultural, and multilingual environment (Jurgilé, 2019). This
knowledge is crucial for developing effective strategies to foster intercultural
competence and promote citizenship among Cambodian university students studying
in a non-Anglophone country (Ji, 2020). In the context of internationalization, Deardorff
(2006) places significant importance on recognizing and assessing intercultural
competence as a central objective, especially for students involved in EME programs.
To uncover the nuances of their intercultural citizenship, it is essential to examine their
viewpoints on navigating diverse discourse communities and the challenges they face
(Wu et al., 2015). Gu et al. (2010) explore the influence of intercultural experiences on
the academic and personal growth of international students. The authors underscore
the significance of comprehending these experiences within a foreign context to fully
grasp their meaning. Delving into their lives reveals the complexities they face when
engaging with diverse communities in their educational environment (Sunendar et al,,
2021). An in-depth exploration of the students' perspectives will offer valuable insights
into their strategies for adapting to a multicultural and multilingual environment,
shedding light on the interplay between academic, local, and personal spheres of
influence (Jurgil€, 2019).

By examining the daily experiences of Cambodian university students residing in
Thailand, this research article aims to provide valuable insights into the broader
concept of intercultural citizenship within an English as a Medium of Education (EME)
context. Researchers such as Coleman (2006) and Macaro et al. (2018) have
emphasized the importance of EME in fostering cross-cultural understanding and
academic success. They acknowledge that while EME programs present challenges,

they also offer significant advantages for students from diverse backgrounds. Therefore,



this study seeks to investigate the intercultural citizenship of Cambodian university
students who are studying in English as a Medium of Education (EME) curriculums in
Thailand. In doing so, it aims to gain a deeper understanding of how these students
navigate and adapt to a multilingual and multicultural academic and social

environment.

1.4 Research Objectives and Research Questions

The following are the objectives of the study:
1. To identify Cambodian university students’ prior knowledge of “others” and
intercultural experiences before coming to Thailand.
2. To investigate the intercultural challenges experienced by Cambodian
university students in EME curriculums and how they dealt with them.
3. To explore the factors that impact the intercultural citizenship of Cambodian

university students.

The purpose of this research is to address the aforementioned objectives by
answering the following questions:
1. What knowledge of “others” and intercultural experiences did Cambodian
university students have before coming to Thailand?
2. What intercultural challenges did Cambodian university students in EME
curriculums encounter, and how did they deal with them?
3. What are the factors that influence the intercultural citizenship of

Cambodian university students?

1.5 Significance of the Study

This research study focuses on the intercultural citizenship of undergraduate and
graduate students in Thailand who are studying English as a Medium of Education (EME)
curriculums. While previous studies have examined graduate and post-graduate
students in English-speaking countries like the United States and the United Kingdom,
this research investigates the intercultural citizenship of Cambodian university students
studying EME curriculums in Thailand.

By conducting an in-depth investigation into the intercultural interactions and
experiences of Cambodian university students, this study aims to provide valuable
insights into their ability to effectively engage with both local and international peers.
It examines various factors that influence their intercultural citizenship, such as
language proficiency, age, gender, and field of study, in order to identify students who

may face challenges in this area.



The findings of this study have practical implications for EME curriculums not only
in Thailand but also in other countries. They can inform the development of targeted
interventions, such as consultations or extracurricular activities, that aim to facilitate
students' interactions with diverse cultural groups. These interventions can enhance
students’ language proficiency, provide cultural orientation, and create opportunities
for intercultural dialogue and collaboration.

The insights gained from this research can also be valuable for university
administrators and policymakers, as they can help in evaluating and refining EME
curriculums to better foster intercultural competence and promote diversity on
campus. This may involve incorporating more intercultural communication training,
adapting curriculum content to be more inclusive, and implementing support systems
for students who face intercultural challenges.

Lecturers and support staff can benefit from understanding the specific needs and
experiences of Cambodian students, enabling them to provide more personalized and
effective support. This may involve offering tailored academic advising, mentorship
programs, and adopting culturally sensitive teaching practices that recognize and
address the diverse backgrounds of students.

Students themselves can benefit from a more inclusive and supportive learning
environment that acknowledges and values their intercultural experiences. Enhanced
support and targeted interventions can lead to improved academic outcomes,
increased satisfaction, and a stronger sense of belonging within the university
community.

Furthermore, this study contributes to the broader body of knowledge on EME
curriculums by highlighting the outcomes and benefits of these curriculums for
international students. It provides valuable guidance for higher education institutions
globally that are implementing or planning to implement EME curriculums, offering
insights into best practices for fostering intercultural competence and ensuring the
successful integration of international students.

Overall, this study significantly adds to the understanding of intercultural
citizenship within internationalized higher education institutions that offer EME
programs. It reveals the outcomes and benefits of these curriculums for university
students and provides valuable guidance for effectively supporting the academic and
social integration of international students. The insights gained from this research can
inform policies and practices that enhance the quality and inclusivity of EME

curriculums in Thailand and other non-English-speaking countries.



1.6 Definitions of Key Terms

The following are the key terms and definitions used in the current study:

"Cambodian University Students" refers to students who are in the international
program, and are living and studying at the undergraduate and graduate level in
different fields in Thailand.

"Intercultural Citizenship" refers to the possession of skills, knowledge, and
attitudes necessary to effectively collaborate with individuals from diverse cultures.
This involves understanding and respecting their beliefs and behaviors, and being able
to communicate proficiently with them (Wagner & Byram, 2017). This study sought to
measure intercultural citizenship by utilizing various methods including written
autobiographies, shadow observations, and in-depth interviews with Cambodian
university students. The purpose of these methods was to evaluate the students'
competence, understanding, and attitudes towards engaging with diverse communities,
as well as their capacity to appreciate and respect cultural differences.

"English-Medium Education" (EME) refers to programs in which English is the language
used for teaching and leamning but also for international communication in a multilingual
university setting (Dafouz & Smit, 2016). This research focuses on EME programs at a
university in Northeastern Thailand, specifically targeting Cambodian students. The study
includes various disciplines and degree levels (undergraduate and graduate) such as
Mechanical Engineering, Civil Engineering, Innovative Agripreneur, and Food Technology,
all using English as the primary language for instruction and communication.

“Non-Anglophone Countries” refers to countries that are Non-Native English-
speaking countries, i.e., Cambodia and Thailand.

“Others” refer to foreign students or individuals from different cultural
backgrounds who are not part of the Cambodian culture, i.e., the locals and university

students who are Thai, and other university students from other different countries.

1.7 Summary

This research aims to investigate the intercultural citizenship of Cambodian
university students living in Thailand and studying in EME programs. To contribute to the
current trend in intercultural citizenship research and EME programs and provide insights
on the intercultural citizenship of non-native English speakers studying in EME programs
in a non-native English-speaking country. These considerations inspired the objectives
and questions of this study. The results of this study are expected to be applicable to
the study of intercultural citizenship and provide information on whether or not students

develop intercultural citizenship as they live and study in EME programs in another country.



CHAPTER 2
LITERATURE REVIEW

As the world moves towards a globalized era, each country tries to make progress
in all areas of development to fit in with the time, whether it be the economy, society,
business, or education. In that situation, this study begins by addressing the impact of
globalization on higher education and the efforts of many countries to transform their

higher education systems into ones that are more international.

2.1 Globalization

Levitt (1983) coined the term "globalization" to describe the economic forces that
are shaping the world. Nevertheless, globalization goes beyond mere economics; it
encompasses the growing interconnectedness and interdependence of people
worldwide, fostering economic, social, cultural, and political liberties (Mitchell &
Nielsen, 2012). Throughout the history, globalization has been instrumental in shaping
various aspects of society, such as the economy, trade, politics, culture, and ideas,
continuously evolving alongside advancements in technology and communication
(Reagan & Osborn, 2019).

Globalization facilitates economic expansion by enabling market access and
stimulating trade. Additionally, it fosters social exchange, promoting the sharing of ideas
and improving cross-cultural comprehension among nations. In terms of culture,
globalization encourages the integration and appreciation of diverse customs and
rituals. Politically, it has the potential to promote democratic principles and advance
the dissemination of fundamental human rights (Mitchell & Nielsen, 2012). The advent
of social media is a notable example, as it has connected individuals worldwide,
enabling immediate cultural interactions and cooperative endeavors in tackling global
challenges such as climate change.

Education, especially at the tertiary level, plays a vital role in comprehending and
adjusting to world socioeconomic developments. According to Nayyar (2008),
education is essentially an economic investment. The advent of globalization has
prompted universities and colleges worldwide to actively pursue internationalization.
Knight (2008) characterizes globalization as a catalyst and internationalization as a

reactor, underscoring their interdependent role in reshaping higher education. This shift
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is evident in the increasing number of international collaborations, exchange initiatives,
and curriculums with a global focus.

Internationalization efforts in higher education have the primary goal of making
education more accessible to individuals worldwide. By conforming to international
education standards, institutions can provide programs, courses, and degrees to both
domestic and international students, thereby expanding global educational
opportunities (Aktas et al, 2017; Mitchell & Nielsen, 2012). Furthermore, these
institutions aim to produce graduates who possess the necessary skills and knowledge
to function effectively and contribute in both local and global settings. In doing so,
they foster a workforce that is capable of addressing challenges on an international
scale (Fang & Baker, 2021; Thanosawan & Laws, 2013). To exemplify, universities in Asia
and Europe have formed numerous collaborative initiatives, such as joint degree
programs and research partnerships, to enhance the quality of education and promote
global engagement.

2.1.1 Global Citizenship

The influence of globalization reaches far beyond local and national
boundaries, impacting regions and the global arena. This interconnectedness
emphasizes the concept of global citizenship, which highlights the interdependence of
diverse groups beyond geographical limits (Thanosawan & Laws, 2013). Global
citizenship, as defined by Baker and Fang (2021), encompasses multiple layers of
citizenships, including local, national, and global dimensions. Boulding (1990) and
Schattle (2008) argue that it entails an awareness of issues that go beyond local and
national borders, a comprehension of rights and responsibilities in regional and global
contexts, and an acknowledgement of the mutual dependence of communities,
thereby requiring cooperating at various levels in today’s interconnected world.

Recognizing the importance of preparing students to actively engage with
global issues, educational institutions are increasingly incorporating the concept of
global citizenship into their academic programs. Researchers such as Hammond and
Keating (2018), Janmaimool and Khajohnmanee (2020), Smith et al. (2017), and Xu and
Knijnik (2024) have emphasized this growing trend, highlighting the significance of
equipping students with the necessary knowledge and skills to navigate the
complexities of the modern world. For instance, universities now offer courses on
subjects such as global ethics, international relations, and sustainable development,
fostering a comprehensive understanding of the interconnectedness of our global

society.



12

In response to this changing landscape, traditional universities are
transforming into institutions with a global perspective. They strive to create
environments that cater to both local and international students, promoting an
appreciation for and understanding of cross-cultural differences. According to
Thanosawan and Laws (2013), these institutions prioritize practical skills and knowledge
over theoretical concepts, with the aim of preparing graduates to compete on a global
scale. They achieve this by placing a strong emphasis on global perspectives and
intercultural competence among their students.

This research article specifically focuses on intercultural citizenship within
an educational setting. While the concept of global citizenship highlights individuals’
global connectivity and responsibilities to communities worldwide (Fang & Baker, 2021),
intercultural citizenship aims to foster intercultural interactions and understanding
across different contexts (Wagner & Byram, 2017). In this particular context, intercultural
citizenship refers to groups of university students with diverse cultural and linguistic
backgrounds who come together in one educational environment. This educational
setting not only promotes academic learning but also facilitates the development of
intercultural communication skills, empathy, and mutual respect, all of which are
crucial for thriving in a globally interconnected world.

2.1.2 Internationalization of Higher Education

2.1.2.1 The Aims of Internationalization of Higher Education

In response to the globalizing world, institutions around the globe
are striving to embrace internationalization. This multidimensional phenomenon
greatly influences various aspects of education and has significant consequences on
higher education systems (Knight, 2003). The trend towards internationalization is
continuing to grow, with no sign of reversing in the foreseeable future. Knight (2003)
defines internationalization as an ongoing and continuous effort to integrate an
international, intercultural, or global dimension into the purpose, functions, or delivery
of postsecondary education.

Qiang (2003) highlights two key objectives of internationalizing higher
education institutions. Firstly, the goal is to prepare graduates for global careers. This
entails providing students with the necessary academic and professional abilities to
meet the requirements of globalized societies, economies, and labor markets.
Graduates should acquire multilingual capabilities and demonstrate social and
intercultural skills and attitudes in order to thrive in international settings. Secondly,
institutions strive to attract international students. They achieve this by providing

programs that meet international standards and are frequently delivered in English.
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Previous studies have emphasized the substantial endeavors made
by universities to globalize their higher education systems in light of the phenomenon
of g¢lobalization. These endeavors encompass the creation of English-language
curriculums and the provision of programs taught in English, catering to both local and
international students (Brown, 2014; Hou et al,, 2013; Huang, 2006; Im & Kim, 2015;
Jampaklay et al.,, 2022; McNeill, 2008). For example, universities have successfully
established collaborative degree programs, exchange initiatives, and global research
partnerships in order to enhance their international allure.

Tsou and Kao (2017) have noted that many countries, especially
those that were once under British rule, have embraced ¢lobalization by
internationalizing their educational systems. In contrast, countries not influenced by
the British have often adopted educational models from the United States. These
trends highlight the proactive measures taken by governments to participate in the
global knowledge economy. To achieve this, language policies and English as a Medium
of Instruction (EMI) programs play a crucial role. The goal is to enhance the language
skills of local students and attract international students by offering courses, programs,
and degrees taught in English globalization and determination to participate in the
current knowledge economy (Hou et al., 2013; Tsou & Kao, 2017).

The internationalization of higher education goes beyond imply
improving academic and professional abilities. It also aims to cultivate a workforce that
is globally conscious and capable. In this pursuit, institutions are not only enriching
their educational offerings, but also actively contributing to wider social and economic
objectives by fostering a more interconnected and culturally competent global
community.

2.1.2.2 Internationalization of Higher Education and EME

Dearden (2014) highlights that the use of English as a medium of
education (EME) and English as a medium of instruction (EMI) programs has undergone
significant and complex changes. These changes have had a profound impact on the
global knowledge economy, the reputation and rankings of educational institutions,
and the increasing mobility of students. The internationalization of higher education
has brought about a more multilingual and culturally diverse classroom environment.
Additionally, it has shaped the skills that graduates need to succeed in the global job
market (Kramsch, 2019). English plays a crucial role in the internationalization of higher
education, with many institutions adopting EME programs to expand their global reach
(Baker et al., 2022).
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"English-Medium  Education in  Multilingual University = Settings
(EMEMUS)", also known as EME, focuses on the significance of English in university
settings where multiple languages are spoken. This encompasses both the process of
learning and teaching (Dafouz & Smit, 2020). English as a Medium of Education (EME)
curriculums have become increasingly appealing to students from both English-
speaking and non-English-speaking countries (Huang, 2006). By accepting international
students, universities establish diverse academic environments that promote
multilingualism and multiculturalism, thereby strengthening the concept of EME.

English-speaking countries, such as the United States, the United
Kingdom, Canada, New Zealand, and Australia are highly sought after by international
students who desire to study in an English-speaking environment. These countries not
only offer excellent academic and professional opportunities but also provide
language proficiency (Collins et al., 2017). Additionally, non-English-speaking countries
in Asia and Europe are actively working to establish international programs that can
rival those offered in English-speaking nations, in order to enhance their
competitiveness on a global scale (Deem et al., 2008).

European countries such as Germany, France, and Spain have made
noteworthy progress in the internationalization of their higher education institutions.
There has been a significant increase in the availability of programs taught in English at
universities in these countries (Blattés, 2018; Dafouz et al., 2020; Gurtler & Kronewald,
2015; Mikulas & Jitka, 2019; Robson & Wihlborg, 2019; Sanchez-Garcia, 2020).

East and Southeast Asian countries have put in significant efforts to
globalize higher education, with has yielded remarkable outcomes. Universities in
China, Japan, Taiwan, and Hong Kong are continuously expanding their graduate and
postgraduate programs taught in English to cater to both local and international
students (Brown, 2014; Huang, 2006; Macaro et al., 2018; Mok & Yu, 2013; Ota, 2018).
Likewise, Singapore, Malaysia, Vietnam, and Thailand are undergoing substantial
transformations in their higher education systems (Ali, 2013; Armstrong & Laksana, 2016;
Bolton & Botha, 2017; Duong & Chua, 2016; Jampaklay et al., 2022; Lavankura, 2013;
Sangpikul, 2009; Tran & Nguyen, 2018).

Internationalization plays a crucial part of Thailand's strategy to
establish herself as an educational hub for Southeast Asia (Snodin, 2019). However, it
is important to note that internationalization efforts in Thailand often adopt a
Westernized perspective and prioritize the use of English language (De Wit, 2020). While
a few leading Thai universities spearhead these initiatives by seeking guidance from

experts in the United States and the European Union, decisions made in this manner
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are expected to be followed by other Thai higher education institutions (Snodin, 2019).
This approach has faced criticism due to the imposition of policies on stakeholders
without adequate consideration of the local context, leading to mixed outcomes. To
attract more students, Thai universities continue to offer English-language programs,
while also ensuring that these programs meet international standards and respect the
local culture (Jampaklay et al., 2022).

The globalization of higher education and the rise of EME curriculums
have led to a shift in the educational landscape. As a result, international students are
no longer limited to pursuing their degrees exclusively in English-speaking countries.
This emerging trend has contributed significantly to the growing number of students
seeking education abroad, with universities in non-English-speaking countries gaining

increasing appeal and recognition.

2.2 Student Mobility

Student mobility is an essential aspect of the internationalization of higher
education. It involves the transfer of knowledge across borders, fostering international
cooperation and communication, promoting international education and research, and
contributing to global similarity and reputation. Among dimensions, mobility holds the
highest priority (Snodin, 2019). The exchange of ideas, cultures, and knowledge
facilitated by mobility enriches the educational experience for students and promotes
a global perspective. Altbach and Knight (2007) emphasize the significance of
international student mobility in cultivating global competence and establishing
international partnerships.

According to Baker et al. (2022), the topic of student mobility encompasses various
concerns pertaining to internationalization and intercultural citizenship. These issues
arise not only during students’ pre-departure preparations, but also during their time
spent in the host country. The act of studying abroad offers a multitude of advantages,
such as exposure to different cultures, enhancement of language proficiency, and the
cultivation of a global perspective. These benefits are deemed crucial in the present
interconnectedness global landscape (Knight, 2003; Montgomery, 2010)

Asia has emerged as a leading choice for students seeking education abroad, a
trend that has continued for more than ten years, signifying the region’s growing
significance in global learning (Jampaklay et al., 2022). Notably, countries like China,
Japan, South Korea, and Malaysia have witnessed notable upswings in the enrollment
of international students, indicating their increasing influence in the realm of higher

education, as reported by Education (2004). A prime example of this
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internationalization and the promotion of educational mobility can be seen in
Thailand. Between 2008 and 2011, the number of international students studying in
Thai universities rose from 16,000 to 20,000. Furthermore, from 2011 to 2019, this
number experienced a further increase from 10,000 to 25,000, underscoring Thailand’s
dedicated efforts to establish itself as a prominent educational hub in Southeast Asia
(Jampaklay et al., 2022).

In order to keep up with the increasing demand and maintain a competitive
advantage in the international student market, it is imperative for higher education
institutions in Thailand to consistently evolve and adjust. It is crucial for Thailand to
comprehend the factors that draw international students and guarantee the
excellence of their educational experiences, as this is essential for accomplishing their
aspiration of becoming a prominent educational hub in the region (Snodin, 2019).
Undertaking various initiatives such as enhancing infrastructure, offering a wide range
of high-quality programs, and providing comprehensive support services for
international students are fundamental measures toward achieving this objective (De
Wit et al., 2015).

While there have been encouraging developments, there are still obstacles to
overcome. The presence of language barriers, cultural disparities, and varying
educational criteria can all affect the experiences of students from abroad (Andrade,
2006; Carroll & Ryan, 2007). It is crucial to tackle these challenges by implementing all-
compassing support systems and customized initiatives in order to maintain and
enhance student mobility. One effective strategy is to offer pre-departure orientation,
on-site assistance, and post-arrival integration programs, which have been shown to
greatly improve the overall experience of international students (Glass et al., 2015).

Therefore, the movement of students across borders is crucial for the process of
internationalizing higher education, as it brings about substantial advantages for both
students and educational institutions. The advancements made by Thailand in this
sphere indicate its capacity to emerge as a prominent hub for education in Asia, on
the condition that it persists in fostering innovation and catering to the requirements
of its varied student body.

2.2.1 Definitions of Student Mobility

Student mobility accounts for the majority of cross-border education
(Kinginger, 2009), which is technically divided into three categories: (1) studying abroad
for a foreign degree or qualification; (2) studying as part of an academic partnership
within a home degree or a joint degree including domestic and foreign institutions; and

(3) exchange programs.
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(1) Studying abroad for a foreign degree or qualification, this entails students
venturing to a different nation to undertake an entire academic program. To illustrate,
a student hailing from Thailand may embark on a journey to the United States with
the aim of acquiring a bachelor’s degree. This form of mobility grants students the
opportunity to completely immerse themselves in the educational and cultural milieu
of the host country, thereby facilitating a holistic international experience (Altbach &
Knight, 2007).

(2) When students participate in an academic partnership, either within their
home institution or as part of a joint degree program involving both domestic and
foreign universities, they have the opportunity to study abroad during their degree
program. This involves spending a portion of their program in a foreign institution that
has a partnership with their home university. For instance, a student might study for
two years in their home country and then spend their final year abroad, resulting in a
joint degree from both institutions. This type of mobility allows students to gain
valuable experiences from different educational systems while still maintaining a
strong connection with their home university (Knight, 2004).

(3) Exchange programs offer students the chance to engage in a temporary
period of study abroad, typically spanning one semester or one academic year, while
maintaining their enrollment at their home institution. Prominent examples of such
programs include Erasmus+ in Europe. By participating in exchange programs, students
can acquire valuable international exposure without the need to commit to a
complete degree program in a foreign country (Teichler, 2004).

In this study, the term "student mobility" will be used to describe a specific
group of students. These students are international students who choose to pursue an
international program in a foreign country, with the intention of obtaining a degree or
certification from that country. This type of mobility is important to examine because
it entails a substantial commitment and involves the students fully immersing
themselves in the educational and cultural environment of the host country. As a
result, it has the potential to greatly influence the personal and professional growth
of these students (OECD, 2021).

Pursuing an overseas education presents multiple advantages, including
exposure to diverse instructional techniques, cultivation of intercultural competencies,
and improved career prospects in a globalized labor market (Deardorff, 2006;
Montgomery, 2010). Nevertheless, it also presents obstacles such as adapting to a new
culture, overcoming language barriers, and managing financial expenses (Andrade,
2006).
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Comprehending these dynamics holds great significance for higher education
institutions that aim to attract and support international students effectively.
Consequently, it is crucial to not only examine the reasons behind student mobility
but also the institutional strategies that can foster a positive experience for
international students (Glass et al., 2015).

2.2.2 The Purposes of Student Mobility

Global policymakers have prioritized student mobility as a means of
fostering international understanding, cooperation, and competitiveness (Kinginger,
2009). Generally, a full degree is the main purpose for students from the Asia-Pacific
area, such as Cambodian students, to pursue cross-border education. These students
often spend several years in a foreign country earning degrees that are recognized and
valued by their host countries. For example, a bachelor's degree typically takes four
years, a master's degree two years, and a PhD three years. These degrees can be taken
back to their home countries to help build capacity or qualify the student to work in
the host country, contributing to both personal and national development (Kinginger,
2009).

The motivations behind student mobility are multifaceted. According to
Baker et al. (2022), much of the preparation for student mobility is based on the idea
that there is a link between the language of instruction in an institution, the culture
and language of the host community, and the culture and language of the country. In
other words, prior to studying in a foreign country, students are expected to be
prepared not only in the language but also in the culture, environment, and local
customs. According to Baker et al. (2022), adequate preparation is crucial for students
to successfully adapt and assimilate within the unfamiliar academic and social setting.

Despite the setting of this study being in a non-Anglophone country, the
students who will be coming to study will be enrolled in international programs. This
means that even though English is not the first language of their respective host
countries, it will continue to be the language of learning, teaching, and communication.
Indeed, as higher education becomes more internationalized, such connections cannot
be assumed as various student and faculty bodies transform higher education
institutions into  highly multilingual and multicultural environments in both
Anglophone and non-Anglophone settings (Baker, 2016; Jenkins & Mauranen, 2019).

The intricacy of student mobility is emphasized by this occurrence,
underscoring the importance of linguistic and cultural readiness. It is crucial for
students to be equipped to actively engage and partake in diverse multilingual and

multicultural communities, both within and beyond the academic realm. As noted by
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Knight (2004), the internationalization of higher education goes beyond the mere
transportation of students; it involves a comprehensive approach to learning that
encompasses curriculum enhancement, research cooperation, and institutional
alliances, all of which enrich and diversify the educational journey.

Furthermore, student mobility brings forth a range of advantages that go
beyond mere academic accomplishments. It nurtures personal development, fosters
intercultural skills, and promotes a sense of global citizenship, equipping students with
the essential abilities to succeed in a world that is becoming more interconnected
(Deardorff, 2006; Montgomery, 2010). Therefore, it is crucial for higher education
institutions not only to offer academic assistance but also to actively promote the
social and cultural integration of international students, guaranteeing a favorable and
rewarding experience.

2.2.3 The Impact of Student Mobility on Intercultural Citizenship

Researchers have investigated the impact of student mobility on the
intercultural citizenship of university students studying in another country. One of the
purported benefits of internationalization in higher education and student mobility is
the development of students' intercultural awareness and sense of intercultural
citizenship (Baker, 2016; Beaven & Borghetti, 2015; Kinginger, 2013). Intercultural
citizenship encompasses the ability comprehend and actively participate in various
cultural identities, while nurturing a profound connection and accountability to the
wider global community (Byram, 2008). However, there is no conclusive evidence to
back up this claim, and there is disagreement about how much internationalization
and student mobility help develop international students into intercultural citizens
(Baker & Fang, 2021; Byram et al., 2016; Kinginger, 2013).

Snodin (2019) found that "connection" is one of the major themes in the
experiences that international students shared about their time in Thailand, where
they made strong bonds with the local people. This study, however, was conducted
outside of the capital city. This contrasts with previous research in which international
students experienced isolation and a lack of integration with local people, particularly
Thai classmates, resulting in a failure to incorporate international and intercultural
components into their learning process and experience (Rhein, 2018). Rhein (2018)
conducted the study in the city, where individuals were busy living their own lives and
appeared largely indifferent to one another. Snodin (2019) conducted the study
outside of the city, namely in the northeast of Thailand, where significant contact
between international students and Thai people, both students and staff, was

developed. Outside of school, several international students were able to become
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friends with Thai people and learn the local language and culture, which was a
beneficial experience for both their education and their lives in Thailand (Snodin, 2019).

According to the studies above, there are both positive and negative
outcomes for international students who study in another country. While there are
signs of growth in intercultural skills, this growth is not exclusively due to living and
studying abroad. The development is also influenced by other factors, such as the
location of the university where the students studied (Rhein, 2018). In fact, research
has shown that studying in another country alone is not enough to develop
intercultural awareness and citizenship; preparation, support, evaluation, and
reflection are also crucial (Baker & Fang, 2021; Humphreys & Baker, 2021; Jackson,
2012a).

According to Jackson (2012b), the development of intercultural competence
and citizenship necessitates structured interventions such as pre-departure training,
continuous support during the stay, and chances for reflection after returning. These
components assist students in comprehending their experiences and incorporating new
cultural perspectives into their own worldview. Moreover, Deardorff (2006) underscores
the significance of intercultural competence as a crucial result of international
education. This entails the capacity to communicate effectively and appropriately in
intercultural circumstances, drawing upon one’s intercultural knowledge, skills, and
attitudes.

Thus, the potential of student mobility to enhance intercultural citizenship
is contingent upon several factors beyond mere exposure to a foreign culture. To fully
capitalize on the advantages of international education and cultivate genuinely
intercultural and global citizens, it is crucial to provide preparation and consistent
support.

2.2.3.1 Cultural Adaptation

Research suggests that cultural adaptation plays a crucial role for
university students who pursue their studies in a foreign country. It is evident that
international experiences contribute to the development of intercultural growth.
However, it is important to recognize that various factors, in addition to mere exposure
to a foreign environment, greatly influence students’ intercultural awareness and
citizenship. According to the U-Curve theory by Lysgaand (1955), cultural adaptation
encompasses several stages. These stages include the honeymoon stage, culture
shock, adjustment, and mastery.

Brisset et al. (2010) provide an illustration of this process in their

research on Vietnamese students studying abroad in France. Initially, these students
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experienced a sense of enthusiasm, but soon encountered challenges when it came
to navigating transportation systems and adapting to unfamiliar religious practices.
These difficulties served to underscore the cultural disparities between heir home
country and the host culture. Subsequently, the individuals went through stages of
adjustment and mastery, gradually becoming accustomed to the cultural norms and
adept at navigating their new environment. This phenomenon is further explicated in
the study carried out by Kang et al. (2019), which examines the satisfaction of Chinese
students with their academic life in Thailand. The findings of this study emphasize the
critical role of cultural adaptability in facilitating a successful experience of studying
abroad.

Townsend and Lee (2004) elaborate on additional factors pertaining
to cultural adaptation, including proficiency in the local language, understanding of
sociocultural norms, engagement with the local community, fostering relationships,
maintaining an open-minded approach, effectively managing uncertainty, and
possessing problem-solving skills. These researchers also highlight the significance of
confidence and psychological well-being in this process (Millora, 2011). Moreover,
Hayward and U-Mackey (2013) emphasize the value of intercultural citizenship in
cultivating multicultural encounters, fostering empathy, and facilitating an appreciation
for diverse perspectives.

According to Yu and Wright (2016), engaging with individuals from the
host culture can enhance one’s cultural adaptation through the development of self-
assurance and social integration. Additionally, these interactions promote the
cultivation of empathy, intellectual curiosity, and cultural sensitivity, thereby fostering
a sense of global connectedness through he acceptance of diverse perspectives and
a commitment to lifelong learning (Shieh, 2014).

Two studies provide evidence of the significance of interpersonal
relationships in cultural adjustment. McKinlay et al. (1996) demonstrate the influence
personal connections on the satisfaction of international students, emphasizing the
importance of engaging in multicultural activities. Conversely, Townsend and Lee
(2004) suggest that the attitudes of local students towards internationals students can
impact intercultural interactions, thereby impeding effective adjustment. In addition to
social experiences, successful adaptation to a new cultural environment necessitates
acquiring new skills, bridging cultural differences, and establishing strong connections
with individuals from the host culture. These factors underscore the crucial role that

social experiences play in shaping the adaptation processes of international students.



22

An example of this can be seen in a study conducted by Zhou et al.
(2008) which examined international students in the United Kingdom. The study
emphasizes that actively engaging with the local residents and participating in cultural
events within the community greatly contributes to cultural adaptation and overall
satisfaction. Additionally, Montgomery (2010) conducted research that underscores the
significance of academic support systems and peer networks in fostering cultural
adjustment and academic achievements among international students.

Therefore, cultural adaptation is a complex procedure comprising
numerous aspects such as interpersonal communication, socio-cultural understanding,
and psychological adaptability. Proficient cultural adaptation not only enriches the
experience of studying abroad but also nurtures the growth of intercultural skills and
global citizenship.

2.2.3.2 Intercultural Adjustment and Cultural Adjustment

Intercultural adjustment involves adapting to various aspects of a
host country (Parker & McEvoy, 1993), while cultural adjustment focuses specifically
on adapting to a different culture (Gill, 2007). It requires acquiring knowledge and skills
of the foreign culture, navigating cultural differences, interacting with other
communities, and establishing positive relationships with members of the host culture.
Cultural adjustment pertains to personal psychological adaptation to the norms,
values, customs, and practices of the host society by learning, understanding, and
modifying one’s behavior and attitudes (Rujiprak, 2016). These processes occur
simultaneously during one’s experience in a new cultural setting.

A study by Chaiyasat (2020) explored cultural adjustment challenges
faced by international students, particularly French students, revealing language and
communication barriers, homesickness, and culture shock. The study highlighted the
intertwined nature of intercultural and cultural adjustments, indicating that difficulties
in cultural adjustment can negatively impact intercultural adjustment. Participants
initially experienced stress and anxiety due to unfamiliar academic norms and cultural
expectations in the host country (Gill, 2007). However, through active adaptation and
participation in socio-cultural and academic activities, they were able to adjust to
community of students from diverse cultural and linguistic backgrounds. This led to
personal growth as a result of their interactions with others.

Rujiprak (2016) has also pointed out that international students faced
challenges when moving across different cultures. The study has shown that sojourners
may experience difficulties adjusting to a new culture, especially when there is a

significant difference between the host and home cultures. Parker and McEvoy (1993)



23

noted that prior international experience positively influences intercultural adjustment
by reducing culture shock, although achieving intercultural adjustment can be
challenging due to differences between the host-country culture and one’s home
country culture.

Additionally, Ward et al. (2020) stress the significance of cultural
intelligence and resilience in effectively managing the intricacies of intercultural
adaptation. They posit that individuals possessing elevated cultural intelligence are
more competent in comprehending, analyzing, and reacting to novel cultural settings,
thereby fostering more seamless processes of adaptation. This assertion is
corroborated by Zhou et al. (2008), whose research indicates that international
students with heightened levels of cultural intelligence and prior exposure to
multicultural environments demonstrate greater proficiency in intercultural
adjustment.

Support systems play a pivotal role in promoting intercultural and
cultural adaptation, an aspect that cannot be overlooked. Yeh and Inose (2003)
emphasize that international students greatly benefit from social support offered by
peers, family, and institutional resources, as it has a significant impact on their
psychological well-being and adjustment. To ensure the successful assimilation of
these students into their new surroundings, universities should prioritize the provision
of comprehensive support services, encompassing counseling, language assistance, and
cultural orientation programs.

To put it briefly, intercultural and cultural adjustment are closely
connected procedures that encompass maneuvering within unfamiliar cultural settings,
forging connections, and enhancing individual and intercultural skills. Achieving a
successful adjustment necessitates the fusion of cultural intelligence, resilience,
support networks, and active involvement in the local community.

2.2.3.3 Coping Strategies of International Students

International students face numerous challenges when adjusting to
unfamiliar cultural environments. These difficulties can significantly impact their ability
to navigate intercultural interactions and overall experience. Developing effective
coping mechanisms is crucial for managing stress, overcoming cultural obstacles, and
facilitating successful adaptation. According to Andrade (2006), coping strategies can
be categorized into two broad types: problem-focused and emotion-focused
strategies. Problem-focused strategies involve actively seeking resolutions to
challenges, such as improving language proficiency or understanding local customs. On

the other hand, emotion-focused strategies involve seeking social support and
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engaging in stress-alleviating activities. Research by Smith and Khawaja (2011) highlights
the importance of both types of strategies in promoting mental well-being and
academic achievement among international students.

Problem-focused strategies, which are proactive approaches, enable
students to directly tackle challenges. These strategies include enhancing language
proficiency, adapting to the local culture, and utilizing university resources. Developing
language skills is crucial for adapting to new academic and social environments.
Proficiency in language not only enables effective communication but also boosts
confidence and reduces misunderstandings (Cheng et al., 2004). Effective methods for
improving language proficiency include taking language courses, participating in
conversation clubs, and practicing with native speakers. Understanding and embracing
local customs and traditions can greatly facilitate the transition process. Cultural
orientation programs and cultural exchange activities can provide valuable insights into
the host culture (Ward et al., 2020). Moreover, actively seeking to learn about and
respect local customs increases the likelihood of successfully integrating into the new
environment. Universities often provide various support services, such as counseling,
academic advising, and student organizations. Taking advantage of these resources can
help students navigate academic challenges and find community support (Glass et al.,
2015). Academic workshops and writing centers can also assist in adapting to different
academic expectations and improving performance.

Emotion-focused strategies aim to regulate emotions in challenging
circumstances. These strategies include seeking social support and engaging in stress-
relief activities. Developing a network of friends, family, and peers can offer emotional
solace and practical guidance. Peer support groups, mentorship programs, and social
clubs have been effective in alleviating feelings of loneliness and homesickness among
individuals (Yeh & Inose, 2003). Research has shown that strong social support networks
are associated with improved mental well-being and academic performance among
international students (Russell et al., 2010).

Participating in stress-reducing activities, such as sports, hobbies, and
mindfulness practices, can enhance overall well-being. Engaging in physical exercise,
practicing meditation, and pursuing creative endeavors such as art and music can
provide an emotional outlet and help manage anxiety (Sawir et al., 2008). Additionally,
these activities can create opportunities to make new connections and build social
relationships.

Research suggests that coping strategies may differ based on

students' cultural backgrounds and the environment of the host country. Asian
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students tend to utilize collectivist coping strategies, such as seeking support from their
family and fellow nationals, while Western students may prefer individualistic
approaches (Kim, 2001). For students from collectivist cultures, maintaining strong
connections with their cultural community can provide a sense of belonging and
continuity. Involvement in cultural associations, religious groups, and community
events can offer a supportive network and help preserve cultural identity (Poyrazli et
al., 2004).

Developing cultural intelligence and adapting behaviors to align with
the norms of the host culture can facilitate better integration. Cultural intelligence
encompasses cognitive, motivational, and behavioral aspects that enable individuals
to function effectively in intercultural settings (Ang et al,, 2007). Students who
demonstrate high cultural intelligence are better equipped to navigate cultural
differences and foster meaningful intercultural relationships.

Long-term adaptation involves coping strategies, developing
resilience, and intercultural competence. This process is influenced by ongoing
learning, self-reflection, and adjusting strategies when necessary. Reflective practices,
such as journaling and discussing experiences with peers or mentors, can improve self-
awareness and promote intercultural understanding (Mezirow, 1991). These reflective
practices help students process their experiences, recognize personal growth, and
identify areas for further development. Resilience, as the ability to bounce back from
challenges, is crucial for long-term adaptation. Cultivating resilience involves nurturing
a positive mindset, setting achievable goals, and maintaining a proactive problem-
solving approach (Furnham & Bochner, 1986). Therefore, resilient students are better
prepared to handle the ongoing demands of living and studying in a foreign country.

Moreover, effective coping strategies are important for international
students studying abroad. Both problem-focused and emotion-focused strategies can
help enhance intercultural competence, academic achievements, and overall well-
being. However, more research is needed to identify the most effective coping
mechanisms for different groups of international students and determine how
educational institutions can support these strategies.

2.2.4 International Students Studying in Thailand
The experiences of international students in a new cultural environment are
influenced by various factors, such as language barriers, cultural disparities, and prior
overseas encounters. These elements significantly shape the process of adaptation for
these students. The largest groups of international students in Thailand consist of

individuals from China, Myanmar, Laos, Vietnam, and Cambodia (Snodin, 2019;
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Thanuttamanon, 2021). These students possess different cultural backgrounds and
possess varying degrees of proficiency in the Thai language, which can impact their
ability adapt and excel academically.

According to Snodin (2019), the primary areas of study among international
students in Thailand in 2013 were business, Thai language, English language, hotel and
tourism, and Buddhism. This prevailing trend is anticipated to persist, as Thailand
endeavors to establish itself as a prominent destination for education in the region.
The choice of these fields indicates a deliberate alignment with Thailand’s economic
and cultural assets, offering international students the chance to acquire knowledge
that is both academically enriching and practically applicable.

A significant example of the rise of international students coming to study
in Thailand was documented by Rattanaphumma and Visuttakul (2022), who noted
that the number of Chinese students in Thai higher education institutions has grown
significantly over the last decade (2011-2021). This increase reflects broader regional
trends in educational mobility and underscores Thailand’s growing appeal as a
destination for higher education.

Moreover, it has been found through extensive research that foreign
students studying in Thailand encounter distinct obstacles pertaining to language
acquisition and cultural assimilation. As Hengsadeekul et al. (2014) assert, one’s level
of language proficiency plays a pivotal role in both academic attainment and social
integration. Numerous international students encounter difficulties stemming from the
language barrier, impeding their ability to actively engage in academic and social
pursuits. In order to alleviate these challenges, Thai universities have adopted a range
of support mechanisms, including language instruction, cultural orientation initiatives,
and peer mentoring programs.

In addition, cultural variations can present substantial obstacles to
adaptation. Thanuttamanon (2021) emphasizes that international students frequently
undergo culture shock upon their arrival, which can adversely affect their psychological
well-bring and overall welfare. Higher education institutions have acknowledged the
significance of offering comprehensive support programs to assist to students in
managing these cultural transitions. These initiatives encompass counseling services,
cultural exchange events, and platforms for fostering intercultural dialogue.

Furthermore, the role of past international experiences cannot be
underestimated when it comes to influencing the adjustment experiences of
international students. Those who have had the opportunity to study abroad before

have been found to adapt more readily to unfamiliar cultural settings (Hengsadeekul
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et al., 2014). This group of students tends to possess a higher level of preparedness in
terms of handling the academic and social challenges associated with studying in a
foreign nation, thereby augmenting their overall contentment and achievements.

To conclude, as Thailand experiences a rising influx of international students,
it is imperative to acknowledge the linguistic obstacles, cultural disparities, and
assistance requirements faced by these students in order to promote their successful
integration and academic accomplishments. The continuous endeavors undertaken by
Thai higher education institutions to augment support services and cultivate a
hospitable atmosphere are vital in maintaining and expanding the international student
community.

2.2.4.1 Perceptions of International Students on Studying in Thailand

The viewpoints held by international students regarding Thai
universities can be categorized into three primary themes: relationships, research
support, and language barrier (Snodin, 2019). These perspectives provide a valuable
understanding of the favorable and unfavorable encounters encountered by
international students while studying in Thailand, thereby shedding light on areas of
excellence and avenues for enhancement.

Relationships: International students tend to have a favorable
perspective on the relationship between teachers and students in Thailand. This is
exemplified by the experience of an international student from Egypt who was
accustomed to a more hierarchical and formal dynamic between students and
teachers. The student appreciated the egalitarian and accessible nature of the teacher-
student relationship in Thailand (Snodin, 2019). Furthermore, research indicates that
this positive perception extends beyond the classroom, as international students, local
students, and local citizens actively participate in each other’s communities despite
cultural differences. Such interactions foster a sense of belonging and community,
which are crucial for the overall well-being and academic achievement of international
students (Krause et al., 2010).

Research support: In contrast to the commonly held notion that Thai
universities lack research support, several international students have attested to the
exceptional research support they received. This support encompasses various aspects
such as the provision of research facilities, access to international research networks,
and opportunities for funding to attend training sessions or conferences abroad
(Snodin, 2019). These resources play a crucial role in the academic growth of
international students and contribute to the global research reputation of Thai

universities. The study conducted by Hengsadeekul et al. (2014) validate these findings,
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underscoring the significant impact that sufficient research support has on the
academic experiences and achievements of international students.

Language barrier: One of the primary obstacles faced by international
students is the difficulty in understanding and using the English language. Despite the
claim of many Thai universities to be “international,” the policies regarding English
proficiency do not always support this assertion. Certain international programs accept
Thai students with limited English skills, and in some cases, instructors are required to
deliver lectures in Thai, putting non-Thai-speaking international students at a
disadvantage (Snodin, 2019). This inconsistency can impede the academic progress of
international students and diminish the perceived worth of an “international”
education. Research conducted by Hengsadeekul et al. (2014) and Volet and Jones
(2012) indicates that language barriers can have a significant impact on the academic
performance and social integration of international students. This highlights the
importance of implementing more consistent and effective language policies in
international programs.

2.2.4.2 Factors Causing International Students to Study in Thailand

Snodin (2019) identified several key factors that play a significant role
in the decision-making process of international students who choose to pursue their
studies in Thailand. These factors include the availability of scholarships,
recommendations from friends and acquaintances, as well as the geographical and
cultural proximity between their home country and Thailand.

Scholarship availability: The availability of scholarships is a major
attraction for many international students from various regions in Asia. Thai universities
have strategically utilized scholarships to attract more international students, and this
approach has been successful. Scholarships such as those offered by the students'
home countries, ASEAN scholarships, the Greater Mekong Subregion (GMS) scholarship,
and the HRH Princess Sirindhorn Scholarship have played a vital role in this regard
(Snodin, 2019). These scholarships not only help ease the financial burden on students
but also increase the attractiveness of Thai universities as affordable alternatives to
Western institutions. Research conducted by Hengsadeekul et al. (2014) and
Suwanwela (2006) supports the idea that financial incentives significantly influence
students’ decision to study abroad.

Word-of-mouth  referrals:  Personal  social  networks  and
recommendations from acquaintances significantly impact the choices made by
students when deciding to pursue their studies in Thailand. Snodin (2019) asserts that

a considerable number of international students had the guidance and support of
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individuals already residing in Thailand prior to their arrival. This network of contacts
not only offers a comforting sense of security but also facilitates a smoother transition
to a new country. The research conducted by Mazzarol and Soutar (2002) and Li and
Bray (2007) emphasizes the substantial role that social networks play in shaping
students’ educational decisions, emphasizing the value of personal referrals and the
exchange of experiences among peers.

Geographical and cultural proximity: Geographical and cultural
proximity to their home countries emerges as a pivotal aspect for numerous
international students, particularly those hailing from neighboring Asian nations. This
proximity plays a vital role in mitigating cultural shock and facilitating the adjustment
period, as students find it comparatively easier to acclimate themselves to the similar
climatic conditions, cuisine, and cultural practices (Snodin, 2019). For example, despite
being offered a full scholarship by a Chinese university, a student from Lao PDR opted
to pursue a PhD in the northeast region of Thailand, owing to the linguistic and cultural
affinities shared between the northeast of Thailand and Laos (Snodin, 2019). Moreover,
the prevalence of English in academic settings in Thailand offers an advantage over
their home countries where English is less widely spoken, as illustrated by a
Vietnamese student who witnessed a marked improvement in their English proficiency
through their participation in an international program (Snodin, 2019). The studies
conducted by Hengsadeekul et al. (2014) and Li and Bray (2007) bolster the significance
of geographical and cultural proximity in the decision-making processes of students.

To summarize, the decisions of international students to pursue their
education in Thailand are influenced by a combination of financial incentives in the
form of scholarships, the influence of social networks, and the cultural and
geographical proximity to their home countries. These factors underscore the complex
nature of students’ choices and the strategic significance of Thai universities in

attracting a diverse international student population.

2.3 Culture

2.3.1 Definitions of Culture
Based on the Vygotskyan/social-historical perspective, Noels et al. (2012)
define culture as a community's common activity or practice. This perspective
emphasizes the importance of cultural contexts in determining the nature of human
development, which involves the process of learning or obtaining self-regulation as an
autonomous individual influenced by social and cultural factors. Different cultures

produce diverse physical and symbolic artifacts that individuals use to mediate
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learning. To understand another culture, one must first understand the metaphors and
conceptual meanings produced by the culture's worldviews and cognitive patterns
(Noels et al., 2012).

A widely recognized illustration of cultural distinctions can be observed in
the juxtaposition between ‘individualistic’ Western and 'collectivistic' East Asian
countries. Individualistic societies place importance on personal objectives,
independence, and individual accomplishments, whereas collectivistic societies
emphasize communal objectives, interdependence, and the success of the community
(Triandis, 2018). However, due to the impact of globalization, this conventional
understanding of culture has undergone significant changes. The focus has shifted from
perceiving cultures in isolation to addressing the contact zone where multiple cultures
interact and coexist (Noels et al., 2012). This contact zone represents an environment
where individuals from diverse cultural backgrounds converge, resulting in intricate and
dynamic cultural exchanges.

Despite the outward semblance of culturally diverse communities living in
harmony, it is important to recognize that hidden discrepancies and historical conflicts
may persist. One illustrative example of this phenomenon can be observed in the
historical disputes between neighboring nations, such as Cambodia and Thailand,
which can significantly impact the dynamics within a multicultural community. These
historical frictions have the potential to resurface in diverse manifestations, thereby
exerting an influence on the relationships and assimilation processes among individuals
residing within the community.

In addition, comprehending culture entails acknowledging that it is in a
perpetual state of change as a result of interactions and exchanges. Geertz (1973)
characterizes culture as a framework of inherited ideas expressed through symbolic
means, which individuals utilize to communicate, sustain, and advance their
understanding and perspectives on life. This dynamic perspective on culture
corresponds with the amplified intercultural interactions in our interconnected world.

To put it succinctly, culture can be comprehended from a Vygotskyan/social-
historical outlook, as well as through the contributions of modern researchers. It
encompasses the customs, symbols, and cognitive frameworks that are inherent to a
particular community. A comprehensive understanding of culture necessitates
recognizing its historical origins and its continuous development through interactions

on a global scale.
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2.3.2 The History between Cambodian and Thailand

Cambodia and Thailand share a lengthy history of war, geographical disputes,
and cultural conflicts, leading to numerous horrific events (Vail, 2007). As globalization
continues to progress, there is a growing call to move beyond these conflicts and one-
sided narratives (Noels et al., 2012). However, it remains crucial to address these issues,
particularly for Cambodian students who will be studying in Thailand, to ensure their
successful development of intercultural citizenship.

One significant point of contention has been the border dispute between
Thailand and Cambodia over several temples, including the Preah Vihear temple, the
Phanom Rung temple in Isan's Buriram province, and the Angkor Wat temple. These
disputes highlight the intricate relationship between cultural heritage and national
identity, especially within a multiethnic state (Silverman, 2011; Vail, 2007). Despite
resolutions being reached, the outcomes often left one side feeling unsatisfied,
perpetuating a sense of historical grievance (Vail, 2007).

The northeastern region of Thailand, culturally closest to Cambodia, has
been central to many of these historical conflicts (Silverman, 2011; Vail, 2007). In this
region, residents faced significant cultural suppression, such as the prohibition of
preaching in Khmer and the burning of Khmer-language books, illustrating the impact
of nationalistic policies on daily life (Vail, 2007). Consequently, Khmer-speaking
residents in northeastern Thailand were compelled to adopt the Thai language to
avoid repercussions.

The ongoing conflict between Thailand and Cambodia, rooted in nationalist
sentiments, continues to manifest in occasional outbreaks of violence. This tension
primarily stems from disagreements over cultural heritage and national identity. One
illustrative example is Cambodia’s decision to abstain from sending boxing teams to
Thailand, as they assert that Muay Thai was appropriated from Cambodian boxing. This
episode highlights the prevalence of cultural disputes between the two nations (Vail,
2007). Additionally, a more severe incident took place when demonstrators in Phnom
Penh attacked the Thai embassy and vandalized Thai-owned establishments. This
violent outburst was triggered by a false report published by a Cambodian magazine,
falsely attributing a Thai television personality who claimed that Angkor Wat belonged
to Thailand (Vail, 2007).

These occurrences highlight the fundamental cultural animosity between
the two countries, intensified by nationalist emotions. Despite the appearance of
cordial external relations, enduring tensions continue to influence intercultural

exchanges and perspectives.
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In brief, it is crucial to acknowledge and tackle the intricate and diverse
historical conflicts between Cambodia and Thailand in order to encourage intercultural
comprehension and promote good citizenship among students from both nations. By
recognizing and addressing these historical grievances, we can open the door to more
significant and considerate intercultural interactions.

2.3.3 Cultural Awareness

According to Srivirat (2015), there is a common belief that international
students from neighboring countries of Thailand may have an easier time adjusting to
Thai culture due to perceived cultural similarities. However, it should be noted that
this assumption may not always hold true, especially when taking into account the
historical and ongoing cultural conflicts between countries such as Cambodia and
Thailand. Merely having cultural similarities does not necessarily alleviate the
challenges of adapting to a new culture, especially when there are underlying tensions.
As a result, Cambodian students studying in Thailand need to be aware of these
disputes and should avoid discussing sensitive subjects during their interactions with
Thai individuals. It is crucial for these students to have a deep understanding of the
specific cultural contexts in order to promote both an appreciation for differences and
shared similarities (Baker, 2011)

Malczewska-Webb (2014) defined "cultural awareness" as the acquisition of
knowledge about a second culture. However, cultural awareness extends beyond mere
knowledge of the host country; it involves understanding the culturally based norms,
beliefs, and actions of both one’s own culture and other cultures (Baker, 2011). This
approach emphasizes the importance of recognizing and negotiating cultural identities
and affiliations in intercultural communication.

In the study conducted by Baker (2011), the notion of cultural awareness
challenges the notion of the monolingual native speaker as the ideal model, and
instead puts forth the concepts of the intercultural speaker and intercultural citizen as
viable alternatives. This viewpoint recognizes that when individuals from different
cultures communicate, it is important to avoid imposing a single set of norms or an
ideal model on one another. Instead, it promotes a dynamic exchange where both
parties actively engage with each other's cultural frameworks, thus fostering a sense of
mutual respect and comprehension.

Furthermore, the cultivation of cultural awareness holds immense
significance in fostering intercultural competence, encompassing not only factual
understanding but also encompassing attitudinal, skill-based, and behavioral aspects

essential for successful and fitting cross-cultural engagement (Deardorff, 2006). By
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nurturing cultural awareness, learners are better equipped to navigate the intricacies
of cultural disparities, thereby augmenting their overall intercultural encounters and
expediting their process of adaptation.

To summarize, the process of promoting cultural awareness among
Cambodian students studying in Thailand encompasses more than simply acquiring
knowledge about Thai culture. It necessitates a comprehensive comprehension of both
their own cultural heritage and the intricate cultural dynamics of their host nation.
Adopting this holistic perspective towards cultural awareness can effectively address
potential conflicts and facilitate more profound intercultural exchanges.

2.3.4 From Cultural Awareness to Intercultural Awareness

Intercultural awareness is a extension of cultural awareness, encompassing
the understanding of cultural influences are diverse, dynamic, and evolving (Baker,
2011). Establishing intercultural awareness can be achieved through various means,
including intercultural education (Byram, 2008), or direct experiences of intercultural
exchanges that students encounter in their educational settings (Baker, 2011). These
experiences help students navigate and appreciate the complexities of living and
studying in a multicultural environment.

According to Malczewska-Webb (2014), intercultural awareness refers to the
recognition of how our own culture and perspectives shape out perception of
ourselves, the world, and other individuals (Baker & Fang, 2021). This understanding
entails acknowledging the dynamic relationship between culture and communication,
which holds significant importance in diverse communities. It assists individuals in
navigating their own identity in relation to others, ultimately improving their aptitude
for achievement in unfamiliar academic and social settings (Malczewska-Webb, 2014).

Moreover, with the ongoing process of globalization and the growing
presence of international students in universities, it is imperative that communities are
formed by individuals who possess the ability to navigate cultural differences and
communicate effectively. This skillset is vital in order to foster mutual respect and
facilitate meaningful interactions between individuals from diverse cultural
backgrounds. The cultivation of intercultural awareness not only facilitates personal
development and adaptability, but also plays a key role in building a more inclusive
and harmonious global society.

Baker (2011) asserts the importance of intercultural awareness, highlighting
the significance of recognizing cultural components in communication and
comprehending how these cultural disparities can impact interactions. It is crucial to

acknowledge that intercultural awareness is not a fixed state; rather, it evolves and
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matures through individuals actively engaging in intercultural experiences and
reflecting upon their interactions with individuals from diverse cultural backgrounds.
By cultivating intercultural awareness, students acquire the skills to navigate cultural
subtleties, thereby augmenting their intercultural competence and cultivating deeper
and more significant connections with others.

Thus, the shift from cultural awareness to intercultural awareness
necessitates a more profound involvement with the intricate cultural dynamics that
exist within multicultural environments. This transformation is made possible through
intercultural education, firsthand intercultural encounters, and the ongoing
examination of one's own cultural biases and interactions. By cultivating intercultural
awareness, students can enhance their comprehension and admiration of the diverse
cultures they encounter, thereby fostering more fruitful and rewarding educational
journeys abroad.

2.3.4.1 Cultural Identity

Understanding the complex web of identities that exist among
cultures is crucial for effectively navigating intercultural interactions and moving from
cultural awareness to intercultural awareness. Cultural identity, according to Holliday
(2010), is shaped by a person’s values, beliefs, and self-perception within their cultural
environment, which in turn affects how they interact with others. These elements
include religion, ethnicity, language, education, skills, and the physical appearance.

Intercultural citizenship and the experiences of international
students studying in another country are deeply intertwined with the concept of
cultural identity. Foreign students often negotiate different cultural identities while
interacting with the culture of their host nation, yet they also maintain ties to their
home cultures by through practices, including the use of English (Le Ha, 2013; Tran &
Vu, 2017). This dual negotiation requires a balance between cultural adaptation and
the preservation of one’s own cultural identity.

Intercultural citizenship involves the understanding, embracing, and
engaging with a variety of cultural perspectives (Bui, 2021). Individuals are tasked with
the complex challenge of managing and reconciling their cultural identities in a manner
that fosters genuine engagement with various cultural communities. This undertaking
is of utmost importance for international students, as they must acclimate themselves
to the societal customs of their host nation, all while preserving their own cultural
roots.

Through the experience of residing and pursuing education in a

foreign nation, individuals who are studying internationally are granted a unique chance
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to engage with individuals hailing from diverse cultural backgrounds. Consequently,
this interaction leads to the expansion of their knowledge and comprehension
regarding cultural identity. Such encounters facilitate the growth of intercultural
competence, which refers to the capacity to communicate proficiently and suitably
within a multitude of cultural settings (Deardorff, 2006). The development of
intercultural competence is of utmost importance in the promotion of intercultural
citizenship, which encompasses active involvement within a multicultural community
and the adeptness to navigate and manage cultural disparities.

The significance of acknowledging cultural diversity and actively
participating in intercultural exchanges has been underscored in the studies conducted
by Avcilar and Gok (2022) as well as Jackson (2011a). These scholarly works highlight
that such interactions not only enhance individuals' ability to navigate different
cultures but also foster mutual respect and comprehension among individuals from
diverse cultural backgrounds. Moreover, the process of cultural learning and exchange
ultimately fosters collaboration and intercultural citizenship, thus playing a pivotal role
in cultivating a more inclusive and harmonious global community (Holliday, 2010).

In essence, cultural identity is a fluid and intricate notion that holds
great importance in intercultural engagements. Through comprehensive
comprehension and sincere acknowledgment of the intricacies inherent in cultural
identity, individuals can adeptly navigate intercultural interactions, thus fostering the
growth of intercultural citizenship.

2.3.4.2 Intercultural Understanding

Holmes et al. (2015) emphasize the significance of cultural identity
on intercultural understanding and the role that intercultural learning and awareness
play in promoting mutual understanding across various groups. Su (2011), on the other
hand, highlights the dangers of stereotypes and the necessity of a sophisticated grasp
of culture to prevent misattributions. Intercultural comprehension encompasses the
acknowledgement and regard for variations in culture, which holds immense
significance in facilitating efficient communication and interaction within an
interconnected world. The pursuit of education in a foreign country presents an
invaluable avenue for students to directly engage with and navigate cultural disparities,
thereby fostering the acquisition of intercultural aptitude.

The importance of international education in fostering a greater
sense of civic responsibility, intercultural understanding, and engagement with cultural
variety is emphasized by Gunesch (2013). For students who are studying in another

country, this knowledge is very important since it whelp them adjust communicate,
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and deal with cultural differences, which will improve their learning experience and
cultural sensitivity (Baker, 2015). Furthermore, international education serves as a
dynamic platform for students to engage with diverse cultural communities, expanding
their horizons and nurturing a more profound grasp of global matters.

Furthermore, there is a strong link between intercultural citizenship-
which involves contributing to various communities while acknowledging cultural
differences—and intercultural knowledge (Baker, 2015; Perry & Southwell, 2011).
Intercultural citizenship necessitates individuals' active participation and contribution
to multicultural societies, with the aim of fostering social unity and fostering mutual
admiration. International students, through their exposure to diverse cultures and
perspectives, have the opportunity to augment their civic engagement and enhance
their understanding of intercultural dynamics. This, in turn, positively impacts their
personal growth and equips them with the necessary skills to navigate and thrive in
heterogeneous environments (Gunesch, 2013; Perry & Southwell, 2011).

Intercultural understanding encompasses the important task of
critically examining and acknowledsging one's own cultural assumptions and biases. This
process of introspection holds utmost significance as it facilitates the cultivation of a
sophisticated comprehension of diverse cultures and the cultivation of empathy and
open-mindedness. According to Deardorff (2006), intercultural competence entails
possessing attitudes like respect, openness, and curiosity towards other cultures, which
serve as foundational elements for fostering meaningful intercultural engagements.

According to Holmes et al. (2015) and Gunesch (2013), scholarly
investigations reveal that students who actively participate in intercultural learning
endeavors exhibit increased intercultural sensitivity and possess enhanced abilities to
navigate the intricacies of cultural diversity. These experiences not only bolster their
scholastic and occupational proficiencies, but also foster personal development and
intercultural aptitude.

In essence, the concept of intercultural understanding encompasses
a complex set of actions that entail acknowledging and valuing cultural distinctions,
thoroughly examining one's own cultural presumptions, and actively involving oneself
with various cultural collectives. Studying abroad offers students an unparalleled
chance to cultivate these abilities, which are vital for advancing intercultural citizenship

and cultivating a more comprehensive and concordant global society.
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2.4 Intercultural Experiences

2.4.1 Definition and Importance of Intercultural Experiences

Intercultural experiences entail the direct interactions and engagements that
individuals partake in with cultures that are distinct from their own. Such experiences
may manifest themselves through endeavors like studying abroad, engaging in
exchange programs, or becoming involved in multicultural communities. As Jackson
(2011b) posits, intercultural experiences serve to augment cultural awareness and
sensitivity, presenting individuals with invaluable prospects for personal and academic
development (Fang & Baker, 2018; Jackson, 2011b).

Intercultural experiences play a crucial role in the contemporary globalized
society, as they allow individuals to acquire the essential skills and competencies
needed for effective cross-cultural communication and collaboration (Deardorff, 2006).
Such experiences frequently bring about profound changes, enabling individuals to
gain new insights and grasp the intricacies of cultural diversity (Bennett, 1993). The
advantages of intercultural experiences go beyond personal development, as they also
contribute to the establishment of more inclusive and unified societies.

Research indicates that students who participate in intercultural experiences
exhibit enhanced critical thinking abilities, increased empathy, and improved
adaptability (Berg et al., 2009). These students are better equipped to navigate and
thrive in diverse cultural environments, both academically and professionally.
Intercultural experiences also play a significant role in language acquisition, as
immersion in a different cultural and linguistic context accelerates language learning
and proficiency (Kinginger, 2009).

Moreover, intercultural experiences contribute to the development of
intercultural competence, which is the ability to interact effectively and appropriately
with people from different cultural backgrounds (Fantini, 2000). This competence
includes a range of skills, such as cultural awareness, communication skills, and the
ability to manage cultural differences (Byram, 1997). Developing intercultural
competence is essential for individuals who seek to become global citizens, capable
of contributing to a more interconnected and interdependent world(Deardorff, 2009).

In addition to personal and academic advantages, intercultural encounters
have substantial professional implications. Employers are placing an increasing
importance on intercultural competence and experience, acknowledging that these
attributes are crucial for achieving success in a globalized labor market (Hunter et al.,

2006). Individuals who have participated in intercultural experiences often
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demonstrate greater creativity, effectiveness in multicultural teams, and skill in
handling cross-cultural negotiations and relationships (Ang et al., 2007).

Hence, intercultural experiences play a crucial role in promoting personal
development, academic accomplishments, and career advancement. They serve as a
fundamental basis for acquiring intercultural competence, which is vital for thriving in
a diverse and interconnected global society. Therefore, it is imperative for educational
institutions and organizations dedicated to preparing individuals for the impacts and
prospects of globalization to prioritize the promotion and facilitation of intercultural
experiences.

2.4.2 Impact of Intercultural Experiences on Personal and Academic Growth

Research indicates that intercultural experiences play a significant role in
personal growth by promoting increased cultural consciousness, flexibility, and
understanding (Deardorff, 2009). Such experiences involve individuals immersing
themselves in various cultural settings, thereby challenging their existing beliefs and
expanding their global perspective. By being exposed to diverse cultural norms and
practices, individuals develop the skills necessary to navigate and value cultural
diversity, an essential aspect of intercultural competence (Fantini, 2000).

Intercultural experiences have the potential to bring about significant
personal growth. For example, immersing oneself in diverse cultural practices and
viewpoints can improve one's capacity to adjust to unfamiliar settings and promote a
heightened sense of empathy towards others (Williams, 2005). This empathetic outlook
is crucial in the present interconnected global society, where appreciating and
acknowledging cultural disparities is increasingly esteemed (Bennett, 2008).

Moreover, having intercultural experiences has the potential to enhance
one's self-awareness and self-efficacy. When individuals are faced with and successfully
overcome the difficulties that come with navigating unfamiliar cultural environments,
they tend to develop a stronger belief in their capacity to handle intricate scenarios
(Ward et al., 2020). This improved sense of self-efficacy can then lead to increased
resilience and adaptability in both personal and professional spheres.

Academically, cross-cultural encounters have the potential to improve
linguistic abilities, analytical reasoning, and worldwide outlooks (Fang & Baker, 2018;
Wagner & Byram, 2017). Acquiring a language is frequently expedited in immersive
settings wherein learners are compelled to employ a second language for everyday
interactions (Jackson, 2008). Furthermore, being exposed to diverse educational
systems and teaching methods can prompt critical thinking and cultivate a more

intricate comprehension of global matters (Byram, 2020).
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A study conducted by Jackson (2008) revealed that students who took part
in study abroad programs demonstrated notable enhancements in their ability to
communicate across cultures and their awareness of global matters. Likewise,
Deardorff (2006) emphasized the significance of intercultural experiences in fostering
intercultural competency, which encompasses skills like cultural understanding,
adaptability, and efficient communication.

Furthermore, the inclusion of intercultural experiences has the potential to
significantly enhance students' academic achievements. By exposing them to diverse
perspectives and encouraging them to engage with alternative viewpoints (Kramsch,
1993), these encounters can broaden their intellectual horizons. Consequently,
students are empowered to approach complex problems with improved analytical
skills and creativity (Gudykunst, 2004)

Thus, intercultural experiences play a crucial role in enhancing personal and
academic growth. They encourage the development of cultural consciousness,
flexibility, empathy, and analytical thinking abilities, all of which are fundamental for
effectively navigating and achieving success in an ever more g¢lobalized society
(Bennett, 2008; Fantini, 2000; Wagner & Byram, 2017).

2.4.2.1 Personal Growth

Intercultural experiences have the potential to increase cultural
awareness, enabling individuals to recognize and value cultural differences. This
increased awareness promotes a greater sensitivity to subtle cultural nuances and
reduces ethnocentric perspectives (Bennett, 1993). Individuals become more aware of
their cultural biases and more open to diverse perspectives, which is crucial for
fostering mutual respect and understanding in interactions involving multiple cultures
(Byram, 1997). Improved cultural awareness also allows individuals to develop a
deeper understanding of cultural dynamics and power dynamics, which is vital for
effective intercultural communication and collaboration (Deardorff, 2006).
Furthermore, engaging in intercultural experiences can result in the development of a
more complex cultural identity, as individuals learn to incorporate elements of
different cultures into their own self-concept (Gudykunst, 2004).

Engaging with different cultures requires individuals to adapt to
unfamiliar environments and societal norms. This ability to adjust is a valuable skill
that enhances resilience and flexibility. People develop the capacity to navigate
unfamiliar situations, manage cultural disorientation, and cultivate effective coping
strategies. These skills are beneficial in both personal and professional contexts (Kim,

2001). Adaptability also entails the development of cognitive flexibility, which refers to
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the ability to switch between different cultural frameworks and perspectives as
necessary (Ward et al, 2020). This cognitive flexibility is particularly crucial in
multicultural work environments, where employees need to navigate and integrate
diverse cultural norms and practices to achieve shared objectives (Williams, 2005).

Engaging with diverse cultures necessitates individuals to acclimate
themselves to unfamiliar environments and social norms. This adaptability is a crucial
skill that enhances resilience and flexibility. People cultivate the ability to navigate
unfamiliar situations, cope with cultural disorientation, and develop effective coping
mechanisms. These skills offer advantages in both personal and professional spheres
(Hammer et al, 2003). Additionally, intercultural experiences contribute to the
cultivation of empathy, which involves comprehending and sharing the emotions of
individuals from different cultural backgrounds (Jackson, 2008). Empathy is closely tied
to emotional intelligence, which encompasses recognizing, comprehending, and
managing one's emotions and those of others (Goleman, 2020). High levels of empathy
and emotional intelligence are associated with improved interpersonal relationships,
enhanced conflict resolution skills, and overall well-being (Bar-On, 2000).

2.4.2.2 Academic Growth

Being exposed to a different linguistic environment has a significant
impact on improving language proficiency. It has been observed that students who
participate in study abroad programs or engage in intercultural activities tend to
achieve higher levels of language fluency and communication skills (Kinginger, 2009).
This linguistic ability extends beyond verbal communication to include the
comprehension of cultural contexts and non-verbal cues. Moreover, immersion in a
foreign language environment enhances pragmatic competence, enabling individuals
to use language appropriately in various social situation (Taguchi, 2011). The
continuous interaction with native speakers provides authentic language practice,
promoting both the understanding and production of language skill (Freed, 1995)

Intercultural experiences provide individuals with the chance to
encounter diverse modes of thinking and approaching problems. This exposure
stimulates the development of critical thinking abilities by prompting individuals to
critically analyze and evaluate various perspectives. It fosters intellectual curiosity and
the ability to approach problems from multiple perspectives (Berg et al., 2009). Such
experiences prompt students to challenge their assumptions, resulting in increased
cognitive flexibility and a greater willingness to consider new ideas (Dervin, 2011).

Furthermore, engaging with different cultural frameworks enhances metacognitive
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skills, allowing individuals to reflect on their thought processes and enhance their
problem-solving strategies (Deardorff, 2006).

Through direct exposure to diverse cultures, individuals develop a
holistic understanding that enhances their academic and intellectual pursuits. This
exposure enables them to gain a deeper comprehension of global issues, recognize
the interconnectedness of our world, and appreciate the complexities of cultural
interaction (Killick, 2013). The acquisition of a global perspective is highly advantageous
in numerous aspects, including academic research, collaborative endeavors, and
understanding international development. It cultivates a sense of global citizenship,
motivating individuals to engage in activities that promote social justice and
sustainability (De Andreotti, 2014). Additionally, students with global perspectives are
better prepared to tackle transnational challenges such as climate change and human
rights in their academic and professional endeavors (Reimers, 2009).

Studies have shown that students who participate in intercultural
programs demonstrate improved academic performance. These individuals often
exhibit increased engagement in classroom discussions, heightened motivation, and
superior academic achievements (Paige, 1993). The experiential learning that comes
from intercultural encounters complements traditional academic instruction, providing
a well-rounded educational experience. Involvement in intercultural programs also
fosters a lifelong commitment to learning by cultivating an interest in other cultures
and a desire for continuous personal and intellectual development (Kolb, 2014).
Moreover, the hands-on experience gained through intercultural interactions helps
students apply theoretical knowledge in real-world contexts, leading to deeper
understanding and retention of academic content (Braskamp et al., 2009).

Intercultural experiences offer students valuable skills that are in
high demand in the global job market. Employers actively seek individuals who can
collaborate effectively in diverse teams, possess a thorough understanding of global
markets, and can communicate across cultural barriers. The acquisition of intercultural
competence through these experiences greatly enhances employability and future
career prospects (Hunter et al., 2006). Moreover, intercultural experiences aid in the
development of leadership skills as individuals learn to navigate intricate social
dynamics and motivate teams from various backgrounds (Jokinen, 2005). The ability to
work proficiently in multicultural environments is increasingly crucial in today's
interconnected world, where businesses operate across borders and cultures (Steers
et al,, 2017).



a2

Intercultural experiences play a vital role in both personal and
academic growth. They foster an appreciation for diverse cultures, enhance
adaptability, empathy, and critical thinking abilities, and also bolster language
proficiency and broaden our global outlook. These experiences provide individuals
with essential skills to thrive in a multicultural society, thereby contributing to their
overall advancement and accomplishments. By nurturing intercultural competence,
individuals become better equipped to engage in meaningful cross-cultural
interactions, pursue academic excellence, and succeed in their professional endeavors.

2.4.3 Transition from Intercultural Experiences to Intercultural Citizenship

While intercultural experiences are essential, they do not inevitably result in
intercultural citizenship. The process entails the cultivation of enhanced intercultural
competence, social accountability, and global participation (Baker et al., 2022). To
achieve this growth, it is cruci

al to comprehend cultural differences and employ this understanding within
various societal environments (Deardorff, 2009; Wagner & Byram, 2017).

Intercultural citizenship goes beyond developing an understanding of and
adapting to different cultures through intercultural experiences. It involves a proactive
dedication to advancing social justice, human rights, and sustainable development on
a worldwide level (Byram, 2008). This dedication necessitates individuals to progress
from mere comprehension of cultural differences to actively involving themselves in
initiatives that contribute to positive societal transformation. The process includes
crucial stages like the development of intercultural competence, social responsibility,
application in diverse contexts, and reflective practices.

Intercultural competence refers to the capacity to effectively and
appropriately communicate in intercultural situations, drawing on one's knowledge,
skills, and attitudes toward different cultures (Deardorff, 2006). This competence
encompasses various abilities, such as empathy, open-mindedness, and the capacity
to understand others' perspectives. Fantini (2000) emphasizes that intercultural
competence is not an inherent trait, but rather a set of skills that can be cultivated
through intentional practice and reflection. Programs aiming to foster intercultural
competence often incorporate components like intercultural communication training,
reflective writing, and experiential learning opportunities (Deardorff, 2009; Fantini,
2000).

A vital component of intercultural citizenship is the concept of social
responsibility. This entails acknowledging the interdependence of the g¢lobal

community and comprehending that actions carried out on a local scale can have
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worldwide consequences (De Andreotti, 2014). In the context of intercultural
citizenship, social responsibility refers to advocating for fairness and fairness, engaging
in community service, and participating in endeavors that enhance the welfare of all
cultural groups. Educational establishments have the potential to greatly contribute
to the cultivation of this sense of responsibility by incorporating global citizenship
education into their syllabi (Banks, 2008).

Global engagement encompasses actively participating in tackling global
concerns and making contributions to the global community. This entails engaging with
international organizations, engaging in cross-cultural collaborations, and advocating
for global causes (Hunter et al., 2006). Engaging globally necessitates possessing a
profound comprehension of issues of global significance, such as poverty, climate
change, and human rights, as well as being able to collaboratively work with individuals
from diverse cultural backgrounds in order to address these hurdles. It also involves a
readiness to question ethnocentric viewpoints and to adopt a global perspective in
both personal and professional spheres (Killick, 2013).

The progression from intercultural encounters to intercultural citizenship
necessitates individuals to employ their intercultural expertise in a range of societal
settings. This entails adeptly maneuvering through cultural disparities in different
contexts, including workplaces, community organizations, and international forums. By
actively engaging with varied cultures, individuals have the capacity to foster inclusive
environments that appreciate diversity and foster intercultural comprehension
(Bennett, 2004). Concrete implementations may comprise the formulation of culturally
inclusive policies, involvement in multicultural teams, and spearheading initiatives
aimed at tackling global issues (Gudykunst, 2003).

Reflective practices play a crucial role in fostering the growth of intercultural
citizenship. Through reflection, individuals are able to analyze their intercultural
encounters, acknowledge their biases, and establish methods for better intercultural
engagement (Mezirow, 2003). Examples of reflective practices comprise maintaining a
reflective journal, participating in discussions with peers, and soliciting feedback from
intercultural mentors. Such practices enable individuals to internalize their
intercultural learning and apply it practically towards promoting intercultural
citizenship (Kolb, 2014).

Therefore, although intercultural experiences serve as the first introduction
to cultural diversity, the shift towards intercultural citizenship necessitates a conscious
endeavor to cultivate intercultural proficiency, societal accountability, and slobal

involvement. This entails utilizing intercultural knowledge across different settings and
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participating in reflective activities that foster continuous personal and professional
development. Educational establishments, community groups, and international
networks play a pivotal part in facilitating this transition and nurturing a sense of

intercultural citizenship among individuals.

2.5 Intercultural Citizenship

2.5.1. Definitions of Intercultural Citizenship

The overall increase in the number of international students is facilitated by
their active involvement with diverse cultures and perspectives, leading to a
heightened sense of intercultural awareness and enhanced civic participation. It is
essential to fully grasp the historical significance of promoting intercultural citizenship
among students through intercultural education before delving into the concept itself.

Intercultural citizenship is not a new concept, but in the past, the focus of
"intercultural citizenship" has been more on developing students to become
intercultural citizens through the teachings of intercultural education. This concept is
defined as the combination of skills, knowledge, and attitudes that are needed to take
social action based on an understanding of how other cultural groups see the purposes
and goals of that action (Byram, 2008; Wagner & Byram, 2017). "Other" refers to cultural
groups that often speak different languages (Jursil@, 2019).

According to Wagner and Byram (2017), intercultural citizenship is a
development of the theory of the intercultural speaker and mediator. As a learning
outcome, it contrasts the study of one's own culture and identity, which in recent
developments of citizenship education have required students to participate in
multiple communities, from the national to the local to the international community.
This definition focuses on educating students on how to participate and communicate
with individuals from diverse cultures in a variety of situations.

In contrast to the definition above, the following definition of “intercultural
citizenship” is not related to students receiving intercultural education. Instead, it
describes the development of students in a new context that is distinct from their
national surroundings and in a different community than their own. Intercultural
citizenship is the extension of citizenship beyond national borders. One who develops
intercultural citizenship respects and values cultural diversity, and interacts and
participates with communities at multiple levels, from the local to the international
(Baker et al., 2022; Baker & Fang, 2019, 2021; Fang & Baker, 2018). In other words, this
term characterizes students who live in a foreign country and interact with people of

different cultures rather than merely learning about them in a classroom.
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This contemporary perspective on intercultural citizenship is in accordance
with the concept of "global citizenship," which promotes the notion that individuals
should perceive themselves as part of a worldwide society, accountable for and linked
to others irrespective of geographical limits. This transition signifies a more
comprehensive comprehension of citizenship within the framework of globalization,
where the development of intercultural skills is of utmost importance for nurturing
collaboration, mutual understanding, and harmonious cohabitation (Unesco, 2013)

It is important to acknowledge that this particular definition establishes the
foundation for the present investigation. By transitioning from the theoretical
understanding of intercultural citizenship to its tangible consequences, it becomes
evident that the possession of intercultural competence is vital for students to thrive
and adapt in diverse cultural environments. The cultivation of intercultural citizenship
encompasses not only cognitive comprehension, but also emotional intelligence and
behavioral adjustment, which are indispensable for productive and significant
intercultural exchanges (Deardorff, 2006).

2.5.1.1 Intercultural Competence

For students studying in another country, the acquisition of
intercultural competence is essential as it promotes both academic success and
personal development. This skill helps individuals navigate intercultural interactions
with tact and respect, promoting intercultural citizenship and fostering more tolerant
and harmonious societies (Kural & Bayyurt, 2016; Schartner, 2016). Additionally, it
equips students with the abilities necessary to adapt to various cultural circumstances,
create meaningful connections, and gain insightful knowledge about different cultural
perspectives (Kural & Bayyurt, 2016).

Intercultural competence is fundamentally a multidimensional skill
set. Deardorff (2009) outlines that it includes a deep knowledge of cultural differences,
comprehension of intercultural dynamics, inclusive views toward diversity, and
proficiency in intercultural communication. The ability to understand cultural
differences and respond appropriately to cross-cultural settings is crucial for students
studying in another country (Byram, 2020; Tajeddin et al., 2022). Study abroad programs
have a profound effect on improving students’ intercultural competence over time, as
evidenced in a research by Tajeddin et al. (2022).

However, academic exposure alone is not sufficient to attain
intercultural competence. Schartner (2016) highlights the value of social support,
cultural immersion, and ongoing intercultural encounters in helping students living and

studying in another country develop this ability. Therefore, it is important to create an
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atmosphere that encourages cross-cultural development to maximize the benefits of
studying abroad.

Establishing an environment of this nature necessitates the
implementation of organized intercultural education, mentorship initiatives, and
platforms that facilitate intercultural conversations and undertakings for students.
Initiatives that promote direct engagement with the host culture, such as residing with
local families, participating in community service activities, and attending cultural
exchange events, greatly contribute to the development of intercultural competence
(Paige & Goode, 2009).

Intercultural competence is a significant advantage for students
interested in studying in another country. This competence fosters their intercultural
citizenship by strengthening their understanding of various cultures, enhancing their
communication skills, and broadening their viewpoints (Byram, 2020). Developing
intercultural competence empowers students to serve as intermediaries between
different cultures, thereby fostering mutual understanding and collaboration both at
the local and global levels.

2.5.2. Importance of Intercultural Citizenship

From an educational perspective, education for intercultural citizenship
assumes that students can learn about their own country's citizenship while also
gaining the knowledge and skills needed to work in a multicultural and multinational
community with diverse values, beliefs, and behaviors (Wagner & Byram,
2017). Universities and English as a Medium of Education (EME) programs worldwide
continue to incorporate intercultural education, communication, and awareness into
their curriculums, recognizing its significance. These universities promise that students
will not only gain academic knowledge and field expertise but will also develop
intercultural competence and become intercultural or global citizens (Baker & Fang,
2019, 2021; Deardorff & Jones, 2012a; Killick, 2013).

However, students who have never received formal intercultural citizenship
education are often expected to gain intercultural experiences independently,
particularly in higher education. Developing intercultural citizenship involves
demonstrating the ability to interact and participate in multilingual or multicultural
communities, ranging from local to international levels (Baker et al., 2022). When
students develop intercultural citizenship, it implies they can engage with people from
different cultures, countries, and languages during their studies and beyond. This drives

the provision of education in this area.
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Even students who have not received formal intercultural citizenship
education but study abroad are expected to develop these skills due to the immersive
opportunity provided by living and studying in another country and interacting with
people from diverse backgrounds (Baker et al., 2022; Baker & Fang, 2019, 2021; Fang &
Baker, 2018). However, research has shown that studying abroad does not
automatically lead to the development of intercultural citizenship (Jackson, 2012a,
2015). Despite this, there remains an expectation that students will learn to become
intercultural citizens by the end of their studies, driven by the global market’s demand
for graduates who can interact and work effectively with people from different
cultures.

According to Killick (2013), intercultural citizenship encompasses more than
simply being exposed to various cultures; it necessitates thoughtful contemplation and
active involvement with diverse viewpoints. Educational establishments play a vital
role in facilitating this progression by offering structured occasions for intercultural
engagement and urging students to reflect on their encounters (Deardorff & Jones,
2012b). Additionally, the cultivation of intercultural citizenship is intertwined with
broader educational objectives, including fostering global consciousness, advocating
for social equity, and equipping students to make meaningful contributions to a
globally interconnected and interdependent society (Killick, 2013).

In brief, the significance of intercultural citizenship resides in its capacity to
equip students for the intricacies of a globalized society. By fostering intercultural
proficiency, students become better prepared to navigate the nuances of diverse
cultures, establish meaningful connections, and actively contribute to heterogeneous
communities. Educational institutions bear the responsibility of facilitating this growth
through purposeful and introspective intercultural educational methods.

2.5.2.1 Intercultural Sensitivity

By being sensitive to cultural differences, international students can
build meaningful relationships, avoid misunderstandings, and contribute positively to
the host community, thereby enhancing their intercultural competence and fostering
a sense of belonging and mutual respect (Avcilar & Gok, 2022; Boonsuk & Fang, 2021).
Intercultural sensitivity is crucial for the intercultural citizenship of students studying in
another country, enabling them to navigate and thrive in a new cultural environment
(Engle & Engle, 2004).

The link between intercultural sensitivity and intercultural citizenship
lies in the idea that individuals with high levels of intercultural sensitivity are more

likely to engage effectively with people from different cultural backerounds (Jackson,
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2011a; Wu, 2018). Intercultural sensitivity is a foundational aspect of intercultural
citizenship, as it enables individuals to understand, respect, and interact positively with
others in a diverse cultural contexts (Williams, 2005).

Intercultural sensitivity refers to the ability to observe, respect, and
adapt to cultural differences. It involves a complex worldview that allows individuals
to navigate and appreciate diverse cultural perspectives and behaviors (Fang & Baker,
2018). Factors that contribute to the development of intercultural sensitivity and
ultimately intercultural citizenship include direct, authentic contact with the host
culture, skillful mentoring, experiential learning, and engagement with the local
community (Boonsuk & Fang, 2021; Engle & Engle, 2004; Wu, 2018). These experiences
help international students develop their intercultural sensitivity, adaptability, and
cross-cultural communication skills, contributing to their growth as intercultural
citizens.

According to a study conducted by Bennett (2004) on the
Developmental Model of Intercultural Sensitivity (DMIS), it is proposed that
intercultural sensitivity progresses through various stages. These stages range from
ethnocentric stages, including denial, defense, and minimization, to ethno-relative
stages, such as acceptance, adaptation, and integration. The DMIS emphasizes the
transformative nature of this process, as individuals develop the ability to acknowledge
and value cultural differences. Ultimately, this leads to more successful intercultural
interactions and cultivates a stronger sense of intercultural citizenship.

Moreover, Hammer et al. (2003) highlight the significance of
intercultural sensitivity and its quantifiable improvement through deliberate
educational methods. These methods include intercultural training programs,
reflective exercises, and facilitated intercultural exchanges. By incorporating these
practices, students can advance through the stages of the Developmental Model of
Intercultural Sensitivity (DMIS), thereby augmenting their capacity to effectively
navigate and positively interact with diverse cultures.

Thus, the development of intercultural sensitivity holds immense
significance in the realm of intercultural citizenship. It empowers international students
to establish favorable connections, engage in effective communication, and seamlessly
assimilate within the host culture. Educational institutions play a crucial role in
cultivating intercultural sensitivity by implementing well-structured initiatives and

creating valuable opportunities for meaningful intercultural interactions.
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2.5.3 Factors leading towards Intercultural Citizenship

Haskollar and Kohli Bagwe (2022) conducted a study to explore the complex
connection between students' intercultural development and their individual traits.
These traits included academic standing, major, gender, race/ethnicity, first-eeneration
status, linguistic ability, household income, previous experiences with diversity, and
experiences living abroad. The aim of their research was to determine which specific
traits significantly influenced students' intercultural development. The results of the
study showed that race, ethnicity, and gender had a significant impact on the ability
of freshmen at Florida State University to collaborate with individuals from different
cultures.

According to further research, various demographic and individual factors
have an impact on the development of intercultural competence. For example,
students' demographics, linguistic capacity, household income, age, gender (with
female students generally demonstrating higher levels of intercultural competence
than male students), field of study, level of education, and previous experiences with
diversity or education in another country are all significant factors (Engberg & Fox, 2011,
Lindsey Parsons, 2010; Luo & Jamieson-Drake, 2015; Terzuolo, 2018). In addition,
factors such as growing up in a different country, growing up in a multicultural
environment, attending an international school, and early exposure to international
students have been associated with higher levels of intercultural competence (Leung
& Chiu, 2010; Stebleton et al., 2013; Westrick & Yuen, 2007).

The impact of these elements is supported by the contact hypothesis, which
suggests that interpersonal interaction, under suitable circumstances, is one of the
most effective ways to reduce prejudice among individuals from both majority and
minority groups (Allport et al.,, 1954). Positive, long-lasting, and significant engagements
can foster cross-cultural proficiency and promote good citizenship.

In the field of higher education, Engberg and Fox (2011) conducted a study
that revealed students who participated in diversity-oriented initiatives, such as cultural
gatherings, educational sessions, and academic courses, demonstrated a higher level
of intercultural competency. Similarly, Luo and Jamieson-Drake (2015) found that
study abroad programs significantly enhanced students' intercultural capabilities by
providing them with the opportunity to personally experience, navigate, and
appreciate cultural differences. Stebleton et al. (2013) highlights the importance of
early exposure to diversity, noting that individuals raised in multicultural environments
or attending international schools demonstrate higher intercultural sensitivity and

competence. Similarly, Westrick and Yuen (2007) emphasize the positive link between



50

students' prior international experiences, such as living abroad or interacting with
international students, and their intercultural growth.

The significance of education in promoting intercultural competence cannot
be overstated. Deardorff (2006) outlines key elements of intercultural competence,
including attitudes (respect, openness, curiosity), knowledge (awareness of one's own
culture, culture-specific knowledge), and skills (listening, observing, interpreting).
Educational institutions that incorporate these components into their curricula and
extracurricular activities can greatly enhance students' intercultural growth.

In addition, Byram (1997) presents a framework for intercultural
communicative competence, which includes linguistic competence, sociolinguistic
competence, discourse competence, and intercultural competence. This framework
emphasizes the significance of language skills in promoting intercultural interactions
and highlights the need for educational initiatives to address both linguistic and cultural
aspects.

Chinese students form a significant portion of the international student
population in Thailand. They often encounter unique challenges and advantages that
impact their growth in terms of intercultural competence and intercultural citizenship.
A study conducted by Zhang and Brunton (2007) reveals that Chinese students
studying abroad face significant cultural and academic adjustments. Their time in
Thailand, where they must navigate diverse educational approaches and social
conventions, presents valuable opportunities for intercultural education and personal
development.

Chinese students studying in Thailand must adjust to Thai cultural and
academic standards. This adjustment process includes overcoming language barriers,
understanding Thai social conventions, and adapting to distinct teaching and learning
methods (Heng, 2018). Addressing these adaptation difficulties can potentially foster
resilience, flexibility, and a deeper understanding of intercultural dynamics (Liu, 2013).
While many Chinese students come to Thailand with a basic command of English or
Thai, their ability to navigate intercultural encounters is often improved through
immersive language experiences. Engaging in community initiatives, making friends with
Thai counterparts, and participating in academic partnerships are crucial for enhancing
their language skills and fostering intercultural commmunication (He & Chiang, 2016).

The involvement of Chinese students in both academic and social activities
significantly impacts their intercultural growth. Studies show that Chinese students who
actively participate in campus events, join student organizations, and engage in

multicultural activities demonstrate enhanced intercultural competence (Li et al,
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2010). This active engagement allows them to establish social connections, understand
different perspectives, and feel integrated into the host culture (Wang, 2018).

Support systems and resources play a vital role in facilitating the
intercultural progress of Chinese students. Thai universities offer orientation programs,
language support, and counseling services to help Chinese students adjust to the
challenges of living and studying in a foreign country (Wu & Hammond, 2011). These
resources are essential for reducing cultural shock and developing intercultural
proficiency.

Chinese students' experiences in Thailand significantly contribute to their
development as intercultural individuals. By participating in Thai culture and interacting
with students from diverse backgrounds, they gain a comprehensive understanding of
global issues and the skills necessary to address them. This progression not only
enhances their personal and academic growth but also prepares them to be engaged,
empathetic, and responsible global citizens (Zheng & Baker, 2022).

Therefore, intercultural citizenship is influenced by various factors such as
demographic characteristics, personal interactions, and educational programs. The
experiences of Chinese students in Thailand highlight the importance of adapting to
different cultures, being proficient in the local language, actively engaging with the
local community, and having access to support systems. These factors contribute to
the development of intercultural competence. Since each student is in a different
stage of their journey, it would be interesting to investigate how intercultural
citizenship varies based on these factors and identify effective strategies for promoting

intercultural proficiency among diverse student populations.

2.6 Previous Studies

Studies have identified the development of intercultural citizenship. As more
international students come to study in Thailand and enroll in English as a medium of
education (EME) programs, it is important to investigate whether they have gained a
sense of intercultural citizenship during their time in Thailand.

Anderson et al. (2006) conducted a study on the development of intercultural
competence among international students in non-Anglophone European nations. The
study focused on their interactions with local students and integration into the host
community. The findings revealed that students who actively participated in local
communities showed higher levels of intercultural competence and a strong sense of
intercultural citizenship. This research emphasizes the importance of engaging with

local communities to facilitate intercultural development.



52

Gu et al. (2010) examined the experiences of international students in different
cultures and how these experiences contribute to their personal and academic growth.
The research highlights the importance of support systems in host institutions in
nurturing intercultural skills and promoting global citizenship.

Salisbury et al. (2013) investigated the influence of study abroad programs on the
development of intercultural competence among undergraduate students. Their study
suggests that participating in international experiences has a significant effect on both
personal and academic advancement, enhancing students' preparedness for global
citizenship.

Soria and Troisi (2014) conducted a study to examine the influence of
international programs on the development of students' global awareness and
intercultural competence within the United States. Their findings revealed that
engaging in international programs and participating in multicultural campus activities
have a positive impact on students' intercultural comprehension and readiness for
global citizenship.

Fang and Baker (2018) conducted a study on Chinese English learners who had
returned from exchange programs in Ireland, Canada, New Zealand, and Hong Kong.
The researchers conducted semi-structured interviews with a focus group of six
participants who had studied abroad for four to five months. The findings revealed
that most participants could relate to the concept of intercultural citizenship, but they
reflected on their experiences after returning to China. Due to concerns about their
identity, they spent less time with the native people of the host countries. As a result,
the researchers were unable to determine the extent to which the students developed
intercultural citizenship, possibly because of the cultural and linguistic settings in
Anglophone environments.

Baker and Fang (2019, 2021) conducted two studies investigating the intercultural
citizenship development of Chinese students before, during, and after their study
abroad experiences. In 2019, Baker and Fang conducted a mixed-method study
investigating the development of intercultural citizenship among Chinese students
before, during, and after their study abroad experiences. The study included
questionnaires, interviews, and a focus group conducted in the UK and China. In 2021,
they interviewed Chinese postgraduates in China and the UK who planned to study
abroad, were currently studying abroad, or had recently graduated. Both studies
revealed similar findings: most participants valued the idea of intercultural citizenship.
Some felt that they had already developed it, while others felt the need to develop

it further. Those resistant to developing intercultural citizenship cited concerns about
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threats to their identity, perceived irrelevance, discomfort in multicultural
environments, and doubts about its academic benefits. Additionally, the 2021 study
found a close link between students' intercultural citizenship development and their
English language proficiency. The studies suggest that undergraduate students, who are
more open to new experiences, may show different results, especially if they are aware
of the importance of strong English proficiency for successful study in programs abroad.

In the context of Thai students, Boonsuk and Fang (2021) studied the intercultural
experiences and knowledge growth of Thai and Chinese Master's degree students after
returning from studying abroad at international universities in English-speaking
countries (the US, UK, Australia, and Canada). This study demonstrated that studying
abroad significantly assisted students in developing an understanding of intercultural
citizenship. The exposure to various English dialects and participation in a range of
activities facilitated this understanding. However, the study abroad experience alone
was insufficient to foster greater acceptance of people from other cultures. The study's
reflective nature, focusing on past experiences rather than real-time observations,
highlighted the need for in-depth contextual studies.

The most recent study on intercultural citizenship was conducted by Baker et al.
(2022), exploring how Thai Study Abroad (SA) students developed a sense of
intercultural citizenship while participating in international higher education programs
in English-speaking nations and the role of English Language Teaching (ELT) in
supporting their SA programs. The study included 14 participants who had completed
SA and returned to Thailand. The findings revealed a positive impact on the students'
intercultural citizenship, with many noting the beneficial effects of SA on their
intercultural awareness and growth. This indicates that the concept of "intercultural
citizenship" is crucial in understanding students' learning and transformation during
their study abroad experiences, aligning with the goals of international universities
offering EME programs.

Despite recent contributions, there has been limited research on how students in
EME programs living in non-English-speaking countries, such as Thailand, develop
intercultural citizenship. Cambodian students, who form a significant population of
international students in Thailand's international programs, present an important group
for this investigation. These students have the opportunity to extend their intercultural
citizenship by engaging with people from diverse cultures at various community levels,
from local to international, while living and studying in Thailand (Baker et al., 2022,
Baker & Fang, 2021; Wagner & Byram, 2017).
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To expand upon the existing research, the objective of this study is to investigate
the intercultural citizenship of undergraduate students who are non-native English
speakers and are enrolled in EME programs in a non-English-speaking nation. The
specific focus will be on Cambodian students studying in Thailand. Through this
research, valuable insights will be gained regarding the development of intercultural
citizenship among these students, as well as the various factors that impact their

intercultural experiences.

2.7 Summary

This chapter discussed about concepts, theories, and prior studies regarding
globalization, student mobility, culture, and intercultural citizenship. In addition,
previous research on the topic of “intercultural citizenship of university students
studying in another country” includes research aims, techniques, and conclusions.
These studies served as inspiration for the present investigation. The study's research

methods will be discussed in the subsequent chapter.



CHAPTER 3
RESEARCH METHODOLOGY

This chapter is divided into six sections: research design, which also includes
research participants and setting; research instruments; research procedure; data
collection; data analysis and trustworthiness; scope and limitations; and the
positionality statement of the researcher. The summary of the chapter will appear last.
Autobiography, in-depth interviews, and shadow observation were utilized as research

tools, followed by data analysis of all collected data.

3.1 Research Design

This qualitative study investigates the intercultural citizenship of Cambodian
university students at both the undergraduate and graduate levels, who are studying
at a university in northeastern Thailand. The research follows the principles of
qualitative research, which emphasize the researcher as the primary instrument,
gathering descriptive and detailed data, and maintaining self-reflexivity throughout the
research process.

Qualitative research views the researcher as the main tool for obtaining and
analyzing data (Stake, 1995; Yin, 2018). As a Cambodian graduate student studying in
Thailand, my position enables me to build a connection with participants, thereby
enabling the gathering of comprehensive and intricate data. Additionally, my
comprehension of the cultural and educational environments enriches the significance
and depth of the findings.

The present research employs a case study research design, which is particularly
suitable for examining the intricate and situation-specific experiences of the
participants (Yin, 2018). Each student is regarded as an individual case, and the data
collection procedures encompass written autobiographies, in-depth interviews, and
shadow observations. This approach yields a plethora of comprehensive insights into
the students' backgrounds, intercultural interactions, and the difficulties they
encounter when studying in an EME curriculum.

Self-reflexivity is a crucial aspect of qualitative research, as it necessitates
researchers to consistently analyze their potential prejudices and acknowledge the
influence their personal experiences might have on the research process (Walker,

2017). In this particular study, | diligently maintained a reflexive journal to record my
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thoughts, reactions, and potential biases. This approach aimed to guarantee that my
interpretations of the data remained as impartial as feasible.

The study design incorporates qualitative principles in several ways, including the
researcher being treated as the instrument, the use of rich and descriptive data, and
the practice of reflexivity. As the primary instrument, my role had a significant influence
on every stage of the research, ranging from the formulation of interview questions to
the interpretation of the collected data. My deep understanding of the educational
contexts in Cambodia and Thailand added depth to the data collection and analysis
phases. The use of autobiographies, interviews, and observations allowed for a
comprehensive understanding of the participants' experiences. By employing multiple
sources of data, the findings were more comprehensive and credible. Moreover, by
acknowledging my own positionality and engaging in reflexive practice, | aimed to
minimize biases and offer a transparent account of the research process. This reflexive
approach ensured that the findings were based on the perspectives of the participants
rather than my own preconceptions.

The case study design facilitates a comprehensive exploration of individuals'
experiences within their unique circumstances. It allows for an in-depth investigation
and comparison of recurring patterns and differences among cases (Stake, 1995) Factors
such as previous encounters, language proficiency, and exposure to diverse cultures
are considered. The objective of this research is to enhance intercultural
comprehension in higher education.

3.1.1 Research Setting

The study was conducted at Suranaree University of Technology (SUT), a
prestigious institution in northeastern Thailand. SUT offers EME programs taught in
English to students from various countries and backgrounds, including a substantial
number from Cambodia. These programs are available at the undergraduate, graduate,
and doctoral levels, encompassing disciplines such as agripreneur, engineering, and
food technology.

The university accepts many international students yearly, including those
from Cambodia. These students have diverse backgrounds and varying levels of
international experience, which enhances the campus's intercultural atmosphere. The
university is dedicated to creating a multicultural environment, as shown through its
efforts to foster intercultural exchange, provide support services for international
students, and organize extracurricular activities that promote cultural understanding

and cooperation. This aligns with the emphasis made by Knight (2004) advantages of
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internationalization in higher education and the importance of diverse academic
environments in fostering intercultural understanding.

Current literature emphasizes the importance of examining intercultural
citizenship in EME programs. These programs provide unique opportunities for students
to interact with different perspectives and improve their intercultural skills (Byram,
2008). This goal aligns with Suranaree University of Technology, making it an ideal
environment to study the advancement of intercultural citizenship among Cambodian
students.

The university's location in a region with strong historical and cultural links
to Cambodia, combined with its extensive EME programs, provides a special
opportunity to investigate how Cambodian students adapt to a diverse academic
setting. Deardorff (2006) emphasizes that the cultivation of intercultural competence
is @ major goal of international education, and studying in such environments is
essential for fostering intercultural citizenship.

Moreover, the lack of previous research in this particular context
underscores the importance of the topics under investigation, thus making this study
a valuable addition to the existing knowledge on intercultural education and
citizenship. According to Guo and Chase (2011), they explored how the integration of
international students into academic settings enriches intercultural experiences for all
students, further reinforcing the notion that the environment at SUT is ideal for
conducting this research.

Furthermore, Jin and Cortazzi (2017) shed light on the implementation of
intercultural communication in educational contexts and the influence of language on
the formation of identity and intercultural competence. This emphasizes the
significance of creating multilingual and multicultural environments, like SUT, to
cultivate these abilities. Additionally, Choudaha and De Wit (2014) emphasized the
difficulties and advantages brought about by g¢lobal student mobility, further
emphasizing the importance of studying intercultural interactions within such a diverse
academic environment.

Thus, Suranaree University of Technology is an ideal institution for studying
the development of intercultural citizenship among Cambodian students due to its
strong dedication to international education, diverse student population, and strategic
location. The university's extensive EME programs and intercultural initiatives not only
create a vibrant atmosphere but also offer valuable insights into these dynamics.

Therefore, this research holds great significance in contributing to the field.
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3.1.2 Research Participants

This study examines the intercultural citizenship of five Cambodian
university students enrolled in Thailand's EME programs. The participants were chosen
through purposive sampling to ensure a variety of perspectives (Rose et al., 2020). Each
participant has been awarded the Royal Scholarship and is pursuing engineering and
technology-related programs at various levels.

Table 3.1 summarizes the profiles of the five participants detailing their
gender, academic year, major, hometown, duration in Thailand, language skills,

education background, and extracurricular activities and experiences with people from

different cultural communities.

Table 3.1 Profiles of the Participants

Participant Lita Don Hiro Ron Ben

Gender Female Male Male Male Male

Year g 3¢ 3¢ 4th 1%t

Major Mechanical Mechanical Innovative Civil Engineering Food Technology
Engineering Engineering Agripreneur

Hometown Phnom Penh Battambang Kampong Speu  Phnom Penh Phnom Penh (moved

to Poipet)
Duration in 4 years 3 years 3 years 4 years 1 year (Master’s),

Thailand (since 1t year)  (since 1% year) (since 1*'year)  (since 1*'year)  previously 4 years for
Bachelor’s
Language Skills | English, English, Basic  English, Korean,  English, Thai English, Thai
Japanese, Thai French Thai, French
Education International Public primary  Public primary & Public primary  Private primary &
Background primary school, & high school  high school in school, private  secondary school in

Extracurricular

public high
school in Phnom
Penh, exchange

program in Japan

University Frisbee

in Battambang

Engaged in

Takeo, former
nursing science
student in South
Korea

Participated in

high school in
Phnom Penh

Participated in

Poipet, Bachelor's in
Integrated Agricultural
Technology and Food
Safety Management in
Thailand

University Frisbee

Activities & player, Christian  university Hackathon, gPBL camp, player, involved in
Experiences church member, events, Global Technopreneur, events/camps with
facilitator/staff ~ Christian Entrepreneurship interned at Thai and Filipino
for international  church Camp, Start-up  engineering firm, communities, Christian

events, exchange
program in South

Korea

member, gPBL
camp

participant/staff

Projects, OR
Seeding Future
ASEAN Camp,
volunteered for
international

events

traveled within
Thailand

church member, ¢PBL
camp participant,
interned at start-up,
traveled within
Thailand
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This study examines the intercultural citizenship of Cambodian university
students in Thailand's EME programs. Five participants were chosen through purposive
sampling. All of them are students who have received a scholarship called ‘the Royal
Scholarship” and are studying engineering and technology-related programs at different
levels. Below, we provide detailed profiles of each participant, focusing on their
backgrounds, language skills, and unique experiences.

Lita is a fourth-year Mechanical Engineering student from Phnom Penh.
Notably, she has an impressive linguistic ability and a diverse educational background.
She is fluent in English and can communicate proficiently in Japanese and Thai. Her
educational journey includes attending an international primary school with English-
based programs, a public high school in Phnom Penh, and a year-long exchange
program in Japan during her 12th grade. In Thailand, Lita actively engages in
extracurricular activities, such as playing Frisbee at the university, being involved in the
Christian church community, and participating in international events organized by
SEDA. Additionally, she has served as a facilitator and staff for CIA and WTUN
conferences at her university and has taken part in an exchange program in South
Korea.

Don, a third-year Mechanical Engineering student from Battambang, also
possesses language skills. He is proficient in English and has basic knowledge of French,
which he learned in high school and through supplementary classes. Don completed
his primary and high school education in Battambang before coming to Thailand. At
the university, he actively participates in various events organized by the Engineering
department and CIA, and is a member of the Christian church community. Additionally,
he has been involved in the gPBL camp as both a participant and staff.

Hiro, a third-year Innovative Agripreneur student from Kampong Speu, is
another participant in this study. Hiro is multi-lingual, being proficient in English, Korean,
Thai, and French. He completed his primary and high school education in Takeo
Province and was previously a nursing science student at Jeju National University in
South Korea. During his time in Thailand, Hiro has attended diverse events on and off
campus, including Hackathon, Global Entrepreneurship Camp, Start-up Projects, and
OR Seeding Future ASEAN Camp. He also volunteers for international events organized
by SEDA and CIA.Ron Ron, a fourth-year Civil Engineering student from Phnom Penh,
acquired fluency in English through self-study using social media and his high school
education. He also learned Thai by interacting with his Thai peers.

Ron completed his primary education at a public school and attended a

private high school in Phnom Penh. During his time in Thailand, he actively participated
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in university events such as the gPBL camp and Technopreneur. He gained practical
experience as an intern at an engineering firm and explored various destinations in
Thailand, including Pattaya, Koh Larn, Koh Chang, Bangkok, and Khao Yai National Park.

Ben, a first-year Master's student in Food Technology, was born in Phnom
Penh and later relocated to Poipet. He achieved proficiency in English and Thai through
self-learning and interactions with friends. Ben attended private primary and secondary
schools in Poipet before obtaining his Bachelor's degree in Integrated Agricultural
Technology and Food Safety Management in Thailand. Beyond academics, he engaged
in extracurricular activities such as university Frisbee competitions, collaborated with
Thai and Filipino communities in events and camps, participated in the Christian church
community, attended gPBL camps, and interned at a start-up spin-off company. Ben's
exploration of Thailand took him to various locations, including Pattaya, Koh Larn,
Saraburi, and Udon Thani.

The study presents detailed profiles of five participants, highlighting their
backgrounds, language competencies, and experiences. This analysis contributes to
understanding the factors that influence their intercultural encounters in Thailand.
These profiles align with previous research on the significance of language proficiency,
educational background, and extracurricular activities in shaping students' intercultural
adaptation and experiences in EME programs (Andrade, 2006; Astin, 2014; Glass &
Westmont, 2014; Kuo, 2011; Montgomery, 2010; Rubin & Wright, 2015; Ward et al,,
2020).

3.1.3 Research Instrument

This qualitative study utilized three research instruments to collect data on
the intercultural experiences of Cambodian university students in Thailand:
autobiographies, in-depth interviews, and shadow observations. Each of these methods
were chosen because they offer in-depth and detailed insights into the subject matter,
contributing to a better understanding of their intercultural citizenship.

Autobiographies are utilized as a means of gathering persona narratives from
participants, enabling them to reflect on their experiences. This method was selected
due to its capacity to offer a thorough background understanding, including information
about the participants’ home provinces, their experiences with English language
education in Cambodia, their expectations prior to arriving in Thailand, their
experiences since arriving, their interactions with different cultures prior to coming to
Thailand, and the challenges they encounter while studying and living in Thailand. By

creating a platform for participants to share their stories, autobiographies aid in
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comprehending the participants’ social and personal contexts within cultural
environments (Walker, 2017).

To gain a deeper understanding of the behaviors, interactions, and
contextual influences of the participants, we conducted in-depth interviews. These
interviews were used in addition to the data obtained from the autobiographies. The
interview questions were developed based on the autobiographies and aimed to
explore how different contexts impact the behaviors and interactions of the
participants. Some questions were adapted from previous research (Baker & Fang, 2019,
2021) and modified to suit the specific context of this study. Prior to the main study,
we piloted the interview questions with five Cambodian students and made
adjustments based on their feedback during and after each interview. The interviews
were semi-structured, allowing for the use of emergent questions, which provided
deeper insights and allowed the participants to provide more comprehensive answers
(Prabjandee, 2019). The guiding interview questions can be found in the appendix.

Shadow observations were used to observe the participants' real-life
experiences at the university. This method involved observing the participants in their
natural university environment, allowing us to understand their daily interactions and
experiences. By doing so, the data analysis was enriched with contextual information,
adding depth to the autobiographies and interviews (Prabjandee, 2019).

The use of three different instruments - autobiographies, in-depth interviews,
and shadow observations - allowed for triangulation, which improved the validity and
depth of the qualitative data. This approach effectively answered the research
questions and examined the participants' intercultural citizenship, helping to identify
the factors that promote engagement and interaction with individuals from various

cultural and linguistic backgrounds.

3.2 Data Collection Procedure

The data collection procedure for this study took place over a period of three to
four months. The main goal was to gain a better understanding of Cambodian university
students’ intercultural citizenship in a multicultural and multilingual environment in
Thailand, where they were studying in English as a medium of education (EME)
curriculums. To ensure a thorough exploration of the research topic, the study used
three research instruments: autobiographies, in-depth interviews, and shadow
observations.

Initially, interview questions were modified from previous studies to suit the

specific needs of students studying in Thailand, a non-English speaking country. Before
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using these questions in the main study, a pilot study was conducted with a group of
university students from Cambodia. This pilot study was essential to ensure that the
responses obtained would effectively meet the research objectives. The interview
questions were adjusted based on the feedback received during the pilot study.

After completing the pilot study and refining the questions, we sought permission
to conduct the main study with five Cambodian university students at a university in
northeastern Thailand. We obtained consent from the participants before each data
collection procedure.

The data collection process started by informing the participants about how to
write their autobiographies. Clear instructions and guidelines were given to them,
covering the content, format, and the aspects of their intercultural experiences,
challenges, and reflections that should be included. Participants were given 30-40 days
to complete their autobiographies and were encouraged to provide as much detail as
they could. The autobiographies were submitted to me through their personal emails.

Once the written autobiographies were collected, in-depth interviews were
conducted to further explore the participants' intercultural experiences. The purpose
of these interviews was to allow participants to elaborate on the information provided
in their autobiographies, reflect on specific instances and challenges, and discuss their
thoughts and emotions during those experiences. The interviews were semi-structured,
allowing for additional questions to emerge and resulting in more insightful and
comprehensive responses. Appointments were made with participants to select a
suitable time for the interviews, which were conducted on-site either within the
university premises or at various locations outside the university, such as cafes or
restaurants, based on the participants' preferences. Each interview lasted between 3
and 4 hours, and the 30-day timeframe was necessary due to the availability of the
participants.

In addition to autobiographies and in-depth interviews, shadow observations were
conducted. At the end of each interview, the participants were asked for a specific
time and date when they could be observed. Once the schedule was set, the
researcher explained how the observation would be conducted, including the
duration. It was also mentioned that the observation would take place multiple times
to observe the participants in their environment, especially on different occasions
within that environment. The researcher observed the participants as they engaged in
their daily activities, such as socializing with peers and participating in cultural events.
These observations provided context and helped to validate the data, enhancing our

understanding of the participants' intercultural citizenship (Gilliat-Ray, 2011; McDonald,
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2005; Prabjandee, 2019). Each participant was observed for a total of 10 hours, divided
into three sessions. Therefore, the total observation time for all five participants was
50 hours.

The use of these three data sources-autobiographies, in-depth interviews, and
shadow observations-was crucial in achieving data saturation. This approach facilitated
a comprehensive exploration of the research subject and deepened our overall
understanding of the intercultural experiences of Cambodian university students in
Thailand.

3.2.1 Ethical Considerations

When employing these three research instruments, ethical issues were taken
into consideration. First, the purpose of the study was explained to all participants,
and their consent for participating in the interviews was obtained. Second, participants
were asked to sign a consent form to formalize their participation. In a recently finished
pilot study, written consent was not obtained; however, participants were requested
for their consent a week before the scheduled interviews and were informed about
the purpose of the interviews ahead of time. This was intended to prepare them for
the interview and address any concerns or uneasiness they might have had regarding
its purpose.

Thirdly, any information that may reveal personal details about the
participants will be anonymized and protected by assuring them that all collected
data would only be used for this specific study and that their information would remain
confidential. Furthermore, it was made clear to participants that providing information
would not impact them in any way or pose future risks. The researcher obtained
permission from the Institutional Ethics Committee of Suranaree University of
Technology to use any of the tools mentioned above. Ethical considerations were
taken into account throughout the research process for the study on intercultural
citizenship of Cambodian university students living in Thailand and studying in EME
curriculums.

After collecting the data, the researcher proceeded to the analysis phase,

which began with transcription. The following section will cover the analysis in detail.

3.3 Data Analysis and Trustworthiness

After collecting all the data, including written autobiographies, audio recordings
from in-depth interviews, and observational notes from shadow observations, they
were meticulously organized and analyzed (Heigham & Croker, 2009). The audio

recordings were transcribed. For interviews conducted in Cambodian (Khmer), the
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researcher manually transcribed them and subsequently translated them into English.
The 'Descript’ tool was utilized to transcribe English audio recordings. To ensure
accuracy, the researcher cross-checked the automated transcriptions against the
original recordings.

The data analysis in this study followed a thematic approach, which involved
several steps: familiarizing oneself with the data, assigning initial codes, identifying
themes, reviewing and refining themes, and finally defining and naming the themes
(Braun & Clarke, 2006). Initially, the researcher thoroughly read the transcriptions
multiple times to gain a comprehensive understanding of the data. For instance, the
autobiography of a participant described their challenges with language barriers, which
was identified as an initial code. Through an inductive process, initial codes were
created to capture the important aspects of the data that were relevant to the research
guestions.

The initial codes were grouped together to form potential themes. For example,
codes related to "language barriers" and "academic challenges" were placed under the
broader theme of "Challenges in Intercultural Adjustment." This process involved
iterative review and refinement of themes until coherent and meaningful themes
emerged that accurately depicted the participants' intercultural experiences.

To ensure the credibility of the thematic analysis, an inter-rater was included in
the coding process. This coder independently reviewed a portion of the data and
assigned thematic codes. Any differences in coding between the researcher and the
second coder were addressed and resolved through agreement. This approach ensured
consistent application of the coding scheme and reduced the possibility of biases
stemming from a single coder.

The data analysis employed thematic analysis, which incorporated both concept-
driven and data-driven coding, to analyze the interview transcripts. Concept-driven
coding was guided by the interview questions, which covered participants' knowledge
of others and intercultural experiences before coming to Thailand, as well as their
experiences after arriving in Thailand and how they dealt with any intercultural
challenges. For example, a concept-driven code could be “perceptions of others
before arriving in Thailand.” Following this, the data- driven coding was used to identify
emergent themes within the interview transcripts. One emergent theme identified was
“The Importance of Thai Language.”

The data were first analyzed within each case, followed by a cross-case analysis
to answer the final research question on the factors influencing the participants'

intercultural citizenship. For example, a participant's within-case analysis brought
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attention to their particular challenge in adapting to Thai cultural norms. On the other
hand, the cross-case analysis showed shared factors, such as the significance of learning
the Thai language and being able to use the language in promoting intercultural
adjustment.

To ensure the trustworthiness of the findings, various strategies (Lincoln, 1985)
were employed. Prolonged engagement and persistent observation allowed the
researcher to establish rapport with participants and gain a deep understanding of their
experiences. The use of multiple data sources (autobiographies, interviews, and
observations) through triangulation strengthened the credibility of the findings by cross-
verifying information. For instance, we observed a participant in an environment
surrounded by Filipino students and being accepted as one of them. This supports
their claim of hanging out and spending time with the Filipinos to the point of being
accepted as one of their own, despite being Cambodian. We also employed member
checking, where participants reviewed and verified the accuracy of transcriptions and
interpretations.

Self-reflexivity played a crucial role in this study. The researcher kept a reflective
journal to record personal biases, assumptions, and reactions while analyzing the data.
This approach aided in identifying and reducing the potential impact of the researcher's
own position on the data interpretation. For example, acknowledging a preconceived
idea about the adaptation challenges faced by Cambodian students enabled the
researcher to approach the data with greater objectivity and impartiality.

Ensuring trustworthiness was crucial in qualitative research (Yilmaz, 2013). To
achieve this, the data analysis process was transparent, with all themes derived from
the data presented. The researcher avoided omitting any data based on personal bias,
thus maintaining the integrity of the analysis. Additionally, member checking was
implemented to enhance the credibility of the findings.

By following the principles of qualitative research and using rigorous methods to
collect and analyze data, this study aimed to gain a thorough and reliable
understanding of the intercultural citizenship experiences of Cambodian university
students in Thailand. Because this is a qualitative study with a small sample size and
a unique research setting, it cannot make generalizations. However, the researcher
anticipates that the findings of this study could be applied to other situations involving
similar participants and settings, thanks to the wealth of information collected from

the study's participants.



66

3.4 Scope and Limitations of the Study

This research investigated the intercultural citizenship of Cambodian university
students who were living in the northeastern region of Thailand and studying in English
as a Medium of Education (EME) curriculums. The main goal was to gain insights into
their intercultural journey by comprehending their experiences, challenges, and
strategies in this specific setting. The objective was to enhance our understanding of
the factors that contribute to the intercultural citizenship of Cambodian university
students.

The study focused on Cambodian undergraduate and graduate students who were
enrolled in a university in the northeastern region of Thailand. It aimed to examine
their experiences in EME curriculums, offering valuable insights into their intercultural
interactions and academic adaptation. By exploring these aspects, the study sought to
develop a deeper comprehension of the concept of 'intercultural citizenship.'

It is important to acknowledge that the findings of this study were based on a
sample from universities in the northeastern region of Thailand and may not be
representative of Cambodian students in other regions or countries. Additionally, the
focus on EME curriculums means that the findings may not be applicable to students
in non-EME curriculums or those studying in their native languages. The study's sample
size was limited and may not encompass the full range of experiences among
Cambodian students, including those from different socioeconomic backgrounds or
with varying levels of prior intercultural exposure. Furthermore, the research design,
which included methods such as written autobiographies, in-depth interviews, and
shadow observations, may have introduced biases or restricted the depth of
understanding. It is important to acknowledge that this study provided a snapshot in
time and may not capture changes in students' experiences or responses to evolving
educational policies and practices.

By recognizing these limitations, this study aimed to provide a nuanced
understanding of the intercultural experiences of Cambodian university students in
Thailand. It also highlighted areas for future research to address these gaps and explore

broader contexts.

3.5 Positionality of the Researcher
As the researcher, it was crucial to acknowledge my own positionality in
conducting this study on the intercultural citizenship of Cambodian university students

living in Thailand and studying in English as a medium of education (EME) curriculums.
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This section addresses my personal background, experiences, and potential biases that
may have affected the research process and findings.

| am a Cambodian graduate student currently pursuing a degree in English
language studies in Thailand at the same university as participants of this study.
However, there were differences in our educational paths. | completed my bachelor’s
degree in a Thai program at a different university and in a different province. In that
program, my classmates and lecturers were all Thai students, and my environment
was predominantly Thai. On the other hand, the participants in this study were
primarily undergraduates, with one recently enrolled graduate student. Additionally,
their majors differed from mine. Through my educational journey, | gained insights into
the challenges faced by Cambodian university students studying in Thailand and how
they navigated those challenges. While | could relate to the participants in terms of
studying in the same country, the type of program we were in was completely
different. | had no exposure to any foreign involvement apart from interacting with
Thai individuals. The language used both inside and outside the classroom was entirely
Thai.

The main focus of this study was to explore the intercultural citizenship of
Cambodian university students living in Thailand, and studying in English as a medium
of education (EME) curriculums. By using autobiographies, conducting in-depth
interviews, and shadowing participants in their daily activities, | aimed to gain a
comprehensive understanding of their perspectives, experiences, and the skills,
knowledge, and attitudes they displayed in real-life situations and their interactions
with diverse communities as they are lived and studied in Thailand.

As a researcher, | brought unique experiences and skills to this study. Before
conducting this research, | actively sought opportunities to familiarize myself with the
methods used, especially shadow observations and in-depth interviews. To gain first-
hand experience with shadow observation, | sought advice from a researcher with
practical experience in using the research method and also participated in a medical
shadowing program at a hospital in Thailand, as an interpreter for medical students
from the United States. This experience allowed me to observe the methods used by
medical students as they shadowed medical staff in a hospital setting.

Additionally, to better understand and prepare myself to conduct in-depth
interviews, | asked permission to attend a camp called “Global Entrepreneurship
Camp”. In this camp, participants were trained in entrepreneurship and how to conduct

interviews with target customers to better understand their needs, wants, problems,
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and solutions. As an interpreter and facilitator during these sessions, | had the
opportunity to observe for myself how in-depth interviews were conducted in practice.

These experiences gave me insight into practical applications or research methods
and increased my understanding of the complexities involved in conducting qualitative
research. Based on these experiences, | approached this research with a nuanced
perspective and a deeper appreciation for the complexities of data collection and
analysis.

With my background as a Cambodian student studying in Thailand, | realized that
my own experiences and cultural identity could influence the research process,
including data collection, analysis, and interpretation. My familiarity with the
educational context and language dynamics likely shaped the questions asked in the
interviews and the observations made during data collection.

It was important to recognize the potential biases that may have arisen from my
position as a researcher. For example, sharing the same cultural backeround as the
participants may have fostered rapport and trust, but it could also lead to assumptions
or oversights in data analysis. Additionally, my previous educational experiences in
Thailand as well as my current experiences may have influenced my interpretation of
the participants’ narratives.

Being aware of my positionality allowed for reflexivity—the ability to reflect
throughout the research process, allowing me to critically engage with the data and
minimize potential bias. By transparently acknowledging my background and its
implications, the results of this study can be placed in a broader context, thereby
strengthening the trustworthiness of the research study’s findings.

In summary, recognizing and addressing the positionality of the researcher was
critical to maintaining rigor and reflection in qualitative research. By acknowledging my
own background and potential biases, this study aimed to contribute to an enhanced
understanding of intercultural citizenship of Cambodian university students living in

Thailand and studying in EME curriculums.

3.6 Summary

This chapter provided an overview of the study's research methodology. The
participants of this study were Cambodian university students participating in EME
programs at a university in the northeastern region of Thailand. The research procedure
commenced with the scheduling of meetings with the participants, followed by the
determination of the interview setting and whether the participants wished to be

interviewed in English or Cambodian. The data were then transcribed, translated (if in
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Cambodian), and categorized based on the themes of the study. Next, the
trustworthiness and consistency of this study are discussed. The chapter also discussed
the trustworthiness of the study and clarified the researcher’s position. Following this
chapter on research methodology, the next next chapter will elaborate on the study’s

findings.



CHAPTER 4
RESULTS

Chapter four presents the findings and discussion of the study, addressing three
research questions: the intercultural experiences and knowledge of 'Others' prior to
living in Thailand and studying in EME curriculums, the intercultural challenges faced
by Cambodian university students while living and studying in the curriculums, and the
factors shaping their intercultural citizenship. The chapter opens with an introduction,
followed by a results section presenting findings and discussions of each case first. It
then proceeds to a discussion that addresses comparisons and contrasts across each

case based on the three research questions.

4.1 Research Questions 1 and 2: Prior Knowledge and Intercultural

Challenges

In this section, I will explore the findings related to the first two research questions:

1. What knowledge of “others” and intercultural experiences did Cambodian
university students have before coming to Thailand?

2. What intercultural challenges did Cambodian university students in EME

curriculums encounter, and how did they deal with them?

The findings are based on data from autobiographies, in-depth interviews, and
shadow observation notes of five individuals: Lita, Hiro, Ben, Ron, and Don. Each case
provides insight into the participants’ intercultural experiences before and after arriving
in Thailand, including the challenges they faced, such as language barriers, academic
expectations, and cultural differences.

Each case begins with the participant’s background and prior intercultural
knowledge. This is followed by an analysis of the challenges they encountered upon
arrival in Thailand and their strategies for overcoming these challenges. The order of
presentation-Lita, Hiro, Ben, Ron, and Don-reflects the varying degrees of intercultural
competence and development observed among the participants, offering a nuanced
view of their personal and academic journeys in Thailand’s EME context.

By structuring the findings in this manner, this section provides both individual

case insights and a foundation for cross-case analysis in later sections.
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4.1.1 Case Study 1: Lita
4.1.1.1 Lita’s Profile

Lita is a fourth-year Mechanical Engineering student in an
international program in Thailand. Originally from Phnom Penh, Cambodia, she grew
up in a multilingual environment, which helped shape her ability to navigate diverse
cultural contexts. Attending Bak Touk High School, where she faced limitations in
extracurricular activities but actively sought opportunities outside of school to engage
with diverse communities, reflecting her drive for self-improvement and intercultural
engagement.

Her intercultural journey expanded significantly when she
participated in a year-long exchange program during her 12th-grade year. This
experience not only enhanced her language skills but also deepened her
understanding of different cultural perspectives. Upon returning to Cambodia, Lita
enrolled in the Institute Technology of Cambodia (ITC) and later received a Royal
Scholarship to study Mechanical Engineering in Thailand.

Lita's early interest in engineering was sparked by a fascination with
machines and mechanisms, which was further nurtured through her participation in
STEM events and coding classes. These experiences allowed her to engage with
international participants, enriching her intercultural and technical skills. Lita is fluent
in English, Japanese, and Khmer, having developed her proficiency in English through
interactions with her father and participation in English-based programs. Her exposure
to Japanese culture and language during the exchange program significantly enhanced
her conversational skills in Japanese.

Phnom Penh, as a diverse and multilingual city, played a key role in
shaping Lita’s linguistic abilities and intercultural competence. Living in a multicultural
environment where English is frequently used in business and education exposed her
different languages and perspectives, preparing her for the global academic and
professional world. Her participation in various extracurricular activities—such as STEM
volunteering, TED Talks, and university clubs — demonstrates her strong commitment
to intercultural engagement and global citizenship.

Upon arriving in Thailand, Lita became actively involved in both
academic and extracurricular activities, including the university's frisbee club, which
fosters intercultural exchange. Her contributions extend to volunteering with the
Filipino community and participating in international conferences and internships, such

as representing her university at the WTUN conference. Lita’s diverse experiences in
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Cambodia, Japan, and Thailand have shaped her into a well-rounded individual with
strong intercultural and academic skills.

Lita’s profile showcases her adaptability and commitment to
intercultural learning, qualities that align with Deardorff (2006) Model of Intercultural
Competence, particularly in terms of openness, curiosity, and a willingness to engage
with diverse communities.

4.1.1.2 Lita’s Intercultural Experiences and Knowledge of ‘Others’

Intercultural Experiences Before Coming to Thailand

Before arriving in Thailand, Lita gained significant intercultural
experience in Cambodia and Japan, which laid the foundation for her intercultural
competence. Her early exposure to foreign individuals through church activities and
international schooling in Cambodian allowed her to engage with people from diverse
linguistic and cultural backgrounds. In Japan, her year-long exchange program further
broadened her understanding of cultural differences, particularly through interactions
with her host family, international classmates, and Japanese peers

Table 4.1 provides a summary of Lita’s intercultural experiences
before arriving in Thailand, followed by a detailed description providing more

information about the summarized content.

Table 4.1 Lita’s Intercultural experiences before arriving in Thailand

Social Contexts Intercultural Experiences
Primary Education e Enrolled in an educational program featuring an English-based
(Cambcodia) curriculum and foreign teachers

Secondary Education ®  Member of a church community that included both foreigners and
(Cambodia) locals

e Facilitated cross-cultural exchanges as a volunteer

Exchange Program ® Lived with a Japanese host family
(Japan) ® [Engaged with international students
® |nitiated a debate club with her foreign friends

® Participated in intercultural programs

These experiences equipped Lita with both practical and theoretical
knowledge of “Others.” She developed a strong understanding of different cultures,
particularly in how food, language, and social norms differ across contexts. For
instance, Lita noted similarities between Cambodian and Filipino dishes, reflecting how
cultural exchange occurred even in causal settings with friends from diverse

backgrounds.
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According to Lita, she was exposed to foreign individuals at a young
age, which in this case during her primary education.

During her education in Cambodia, Lita attended an international
school with an English-based curriculum. The school used English as the medium of
instruction and had teachers from the United States, the Philippines, and Africa. This
diverse faculty allowed Lita to improve her language skills and experience different
English accents. These experiences provided her with a solid foundation in language
skills and exposed her to a variety of nationalities and English accents.

Excerpt from interview

“When | was in elementary school, | went to the international
school, so... they have, you know, like an English curriculum for
students... | think some of them is like native speaker and some are
also foreigner... 50% of them are American... a few of them are

Filipinos... some of them are African.”

Lita continued her English language education by attending free
classes at a church during her secondary education. The church provided a space for
teenagers from various countries to learn and practice English. Classes were conducted
in English, allowing for effective communication within the group. This environment
enhanced her language education by facilitating interaction with individuals from
different nationalities and cultures.

As she finished her primary school, Lita continued learning English by
attending free classes at a church during secondary school. The church provided a
space for teenagers from different countries to learn and practice English. Classes were
conducted in English, allowing for better understanding and communication within the
group. This environment enriched her language education by enabling her to interact
with people from different nationalities and learn about their cultures at the same
time.

Excerpt from autobiography

“Before Thailand, | went to church quite often and get to meet a

lot of foreigners there and we even became friend.”

Excerpt from interview

“I think I think most of them are from America. And | also have a
few friends from China. | also have Korean friends, a few of them... The
Filipino. Also. Yeah, like a few from Thailand, a few from Vietnam... I'm

not the only one because | have the other Cambodian. But in the
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room... the Bible class... It's only me and the other girl, so only two
Cambodians, the rest are American... The study was conducted in
English. So, | mean, we need to use English, or else you don't
understand the class.”

Lita developed connections with individuals from different countries
at the church, which became her main English language learning hub. The inclusive
atmosphere fostered a sense of ease and encouragement, with shared high school
experiences and similar interests as bonding elements. Conversations often centered
on scientific subjects studied at school and cultural aspects of their respective
countries, frequently discussed over shared meals after church gatherings.

Excerpt from Interview

“One thing that we have in common is that we are... in high school,
yeah, like even the American student, and the Filipino is also in high
school... in Cambodia, but in an international school. And since we
are... similar age... we can relate to each other very much... The
commonality, the common ground... like similar or same grades... after
the church session, we always... go eat together and we always share
about how thing is being done back home... And then we started to
talk about, okay, how the food is made.. and then we shared
differences... So, | have like a Filipino friend. And the first time that they
tried ‘HILWS’. They said that it's similar to what they had in the

Philippines, which is called, Sinigang.”

Lita demonstrated commitment to community service in high school
by actively engaging in volunteer activities. One notable example includes her role as
a volunteer at events, where she assisted a foreign guest speaker.

Excerpt from Interview

“I used to volunteer with lgnite Cambodia and also, Ted Talk... but

I work solely with Cambodian people... but | think the speakers... a

foreigner and | got to... assist them... Like as a facilitator.”

In grade 12, Lita was awarded a MEXT scholarship exchange program
to Japan, sponsored by the Japanese government. The program aimed to promote
cultural awareness and mutual understanding by placing high school students from
various countries in schools with Japanese and international students. By encouraging
them to learn and live together, the program aimed to nurture a global citizenship

perspective, as well as independence, responsibility, and leadership skills.
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Excerpt from interview

“So, the program itself was initiated... By the Japanese government...
MEXT. So... basically they just wanted to, you know, gather students...
to study in Japan to get exposed to, you know, Japanese culture getting
to know, you know, one another, like. Yeah. Like learning from, you
know, each other and you know like also, having a cultural
awareness... They wanted us to... basically go to school together and
live together... think of ourselves other than just, you know, like
Cambodian, Indian, anything like that, but as a global citizen in
ceneral... Despite, how different we are, you know, like... our
background, we can still, you know, like live together in harmony...
That's the aim of the program. Yeah. And also, one has to... live
independently and... have the control of our lives, our perspective and

as well as leadership.”

During her exchange program, she had the chance to interact with
people from different nations. She was enrolled in an English-based program and
studied with both local and international students. In her physical education classes,
she engaged with students from Mongolia, Malaysia, Indonesia, Laos, and Thailand.

Excerpt from interview

“The U.S. India, Korea, China... Despite the American one. | also have
one from Norway... Two from Switzerland. What else? Sweden... Oh,
also one African. Yes, she’s from Kenya... Yeah, in different class. But,
you know, like, | think for a PE lesson... Yeah. Let's see, like in PE and
one got to, you know, do it all together, so. Okay, we, we got to meet
over there... Malaysia. Indonesia. Yeah. Laos, Thai... they also have
student from Mongolia as well... because... | went to an English based
program. So, | get to know, like a lot of people, you know, from different

country, different culture, different nationality...”

Lita's engagement and participation extended to both the
international and local communities. She initiated a debate club at her high school,
recruiting Japanese and other international students from different classes and

programs.
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Excerpt from Interview
“I got to... initiate, like, a debate club in my school... with a group of

friends... like after that... gathered people from different classes and...
Yeah, like they joined us.”

Furthermore, she participated in a summer program for exchange
students organized by the Japanese government. During this time, she lived with a host
family and fully immersed herself in Japanese culture, aiming to gain firsthand
experience and understanding.

Excerpt from interview

“So... when | was in Japan... Like | didn't only just, you know, go to
school or anything like that. There's also... a summer program where |
was placed in the host family.. basically live in a Japanese
household...”

These encounters and activities reflect a wide range of intercultural
experiences prior to Lita's arrival in Thailand. Lita has engaged with individuals from
diverse cultural and linguistic backgrounds in various social settings, both in her native

country of Cambodia and abroad in Japan.

Knowledge of ‘Others’

Table 4.2 provides a summary of Lita’s knowledge of ‘Others’ before
arriving in Thailand, followed by a detailed description providing more information
about the summarized content.

Table 4.2 Lita’s Knowledge of ‘Others’ before arriving in Thailand

Timeline Knowledge of ‘Others’

Church community in ® Food commonalities in a diverse community (i.e., Filipino food and
Cambodia (During high Cambodian food - ‘Sinigang’ and ‘HILIS’)

school period)

One-Year Exchange ® A deep understanding of Japanese lifestyle, education, and societal norms
Program in Japan (During °

Appreciation and acknowledgement of cultural differences and similarities

high school period) between individuals from different countries

Lita’s experiences at church in Cambodia and as an exchange
student in Japan contributed to her knowledge of other cultures. Her time in Japan
was particularly formative, as she became familiar with Japanese societal values, such

as discipline, work ethic and manners. However, she also observed the reserved nature
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of Japanese communication, which posed challenges in building close relationships
with Japanese classmates.

Lita's involvement in her church community in Cambodia g¢ave her
valuable insights into the cultural and gastronomic similarities and differences between
her Cambodian heritage and her international acquaintances. One notable encounter
happened when she connected with her Filipino friends and discovered the Filipino
cuisine staple, 'Sinigang’, which strongly resembled the Cambodian dish, 'JIIS". This
experience revealed the shared culinary traditions and customs of both cultures.

Lita's experience as an exchange student in Japan exposed her to
intercultural learning with Japanese students and other international students. She
became familiar with Japanese cultural values such as hysgiene, manners, and honesty.
However, she found their reserved nature surprising, which made communication
challenging. She noted that the Japanese language's indirect nature and how people
communicate their intentions also contributed to this reservation.

Excerpt from interview

“So, when we talk about Japan, you know, like what people see is
like... a hysgiene thing, you know, like behaviour, like manners and
anything like that. Like honesty... And they're very well behaved...

Japanese people, they you know, also they are very hardworking... they

can work, like over 12 hours per day. Yeah, they have a very, very, you

know, strong commitment and persistence... other than those good
side... Japanese people... they don't, you know, like really open up to
you... they're not very straightforward and.... I'd say that Japanese
language, which is like, is like... ten times more indirect than English...
And some time it took you like, like a long while to figure out what they
really want. And that's the problem... for me personally... when people
want something and they don't, you know, like, put it clear... when you
make mistake, they wouldn't say it in your face. They would... like hide
it and, yeah, basically they wouldn't, you know like confess to you, or
you know like tell you what you did wrong, they will just, you know,

like, you know, keep it...”

While Lita herself was not significantly affected by the challenge, it
had a profound impact on another Cambodian student who was also chosen for an
exchange program in Japan. This student faced difficulties in communication due to
language barriers and attended a public school where they were the only non-

Japanese student. As a result, this student experienced feelings of loneliness and even
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suffered a mental breakdown. Witnessing these struggles underscored the importance
of providing mental support, which was eventually received through the assistance of
fellow exchange students and a few Japanese students residing in the same dormitory.
Lita expressed gratitude for being placed in a program that allowed her to form
connections with a diverse group of friends.
Excerpt from interview
“...another Cambodian friend who was placed in a public school
and all she got is a Japanese friend. And yeah, as a mentioned earlier,
Japanese friend did not really open up. So, she ended up... you know,
very lonely. And | think she even had, you know, like a mental
breakdown... | think it really got to the point where she couldn't even
handle it... | was lucky enough that | was placed in, you know, like a
school where | got to... | mean, I'm not very close to Japanese friends
as well. | only have, like, a few Japanese friends, and | think it's because
they live in the same dorm room that we get. So, you know... | have
friends from America, | have friends from China, from India, you know,
like the other participants from the same program that g¢o to school

with me.”

In her pursuit of building relationships with other students, she found
it challenging to make friends with the Japanese students. Later, a Japanese friend
from her class explained that it might be due to differences in their English and her
Japanese language proficiency levels.

Excerpt from interview

“Like | tried to... get to know them... | approached them first and
yeah, like | talked to them and the other day they just stopped talking
to me... And I was like, what is wrong with me? But it's just a few people.

I mean, the other people, they are okay. Like, even if they don't speak

a lot of English. | mean, when | first arrived in Japan, | don't speak a lot

of Japanese as well. | think it's probably...they're very shy or maybe

there's something wrong with me... But | asked some of my, you know,

Japanese close friend. And they say that it's probably that... they don't

speak English like zero English. And or maybe it's just that... they don't

think that... | can like, you know, respond to them, maybe when they
speak Japanese, they don't think that | could, you know, like,
understand it...”



79

Another aspect she discovered during her time in Japan was the
expectation of perfectionism as part of the Japanese societal norm. Lita added that
their image of perfectionism has also been imposed on others, requiring them to exert
maximum effort or more in order to achieve a perfect outcome. However, she viewed
Japanese perfectionism as excessive. According to her experience, even if she put forth
her best effort and the result was unsatisfactory, she was still blamed for not giving
the task her all.

Excerpt from interview

“And one more thing is the Japanese people, they define the term
perfectionists very seriously. Out of the boundaries, like, | mean, and
everything they do, they expect, you know, like 100% like they expect
the outcome, like very high... like they don't give up that easily and
they expect you, the foreigner... to, you know, like to put like 100% or
even higher than that effort in everything you do. And that's also the
problem, because | think that we are a human. Sometimes we put

100%, you know, like we put our best foot forward for it. But it's, you

know, sometimes thing doesn't work the way we wanted it. But | mean,

you know, like when we make a mistake, when we fail, when we, you
know, don't succeed in, you know, in anything or in things that we do,

they would just, you know, blame us for not trying hard enough.”

When she was in Japan, she had to learn and practice the customs,
especially the custom of saying a specific Japanese phrase before and after leaving the
dorm where she stayed. This practice is mandatory in Japan, regardless of whether
anyone is present. She was able to follow this custom without any difficulty.

Excerpt from interview

“...when you arrive in the dorm or when you leave... | think they g¢ot,
you know, like, the expression like, like a specific phrase, which you
have to say even if you're not living in a house, you're like living in it so
on. But you have to like, say it out loud. Like, like when you arrive, you
have to, like, say, okay, I'm arrive, like out loud like that. And when you
leave, you have to, like, say it out loud. And | think it's not that I think
it's a part of culture and it's mandatory. | think because everyone has
todoit.”

However, there was one social custom that Lita could not adapt to

when she was in Japan. She struggled to accept communal bathing, where nudity is
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customary. She negotiated to opt out of this practice and was permitted to do as she
pleased, but she sensed disappointment from others, particularly her dorm master.
Excerpt from interview
“Yeah, and also know the bathroom thing you know like everyone
would just ¢o naked... And that's what shocked me. And my dorm
master, you know, like, she expect me to do the same. And | was like,
No, | can't do that. And | mean, she was nice about it... it's not a part
of my culture. But from what | see from her or from, you know, like my
Japanese friend, they would like me to change for them... | think they
did find it offensive... Like they don't show it, so you don't see it but,
but | think they feel disappointed when, you know, you don’t follow
the rules. It's not the rule. It's just, you know, like a part of the, you

know, culture. But still, | can see the disappointment.”

Another social norm she encountered in Japan was gossip, which
surprised her and changed her perception of Japanese people. This was evident in one
incident that occurred in her physical education class, where a girl stumbled. The
rumors about this incident quickly spread throughout the school. This particular
experience contradicted her previous belief that Japanese people were always
respectful and polite. Nonetheless, she was careful not to generalize this behavior to
all Japanese people.

Excerpt from interview

“So, there is that one thing... Japanese people g¢ossip... | still
remember... from my PE class... she's supposed to do, you know, like a
shuffle run. And then she tripped up and then the whole school talked
about it... for the international student wouldn't say anything to... like,
reminded her about that, you know... Japanese side, they, you know,
like they've been talking about it behind her back. | heard it... | was
shocked because... like | mean... about Japanese people... We talk

about... the behaviour... personality, the etiquette... But when they did

that, | was shocked... but, um, | don't know... if it can be applied to

other people as well, but it's at least this is just something that

happened in my school...”

During a discussion with her Vietnamese friend, who was also part of
the exchange program, she had another learning experience. They talked about food

and national heroes, and at one point, a Cambodian peer became defensive. The
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Vietnamese friend responded by emphasizing the importance of respecting different
cultural perspectives and the actions of national figures in each country. Lita's
Vietnamese friend demonstrated a resolution on how to handle such an issue while
also maintaining respect and avoiding the dismissal of others' perspectives outright.
This incident and her friend's response have shown her how to handle such situations
and to accept and respect others.
Excerpt from interview
“We, we never, you know, actually initiated a conversation that
goes to such sensitive topics. So, you know, basically you just talk
about how, you know, like how Viethamese food and how it was
similar, like banh xeo, yeah, like pho or anything like that. Like, yeah,
the things that we have in Cambodia and also what they got in
Vietham... And | think, the Vietnamese people... are very respectful.
There was that one time when we talk about... history... | think one of
my Cambodian friends... got into, you know, like that offensive mode
when we talk about our hero... and then one Vietnamese friend, she
was saying that sometimes you g¢ot to be respectful about that
because, you know, no matter how bad a person is, their hero is their

hero, our hero is our hero... Yeah, she shut it down like that.”

Lita's experiences prepared her for future endeavors abroad,
including coming to live and study in Thailand. Despite her diverse experiences, she
still had initial concerns about historical tensions between Cambodia and Thailand,
which may have led to her experiencing racism or mistreatment.

Excerpt from autobiography

“From my past experiences of joining... exchange programs, | would
say that | am more open and interactive than | was in the past. |
become more aware of culture differences and acknowledge it rather
than being judgmental. For the most part, my experience did prepare
me for living hood in Thailand. | know to make good impression with
foreign or Thai people and get along well with them. | did have many
concerns over racism in Thailand considering the fact we have had on-
going conflicts and | was afraid that | would be left out or treated

differently because | am Cambodian.
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Lita's intercultural understanding was enriched through these
experiences. It equipped her for her journey to Thailand and further strengthened her
capacity to navigate and value diverse cultural environments.

The following section will outline Lita's intercultural challenges and
coping strategies after arriving in Thailand.

4.1.1.3 Lita’s Intercultural Challenges and Coping Strategies

This section offers insights into Lita's intercultural challenges and
coping strategies after arriving in Thailand. Lita encountered challenges in
communicating with Thai and other international students. She used strategies like
Google Translate to improve her communication skills and navigate cultural
confrontations, which were her initial concerns before arriving in Thailand.

Table 4.3 provides a summary of Lita’s intercultural challenges and
coping strategies after arriving in Thailand, followed by a detailed description providing

more information about the summarized content.

Table 4.3 Lita’s Intercultural challenges and coping strategies after arriving in Thailand

Intercultural Challenges Coping Strategies
® | anguage Barrier — Miscommunication ® Aiding communication through Google translate or
leading to misunderstanding with Thai identifying keywords during conversations
peers ® | ecarning the language of the host country and

® Differences in behavior between Thai and switching between Thai and English, ensuring

Cambodian classmates, potentially everyone's full expression and understanding
creating barriers to collaboration and ® Handling discussions of sensitive topics with respect
support within the class. and politeness

® Discussion on sensitive topics: Historical @  Avoiding confrontation or arguments when discussing
conflicts between two neighboring sensitive topics

countries

Lita participated in an international program where she studied with
professors from Thailand and other countries. She also had classmates from Laos, the
Philippines, and Thailand. One difficulty she encountered was the cultural differences
in behavior between herself and her Thai classmates. Lita observed that the Thai
students were less inclined to reach out to absent classmates or share study materials
for exams, which made it more challenging for her to collaborate with them. This
behavior hindered her efforts to establish interpersonal connections within this

community.
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Excerpt from interview

“in a class... we have the Cambodians... the Filipinos... We also have
a Lao student... in my class and it's just seven of us. So, if someone,
you know, like, | mean, for us, the Cambodian people, if we see that
someone is missing, we’ll... like text them or message them a little bit.
Oh, class starting, where are you, are you coming or anything like... but
for Thai people, they wouldn't do that. They would just leave it there.
They wouldn’t bother to, like, give you a text... The other thing is that...
for my classmate, they're not willing to share... if they got, you know,
like a very good book... and it's contained like, you know, like a bunch
of exercise that would be on the final exam that would just keep it for

themselves ...”

Lita faced challenges communicating in English with Thai students

due to language barriers. Some Thai students struggled to express themselves in

English. Efforts were made to overcome these obstacles by using resources like Google

Translate and actively understanding each other by focusing on keywords during

conversations. However, miscommunication still occurred at times, leading to

misunderstandings.

Excerpt from autobiography

“... there are also challenges that | encountered during my stay here.
Language has always been a barrier for me and my Thai friends in
communication. They find it comfortable speaking and preferred to be
spoken to, in Thai... they don't speak in the English at all or, you know,
like when you speak, they don't even understand what you're saying...
like most of the time we use Google Translate or of the, you know, like
come up with the key words that we know that can describe... |
remember... | asked... about like where or when the classes... And
then... she gave me a wrong information... And then... | went to the
wrong class on the wrong day. The class was actually two days ago. |
think when it comes to a basic conversation, we would do it in Thai...so
that they can, you know, like express themselves to the fullest... Like
at some point we compromise... And when we get enough of English,
let’s go to Thai, and when we got stuck, and then to English, and then

to Thai again.”
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Lita faced challenges while interacting with Thai students. She
skillfully overcame the language barrier by switching between Thai and English,
facilitating her daily interactions. She also encountered a situation that highlighted a
lack of intercultural sensitivity when discussing sensitive historical subjects in Thailand
with one of her professors. In response, she decided to gracefully end any conversation
that brought up such topics. She aimed to prevent conflicts by emphasizing sensitivity,
ensuring accurate historical understanding, and fostering mutual respect in discussions.

Excerpt from interview

“...So before coming to Thailand... | was scared that people would,
you know, like talk about history... and that really happened...in a class
we have we have the Cambodians and then we have the Filipinos...

We also have a Lao student... he started to, you know, like to talk

about, you know, like what you have back home... tries to know more

about us. | think we started from the king... like, he was asking who was
the current king or anything like that... get to like that Angkor Wat
things... he was asking what and what, and then we started to deep
down... he insists on saying that it's this. So, he was saying that, you
know, like he was saying that it's his ancestor who build Angkor Wat...
the ruins, the things, it's left on our land... the whole territory belongs
to Thailand. Yeah, it's Thai ancestors who you know, initiate the whole
thing and, you know, it's like | get offended and | was like, okay, let’s

go grab lunch.”

The following section will discuss Lita's intercultural experiences and
knowledge of ‘Others’ before arriving in Thailand, and her intercultural challenges and
coping strategies after arriving in Thailand, to help identify the factors that shape her
intercultural citizenship within in the Thai context.

4.1.1.4 Lita’s Intercultural Citizenship

This section examines Lita's growth as an intercultural citizen,
employing an analytical framework that combines by Wagner and Byram (2017) with
several influential theories of intercultural communication. These include the
Developmental Model of Intercultural Sensitivity (DMIS) by Bennett (1993), the Cultural
Dimensions by Hofstede (1984), the Cross-Cultural Adaptation Theory by Kim (2001),
the Contact Hypothesis by Allport et al. (1954), and Intercultural Pragmatics by Kecskes
(2014). This analysis is anchored in empirical data drawn from Lita’s autobiographies,
interviews, and periods of observational shadowing, providing a holistic view of her

intercultural citizenship.
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Lita's formative educational experiences in Cambodia, where she was
exposed to diverse teaching styles and accents, enhanced her adaptability and
communication skills. Using Bennett’s DMIS, it appears began at the 'minimization’
stage, where she acknowledged basic cultural differences but focused more on
universal similarities. As she participated in intercultural engagements, such as
facilitating a foreign speaker for a TED Talk, she advanced to the 'adaptation’ stage,
adeptly shifting perspectives and adopting appropriate behaviors across cultures
(Bennett, 1993).

In Japan, where Lita studied on a MEXT scholarship, she encountered
the challenges posed by the cultural dimensions of Individualism versus Collectivism
and Uncertainty Avoidance (Hofstede, 1984). Her strategies for adaptation in this group-
oriented, high-context culture underscore her ability to navigate cultural complexities
distinct from her own background.

Kim's theory, highlighting the stress-adaptation-growth dynamic,
sheds light on Lita’s transformative experiences in Japan and later in Thailand. Her
resilience, in overcoming initial cultural and linguistic barriers and transitioning from
isolation to active participation in her communities, illustrates her growth in
intercultural sensitivity and competence (Kim, 2001).

Lita's interactions in diverse educational settings align with Allport's
Contact Hypothesis, suggesting that her positive engagements with international
educators and peers diminished prejudices and enhanced her social integration. These
interactions were instrumental in developing her practical skills in intercultural
communication, fostering deeper cross-cultural connections (Allport et al., 1954).

Furthermore, Lita’s effective negotiation of communicative styles
and norms in multicultural group projects and extracurricular activities showcases her
adeptness in intercultural pragmatics. Her ability to mediate and lead in these settings
demonstrates vital components of intercultural communication competence (Kecskes,
2014).

This integrated theoretical approach reveals the iterative nature of
Lita's development as an intercultural citizen. It highlights the significance of early
exposure, proactive engagement, and the continuous development of a broad-minded
approach through the acquisition and application of intercultural skills and knowledge.
Ultimately, Lita's journey not only illuminates her personal growth but also offers
valuable insights into fostering intercultural understanding and competence in

educational environments.
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4.1.2 Case Study 2: Hiro
4.1.2.1 Hiro’s Profile

Hiro is @ male undergraduate student in his third year at Suranaree
University of Technology in Thailand. He is majoring in Innovative Agripreneur in an
international program. Hiro was born and raised in Kampong Speu Province, Cambodia,
a region known for its agricultural productivity and cultural diversity. Kampong Speu is
predominantly Khmer-speaking, but it also has linguistic diversity due to its proximity
to Phnom Penh and its role as a trade and travel hub. This environment exposed Hiro
to various languages, including Khmer, English, and some French, which are commonly
used in business and education.

During his early education, Hiro attended public schools such as
Angkor Meas Primary School, Sovankiri Secondary School, and Sok Ann Tramknar High
School in neighboring Takeo Province. Takeo Province, like Kampong Speu, has a blend
of linguistic influences due to its historical connections with both Vietnamese and
Khmer populations. The province also emphasizes learning foreign languages, which is
a growing trend in Cambodian secondary education.

Hiro developed a passion for math and science during his senior year
of high school, which inspired him to pursue a Bachelor's degree in the medical field.
With the support of his family and his deep fascination with Korean culture, he applied
and was accepted into the nursing science program at Jeju National University in South
Korea. However, his studies were interrupted by a serious health condition called
Supraventricular Tachycardia (SVT), which required him to return to Cambodia for
treatment and recovery. This challenging experience also led to a period of depression
that greatly affected his educational path.

After his recovery, Hiro started working as a nursing assistant at the
Royal Phnom Penh Hospital in Cambodia. Reflecting on his short education in Korea,
he realized the importance of the fundamental medical knowledge he acquired. He
attributed his time in Korea to developing resilience and adaptability, traits that proved
invaluable in overcoming future obstacles.

Hiro moved to Thailand due to health concerns and a desire for a
culturally comfortable environment. He was drawn to Thailand's reputation for
innovation, research opportunities, and cultural diversity. Hiro believed that Thai
culture provided greater personal freedom compared to Cambodian society. He also
saw Suranaree University of Technology as a promising educational institution.

Hiro's proficiency in multiple languages, including English, Korean,

Thai, French, and Khmer, demonstrates his dedication to learning languages and
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exploring different cultures. Growing up in Kampong Speu, where English is increasingly
used in schools and businesses, provided Hiro with early exposure to the language. His
studies in South Korea further enhanced his linguistic skills, particularly in Korean, and
his subsequent move to Thailand has allowed him to become proficient in Thai.

During his time in South Korea, he gained a deeper understanding of
culture, education, and interpersonal interactions. He formed meaningful connections
with colleagues and actively participated in cultural exchange events. These
experiences shaped his approach to learning and adapting to new environments,
making him more comfortable in diverse, multicultural settings.

Since arriving in Thailand two years ago, Hiro has been actively
exploring the country, visiting different locations such as Bangkok, Samut Prakan,
Rayong, and Khon Kaen. He has been particularly impressed by the locals' friendliness,
whether it's at the university canteen or restaurants outside the campus.

In Hiro's international classroom, he is taught by lecturers from
various countries, including Thailand, Sweden, the UK, the US, Switzerland, and France.
His classmates come from Vietnam, Indonesia, the Philippines, Myanmar, and Thailand,
creating a diverse educational environment. This is Hiro's second experience with such
diversity, as he previously studied in South Korea.

Hiro is not only focused on academics but also deeply involved in
extracurricular activities both within and outside the university. He actively participates
in programs, events, and activities that involve the international community and local
students. Some notable events he has taken part in include the 'Hackathon,' 'Global
Entrepreneurship Camp,' and 'Start-up Projects." Additionally, he volunteers with the
Student Entrepreneurship Development Academy (SEDA), where he contributes to
event setups and takes on various responsibilities, earning a part-time fee for his efforts.
Hiro's involvement extends beyond the university as well. Recently, he participated in
the OR Seeding Future ASEAN Camp, where he had the opportunity to interact with
individuals from various countries. He also engaged in an online U.S.-Japan conference.

4.1.2.2 Hiro’s Intercultural Experiences and Knowledge of ‘Others’

This section delves into Hiro's intercultural experiences and his
knowledge of ‘Others’ prior to his arrival in Thailand. Hiro's journey began during his
high school years, where he had the opportunity to interact with international visitors
and tourists. His experiences were further enriched when he took part in an exchange
program in Thailand. Furthermore, Hiro's cultural knowledge expanded when he made

the decision to pursue a bachelor's degree in nursing science in South Korea. This
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opportunity provided him with invaluable insights into Korean culture as well as the
global community as a whole.

Intercultural Experiences Before Coming to Thailand

Table 4.4 provides an overview of Hiro's intercultural experiences
before he arrived in Thailand. Afterward, a detailed examination of these experiences
is conducted. This is achieved by using a combination of autobiographical narratives,
interviews, and observational data to present a comprehensive depiction of Hiro's

intercultural journey.

Table 4.4 Hiro’s Intercultural experiences before arriving in Thailand

Social Context Intercultural Experience

Learned Thai from Thai friends during an exchange program in Thailand
During High School
Interacted with Japanese volunteers from JICA

Period

®  Engaged with foreign tourists at a local tourist site

® Enrolled in an international program in nursing science in South Korea
In South Korea ® Developed friendships with Korean peers, helping to navigate cultural norms and
(Pursuing Nursing language barriers
Science for two ®  Participated in Chuseok, a Korean new year’s event, at a Korean household
years) ®  Experienced biased behaviour in Korea

®  Participated in Culture Exchange event with individuals from various countries

Hiro's intercultural journey began long before he came to Thailand.
His interactions with international visitors in his home country and his experience of
studying abroad greatly shaped his worldview. Even in high school, Hiro actively sought
opportunities to engage with diverse cultures, both inside and outside the classroom.
Hiro's first significant intercultural interactions occurred in high school
when he interacted with Japanese visitors from the NGO-JICA. During this experience,
Hiro acted as a mediator between his friends and the visitors. It greatly boosted his
confidence in using English and engaging with people from different cultures. This early
exposure laid the foundation for his adaptability and enthusiasm in connecting with
individuals from diverse backgrounds, which has been a recurring theme in his
intercultural journey.
Excerpt from autobiography
“Talking about my previous experience with people from other
countries seems to be the common thing for me. | made many friends
around the world, and joined some activities with international

students made me interact with them so easily. Before coming to
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Thailand, | also had experienced contact with diverse backgrounds

people, since | was in higsh school.”

Excerpt from interview

“This is my first time that | communication in English with them... My
classmate go like, wow... you speak English. Then they... bring the bag
to my friend... And then at the time, also be like the representative...
say thank you... to Japanese people that come to visit our... high school
or something like that and really so honoured. That's why | more
confident to talk.”

This experience not only increased his confidence in his language
skills but also sparked a greater interest in intercultural communication. Hiro's later
encounter with an Australian couple during his visit to Angkor Wat further showcases
his growing ease in intercultural interactions. Despite initially feeling unsure, Hiro's
enthusiasm to participate in this situation demonstrates his developing intercultural
skills and curiosity.

Excerpt from interview

“And also like | have one... experience... in high school... | ¢o to visit

Angkor Wat and my friend really want to take a photo with a white

euy, and they cannot speak English... I... go say hello, you so handsome,

can | take a photo with you... He’s from... Australia. They just laughing...

And then they... like how old are you or something like that. Like where

you from and | and like how long do you learn English? They keep

impressed that. Oh... You can speak English. Wow.”

Hiro's participation in an exchange program in Thailand was a
significant milestone in his intercultural journey. Through immersing himself in Thai
culture, he not only acquired the language but also wholeheartedly embraced the
local customs. This enabled him to gain invaluable insights into the process of cultural
exchange. Ultimately, this experience greatly broadened his understanding of Thai
culture and further deepened his curiosity for future intercultural exploration.

Excerpt from interview

“So, I starting interesting to learn Thai when | ¢o to meet with my

Thai friend. | think like, when | exchange program in 2017, when | was

in higsh school. Because when | travel to Nakhon Si Thamarat at

Walailak university.”
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After graduating from high school, Hiro made the decision to pursue
a bachelor's degree in nursing science in South Korea. He was motivated by his family's
expectations and his growing interest in cross-cultural experiences. Sadly, Hiro had to
shorten his time in South Korea due to health issues. Nevertheless, the two years he
spent there left a lasting impression on him. Throughout his stay, he faced numerous
challenges, such as adapting to unfamiliar cultural norms and overcoming language
barriers. However, these experiences also provided Hiro with significant personal
development opportunities.

Hiro's enrollment in an international nursing science program not
only gave him the opportunity to meet peers from diverse backgrounds but also
allowed him to delve into the intricacies of Korean culture. The friendships he formed
with Korean students played a crucial role in his cultural adaptation, providing support
in various aspects of daily life, such as ordering food and understanding social norms.

Excerpt from interview

“At first, it is very difficult... But after that, like, | also have Korean
friend and they... introduce me... how to dress, how to prepare myself
to like, o with Korean society... it’s gonna be difficult, especially for
people cannot speak Korean because like most of people in Koreq,
they don't speak English well... like | go to buy something like food is
very difficult to communication with them... But some time | ¢o, | hang
out with my Korean friends, so it may be not difficult for me... And also,
like take care us, also even though like we have a flu they always take
care with like medicine. Also, they buy a supplement for us. They're
really sweet, if we are friend. But for the people that we never know,

they act like never know us.”

Hiro's experience during Chuseok, the Korean New Year, serves as
evidence of the strong connections he developed with his Korean friends. Being invited
to celebrate Chuseok with a friend's family demonstrated that he had been fully
embraced by a tightly-knit social group, highlighting the close relationships he
cultivated in South Korea.

Excerpt from interview

“...when Korean people are starting to see you as a friend, that's a
real friend. They keep us like a family. They invite me to her home to
see her mom, and her mom cook a lot of food. And then we have
fun... | feel like I'm a part of her family ...”
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Despite having positive experiences, Hiro also faced challenges due
to biased attitudes towards foreign students. He noticed a distinct contrast in the way
Koreans treated European students compared to those from Southeast Asia. These
instances of bias and exclusion had a significant impact on Hiro's intercultural journey,
highlighting the complex nature of intercultural interactions and underscoring the
importance of resilience and adaptability.

Excerpt from interview

“..it’s not like most of Korean going to like greeting with Asian
people... But if you compare with a white guy from Europe... one guy
that from Ukraine and then he has a blonde hair and his skin is white,
and then he has a lot of friends... Korean people always like go
together with him... But for people from Thailand, Lao, Myanmar, or

Philippines... Like they're not... very friendly to us. I'm not going to judge

all Korean people... for people they really like open mind... my best

friend, she really love Cambodia and Thai... And for making Korean
friend... you must to act yourself more cool and smart all the time if

you want to get more friend.”

Despite the challenges he faced, Hiro's ability to navigate difficult
situations and connect with both Korean and international peers showcases his
increasing intercultural competence and resilience. Additionally, his participation in a
cultural exchange event, where he proudly represented Cambodia, not only expanded
his horizons but also enhanced his appreciation for global diversity.

Excerpt from interview

“..l used to be volunteer at the first time when [ study in Korea, like
it’s called culture exchange. it has a lot of international student from
other countries... and also have the country that | never heard before,
for Ethiopia... Bhutan... And | learned more about the culture, the

language... ...making new friends from a different country, it’s can be a

new knowledge for me. | can like understand what language they

speak, what currency do that they use, and what like what's kind of

country look like for example like food, the lifestyle...”

In summary, Hiro had a mix of positive and challenging intercultural
experiences before coming to Thailand. From his interactions in high school to his
university life in South Korea, Hiro demonstrated improvement in navigating these

experiences and eventually became more interculturally competent.
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Knowledge of ‘Others’

In this section, we will explore Hiro's knowledge and perceptions of
various countries and cultures before he arrived in Thailand. These factors played a
crucial role in influencing his decision to study in Thailand. Hiro's understanding was
shaped by his experiences in Cambodia and South Korea, as well as by research and

personal connections.

Table 4.5 Hiro’s Knowledge of ‘Others’ before arriving in Thailand

Timeline Knowledge of ‘Others’
In Cambodia ®  Thailand is a major agricultural exporter with strong commitment to R&D in the
(During high school agricultural sector
period, and ®  Thai culture: More freedom and self-expression than Cambodia
.exchar?ge program ®  Thai society: Less importance on appearances than Korea
in Thailand) ®  Thai cuisine: Delicious and spicy flavors
®  Nakhon Si Thamarat, a province near Malaysia, featured a diverse environment,
similar to Kampot in Cambodia.
® The locals at Nakhon Si Thamarat are Muslim and speaks Malayu alongside Thai.
®  The tradition in Nakhon Si Thamarat is different from Cambodia, like traditional
dances
® | ocals at Nakhon Si Thamarat doesn’t consume pork
In South Korea ®  South Korean food ranks third in spiciness, following Chinese at first and Thai at
(Pursued nursing second
science for two ® The seasons and festivals in South Korea, along with associated activities.
years) ®  Korean nightlife compared to Cambodia.
® |imited English proficiency among Koreans
®  Korean teenagers favour fashion, makeup, and social media over books or history
®  Friendliness of Korean locals
® |0 Bhutan, no meat or alcohol consumed
® |0 Brunei, no alcohol sold or consumed.
® |n Lithuania, people speak Russian and French.
In Cambodia (After ®  Social media portrayal: India depicted as dirty and chaotic
coming from ®  Friend’s perspectives: Delhi described as a large city with wealthy individuals,

Korea) offering higher allowances for studying there

This section provides a detailed narrative that expands on the
summarized content presented in Table 4.5. Its purpose is to offer a more
comprehensive insight into Hiro's perceptions and experiences.

Hiro's interest was sparked by Thailand's focus on innovation,
research, cultural appeal, lifestyle, and the thriving agricultural sector. Through
extensive research and his experience as an exchange student, Hiro gained an

understanding of Thailand that included the country's commitment to agricultural
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research and development, the freedom and self-expression offered by Thai culture,
and the relatively lower importance placed on appearances compared to Korea. Hiro
was particularly intricued by the captivating aspects of Nakhon Si Thamarat, such as its
diverse environment with a Muslim community and traditional dances.
Excerpt from autobiography
“Thailand is a major agricultural exporter, and it has a strong
commitment to research and development in the agricultural sector...
I am also drawn to Thailand’s culture and natural beauty. | am excited

to learn more about Thai culture and to experience the Thai way of
life.”

While conducting research on Thailand and as an exchange student,
Hiro discovered that Thai culture offers individuals more freedom and opportunities
for self-expression, in comparison to Cambodia. Furthermore, in Thai society, less
emphasis is placed on appearances when compared to Korea. In addition, Thailand's
cuisine, famous for its delicious and spicy flavors, is a significant attraction for many.
Hiro acquired this knowledge through personal experience as an exchange student in
Thailand and by befriending fellow students studying there.
Excerpt from interview
“I think like Thai culture and Cambodian culture is kind of similar...
But | think like in Thai we can live freely. For example... we can do
whatever we want... it's not quite difficult to show who | am, or who
you are, who you like, who you love, who you want to be or something
like this... Like we can wear anything. For example, like, when in Koreq,
you cannot wear the short go to eat... People are going to say like you
are homeless... but in Thailand, when they get up, most of them, they
Just, like, wear the pajamas or something... So, we can wear, we can
do whatever that make us happy and comfort. And | found out also
like the food in Thailand, it also like delicious... it’s not really similar
with Cambodian food but it kind of like it can like surprise me with the

taste and as myself | love spicy food also.”

As an exchange student, Hiro participated in a program located in
the province of Nakhon Si Thamarat. This new environment was vastly different from
his home country of Cambodia. Despite the variations in cuisine, surroundings, and
Muslim communities, Hiro noticed some similarities to his hometown of Kampot,

particularly in the coastal scenery. He also observed that the majority of the program
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participants from the area wore hijabs and conversed in Malayu and Thai. Hiro found
the fusion of Thai and Malay influences fascinating, particularly the traditional dances,
which differed significantly from those in Cambodia. This immersion in a blend of
cultures was a unique experience, distinct from central Thailand, which shares more
similarities with Cambodia.
Excerpt from interview
“..when | come in Thailand for my first time... The area is close to
the Malaysia. So, most of food or something is kind of like... that | never
see before. And the culture, the environment, the food is kind of not
similar in Cambodia, but for if you travel to Kampot, you can get that
vibe. It's similar vibe. The seaq, the coconut tree or something like that.
Yeah. And the people over there, they also be a Muslim... most of them
for example like the participant who join the same camp as me, like
ten people of Thailand like eight of them are Muslim. They wearing
hijab. And they also like speak the another language, not only Thai
that they call it Malayu... the traditional is not similar with Cambodia.
Maybe 80% different... the traditional dancing is not really similar with

our culture.”

Aside from the intriguing aspects of the province, there were certain
observations that initially led him to make generalizations about Thailand as a whole.
For instance, he was surprised to discover that pork was not commonly consumed in
that area, and mistakenly assumed this to be true for the entire country. However, his
time as an exchange student in Thailand brought about a blend of new experiences,
perspectives, and misconceptions.

Excerpt from interview

“It can be like a new environment for me as well. And for the
negative part when like when | started arrive there... they don't eat
pork... like they don't have mookata at that area. And every food
doesn't have pork, | think like | starting to judge that the whole country
in Thailand, they don’t eat pork. This is my first thing that | thought.”

After receiving a scholarship to study nursing science in South Korea,
he embarked on a two-year journey to immerse himself in Korean culture, society, and
lifestyle. When reflecting on his experience in South Korea, he first mentioned his
discovery of Korean cuisine, which he found to be the third spiciest cuisine in the

world, after Thai and Chinese. Despite this, he developed a deep appreciation for
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Korean food. Additionally, he observed that even eating out for something as basic as
instant noodles was costly in Korea.
Excerpt from interview
“..most people always consider Korean food is very spicy... By
watching the K-drama, the advertising, but actually not. If you compare
with Thai or Chinese, | think Korean is number three, Chinese top one
and Thai is top two... | really love like the pork erill that you already
saw it in that movie or in K-drama that most of Korean people eat it,
it is very delicious. Another one | really love is called Bulgogi. And also,
the price of food in Korea is very expensive.. Kimchi also very
expensive. It cost around two US dollar in the convenience store. You
think noodle is the best option when we’re broke... But you cannot say

that in Korea... the noodle in Korea is very expensive.”

Regarding the weather, Hiro mentioned that the winter season in
Korea is extremely cold. However, surprisingly, it doesn't snow. During his stay, there
was a weather incident where the temperatures dropped so low that the toilets froze.
Heaters were then required to thaw the ice. On the other hand, summers were lively.
Locals would head to the beaches and enjoy traditional noodle dishes served with
ice. Watermelon juice was particularly favored as a refreshment, especially in cities like
Busan and Jeju, where Hiro studied.
Excerpt from interview
“But when you stay in Koreaq, it’s super cold... like the temperatures
at when | studied like -16. Yeah, but it doesn't have snow. The water
in the toilet. Freeze... In every dormitory room also have the heater.
So, you must to put the heater to melt the water. And at the summer,
| think the summer is very good like most of Korean people really love
enjoy with summer. They always spending time go to the beach,
swimming in the ocean, having the... traditional dish that noodle that
put the ice in... also like the watermelon juice. Yeah, it's very popular
at Busan and Jeju.”

Hiro explained that during spring, Korea is adorned with beautiful
flowers and wild strawberries that grow near universities. These attractions often allure
locals who enjoy hiking. The vibrant atmosphere can be felt throughout the year, with
seasonal festivals such as cherry blossom festivals in spring and winter festivals

featuring Christmas decorations. During these times, the city bustles with people going
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about their daily activities. Hiro also contrasted this lively scene with Cambodia, where
evenings are generally quiet after 8 PM, and people tend to stay indoors after work.
This creates a different vibe compared to the bustling streets of Korea.
Excerpt from interview
“...the spring season in Korea is very beautiful. You don't have to go
outside far away to the tourism place just around the university. It has
a lot of flower. Also have the strawberry also. And they really enjoy
hiking at spring... when I’m staying in Korea and every season also have
that specific occasion for spring, they have spring festival, for winter
they have winter festival, like to decorate as like Christmas... And
especially in spring, they call it like cherry blossom... and it's very
beautiful. And most of people, they go to take a photo and take a dog
for a walk, picnic. It's like the city like, have the life is like people enjoy
like go to work, come back to work, take a dog for work, take a photo,
play some music, they dance on the street. And if | compare with my
country, | feel like my country is sleeping. | feel like most of Korean
people, every morning after they finish work, they always go to eat
outside... take a photo, take a walk, play, walk around and sit at the
park... in Cambodia, where | stay like after come back, it's kind of like

around 8. My mom calls me go back home and street so silent.”

Drawing from his personal experiences in South Korea, Hiro
emphasizes the impressive English language proficiency of the local population. While
Hiro encountered difficulties when trying to connect with the broader community
beyond the university, he was fortunate to receive invaluable support from his Korean
friends. This support was particularly evident among the younger generation, who
showed a higher level of fluency in English. Additionally, Hiro's interactions with his
Korean friends shed light on the priorities of certain Korean teenagers, who seem to
place more importance on fashion, makeup, and social media rather than academic
pursuits like literature or history.

Excerpt from interview

“But for like a new generation, like the teenager, the same age as
me, they can speak English. Because like, mostly they cannot speak

English well. And... in general knowledge, like they don't know as well.

They just know about the brand name, the makeup, how to be good.

Something like Instagram or something like that. But for the history, like

the novel, the book or something they really don't know.”
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Drawing on his experiences and deep understanding of Korea, its
people, and their culture, Hiro emphasizes the numerous advantages of living in Korea.
He particularly highlights the convenience of daily life and the remarkable kindness
shown by many Koreans, including the majority of non-academic staff on campus.

Excerpt from interview

“They also have positive in living in Korea because like everything is
very convenient. For example, dormitory... And most of Korean
people... are very sweet. If you are the best friend with them... For
example, like, when we really stressed out and we get some people
to ask you, are you okay? Let's go have lunch together or something...
even though | have a bad day but | also meet a good person to make
the bad day turn into a ¢ood day for me... like most of the seller, in
the canteen, they always like say thank you and say like welcome.

They use a sweet word also... most of them.”

One of his experiences involved engaging with a diverse community
during a volunteer event called the 'Culture Exchange.' This experience expanded his
knowledge of different countries, their cultures, and customs, including countries he
had previously heard of and others that were completely new to him. This newfound
knowledge enhances his ability to engage in discussions with sensitivity and awareness,
enabling respectful communication with people from both familiar and unfamiliar
cultures.

Excerpt from interview

“Lithuania... They speak Russian, and also French ...people in
Bhutan, they said like they don't eat meat and you cannot drink
alcohol in Bhutan... also people from Brunei and | think Brunei is like
it's not too far... so Brunei you cannot drink alcohol and doesn't have
any alcohol in Brunei. So, when [ see people... | can understand more
when... | meet the same person from the same country that | used to
meet before... | can, like well-prepared before | talk... like, oh, the
country, they, they don't drink alcohol. So, don't talking about alcohol
with them. It can be easy to make friends if we can like prepare before

we talk.

After two years, Hiro returned to Cambodia for health reasons. After
recovering, he found work as a nurse assistant at the Royal Phnom Penh Hospital,

recommended by a relative. He also researched scholarship opportunities in New
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Zealand, India, and Thailand. While interested in India and New Zealand, he prioritized
Thailand due to proximity and health concerns. Despite the appeal of India, Hiro
decided not to pursue it because of his health and his mother's worries. His knowledge
of geographical proximity and cultural closeness influenced his decision to study in
Thailand.
Excerpt from interview
“...I would like to explore like India... because | watch a lot of video
that is like India is very dirty and like the India society is going to be like
so chaotic... But | also have the same people that apply with me. And
he goes... stay in a big city like Delhi City... The rich of India people, they
are very, very, super rich. They said and also got a higher allowance.
So they got around like 450 per month... But I’'m not decide to go
because | think like I also talk with my mom... She doesn’t want me to
study outside from Cambodia because like she really scared at what
happened to me. So that’s why... like Thailand, it has the same
atmosphere like Cambodia - like environment, culture, food, people...

it’s not too different.”

The following section will outline Hiro’s intercultural challenges and

coping strategies after arriving in Thailand.
4.1.2.3 Hiro’s Intercultural Challenges and Coping Strategies

Following Hiro's intercultural experiences and knowledge of 'Others'
before arriving in Thailand, the next section provides insights into his intercultural
challenges and coping strategies after his arrival. In Thailand, Hiro faced various
challenges, including the language barrier, difficulty understanding different accents,
and cultural differences. He also had to navigate diverse communities. To overcome
these challenges, Hiro drew on his past experiences and adapted them to his new
environment. However, despite being prepared and open to engaging with other
communities within the Thai context regarding cultural differences, there was an
unintentional incident related to the use of the Thai language that should be noted.

Table 4.6 provides a summary of Hiro’s intercultural challenges and
coping strategies after arriving in Thailand, followed by a detailed description providing

more information about the summarized content.
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Table 4.6 Hiro’s Intercultural challenges and coping strategies after arriving in

Thailand

Intercultural Challenges Coping Strategies

Language barrier — Thai peers struggling to understand his ~ ® Speaking English with a Thai accent

English ® Mixing English and Thai together to aid in
Understanding English accents of other communities i.e., communication

South African and Filipino ® Make friends with a local

Approaching an introverted friend ® | earn Thai language through communicating
Thai students tend to be quiet with Thai friends

Cultural difference i.e., unaware of the language usage ® Be exposed to different accents

® Acknowledge the mistake and apologize

Hiro has been in Thailand for two years now, pursuing his bachelor's

degree after switching from his previous program in Korea due to health reasons.

Studying and living in Thailand, he found language to be one of his biggest challenges,

and this challenge is still being addressed.

Excerpt from autobiography

“I am still learning Thai, and sometimes it can be difficult to
communicate with people who do not speak English. This can be
especially challenging in group activities, where everyone is trying to

speak at the same time.”

Expanding on that challenge, Hiro shared his experiences of

communicating in English with his Thai friends. He noted that some of his classmates

had difficulty understanding his accent, which is different from the Thai accent,

especially during study sessions or group work. In order to promote better

understanding, he adapted by using Thai-accented English and occasionally mixing

English with Thai to explain concepts.

Excerpt from interview

“I found out some of my classmates... when | speak in the language
that different accent than Thai... for example, like, | just talk in a
normal way... they don't understand. | must to be adaptive. For
example, like change the word from education, to education [with Thai
accent] or something like that. And sometimes | mix with English and

Thai together to explain them...”

Recognizing the importance and benefits it offers, he suggested that

the most effective way to improve his Thai language skills was by befriending locals,
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just like he did in Korea, but now in Thailand. This approach would not only enhance
his abilities but also increase his confidence in interacting with others.
Excerpt from interview
“..if we can communicate in Thai, it very easy.. most all my
classmate they speak Thai, so that’s why | start to communicate Thai
with them... because most of Thai People like elder, they cannot speak
English well... So, if you can speak Thai with them... going to be like
make a joy when we ¢o to visit the place. At the time, | ¢o to like the
repair store with another Cambodian student. So, she cannot speak
Thai, | speak Thai with them and communication and then | translate
for her... And then after we finished it... His wife come out and bring

the banana for me...”

Understanding its significance and the convenience it brings, he
mentioned that the best approach to improve his Thai was to befriend locals, similar
to his strategy in Korea, but now applied in Thailand. This would not only enhance his
language skills but also boost confidence in engaging with others.

Excerpt from autobiography

“The best way to make me more confident and never fear talking
with foreigners is to make friends with other countries and cultures ...the
first thing that | needed to do was make friends with a local ...learning

some basic Thai phrases...”

On the other hand, he encountered another challenge distinct from
the language barrier and more difficult to overcome. It involved connecting with an
introverted classmate from Vietnam. Unlike language barriers, this challenge was more
about social dynamics. Hiro speculated that the academic backgrounds between him
and his Vietnamese classmate were different, and age might have made socializing
seem unappealing to the Vietnamese classmate. Nonetheless, this experience didn't
discourage Hiro from engaging with others.

Excerpt from interview

“..like when we finish the class, we going to have like meal
together... But he didn't go with us... we try to invite him, but | feel like
they are not the same age with us. So that's why we don't know how
to convince him to play around with us. He's from Vietnam... only one

person... already holding the bachelor's degree from Mahidol. That's
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why the way that we play, he feels so annoying. He feels so, like, not

interested.”

Once again, social dynamics became an issue. In the general
education courses he attended, he had the opportunity to interact with students from
both international and Thai programs, as well as peers from his own year and university
students from diverse majors, programs, nationalities, and academic years. This
expanded his network but also posed a challenge due to the reserved nature of Thai
students in class. While some international students were outgoing and participatory,
Thai students tended to be quieter, making it difficult for him to establish further
relationships with them.

Excerpt from interview

“General education course is kind of like the course requested by
the university to complete it before you graduated... not your main
course. Like my main course study about food and business... like law
in daily lives, ASEAN studly, global citizen or something like that is called
generation education. So, when we enroll... we going to meet a lot of
people... from a different major... And different years and different
programs... if the Thai people can understand, if they want to improve

English, Ajarn also allow them to enroll with international program as

well... but most of them is kind of quiet. They don't speak too much.

It's not like from international program, like from Myanmar, Filipino,

Cambodia... They making joke... But for Thai people is like they still

quiet.”

Hiro was involved in various events both on and off campus. Some
were organized by his university, while others were outside the campus. Through these
experiences, he became familiar with different English accents, including those from
South Africa and the Philippines. Although it was challenging initially, Hiro adapted over
time and now comprehends these accents well. This experience not only improved
his English skills but also broadened his understanding of linguistic diversity.

Excerpt from interview

“For example, for people from South Africa — they joined the camp
with the SEDA. So, the accent is going to be difficult to listen as well,
but | can adapt... And for people from Philippines also... when | join
another camp in the Bangkok with the people from the university that

doesn't have Philippine, they always come to whisper me like do you
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understand what they say? And | say, like, yeah... because my
classmate also like have the Philippines. So, | think | can adapt it, | can

understand it well.”

Despite his exposure, experiences, and understanding of other
cultures and sensitive topics when communicating, there was one surprising incident.
Hiro made a comment intended to be amusing but inadvertently offended someone.
Despite his knowledge and experience in speaking English mindfully, this incident
occurred while he was using the Thai language to communicate with a university
student from Thailand. It highlichted the cultural differences in language sensitivities.

Excerpt from autobiography

“People from different cultures have different ways of thinking and
behaving, and this can sometimes lead to misunderstandings... For
example, | once made a joke that was funny to me but offensive to

someone from another culture.”

Hiro recounted an incident where he unintentionally offended a Thai
student by saying something in Thai during a visit to a smart farm. It was clear that Hiro
had said something without fully understanding the impact of his words. Despite
intending to be careful with his language and actions, he made an error. However, by
acknowledging his mistake and apologizing, he was able to resolve the situation. This
incident represented the main challenge posed by cultural differences, particularly
language sensitivities.

Excerpt from interview

“For one time, when we visit the smart farm. | mean, like, it's not
ethical that you ask for the vegetable for free. And for the farmer plant
it and they ¢o to sell. When you ask for free, it’s not ethical to say like
that. And can I say in Thai, it’s like liiaasivsneal... And then she got
angry and... but she didn't act like she angry but she goes to post the
story... she said like before you say that word to me, look at yourself.

Are you professional all the time, are you ethical all the time? And

after that | reached to her and | said like I'm sorry. | didn’t mean to say

that. | just like | just want to let you know, like, oh, it's not it's not
suitable that you ask for free from the farmer or something like that.

And then we got back together.”

The following section will discuss Hiro’s intercultural experiences and

knowledge of ‘Others’ before arriving in Thailand, and his intercultural challenges and
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coping strategies after arriving in Thailand, in order to help identify the factors that
shape his intercultural citizenship within in the Thai context.
4.1.2.4 Hiro’s Intercultural Citizenship

This section explores the factors shaping Hiro's growth as an
intercultural citizen, using autobiographical insights, interviews, and observational data
to outline the skills, knowledge, and attitudes he has cultivated in navigating diverse
cultural environments.

Central to Hiro's intercultural citizenship are his linguistic capabilities
and interpersonal skills. His active participation in non-governmental organizations and
interactions with international tourists highlisht his enthusiasm for cultural
engagement. His dedication to learning and teaching Thai illustrates his journey through
the stages of adjustment and adaptation described in the U-Curve Theory by Lysgaand
(1955), where initial challenges gradually lead to effective cultural and linguistic
engagement.

Hiro's understanding of cultural differences is anchored in Deardorff’s
Model of Intercultural Competence. His experiences in Thailand and South Korea have
significantly enhanced his cultural awareness, fostering his ability to engage in and
promote cultural exchanges-a key component of Deardorff’s model that emphasizes
the importance of extensive cultural knowledge in developing intercultural
competence (Deardorff, 2006).

According to the Social Identity Theory by Tajfel (1979), it offers
perspective on Hiro's intercultural interactions, suggesting that his involvement in
diverse social groups has influenced his self-concept and enhanced his identification
with various cultures. His engagement in activities across different cultural contexts
suggests an evolving identity that integrates these experiences, essential for
intercultural adaptation.

Kim’s Cross-Cultural Adaptation Theory underscores Hiro's openness
and proactive approach to cultural diversity, critical for managing stress and promoting
personal growth in new cultural settings (Kim, 2001). His determination to overcome
linguistic obstacles and immerse himself in new cultures exemplifies the transformative
potential of embracing cultural differences for effective adaptation.

Overall, Hiro's development as an intercultural citizen represents a
dynamic interplay between his language skills, cultural knowledge, and a welcoming
attitude towards diversity. His narrative illustrates the essential acquisition of
intercultural competencies, fostering an appreciation for cultural variations and

developing a flexible perspective that enables him to thrive across varied cultural
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landscapes. The theories discussed contextualize Hiro's experiences and highlight the
intricate processes essential for cultivating effective intercultural citizenship.
4.1.3 Case Study 3: Ben
4.1.3.1 Ben'’s Profile

Ben is a male master's student in his first year, studying Food
Technology in the international program at Suranaree University of Technology (SUT).
Originally from Phnom Penh, Cambodia, Ben relocated to Poipet City in Banteay
Meanchey province at the age of 12 due to family circumstances. Poipet, a bustling
town on the border of Cambodia and Thailand, is well-known for its active cross-border
trade and cultural interaction, creating a unique multilingual environment. In this
setting, various languages including Khmer and Thai are commonly spoken, particularly
in  commercial and educational contexts. Ben's exposure to this multilingual
environment likely influenced his language skills and ability to adapt to different
cultures.

Ben completed his primary and high school education at
Sovannaphumi School Poipet 2 campus, a private school that incorporated English
language education into its curriculum. This further exposed Ben to multiple languages
from a young age. Moreover, the presence of Thai and international businesses in
Poipet provided regular exposure to the Thai language, which contributed to his
understanding and usage of it. This exposure fostered a strong foundation for
multilingualism, which later supported his academic and social integration in Thailand.

Prior to starting his master's studies, Ben was awarded the Royal Thai
Government Scholarship to pursue a degree in integrated agricultural technology and
food safety management at SUT. Originally, he had plans to study Civil Engineering at
the Institute Technology of Cambodia (ITC). However, upon discovering the scholarship
opportunity in Thailand, Ben saw it as a promising pathway to explore new fields and
entrepreneurial prospects in the agricultural domain. This decision to shift his focus, as
revealed in interviews and his autobiography, was driven by his desire for improved
career prospects and exposure on an international level, showcasing his proactive
approach to personal and professional development.Ben is a multilingual individual
who is fluent in Khmer, English, and Thai. He achieved fluency in English through a
combination of self-teaching and formal education in middle and early high school.
During his Bachelor's studies, his proficiency in Thai blossomed through interactions
with Thai friends, showcasing his adaptability in both language and culture. This

adaptability was confirmed through interviews and observations, which highlighted
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how his language skills seamlessly integrated him into Thai society, especially in
academic and social settings.

In high school, Ben's introverted nature and limited local
opportunities hindered his involvement in international activities. Despite living in a
border town, his interactions were mostly confined to the local community, and he
lacked significant engagement in international programs or exchanges at that time.
However, this changed during his Bachelor's degree as he actively sought growth
opportunities and demonstrated adaptability. For instance, he participated in
collaborative projects like gPBL camps, where he facilitated discussions and provided
English interpretation for Thai and foreign students. This shift from limited interaction
to active engagement represents a significant transformation in his involvement with
different cultures, a consistent theme observed in various cases in this study.

Before moving to Thailand, Ben extensively researched the culture
and language as part of his proactive approach to transition smoothly. Since his arrival
in August 2019, he has traveled to various locations in Thailand, including Pattaya, Koh
Larn, Saraburi, and Udon Thani. These experiences have provided him with valuable
insights into Thai culture and facilitated his adaptation process. Ben's preparation and
proactive approach stand in contrast to other participants in this study who often
experienced culture shock due to insufficient preparation.

Ben has actively engaged with Thai and Filipino communities,
primarily through academic collaborations and social interactions. Additionally, his
participation in the frisbee club and Christian fellowship has offered further
opportunities for intercultural exchanges. Through shared meals and games, these
interactions have played a significant role in promoting the development of friendships
and fostering mutual understanding. These proactive intercultural activities and Ben's
ability to navigate diverse cultural environments were particularly evident during
shadowing sessions. Ben's graduate studies involve extensive laboratory work, requiring
him to effectively communicate with lab technicians and understand instructions in
Thai. In addition to working independently, Ben also takes courses with graduate
students from Thailand, Vietnam, and China who are majoring in biotechnology and
animal technology. The lectures are delivered in both English and Thai, with English
being the main language. Ben's ability to adapt and be proficient in both languages is
crucial for his academic success, highlighting the role of language as both a barrier and
a bridge in intercultural settings. His experiences align with other participants in the
study, where language proficiency significantly influenced their academic and social

integration.
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Ben's profile emphasizes the importance of proactive preparation,
linguistic adaptation, and active engagement in intercultural interactions. His journey
from isolation to engagement illustrates the transformative process of becoming an
intercultural citizen. To address challenges such as language barriers and cultural
misunderstandings, Ben strategically and knowledgeably prepared for and navigated
his intercultural environment. This strategic approach enabled him to overcome initial
obstacles and contribute meaningfully to his academic and social communities,
fostering his growth as an intercultural citizen.

4.1.3.2 Ben’s Intercultural Experiences and Knowledge of ‘Others’

This section examines Ben's intercultural encounters and his
understanding of different cultures before he arrived in Thailand. It is based on a variety
of sources, including interviews, autobiography, and observations from shadowing. By
integrating these data, we can gain a comprehensive understanding of Ben's
background and how his intercultural competency has developed over time.

Intercultural Experiences Before Coming to Thailand

Ben's previous encounters with different cultures were mostly
constrained to his familiarity with Thai culture, as he resided close to the border. The
details of these experiences are presented in Table 4.7, which were obtained from his

interview, and autobiography.

Table 4.7 Ben’s Intercultural experiences before arriving in Thailand

Social Context Intercultural Experience

In Cambodia (In Phnom Penh and in Poipet) e Studied English with foreign teachers

Ben received instruction in the English language during his 8th grade
in Phnom Penh from a British instructor. After relocating to Poipet, Ben continued his
English education with a Filipino teacher. These experiences with foreign educators
were Ben's only direct exposure to different cultures before he arrived in Thailand.

Excerpt from interview

“In my 8th grade, at that time | haven’t come to Poipet yet. At that
time, | changed to a different school but still a private one. At that
time, | studied with a foreign teacher. | think almost a year... he was

from the UK... and then a Filipino teacher.” [“ S U FT FsIinusSH
HE1SERICLIUSIS INUSHSIANANGN iFE/Ranunis
NSSISU CGIUISTIFNUS KSR UNS TS SO NHET
SIUUISIS, [FSH ik NSMSHEIS A, INUISUSI1ST]S
ISTICAtUIURSH, [HUIUAS,..”]
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The limited exposure that Ben had suggests that his intercultural
encounters were mainly educational and involved interactions with teachers. This is
supported by the information in his autobiography, which emphasizes his limited
participation in a variety of culturally diverse activities. This highlights the lack of
opportunities in his immediate surroundings and underscores a deficiency in his
intercultural exposure, which could potentially affect his ability to adapt and integrate
into Thai society.

Knowledge of ‘Others’

Ben's knowledge of 'others' has been influenced by his experiences
and observations in Poipet, with a specific focus on Thai society. To provide a clear

overview of his knowledge prior to his arrival in Thailand, Table 4.8 has been included.

Table 4.8 Ben’s Knowledge of ‘Others’ before arriving in Thailand

Timeline Knowledge of ‘Others’

In Cambodia e Understanding of the relation and commerce between Poipet and Sa Kaeo
e Thailand's education system and overall development compared to
Cambodia
e  Cultural similarities and connections between Cambodia and Thailand

e Similarities and differences between Khmer and Thai language

As mentioned in the Ben’s profile, he currently resides in Poipet. He
described the area as centered around the Thai market in Sa Kaeo province, which is
vital for Poipet residents and serves as a key commercial hub. This market, primarily
run by Cambodian vendors, specializes in selling locally sourced clothes and garments,
underscoring its importance to the community.

Excerpt from autobiography

“The people there are mostly merchants that migrate into the Thai
market in Aranyaprathet district, Sakeo Province in Thailand to sell
their products. Thailand plays an important role in providing jobs and
raising the Poipet economy's people immensely. As a tourist spot,

Poipet is well-known for its casino since most Thai choose to enjoy their

gambling there.”

Living near the Thai border, Ben had the chance to see firsthand the
economic and cultural interactions between Cambodia and Thailand. He gained a
greater understanding from his frequent visits to the Thai market in Sa Kaeo Province,

a vital trading center for those in Poipet. Ben's perception of Thailand as a more
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advanced country in terms of education, economy, and healthcare was largely

influenced by his maternal relatives, who regularly interacted with the Thai market.

Excerpt from interview

“Like the family on my mother’s side, they did not receive a good
education, they only knew about the educational system in Thailand
is better than in Cambodia... They just know that in Thailand, things
are more modern, so the universities there are also better too. And
they know that the economy in Thailand is better, and also the
medical service, too. Because Cambodian people would go to
hospitals in Thailand. That means things in Thailand are better,
because we go and find help from them. That’s all they know. So, they
have better economy and better medical service, so they assumed

that the educational system is also better. Also, there will be more
opportunities too.” [“IILIJUIA T ANIE1REN TS 5 SIHSH A
17818 [FISIFmME SR UNSHUNSTS HNU M/ MRiel,.,
IS IFS NGNS SUU)S N BTG BANAN 1775 [
MNEITE Y IS SRS SGI8)SIT)S WitwSHITE
INSISHIVILY INUATISTIN I GRONSWINIGIRTGSUMIE
1608 1N ANI T ItT91 SRR FNS RS R TSIUMsSE 51
NSIAISS TSR Ua 85T SRS IUNSHUIN
WS K WIS ENSEFMAIISG SIS IS 1]

This excerpt reveals how Ben's understanding of Thailand is

influenced by the beliefs held within his family and his observations of the economy.

His perception aligns with the commonly held view among his relatives and community

members that Thai society is more advanced and offers greater opportunities. This

perspective is supported by corroborating evidence, such as the regular occurrence of

cross-border trade and communication among the residents of Poipet.

Ben also noticed cultural similarities between Cambodia and

Thailand. He observed common language elements, religious rituals, and societal

traditions that he believed would help him adjust to Thai culture. These observations

suggest that Ben sees cultural assimilation as less challenging because of these

resemblances.

Excerpt from interview

“Like in Poipet, we also use the Thai baht currency... the food is
also not so different. Also, the words, the language... even though
we don’t know how to use the language... when | watched Thai

movies, it didn’t seem different that much. Then there’s also
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Buddhism. And the religious belief regarding shrines, talisman,
necklace with the tusk of hogs, stuff like that is similar... the
weather... And then there’s the cultural custom like respecting the
elderly, how we greet like putting our hands together, and how we
express consideration to others are similar. So, in Cambodia, we are
accustomed to that, so coming here there’s no need for change,
because it’s the same...” [“.. ILT R ISTICH USRS RA UL
CNJFS... GUFGH,,, NHESNSE/EMAUSISIS,,, HEJ FAan
... 191:0RSIG RN, IS UERITHISINGSIHS
IST2 RN MM Y SGILJEE Buddhism ¥ IV RN 1S ) 505
IUSIUREHGH WItUNIS)SGUNSEGH WtV TEU1s
1)U/ GHUINAINARSRHNSEGEN,,, HIFJ&ES,.,
I T S S S G I S/ SENIS S G 1LTR A
PSR ST TR F TR I P RIG B I05H 5 R SGET
SHUTRISTIZINTRSENUGH GRILTREAISITNHSENS
[E7change FHXNE iINsHNSGEN..”]

Ben's remarks demonstrate his understanding of communal cultural
customs, as he sees them as a way to assimilate into Thai society. He reinforces this
viewpoint by reflecting on his everyday experiences in Poipet, where Thai influences
are noticeably present. However, it is important to note that this understanding is
derived from indirect encounters rather than active involvement in the culture. This
suggests that Ben may have limitations in navigating intercultural interactions.

While Ben primarily focused on Thai culture, he also showed an
interest in Japanese culture, particularly in anime and historical accounts like the
Samurai era. His appreciation for Japanese etiquette and ecological awareness was
recognized, although he gained this knowledge through media sources rather than
personal experiences.

Excerpt from interview

“If about the culture, | know a lot about Japan. | like Japanese
culture, | like anime, and also about the Samurai... | like to read the
history about Samurai since the Sengoku Shidai. They have a lot of
clan. Like the emperor at that time would fight to divide the land.

Also, the behavior of Japanese people, like they like to respect and

be considerate of others. And also, about the trash management

and their environment is clean.” [ If0SNILJISEG H S5 HIN

USISS GG SIUISENUSHGH SIUGE Animé S1779H1ST

SH Samurai HGH,. GIUGE RIS history JUA Samurai £714557
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NSNS Sengoku Shidai FNSHNFPVAILSIGES IIUJUMHENN
DWSHNITEISHIIURIGRSHRESHGH., IS H behavior
TURNS NSNS W AN NGIUS ISR iS5
IR AN H G H environment 1FTENSAITIUILIL 7]

Ben's comprehension of Japanese culture is not as profound as his
grasp of Thai culture. This highlights a more limited intercultural sensitivity that focuses
on individual interests rather than firsthand encounters.

Ben's intercultural knowledge and experiences are influenced by his
proximity to Thailand and cultural influences within his family. This implies a restricted
yet concentrated understanding of individuals from different cultures. His observations
focus on economic interactions and shared cultural practices, which may help with his
initial adjustment but could hinder his overall intercultural competence. Data from
various sources highlight the importance of geographical and familial context in shaping
intercultural understanding. Further analysis is needed to compare Ben's experiences
with those of other participants, offering a deeper understanding of how Cambodian
students engage with Thai culture.

4.1.5.3 Ben’s Intercultural Challenges and Coping Strategies

During his time in Thailand, Ben has faced intercultural obstacles
such as language barriers, cultural differences, and navigating social dynamics.
However, he has acquired fluency in the Thai language, effectively mitigating the
language barrier. Ben is now adept at reading, writing, speaking, and understanding Thai,
enabling him to engage in class discussions with his Thai peers and communicate with
university faculty, instructors, and fellow students.

Table 4.9 provides an overview of Ben's intercultural challenges in
Thailand, along with the coping strategies he employed to overcome them. This is

followed by a detailed explanation of these challenges and coping challenges.
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Table 4.9 Ben’s Intercultural challenges and coping strategies after coming to

Thailand
Intercultural Challenges Coping Strategies
® | anguage barrier — initial communication difficulties, ® Self-teaching to improve his Thai language skills
specific terms, varying English language fluency levels, ® Utilizing google translate to aid in communication

adapting to Thai instruction in Master’s program. ® Adopting a direct communication approach,

® Mediating communication between Thai and Japanese focusing on "hitting the point”

students using English ® Recognizing informal language as common in

® Cultural differences and difficulties in connecting with the  Western culture and remained composed

Filipino community despite discomfort
® Cultural and religious sensitivities when approaching ® Maintaining professional interactions while
Indonesian women keeping a cautious distance to navigate social

® Adapting to communication styles of Western individuals tensions and protect his well-being
® Encountering and adapting to informal language with
foreign individuals

® Tensions with Thai classmates

When Ben started his undergraduate studies in Thailand, he struggled
to have English conversations with his Thai peers. While he made friends with Thai
people, language barriers remained, leading to a mix of English and Thai languages
during interactions. When he joined the international program, he expected his peers
to have excellent English skills, but he found that many of them still faced challenges.
This affected communication effectiveness and group projects negatively. Ben
admitted his initial misjudgments on this matter.

Excerpt from autobiography

“When | came here, | met with my Thai friends, some of them
their English wasn’t really good. So, when they spoke, they mixed

English and Thai. So, at first, | couldn’t understand them... Like when

I read about the scholarship at first, | saw that it was an

international program, so students will have to study in English. So,

| didn’t care much and | didn’t study Thai either... | thought that
coming to study in the international program, the people all could
use English. But when | arrived the friend that studied in the
international program with me, also couldn’t quite speak English.

So, it was difficult to communicate with each other and work in

groups.” [“IRNWESSUITRENUSSASINAGH HEg:

HES IR HE IR GRS GRISASUN AN WIS AN wEs

H197 GRILTRSSURICIUHSTISIS,., SGONIFNUEHSH

UTIIURIANIS :SURGH LT8R NG oNN11]S intemnational T &
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H]SHIISGH SRILTRHSSU WIS RHHEENSNSIST
181, cNSSHENUTFAII]S international SH HAT11]S1STEH
SHASIFIG:HEIFAIVIWY IFSUINIUERSUE SRS Y
[SIU1T]S international SRFASUNHEIIETATHETRIICNSIE! 51
NS UN T IG PN RIS 1]

To overcome the language barrier, Ben used Google Translate for
specific Thai terminology, demonstrating his ability to adjust. His Thai colleagues
acknowledged his pragmatic use of this tool. For example, when working on a
sugarcane cultivation project, Ben had trouble explaining the concept of "burn" in Thai.
He turned to Google Translate, which helped clarify the term.

Excerpt from interview

Sometimes | don’t know what that word means, so | used to
google translate. So, | communicate and use Google translate to aid
at the same time. And the Thai students would also try to adjust as
well, they would try to use google translate in order to
communicate with me. And they try to listen and catch the keyword,
and ask me back whether what they had understood was the right
thing whenever | explained something to them. But they still spoke
in Thai, they could understand but they found it challenging to
respond back... At that time, we were doing a project related to the
cultivation of sugarcane like before cultivating, one has to burn the
stalk first for the leaves to die out. But at that time, | didn’t know
what the word burn in Thai was. So, | said the word in English and

they confirmed the word with me, but they said it in Thai. [“... iF1/U
S TR A HS SRS RS WIS IR ST GRS
google translate 1717 google LIIAIISUNUILIIRIT VTR I A
FINUNY adjust M UILTRIISET 1Frnnsi[tT eoogle translate
1S5S unw g witi N (U rnun s antrnun s oy
keyword SHIINAIITEIUAN S USRS IHE IRV RN SIU
ISR UISnRmeiSTisSuntticSisn rsmsany
CNSIFFCIASUNIS IS, SGINIMNUSH project 1117717
VSRR RESIUSUR VRS ST ISEHITISRAS
ISR U i8IS HAHE SR NS5 SHN
AN GRASUNWHE ISR bun IUILURFS IS, A1
S IESIEMNINAIManin’]

Ben's experience highligshts the importance of using practical

resources, like Google Translate, to aid communication, despite the limitations of such
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tools. However, relying on these resources also draws attention to the broader issue
of language dependence in intercultural environments. In these situations,
comprehension may be achieved, but genuine engagement and meaningful interaction
may still be limited.

During his time as a facilitator at the ¢PBL camp, Ben faced
intercultural communication challenges. He had to mediate discussions between Thai
and Japanese students, ensuring clear understanding of complex ideas. This required
precise communication and cultural sensitivity. Although the use of translation aids
helped, Ben recognized that it was time-consuming.

Excerpt from interview

“At that time, the Thai and Japanese student wanted to discuss
each other about a problem regarding their project. But for the
solution part, it needs to be explained both the pros and cons. So,
before the Thai students wanted to explain the Japanese students,
they needed to explain everything to me first. Then | tried to
translate everything in English to the Japanese, but they also didn’t
understand. So, | resorted to using google translate, at that time
that’s how | helped them... it was time-consuming... but it was the
only option...” [“ IFNUUTHS G NN SRNUSGRAMANENItTH
zzfzmz’” 'Or(iblfm LR project I 1IN solution HLTRIETITISIU

FANTUSSHEMuGSIUAN RTNGSINUIiSUicGH

RSIISINS NS NUS MRS [HIERnNSIUINIUSaS

zgpﬁﬁmmygm’uﬁzjgﬁgzmﬁnﬁﬁzﬁfizQiﬁléﬁﬁmﬁﬁz

QfSZﬁﬁSMﬁﬁgS@UHSI??’@S‘/ ZU?LUZZU«':?W[/Z?J’Z[IU

google translate 1FIUYTRE N NUNE F IR TSN LTI ]UYTH...

LTRSS S, UTRIUTW IS twanin i ije a ies

g..-]

This experience illustrates the relationship between language and
cultural comprehension and the importance of tools like Google Translate. However,
it is important to recognize that these tools cannot fully replace the need for deep
cultural engagement. Additionally, his role as a mediator showcases the challenges of
facilitating intercultural communication when different cultural norms and languages
are involved.

Reflecting on his internships, Ben encountered similar language
obstacles. Although the lab assistants had some understanding of English, his limited
fluency in Thai created communication barriers, especially during important

discussions. As a result, conversations became lengthy, underscoring the challenges of
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engaging in in-depth and nuanced communication despite having basic conversational
skills.
Excerpt from interview
“Like when | was an intern, | was always inside the lab during
that time. For the lab assistant, it’s not that he couldn’t use English
entirely, he could understand but it’s just that he couldn’t speak.
So, when | communicated with him, especially regarding important
matters. Just speaking English consumed a lot of time, so it’s
difficult...” [“ ST IFIUTIST intern IFNUSHISTIFSEH (ab 88 H
lab assistant HGRE SIS NS HE G HEISIFONIS
SN SIF M SUNHE S Y GHISTINUISUiiHN
communicate ML S G I RAMAIE1S 915G H 1 11715+
[FSIFSUNUNGIENRHCNFIISTITISH GRNGCF.. ]

Ben initially struggled to understand the Thai language, especially in
everyday situations like buying food from local vendors. However, he took the initiative
to gradually learn basic phrases by using resources such as YouTube. This proactive
approach helped him overcome language barriers and fully embrace Thai culture.

Excerpt from interview

“The most common thing was when | went to purchase food.
When | ordered beef, and then they didn’t have beef, so they came
and explained to me. And | didn’t understand what they said, |
could only respond ‘What?’ and | asked the seniors for help because
they know how to speak Thai... Later on, | learned the basics on my
own, | would watch Youtube and use them little by little, and that
led me to know the language one word at a time... like going out |
could go anywhere | want; | could contact Song Thaew to transport
this and that.... then I learned from what | read, and | was able to

upgrade my Thai little by little...” [” FHi&Ucommon MNEIFSHS
zwﬁzg“/mw zmwﬁmzmmzwﬁwﬁmgzm IRHSNSANGS
ZmZﬁHﬁZ’mUiﬁUﬁfmiﬁﬁsmwywcfﬁ?ﬁbfﬁ Im[UwU»’i?
l‘[[fﬁflﬂUHﬁ‘CﬂSZQ Zﬂfﬁiﬁ?oiﬁHfﬁﬂ meztzfq‘;ﬁmmnm{;

GIRISUIG ISR CIURG RIS, IFSULwi91S7 19717]SH)
basic 288K 1STIEU YouTube HGRISTITILU AT LT
ISTMIG LN G RIS SR, WItUSGISTIFIHRGHE G
ISTAMERAMGH TR 1P SRHMNTLISNS Song Thaew P Tt
SERFAGHONS,., IH&SUINUWITISTITRIG AR SIS
1t upgrade IS5 559197.7]



115

Other challenges were connected to cultural differences of other

communities. Ben encountered challenges in connecting with the Filipino community

due to differences in background, culture, language, and religion. He also struggled

with their energetic and chaotic nature, as they often engaged in lively activities like

running around and playins.

Excerpt from interview

“I’m not close with the Filipinos because | feel like our vibes are
different. Like we don’t go together... that could be due to the
different background and culture... the language and the religion...
like the Filipinos are quite loud and chaotic... like for us, we don’t
run around and play too much...” [“... FSHET close mngmﬁzﬁ
I8 1N A8 GENSHIIGMIN vibe EAEN SGHEGIVENFG
H. FISHSHMGSUN NG background SHILJISE S8
.. FIANSHAE WitwSKanas)., UITrSrsmeiilE oud
FSH Wit I, IR RIS I T EnIs 1S
HGH. 7]

He faced challenges in approaching Indonesian girls, particularly

those wearing hijabs, due to cultural and religious differences. Uncertain about norms

like avoiding physical contact, he hesitated to initiate interactions. To overcome this,

he adopted a direct communication approach, focusing on work-related discussions

during group tasks and respectfully asking questions about their culture or religion.

Excerpt from interview

“For example, like the Indonesian, the girls that wear hijab, |
don’t dare to talk to them. | don’t know how to approach them...
but that’s because | used to hear that they have a lot of prohibition
that prohibits men from touching women’s hands. So being close or
near them, sort of resembles like an offence. So it was difficult and
| didn’t dare to speak with them ...So, if | had to work in groups with
them, mostly | would just speak like hit the point. I don’t joke around
a lot. Sometimes | would ask them about the culture or religion as
well and they didn’t think too much about it as well.” [* gswinn
N8 N Sindonesian, [F0 9S8 UNA hijab 885 S/ITUNS St
NG Hﬁgq‘;?mz’@“fapprooch IFUNRE0,, IFErSomUl
A SEISTISKUNUILIAINS NS Indonesia FEUUNE S SIFILL
ESAJIFIU IS N E SRS S AJLUAISG RISV ILTR ST
YIS an ML iU c S1STS HILTH offence 167 54911
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FICNA It HS RTINS SUN MG, R ITENSAIIENIN
[FEHEMEIGSSUWI hit the point LWAE R HETITS LN LU
WURIAGIGS NSNS ISE AN IS 8iH]
IR RO SUMSILTRAUSIS IS

During one of the Frisbee game, Ben faced intercultural challenges
while interacting with a Western teammate. He hesitated to respond quickly to their
questions, aiming to avoid potential offense. However, his cautious approach was
misinterpreted as a lack of understanding, causing tension. To prevent escalation, he
chose to walk away from the argument. Fortunately, the situation was resolved when
his Western teammates apologized and acknowledged the cultural differences.

Excerpt from interview

“A clear example was when | went to compete in a frisbee
competition. From the Western perspective, they wanted us to be

active or respond to them back quickly. At that time we had a

meeting, planning strategies for the next match, there was a

teammate asked us and we didn’t respond quickly because mostly

for our people, we would think first before we speak like thinking
whether what we’re going to say would affect other people. But for

Western country, they responded quickly, so they thought that we

didn’t understand. That caused a misunderstanding, and that led

to an argument with the Western teammate. But | didn’t say
anything back, | just walked away... But after that, he came to
apologize saying that earlier he forgot that our cultures were

different.” [“ 8 SIUNTANN A TRI R IRV ISUE 1SS Frisbee #J

NUZHHRSHIUA Western LRSS HIFILIIT N gctive L

respond SNGLULIFTFISEIE T zmmé’wgﬁ?msmeef/ng 2|8

£ys i’s'ﬁ?fuzm,’gzgz:’ﬁwns @smmﬁﬁ[ﬁagﬁmsgﬁaﬁ
msyigiﬁzgfwa§mszgmﬁg§7aﬂz9 ifﬂiifﬁjlfmmym
ﬁSL‘ﬁﬁZ&f&?ﬁﬁZZ@Sb’TSSﬁImﬁ?wtﬁ’ﬁ?%ZUi.rg?WC?ﬁU:m[U

SIS HETIFT Western country FIFTENEILSLUITIS T GRS

BETONITR. HE USRI SIFIF NG IHItUENS UG S

BN GRNUIES N NIEUSGUSGMNDWIES,, iF8HS5S

SUNtUSUSHISIFMSISNGH., UiSUSIUMASHUMMEEr

AT FIFTINESSHMSIS G GRS USSR E/ET"]

In the Frisbee team, there was a player from Canada who would
swear a lot, which initially shocked Ben. However, he later realized it was common in
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Western culture. During their hangouts, the Canadian would jokingly use such language.
This prompted him to question the casual use of such words in jest.
Excerpt from autobiography
“When they cursed out of surprise or for a joking purpose, |

sometimes felt offended which led to my self-isolation from them.”

Despite feeling uncomfortable, he remained composed and
continued to interact normally.

Excerpt from interview

“I would act normally. But inside, it was strange but | didn’t show
my honest reaction... how | would act towards him in the past, |
Wogld satil( act the same.;” [“ig?lf?@mm fﬁ‘ﬁfﬁﬁf?ﬁfyffﬁ
IWNHS@SU??@WM?JMZULJ‘.:‘,:?Z[‘?[LJ’S-:,‘:?_“ ﬁ?’ﬁ?ﬁ&’fs
SUNUMNG LT ISTSUNUG RS IS, ]

During his second year, Ben faced a negative experience with his Thai
classmates related to exam scores. Despite excelling in an exam, he was accused of
receiving preferential treatment by them, who were struggling academically. This
strained his relations with his Thai classmates following the incident.

Excerpt from interview

“At that time, | think we were taking exams... for the Thai
students, some of them failed, some of them barely passed. At that
time, | had the highest score. So, there were two or three Thai
students... said because the lecturer like me more that’s why | got

a higher score... | sent the exercises, the homework for them all the

time. Like after | completed it, | would send it to them and have

them correct theirs following mine. | also gave them the format and
told them about the website as well, and when the result came
out, | still got a higher score than them... They were wondered as to
why they got that score after following what | wrote but they still
got lesser. So, they thought that the lecturer liked me more. But the
lecturer actually liked me more, like | tend to talk with him more
often... ” [“IFIUSHEGINUSIN.. NAINNSEiIRENSg:

NSLWMUFRGH ItirnSHEnSIASIGSMEI 197

NSIGANTSF.. NTAEIIESHGIUS S TR S[ESH I

FSITRISES,. 8 send WUNFFHGR homework HIFNLUNISU

STRIH A SOILTR G VIR send 171U ISV G 1H1LU1

IMEURGHE WICIUUSIICIU website [C1UF1S]F S0
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IPVIG IS A LT ISTIF NS G SINEN, NSNS sGCSH
z?m:wﬁlz;ﬁazﬁfms*/zﬁmszfﬁng ﬁ:ﬁ’w zg“/ﬁztjzyﬁﬁgz
SRGWSEITR IFFSHGIUGHILTRITS SGI1tTRgaNU]
SUNUHUR NG FIFGH .|,

While he continued to work with them, he admitted feeling a barrier
of trust towards them. This shift led him to behave more cautiously, maintaining a
level of distance compared to before. Although still friendly, there was a noticeable
decrease in trust and closeness in their interactions.
Excerpt from autobiography
“I ignored and never treat them the same. To prevent further
awkwardness in the future, my best approach is to accept that we
are from different backgrounds, so this kind of problem is common

and continue to treat them like before as usual.”

After completing his Bachelor's degree, Ben enrolled in a Master's
program in food technology at the same university under a different scholarship.
However, most courses, including laboratory lectures, transitioned to Thai, posing a
significant challenge as he had primarily studied in English during his Bachelor's.
Although proficient in Thai from his previous studies, adapting to predominantly Thai-
taught classes in his Master's program required time to grasp the course material.
Despite feeling like he was in a Thai program, his enhanced Thai proficiency ultimately
helped him overcome this challenge.

Excerpt from interview

“It’s related to the language. When | was in the bachelor’s,
everything was in English even though there were Thai students. But
in the Master’s program, most of the time everything was in Thai
because | changed my major. So | had to study extra classes with

Thai students. And when the lecturers explained inside the lab, it

was also in Thai. Even though | can use Thai, but | still need time to

fully understand everything. So, it’s like I’'m studying in the Thai
program. Still, it may be challenging but | could still do it because |

could use Thai.” [“ENS 1 SESHAMANT FI]]S bachelor ]S

NN HE I 110NN ST/ IS A TN W iF irnwin]s

master FIFTIGS NN IENANIITR S8 SUNH TR LTRSS

1]SUISEMUUAAJIIY (VI IRIUIERSIUISIEH (ab )

Fanic 297:Lu’7z:f7zf{mg%ﬁﬁ;}nfa’@séiﬁnwiﬁzfaﬁ

Lﬁfmnmmuzﬁsawq]wm@mszﬁqpmcf Hmﬁﬁt%’ﬁ?i‘ﬁiww
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PRIE SIS RIS program HORSS NI NRIGIST
I AN TR ST T 7]

The following section will discuss Ben’s intercultural experiences and
knowledge of ‘Others’ before arriving in Thailand, and his intercultural challenges and
coping strategies after arriving in Thailand, in order to help identify the factors that
shape his intercultural citizenship within in the Thai context.

4.1.3.4 Ben’s Intercultural Citizenship

This section explores the experiences, skills, and attitudes that define
Ben's journey as an intercultural citizen, drawing on various sources including
interviews, autobiographies, and shadow observations to reveal how he navigates and
enriches multicultural settings.

Ben's intercultural engagement began in Phnom Penh, where
interactions with foreign educators ignited his curiosity and prompted his initial steps
toward cultural exchange. His relocation to Poipet, known for its dynamic cross-border
interactions, further developed his communication skills. In Poipet, Ben played a
pivotal role as a mediator in the local Frisbee club, leveraging his multilingual abilities
to bridge cultural divides, illustrating the impact of Social Identity Theory (Tajfel, 1979)
on his evolving social identities shaped by diverse cultural engagements.

Cultural Intelligence (CQ), as defined by Earley and Ang (2003) , is
crucial in understanding Ben's navigation through multicultural landscapes. His
appreciation for the Thai education system and decision to pursue further education
in Thailand demonstrate his strategic CQ, highlighting how cultural understanding
guides his choices. Moreover, Ben's observations of cultural nuances between
Cambodia and Thailand have sharpened his cognitive CQ, enabling him to adjust his
behaviors and expectations in varied cultural interactions.

Ben's commitment to cultural integration exemplifies a successful
adaptation process as framed by Young Yun Kim's Cross-Cultural Adaptation Theory.
His respectful engagement with local customs and active participation in Thai social
circles indicate effective adaptation strategies that reduce intercultural stress and
encourage personal development (Kim, 2001)

Through his narrative, Ben exemplifies how effective intercultural
citizenship requires a harmonious integration of cognitive, emotional, and motivational
aspects of CQ, underpinned by a robust understanding of social identity dynamics and
adept cross-cultural adaptation. His story highlights the essential competencies
needed to thrive in diverse cultural environments and enriches our understanding of

the processes that facilitate successful intercultural interactions. This analysis provides
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insights into the mechanisms that enable individuals like Ben to become effective
intercultural citizens, contributing significantly to the multicultural contexts they
inhabit.
4.1.4 Case Study 4: Ron
4.1.4.1 Ron’s Profile

Ron, a fourth-year undergraduate student majoring in Civil
Engineering at Suranaree University of Technology's (SUT) international program, comes
from Phnom Penh, the bustling capital city of Cambodia. Phnom Penh is an urban area
known for its diverse cultural influences and multilingual environment. While Khmer is
the predominant language, the city's status as a commercial and educational hub has
led to a mix of languages, including English, French, and increasingly, Chinese. This
multicultural setting, particularly in educational institutions and international
businesses, exposed Ron to different languages and cultures from an early age.

Ron attended Chbar Ampov Primary School and BELTEI International
School, both known for their focus on bilingual education, specifically in Khmer and
English. These schools provided Ron with an environment where he could regularly
learn and practice English, nurturing his language skills from a young age. The presence
of international schools and institutions in Phnom Penh also exposed Ron and other
students to various languages and cultural perspectives, influencing their early
educational experiences.

Throughout high school, Ron's academic focus grew stronger, leading
him to seek further education abroad for more advanced opportunities. After studying
Telecommunication Engineering at the Institute of Technology of Cambodia (ITC) for
two years, Ron felt compelled to broaden his academic horizons. Limited educational
resources in Cambodia and his father's belief in the value of studying abroad motivated
Ron to pursue Civil Engineering at SUT. His interest in the practical applications of
engineering projects, sparked by games like Minecraft, played a role in his decision.

Mastering the English language quickly became an essential aspect
of Ron's academic journey. He understood that English serves as a vital tool for
accessing global information and facilitating cross-cultural communication, especially
through online gaming platforms. These platforms provided Ron with an informal yet
effective means to enhance his language skills, further preparing him for an
international academic environment.Ron's pre-Thailand experiences were primarily
limited to Cambodia, which he symbolically described as "like living in a box." His

exposure to the outside world only extended to family trips to Bangkok, and he had
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not engaged in any international programs before enrolling at SUT. This limited
exposure greatly influenced his initial encounters with different cultures in Thailand.

Since arriving in Thailand two and a half years ago, Ron's experiences
with other cultures have been influenced by both formal academic settings and casual
interactions. The first year of his studies was conducted online due to the pandemic,
with in-person classes starting in his second year. Initially, his group consisted of 8 or 9
students, including Thai nationals, but eventually decreased to five students-3 from
Cambodia and 2 from the Philippines-since Thai students shifted to other programs.

Ron's interactions with Thai students were primarily limited to shared
general education courses and university events. These courses, like pre-electives and
design thinking, provided a platform for students from various disciplines and cultural
backgrounds to interact. Ron's participation in university-organized events, such as trips
to places like Khao Yai National Park and the gPBL camp, further expanded his
exposure to different cultures. These events brought together students from Japan,
Malaysia, Indonesia, and the Philippines, creating a diverse environment for
intercultural exchange.

Aside from studying, Ron also engaged in social activities with his
Filipino classmates, which included exploring local markets and playing sports
together. These informal interactions played a crucial role in helping Ron adjust to
cultural differences and settling into life in Thailand. Furthermore, they provided a
stark contrast to his experiences in Cambodia, where he had limited contact with
people from outside Cambodia, even in academic environments.

Ron's case highlights the challenges of adapting to a new culture
within an educational setting. While in Cambodia, he initially felt confined to a narrow
perspective, making the differences in his life before and after moving to Thailand even
more noticeable. Adjusting to a diverse cultural environment required significant
changes, particularly in terms of language proficiency and social interactions.

By participating in university events and taking general education
courses, Ron discovered structured opportunities for intercultural exchange. Moreover,
his casual social activities with classmates provided a more personal and relaxed
environment for cultural adaptation. Ron’s personal experience highlights the
significant role that both formal and informal settings play in the process of adapting
to a new culture. His narrative suggests that while structured academic environments
are essential for initial exposure, it is the day-to-day, casual interactions that truly

enhance intercultural understanding and promote a genuine sense of belonging. In
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essence, Ron's story underscores the value of blending academic experiences with
informal encounters in navigating and assimilating into a new cultural milieu.
4.1.4.2 Ron’s Intercultural Experiences and Knowledge of ‘Others’

This section explores Ron's intercultural experiences before he
arrived in Thailand, as well as his understanding of other cultures. It provides a context
for his future cultural adaptation.

Intercultural Experiences Before Coming to Thailand

Ron had limited intercultural experiences before moving to Thailand.
His main exposure to foreign cultures occurred during his high school years in
Cambodia, where he interacted with foreign teachers. However, Ron found these
interactions to be superficial and lacking in meaningful cultural exchange. He felt that
the foreign teachers, mainly from Canada and the USA, were merely passing through
rather than dedicated educators, which hindered genuine intercultural learning from
taking place.

Table 4.10 provides a summary of Ron’s intercultural experiences
before arriving in Thailand, followed by a detailed description providing more

information about the summarized content.

Table 4.10 Ron’s Intercultural experiences before arriving in Thailand

Social Context Intercultural Experience

In Cambodia (During High School Period) Studied English with foreign teachers

Excerpt from interview

“I think both like some of them are from Canada and I think one
from USA... but | mean they are not qualified, they just like come to
for a trip in Cambodia and they just find something to do during

their time there.”

This quote demonstrates Ron's disappointment with the quality of
cultural exchange he encountered. The temporary presence of his teachers restricted
opportunities for more profound intercultural engagement.

Apart from the classroom, Ron's main exposure to other cultures
occurred through online gaming. While he did interact with players from various
countries, such as Thailand and the Philippines, these interactions were largely
confined to the gaming environment. The anonymity of online gaming, combined with

the primarily task-oriented nature of these interactions, left little space for substantial
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cultural exchange. Additionally, Ron observed that many players, including himself,
were introverted, which further hindered the depth of these interactions.

Ron's pre-departure intercultural experiences were mainly passive
and limited in scope. Although he had some exposure to different cultures through
foreign teachers, it wasn't enough to develop a comprehensive understanding of
cultural diversity. The lack of structured opportunities for cultural exchange, combined
with the temporary presence of the teachers, contributed to this limitation.

While Ron had some interaction with individuals from different
countries in the online gaming context, it didn't lead to significant cultural learning.
These interactions were primarily focused on completing tasks and lacked the face-to-
face element that could have deepened his understanding of cultural nuances.
Moreover, the introverted nature of the players involved further restricted the
potential for cultural exchange.

Knowledge of ‘Others’

This section explores Ron's familiarity with different cultures prior to
his arrival in Thailand. It will highlight the various sources that contributed to his
understanding of these cultures and examine how they shaped his expectations and
perceptions.

Table 4.11 provides a summary of Ron’s knowledge of ‘Others’
before arriving in Thailand, followed by a detailed description providing more

information about the summarized content.

Table 4.11 Ron’s Knowledge of ‘Others’ before arriving in Thailand

Timeline Knowledge of ‘Others’

In Cambodia ® Japanese history
(During high school) ® No extreme culture shocks or differences, and language similarity due
to cultural proximity

o Conflicts between Cambodia and Thailand in social media

Ron's understanding of different cultures was largely shaped by
media sources such as social media, movies, music, news, and games. While these
platforms provided him with a glimpse into various cultures, the information he
obtained was often superficial and entertainment-focused. Take, for instance, his
fascination with Japanese culture, which was sparked by his engagement with video
games that showcased historical elements, particularly the samurai code of conduct.
However, this exposure, while informative, had its limitations as it primarily emphasized

idealized aspects of the culture rather than providing a comprehensive understanding.
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Excerpt from interview

“From social media. From movies and also gaming as well. Yeah,
I do play a lot of like old, old like the past Japan like samurai and
stuff. And like, committing suicide for samurai is like, considered an
honour. Yeah. Like people would ask for it. Instead of some other

consequences.”

Ron's decision to study in Thailand was greatly influenced by his
limited understanding of other cultures, particularly in relation to the similarities he
perceived between Cambodia and Thailand. Ron believed that these similarities, such
as festivals, conversational styles, culinary preferences, and traditional practices, would
facilitate his adaptation to life in Thailand. His belief was shaped by personal
observations and the cultural narratives prevalent in Cambodian society.

Excerpt from autobiography

“To avoid extreme culture shocks or differences, | chose Thailand

since both countries show enormous cultural similarities.”

However, the belief in cultural similarity also led to assumptions that
were later proven incorrect. For instance, Ron initially believed that the Thai language
would be easy to understand due to its similarity to Khmer. Additionally, he assumed
that shared cultural aspects would make it effortless for him to assimilate into Thai
society.

Excerpt from interview

“...as we are neighbors, we probably have a lot of similarities, like
the festivals are one of them. How we talk, how we, the food is also
one of them as well. Like the tradition is similar. It just helps me

better, easier for me to blend in with them, to adapt.”

Although Ron felt confident about the cultural similarities between
Cambodia and Thailand, he still had reservations. His exposure to online conflicts
between Cambodians and Thais, particularly on social media, made him concerned
about the potential for racism and hostility. These concerns were amplified by the
negative portrayal of Thailand in Cambodian education, where historical and
geographical disputes were emphasized. Ron's knowledge encompassed both an
understanding of cultural proximity and an awareness of historical tensions, which

created a complex set of expectations regarding his potential experiences in Thailand.
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Excerpt from interview

“..in the social medias that they post like propaganda.
Information like that. And in the comment section there will be
Cambodian and Thai clashing with each other... like the 1S IE1U
or the boxing. The culture, the festivals... even in high school class,
some of the... history or geography teacher, like sometimes they...
gave you an idea like... those people are not good. Like they always

try to steal anything from you.”

These conflicting perceptions had an impact on Ron's emotional
preparedness for relocating to Thailand. While he was enthusiastic about participating
in an international program, he still had concerns about the Thai language and the
potential social challenges he might encounter. He attempted to address these worries
by independently studying Thai and researching his university. However, he soon
realized that these efforts alone were insufficient without proper guidance.

Ron's perception of 'Others' before he came to Thailand was shaped
by the media, educational narratives, and his own assumptions. While these sources
provided him with a framework to understand and anticipate his new surroundings,
they also created expectations that were not entirely accurate. Ron's tendency to rely
on cultural familiarity as a defense against the challenges of adapting to a similar
cultural context is a common pattern among individuals in similar situations. This can
lead to underestimating the complexities of intercultural adaptation.

This analysis emphasizes the importance of critically engaging with
one's own cultural knowledge and the need to develop a more nuanced
understanding of cultural dynamics, especially when transitioning to a new
environment. Ron's experiences serve as a case study in the limitations of shallow
cultural knowledge and the difficulties that arise when solely depending on this
knowledge for intercultural adaptation.

The following section will outline Ron’s intercultural challenges and
coping strategies after arriving in Thailand.

4.1.4.3 Ron’s Intercultural Challenges and Coping Strategies

Expanding on Ron's previous intercultural experiences, this section
delves into the difficulties he faced upon arriving in Thailand and the strategies he
used to cope with them. When Ron first arrived, he encountered various intercultural
challenges, including language barriers, cultural differences, and the need to adjust his

introverted nature to fit in with local social norms. Through his experiences, we not
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only witness his personal growth, but also gain insights into the broader patterns of
intercultural adaptation among international students in similar situations.

Table 4.12 provides a summary of Ron’s intercultural challenges and
coping strategies after arriving in Thailand, followed by a detailed description providing

more information about the summarized content.

Table 4.12 Ron’s Intercultural challenges and coping strategies after arriving in

Thailand
Intercultural Challenges Handling Intercultural Challenges
® Language barrier in everyday ® Prioritizing practical, real-life scenarios over formal self-

interactions and at the internship study, utilizing body language, Google Translate, and
place preparing in advance

® Swearing in friendly interactions @ Understanding cultural context through previous online

® Cultural norms regarding gaming
punctuality e Adapting to the punctuality of Filipino peers by
e Understanding Burmese students’  adjusting his own expectations
English accent ® Actively listening and seeking clarification when needed
® Thai greeting customs ® Gradual adjustment through continuous practice despite
® Senior-Junior relationship culture initial discomfort
e Thai students’ reluctance to ® Acceptance of hierarchical terms while navigating age-
communicate in English related dynamics

® Substituting Thai for English in communication with Thai
peers

® Focusing on overall meaning when listening to Thai

Ron's initial challenge was adapting to the friendly banter among
students from different countries. This banter occasionally included swearing in various
languages, including English. Although it caught him off guard initially, he quickly
became accustomed to it and understood that it was all meant in good humor. His
previous experience in online gaming had already prepared him for this type of
interaction, where swearing was quite commmon.

Excerpt from interview

“..like it's them swearing is an example like they swear at each
other but in like in a friendly way. Well, I'm very used already
because it's from the online game. People swear a lot. Like they just
say it in a friendly way. Sometimes to me, sometimes to their friends.

Sometimes | say it back like.”
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Since arriving in Thailand, Ron has faced another challenge - adjusting
to the punctuality norms of his Filipino friends. During group meetings, he noticed that
Filipinos usually arrived 30 minutes late, which initially created some issues with
meeting times. However, after discussing the matter, they explained that it was a
cultural practice for them. In order to maintain harmony and accommodate their
expectations, Ron decided to adapt his own arrival time accordingly.

Excerpt from interview

“It was like, bro, it's not, it's not 4, it’s 4:30 already... they just say
it's the Filipino way, bro. And then I just accepted it. And then next
time they say 4, | go at 4:30 as well.”

Ron also encountered difficulties when interacting with the Burmese
community in extracurricular activities outside his major. One of the primary hurdles
was comprehending their accent. Nevertheless, despite grappling with this issue, Ron
exerted a conscious effort to listen attentively and seek clarification when needed. He
acknowledged that adapting to their accent was the most efficient approach to
establish effective communication with them.

Excerpt from interview

“And then the Burmese students, mostly we don’t understand
each other when communicating with one another, which was
because of the accent... so if they said something and | didn’t
understand, | would try to ask them more if | don’t understand.”

[ HLTNT NS INSFEN FIFIGSSUNUISTANUESSAITNS

IENLUANIIET gccent 1FERGH., 1A SUNUE A ILTRaNUIHE

AITNSHGH TR E[ITRaNUISIVIw/NnsUiSuISTiiss

SISLIUT’]

Interacting with the Thai community presented unique challenges
compared to interacting with international communities. Although their greeting
customs were similar to those in Cambodia, he noticed that Thai greetings were more
frequent. This initially made him uncomfortable, particularly with the frequent
handshakes. Even to this day, he is still adjusting to this aspect of Thai culture.

Excerpt from interview

“The tradition is the same as in Cambodia, the way we greet like
putting our hands together, but | feel that here people do that more
than in Cambodia... It was difficult at first. Because when greet
people like that it felt unfamiliar, like the hands were not straight
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because when | do that normally it’s to parents. So, if | go to the
temple, seeing the monks, | also don’t do that. So, it felt
uncomfortable. | still feel like that even now. But if | do it to my

parents, it’s straight and done correctly.” [* SIS|EHSLNUS i =24
TR NUUSUEN AR HGH SN SHFIGMONISTIS I/ /112
USSMEISTIS!,, AT TLIURSURY ISNWANIIFIUATFS 805
ENSFNIHMNEGSSSH HGI8ESIFHFRGRIINSrIUAIR:
LR IG NS TSNS RO 110N STE 1 STHNUIR U]
NURMREESAIAINS SIUGHNIRIH]IS IS SSiNSTirGRs
IS0 IS0 1SEN SO [ [ U INE e ]

He also encountered a culture that initially surprised him and posed
a slight challenge to adapt to-the 'senior-junior' culture. It was odd for him when
people referred to him as "W'84¢" (a term for someone younger), as he believed he
might actually be older than those who addressed him that way.
Excerpt from interview
“Sometimes, | was older because | got in the university late by
two years so when | addressed them as older, | felt uncomfortable.
But after that, when | addressed them as older... no one cared. Like
the Thai student that I’'m currently living with, as a senior they
addressed me as 1849, which | think that it’s possible that I’'m older
than him too. That Thai student who’s sharing a room with me, he
Just came in this term, but when he first came, he called me 178\77. 7
[“. BNV E:EMRUNIS]S INeHS1]SIFr1IS118]8 GH
IFNUIUTIEN S U IR IH]S 9EN8T 9 i8S/t 95 /ey
IWTIURSRISTILTRSE,, HEENSEHAUTISSMISYT . SGI5H
SHSGIEISTINTUINGH ajjGRIGRIFTIUTIILTN 1999 53
JUEURNAASTINIS|SESSE A IS ISUEMISTINGw
E8SH MASEIRTISURIST term HSSH IFINUGIVER
SRSV 1§949... 7]

The Thai language presented a challenge for him, despite thinking he
was prepared beforehand. At first, he assumed it would be easy to learn. However,
upon arrival, he encountered difficulties with tones, grammar, and the alphabet, which
made it appear difficult to grasp.

Excerpt from autobiography

“The language barrier was one of the biggest challenges since my
arrival... For instance, getting food sometimes stressed me out by

Jjust imagining myself in awkward situations with the sellers...This
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could have been easily avoided if | had learned Thai language
before coming to Thailand.”

Ron felt stressed when interacting with food sellers, especially in
public places where he had to rely on body language. Being introverted, these
situations were even more challenging for him. However, he managed to overcome his
discomfort by adopting an indifferent mindset. He realized that other people didn't
pay much attention to his actions, which made it easier for him to navigate these
situations comfortably.

Excerpt from interview

“You know, as an introvert, it's hard to deal with awkwardness.

Like... if I go and buy something and | was doing, like, sien language

and stuff, and the sellers are doing back to us and there are other

people watching us, like awkwardly, | might feel like it's a very hard
situation, you know, but at the end of the day, like... no one cares.

So, it's better for me to... deal with awkward situation.”

To overcome language barriers, he prioritized practical, real-life
situations over formal self-study methods. While he occasionally utilized self-study
materials to learn Thai, he discovered that practical experience produced more
favorable outcomes. To improve communication, he relied on Google Translate or
prepared pre-written food names ahead of time when interacting with restaurant staff.

Excerpt from interview

“At that time, | brought books to study on my own. ..mostly |
need to overcome when | got to purchase something or eat
something. Before | want to buy something, | think about it, open
google translate and listen to how it’s said. If not, | will write the
words down beforehand and when | get there, | would copy the
words of the food that | want to order and then hand it to the seller.

That’s when | don’t want to experience awkward situation.” [“ 1F14U

SHECGINE WA AR RS RSERISISY | MASIGSS

CICNIGET overcome ISTIFNVIRIVEISTS A 1STIHGHT S

EGRSMAGH S8SrEHGE 11377 google translate TN

IFSUNUNISG NIV 10885 HIS Saiaikmgw S

S SISV ISRSHE SR UUNSGUR G RIFNIIF T H

SHISTIrNUIREHAGREEU awkward situation H5H 9]
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His challenge in communication extended not only to Thai
individuals outside the university, but also within the university setting. Initially, he tried
to speak English with his Thai friends, but they often didn't respond or understand him.
To adapt, he relied on body language during his first and second years.

Excerpt from interview

“It depends on the people. Sometimes they don’t say anything
back, sometimes they don’t understand. Then when they don’t say
anything back, so | used body language again. At first the Thai
student spoke English... during first year, second year. But after that,
there were no more Thai students. Now when | meet Thai students,

I will just use Thai with them. | don’t speak English with them

anymore. But these days... | don’t get to meet the Thai students

much. So, it was difficult. So, | have been thinking about playing
games with the Thai students in order to improve my Thai
language.” [ FNEESAJ] IFNUSIRESSUNUIREA I IFUg:

IRHS TN SIUGRINUTSUISHETST GRS

TPiAsiguGRIST IvSURgSuntwis., SSow Srir

SHSUNLTIEIT SUFMUEFIUREN SIS STt Hg17

UISUNIGINSHY (URSUNtwHE IS NG it i
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During his internship, he faced language barriers despite his efforts to
learn Thai by studying "Thai for Foreigners" and watching Thai movies. He found it
difficult to understand Thai speakers and, looking back, regretted not having learned
Thai earlier. He came to the realization that achieving fluency in the language was a
significant challenge.

Excerpt from interview

“There was one time | did my internship. Before | went there, |
read a book called Thai for foreigner. And at that time, | read the
book, watch Thai movies. And it has helped. But it was already late
when | decided to learn Thai before my internship, because | should
have learned the language before this. And from that time, it has
already been half a year. And so, | thought that | could ¢o out and
understand others even more. It’s just | couldn’t speak well. But
when | learned Thai, the purpose was to be able to communicate

with people outside the university when | go outside.” [“... IFIFULI L
§1’27§°i977intem... 7:,75"??97@;?7 A?MSZ@]fZWThaiforfore/gner 7
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Initially, he wanted to learn Thai to facilitate daily interactions
outside of university, such as dining out or shopping. However, he found it more
challenging than anticipated and regretted not studying the language beforehand upon
arriving in Thailand. This assumption was based on the belief that Thai would be easy
due to cultural similarities and shared word meanings, which ultimately led to
underestimating its complexity.

Excerpt from interview

“I studied for about a week. Because | thought that it would be
easy to learn because we are close to each other, and thinking that
we have some words that are the same. Because of that, | thought

Thai language was easier to leamn.” [ 1T]STSRIUN 1H]SNSLW
FNSE[1 1NN S S FNNAIIUIS 1ENtUANI IR 1STR S EN
IENUANIIF LTRSS ST NNF 2 NENSSWSGEN T iIFUSSHIS
BEUSSHE’HINMANISIUNSIS Y]

In an attempt to overcome his language barrier, he sought assistance
from his university. The university provided Thai language courses through the Center
of International Affairs (CIA). These courses were offered for a week, with each session
lasting 4 to 6 hours. To ensure convenience, the sessions were held after regular class
hours. He initially attended some of these courses but eventually decided not to
continue. His reason was that the courses mainly focused on daily conversation, a skill
he already felt proficient in. Looking back, however, he regrets not fully utilizing this
opportunity. He believes that if he had continued with the courses, he would have
been better equipped to communicate with others who attended.

Excerpt from interview

“At that time, CIA offered Thai language course for a week (ong,
lasting about 4 to 6 hours. But that’s extra classes, any student can
go to study if they want. But at that time, because | thought | knew
quite enough already, and they studied just daily conversation. So,

| decided not to continue joining... but at that time, if | continued
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studying, | would have had people to practice Thai with.” [ Fi1iU
SHEG CA... 10T NAManSuntg ST I
SHEGIFENSI]S 4 1916 1EN1HY IS FSHIENH T 1515
GHISTIS 1tTR1S11]SGRISTY iFFmMIUSHISNUaNITFH S5
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conversation GRS TEUY gﬁimﬁHﬁmSJOm SIS s
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During his internship in his third academic year in Thailand, Ron
encountered significant language barriers at his workplace, where English was rarely
spoken. These barriers hindered his ability to fully engage in tasks, leaving him
frustrated with his limited Thai proficiency. Additionally, communicating with
construction workers who spoke neither Thai nor English proved to be a challenging
task. Ron had expected fluent English usage among engineers, but the language barrier
put pressure on him during fieldwork.

Excerpt from interview

At the site that | worked, there was only one person who could
use English. So, I didn’t receive many task when | was there, because
giving me a tasks requires them to explain to me in English
thoroughly. And at that place, everyone uses Thai. But there were

Thai students who were there with me, they were the only be tasked

to do this and that. Then when it came to me, | had to go ask those

Thai students about what to do and how to do them... Sometimes

when [ listen to them, | tried to get a grasp on the meaning of what

they said. | could follow them and observe them, but if | was tasked
to observe the workers, | couldn’t do that... and the workers were
also Burmese. And they also didn’t speak Thai. But because | am in

Thailand, most of the workers are Cambodians, Burmese, or Thai.

So, the engineers with the workers would communicate through

sketches or drawings. There was a Cambodian senior with me, we

would stick together, at that time, without him, | would be lost.

When we’re completing a task, | could ask him and | could help

him, too... for engineers, | think that we need to be able to use

English but in reality, most of the engineers here used Thai. At that

time, because | thought that doing field work was challenging due

to difficulty in communication. So, | requested to work in the office.

But [ still had to do both. If not, what can | do? There’s no other
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way, other than do both office and field work... | still follow them...
I still try to listen to them. [“ Tt site SSH HAIITSHIG /1007
HREISASHNSISN AT 1RGSRt 5
LN ANTIFT SN 108G HETENSMINSI NSAMIUM
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During that period, he managed the difficulties by prioritizing the
understanding of the main message rather than focusing on every detail while listening
to spoken Thai. He relied on drawings, sketches, and gestures instead of verbal
communication. Despite the language barrier, he conscientiously completed
assignments, making an effort to comprehend and observe to the best of his ability.

The following section will discuss Ron’s intercultural experiences and
knowledge of ‘Others’ before arriving in Thailand, and his intercultural challenges and
coping strategies after arriving in Thailand, in order to help identify the factors that
shape his intercultural citizenship within in the Thai context.

4.1.4.4 Ron’s Intercultural Citizenship

This section explores the complexities that shape Ron's
development as an intercultural citizen, drawing from autobiographies, interviews, and
shadowing observations to provide a view of his intercultural skills, knowledge, and
attitudes.

Ron's journey highlights the pivotal role technology plays in

contemporary intercultural exchanges. Initially limited in direct cultural interactions,
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Ron utilized digital tools such as Google Translate and various social media platforms
to bridge language gaps and connect with diverse cultures. His proficiency in digital
literacy illustrates Media Richness Theory (Daft & Lengel, 1986), which posits that the
effectiveness of communication technologies varies based on their capacity to convey
complex information.

Furthermore, Ron's understanding of cultural differences has been
significantly shaped by digital media, reflecting trends in Intercultural Communication
Theory (Gudykunst & Kim, 1992). His use of online platforms to explore Japanese
history and Thai culture exemplifies an adaptive learning method, extending traditional
intercultural education into the digital realm and showcasing how digital environments
can enhance cultural knowledge acquisition.

The evolution of Ron’s attitudes towards cultural diversity is
analyzed through Social Penetration Theory (Altman, 1973). This theory suggests that
relationships deepen over time through gradual, layer-by-layer disclosure, leading to
increased understanding and connection. Ron's transition from reliance on stereotypes
to engaging directly with diverse cultures demonstrates a significant shift. He has
moved from superficial encounters to authentic interactions, particularly within Thai
culture, where his experiences illustrate a deepening of cultural understanding and
integration.

Ron's intercultural citizenship exemplifies a seamless integration of
traditional and digital experiences. His ability to navigate cultural complexities through
both face-to-face and online interactions highlights his versatile intercultural
competence. His story illustrates the importance of combining modern communication
tools with conventional methods of engagement, underscoring the evolving nature of
intercultural citizenship. This narrative reflects the expanded role of digital literacy in
contemporary intercultural settings and emphasizes its critical importance in fostering
comprehensive intercultural understanding and interaction.

4.1.5 Case Study 5: Don
4.1.5.1 Don’s Profile

Don is a third-year male university undergraduate student majoring
in Mechanical Engineering at Suranaree University of Technology (SUT), Thailand. He
was born and raised in Battambang province, Cambodia and has had a blend of public
and private schooling. Battambang is the second-largest city in Cambodia and known
for its historical significance and cultural heritage. The province has a diverse

population that includes ethnic Khmer, Chinese, and Vietnamese communities,
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creating a multilingual environment where languages like Khmer, English, and French
are commonly used.

Don began his primary education in a public school until 2nd grade
before transferring to Newton School, a private institution, for 3rd to 6th grade. The
presence of private schools like Newton reflects the growing importance of English as
a medium for education and business in Battambang. After his primary education, Don
completed his secondary education at Preah Monivong High School.

During high school, Don attended supplementary classes with a
foreign tutor in Battambang for three months to improve his English language skills.
However, most of his English learning came from high school classes taught by
Cambodian teachers. Learning French was not as successful for Don due to inadequate
instruction, resulting in a weak foundation in the language. This is a common challenge
among Cambodian students in multilingual environments.

After high school, Don received a scholarship to pursue engineering
at the Institute of Technology of Cambodia (ITC), where courses are taught in English
or French but instructions are given in Khmer. The trilingual academic setting posed
challenges for Don, highlighting the difficulties of managing multiple languages in a
technical field. It also sheds light on the broader issue of multilingual education in
Cambodia.

With the support of his family and friends, Don applied for and
received a scholarship to study at Suranaree University of Technology (SUT) in
Thailand. This decision brought significant changes to his academic and social life. Don
completed his first year of studies remotely and arrived in Thailand in 2021 to start his
second year.Don describes himself as introverted and lacking confidence, which
hindered his participation in extracurricular activities, volunteering, and international
events during high school. This self-perception, along with limited exposure to foreign
interactions, highlights an issue among Cambodian students. Cultural and educational
barriers often prevent them from engaging in international or intercultural activities.

When Don arrived in Thailand, he found himself surrounded by a
diverse community of students from the Philippines, Laos, Thailand, and Myanmar. In
his third year, the size of his class decreased as students started to specialize in
different areas of engineering. However, Don still grew his social circle by actively
participating in various activities organized by the university. These activities included
informal gatherings, trips organized by the department, and events organized by the
Center of International Affairs (CIA). Through these events, Don was able to network

with both international and Thai program students. He even took part in events like
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the gPBL camp, where he both participated as a participant and worked as a staff
member.

Don's intercultural competence and social confidence experienced
substantial growth through these experiences. His involvement with the international
community at SUT, including interactions with Thai seniors, visiting students from
Indonesia and Japan, and peers from various programs, indicates a noticeable change
from his previous introverted demeanor. This transformation underscores the
importance of international educational environments in promoting intercultural
learning and personal development.

4.1.5.2 Don’s Intercultural Experiences and Knowledge of ‘Others’

Following the profile description, this section delves into Don’s
intercultural experiences and knowledge of 'others' before his arrival in Thailand. Don
had limited exposure to different cultures, and these experiences were largely
superficial, lacking in-depth intercultural exchanges. His interactions primarily involved
brief encounters with foreign tourists and basic communication in English during his
high school years. Table 4.13 provides a summary of these experiences, followed by a

detailed exploration of each context.

Table 4.13 Don’s Intercultural Experiences Before Arriving in Thailand

Social Context Intercultural Experience

During Primary Education (In Cambodia) ® Interacted with foreign tourists

During Secondary Education (In Cambodia) e Studied English with a teacher from Australia
After Graduating from High School (In e Travelled to Thailand with his family
Cambodia) ® Interacted with his relative in Thailand

Intercultural Experiences Before Coming to Thailand
Don had very limited intercultural experiences before coming to
Thailand, which means he had little knowledge or understanding of other cultures. In
fact, his earliest interactions with people from different countries happened when he
was a child and helped his mother sell items to tourists near a park. However, because
he didn't speak much English at the time, these encounters were mostly limited to
basic greetings and simple transactions.
Excerpt from interview
“Back then, | was young. At my house, we sold things... because
at that place was the park, foreigners would walk and pass by that
park... and sometimes there were foreign customers, and my mom

would force me to ¢o and talk to them but | don’t know how to
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talk to them... so | could only say hi, my name is... like what can |
get you.. something like that.. like my English was not good
enough.” [“IFIUSRAIVISTITIGRY F:E8URHNSIUAH...
MM iSRS RAIGNISH NSMSUNS/ISITRUUE,,, U1t
IFNUEFRENSIS)INSMNS TR WILUIrNUSREN S 1S M-
EISISUNMUMN G NSNS IFSH IF8HMIG:SUNIS,,, 55
IFNUSHILTRFMSIFSUNICISO hi SUUNHIGH GRS
ASRSGHG, GHSUNIWNINUSHEE IS ITR1IST
ANFTIATT”]

=3 [=3

Don's first formal exposure to a foreign culture occurred during his

high school years when he enrolled in English classes at a private education center. It

was a notable change for Don, as he had primarily been exposed to English spoken

with a Cambodian accent. At first, he strugeled to comprehend the Australian teacher's

accent, but with time and the teacher's deliberate effort to speak slowly, Don

eventually adjusted and could understand the lessons.

Excerpt from interview

“Used to study with a foreigner for three months... if | remember
correctly, he was from Australia. At that time, | was in my 10th
grade... because when | got into the 11th grade, | stopped studying
English. At first, it was difficult to understand the accent because it
was different. Like Khmer accent, it was monotone, there was no
accent, then hearing the teacher for the first time, it was challenging.
But later on, the teacher tried to speak slowly, and | adapted, | got
used to the teacher’s accent, and | understood.” [“ GILIII]S NSt
UnSNSUIS,.. SGMERAHNITMEGET Y INUSHDNSS
70.. yrnairviSiR S 171 SEnUUi]SHEIS AT ISURT 0180
UFTirn: accent NEAIEN LIRS accent HTRIIJRIET FIRNHET
NS SUFUMNGWAMS SR IISINAHRanty 1 iS580is
ISTENSFNUNS SUNLULT S TIU1tU it H adapt HTRATI1STSH
FHRIURFIFT ISTILORSaNUcS Y]

After graduating from high school, Don had the opportunity to travel

outside of Cambodia for the first time. He visited Thailand with his family, which gave

him the chance to observe and compare cultural similarities and differences. However,

his interactions with the local culture were superficial, mostly limited to observation.

Don noticed that Thai and Cambodian markets were similar, but the main distinction

was the larger crowds in Thailand.
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Excerpt from interview

“At that time, | finished my 12th grade, and my family took me
to visit... Pattaya, Bangkok... At that time, | didn’t pay much attention
about Thai people because... like going to Pattaya, there wasn’t
many Thai people as well, mostly there were foreigners, and as for
the sellers — they are Cambodians. And | also used to cross a border,
like that border is called border 400 at Pailin. At that border, you
can walk around the market... it’s similar to the Cambodian side,
but the difference is that they were more crowded.” [“1FTIU ISES]
MUTUGINS 12 GUMB T ISTRERFSIORIUEIST.
Pattaya, Bangkok... ISR IURSHEHFIICNSURILN]
FiSSMuotwNSmS IS iin:. 197 pattaya HGH FRINES
AIENSISGSHUSISIS! FIFSIGSNSMES Wit THAURSET
FRnggirisry with,, cniiSImesAiriss,, wwiocs
400... 1STIUMNSY GUIGRASHITRISIORENIFRSO., S5
T2IFTILTRE] [FSIE TR EIHINH LT 9]

In addition, Don had a Cambodian uncle who resided in Thailand and
was married to a Thai woman. However, their communication was hindered by a
language barrier, as his nephew only spoke Thai. This barrier further hindered any
substantial intercultural exchange between them.
Excerpt from interview
“Actually, I also have an uncle in Thailand. And he got married
to a Thai woman. And, his son, is a full-fledged Thai because he
couldn’t speak Khmer, he could only speak Thai. | used to speak

with him, but we couldn’t understand each other.” [“F1H FAris?
ENSHISTIN Y Wit iUt Sis'y iitusns
HISTF SIS INIRDR (IS SmMeHIG SUNigT
1S 152/ IS Y CHUSUNE NG WAET 578 U antien
HECNSIS Y]

Don's exposure to foreign individuals was limited before arriving in
Thailand. He had only surface-level interactions and did not have the chance for
meaningful intercultural exchange during his high school years.
Excerpt from autobiography
“During my high school years, | lived in a somewhat insulated
environment where opportunities to interact with people from other

countries were... non-existent.”
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Knowledge of ‘Others’
Table 4.14 provides a summary of Don’s knowledge of ‘Others’

before arriving in Thailand, followed by a detailed description that elaborates on the
summarized content.

Table 4.14 Don’s Knowledge of ‘Others’ before arriving in Thailand
Timeline Knowledge of ‘Others’
In Cambodia ®  Cultural proximity between Thailand and Cambodia

®  (Geographical proximity between Thailand and Cambodia

® FEducation system in Thailand

Don's perception of Thailand before he arrived was heavily
influenced by a friend who was studying there. This friend shared insights about Thai
society and the education system, which only strengthened Don's belief in the cultural
and historical similarities between Thailand and Cambodia. This belief was rooted in
the shared histories of the two countries, further solidifying Don's conviction that they
were closely interconnected in terms of culture and traditions.

Excerpt from interview

“I also had friends who came to study in Thailand, too, and |
asked my friend, which | received the response saying that it was
not that different from Cambodia. | think Cambodia and Thailand,
in the past, is the same. So that made me thought both countries

borrow each other, therefore it’s similar to each other.” [“ S ENS
SEREEMRISISIINIST SRISISSANAAIIFIST 1SS0
Mﬁgsgffgm?ﬁf’?fﬁ@sfﬁm BENIgISHINIGSNSG
B GRHOISESAFIMNENSMISN S HE: GRNSNAIS]HN
2]

However, his friend also pointed out significant differences,
specifically in the education systems of the two countries. According to his friend,
Thailand's education system was superior, providing more practical learning
opportunities and better resources, such as equipment for hands-on learning. These
advantages strongly influenced Don's choice to study in Thailand, as he believed that
obtaining a degree from there would be more prestigious and globally recognized.

Excerpt from interview

“..based on what | asked my friend about the education there,
my friend said it’s good. In Cambodia... like for a whole year, there

was no actual practice. In Thailand, there are equipment for
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students, most importantly there are equipment for us to conduct
tests. And also like, studying in Thailand is cooler. Like the country
here is more popular than Cambodia, and most countries know
Thailand, so if | got a degree from Thailand, it’s like cooler than
Cambodia.” [“.. FNI IRV SIS SRS S 1811118 mMISISTiS:
155581 FISSUNW MUY SG1ISTH]SISTIZISGH.. nvg:st
SISHONIFNHENSHSISRIFUNY SIUERISIIFUNS
UMMM LGRS E]ET SUNWIFIG 118 equipment
IFNLUIT test 9 IWILUIUET AN FIITEUILTR1]S1ST LIS AT
N1 cool BNET AN [LIISATIFTISTIS S IRV AN ] NS /T
1LTRISTIET I SISGSaNUUISaTY GHIGILTRGS
AT IS AU DRIV cool TSI

Furthermore, the fact that Thailand is geographically close to
Cambodia was a significant factor in Don's decision to study there. He appreciated the
convenience of being able to visit home frequently, which helped him avoid
distractions and homesickness that could have affected his studies had he chosen a
more distant country.
Excerpt from interview
“When it’s closer from school to home, riding on a car home, it
would take about 6 hours until | arrive home. Leaving from here at
8 am, | will arrive home at around Zpm. So, it’s easier to visit home.
But if it was far from home and | didn’t get to go home, every day |
would just sit and miss home like when could | ¢o home. It’s

distracting, which | couldn’t focus on my studies.” [ I#F1U SEIHE
575‘7';7;91 Fanwnisiys 8:SNSECAMUIFIU 6 181N 1SS
Fe IGONTISHENHN § SN JUIVNVIENN 2 FH1S9 SIUINUGH
NIV AT STE T IF U ST T RHISTSIy it HHS
CNSISTY: Gy IHEIUSHIFE:SHAN SGAMIUcnSISIy:
FHSHIST N distract NG IRNLTILTRHE focus 1STHTFAMITS 7]

The following section will outline Don’s intercultural challenges and
coping strategies after arriving in Thailand.
4.1.5.3 Don’s Intercultural Challenges and Coping Strategies
This section explores Don's intercultural challenges and the coping
strategies he used after moving to Thailand. Drawing on his previous intercultural
experiences and knowledge of different cultures, this analysis focuses on the specific
challenges Don encountered. These challenges included his limited English proficiency,

difficulties in understanding different English accents, language barriers, adjusting to
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Thai classroom culture, and feeling anxious when interacting with communities that
followed different cultural norms. It is important to note that these challenges were
not solely linguistic but also closely linked to cultural transitions and adapting to new
norms and practices.

Upon his arrival during the pandemic, Don faced the immediate
challenge of navigating online classes. The language barrier was made even more
difficult by the varying English accents during virtual lectures. This initial hurdle
emphasized the limitations of his English language proficiency in an EME curriculum,
which posed significant challenges to his academic success.

Table 4.15 provides a summary of Don’s intercultural challenges and
coping strategies after arriving in Thailand, followed by a detailed description providing

more information about the summarized content.

Table 4.15 Don’s Intercultural Challenges and Coping Strategies After Arriving in

Thailand
Intercultural Challenges Coping Strategies
® English language proficiency ® Using application to review lessons

® |anguage Barrier in daily interactions e Utilizing Google Translate for communication

e Understanding diverse English accents Finding support among fellow Cambodians

® Transitioning from Cambodian to Thai Language assistance provided by peers
classroom culture ® | eaming Thai through media and interactions

e Norm-related anxiety ® Receiving language assistance from peers

Don faced various challenges while trying to pursue his education in
Thailand. In order to overcome these challenges, he adopted several coping strategies.
The next sections will thoroughly explore these challenges and strategies, using Don's
narratives and interview excerpts to provide a better understanding of his experiences.
During the pandemic, Don faced a significant challenge with online
classes, especially when it came to understanding the various English accents of his
Thai and foreign lecturers. This difficulty was made worse by technical issues like
unreliable internet connections, which further hindered his ability to follow the
lectures. Don's reflection on this experience highlights the importance of language
proficiency in an English as a Medium of Instruction (EMI) context.
Excerpt from autobiography
“Among these challenges, the most significant one has been the

language barrier. My proficiency in English was limited when | first
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arrived and since most of the lectures are conducted in English, it

was quite challenging for me to keep up with the coursework.”

Don's academic background in Cambodia did not equip him for the

linguistic diversity he encountered in Thailand. In Cambodia, his education was solely

conducted in Khmer by Cambodian teachers, making it a monolingual experience.

However, when he arrived in Thailand, he found himself in an environment with foreign

students and instructors, which meant he had to quickly adapt to new linguistic and

cultural norms.

Don used a recording application to help him deal with these

challenges. This application allowed him to listen to lectures again and go over difficult

material at his own speed. This approach shows how Don takes initiative to overcome

language barriers and improve his academic performance over time.

Excerpt from interview

“Actually, when | first arrived in the first term, | failed almost
every subject... like when | came here, some of the lecturers were
Thai or Canadian, so the accents were different, so it was difficult
to understand, adding on to the Zoom sometimes the internet was
not stable too... so it was hard to understand. And then from the
on, | tried to search for new strategy to overcome it. | downloaded
an application for recording video... any points in the lecture that |

didn’t understand, | could listen again. Then | noted them down,
and so | improved than before.” [ SUNFAML SR 1STIFIUTE U
EURSUHN term SUR CIRONIFULE | INUEMRISIHEG
HI1ST [0 [F2:mMmeErirmumshGs HiST accent FIFTILY
HIEN GRAIASEMINUIIESISS s UNjiSISH
zoom RIS SIS IANFTNHE stable... NFACAF AN 1U1tU
USYIERTIIIRS term FTItUES a1 strategy DaET
overcome it 9 & download application & 75 /[ LT record video
S, FISEAMItTRHWITRANUaN ISR It
note §77 SIUGHISISRAUEAN: improve NHHS..”]

The language barrier went beyond the classroom and affected Don's

interactions with his classmates. At first, he found it difficult to communicate effectively

due to his

limited English proficiency and unfamiliarity with the informal,

conversational English used by his peers. However, with consistent practice and
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support from his friends, especially from the Filipino community, Don was able to
enhance his language skills and gain confidence.
Excerpt from interview
“When | came here, my friends spoke English. And then at first, |
couldn’t understand English well. So, | felt awkward, everyone spoke
English, and | just stood there and | couldn’t say anything... When |
used English, it’s like it’s taken straight out of a book, it’s not daily
life English speaking. So, some of the words felt unnatural, but my
friends helped me in telling me about the pronunciation because
sometimes | also pronounce incorrectly like the words snack and
snake, so they helped ... like this word is used like this, and that
word is used like that. They also helped teach me the spelling, like
which one is correct. Like right now, sitting with the Filipino students,
I never check the dictionary. Like when | write my report, words that

/dog ’ikgow hovZ to write, /as'ked them;. 7l immf:iﬁ’fs'o"ﬁ'?fgﬁ’
FEAGE IFSUNWMHEIS A IUIWINUEREUE98anty
HRIE SRS I SIS UN W HE IS /IS HE T ST
INUSH T SIUINIUSHGR ILTRENSHIIL MM awkward 157
SUNUHE IS AN VLT TR I N 9 SUNUFH NS IS HET
NS, ISTIVIEUE T STV AN HIS I TEUS IS ISR
Fiad]71m7 NESIES M daily life HEIE A speaking SUGHIIST
FNFISNaNtiSTIINSG RS (SR g S QoG H
1§11 FN1S 2T 155 1UT LU pronunciation 1538 IFNSIFNVE:E 7
pronounce Smfﬁf S G N FA]] snack S snake HGH nuge
1t 5 pronounce HG RIS, IMAISRUTRISISUNWIG 955
HIST M NWUIN]SIT R ISINHB IS A 15 GNSTIUT
spelling 10328 1IN R SIS HHEUMSWUITISGH SHET
I54U check dictionary 1S9 8JI1807 report HGH1ST INeame
IG5 S eUTTAIIG & SIS,

Don faced challenges when interacting with the local Thai
community, especially when it came to basic communication in Thai. His inability to
speak the language made everyday tasks, like buying food or communicating with
university staff who didn't speak English, incredibly difficult. At first, he relied on body
language, but he quickly realized that this approach had its limitations.

Excerpt from autobiography

“Another obstacle | faced was my inability to speak Thai. When

I initially arrived here, it was daunting for me to venture out on my
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own, whether it was to buy food or other essentials. Communication
with Thai people, such as dormitory guards, shopkeepers, or

individuals on campus, was also a challenge”

During his hospital quarantine, this challenge became even more
difficult for him due to the language barrier. Commmunicating with medical staff became
a challenge. However, Don found a way to overcome this obstacle by learning
important Thai phrases and utilizing Google Translate. He did acknowledge that there
were limitations to using this tool, particularly in technical or medical situations.

Excerpt from interview

“When | took the bus, like | wanted to go to B1 but | didn’t know
how to tell the driver... | could only say a few words. Like when |
went to buy thing... | don’t know how eat spicy... so | wanted to ask
them if it’s spicy or not, but | didn’t know how. And sometimes,
when they asked what | wanted, | didn’t know how to respond to
them either... | could only point. And when they asked if | wanted
more rice, | didn’t understand them, | could only nod.” [“... FF1EU ?
2:9NS 1LTRGHICIUISNGRAUUIST Bl IRHASHICIUIFS

NG, IMUSHILTRIG DWEN S (819 SGIrviti st

S, SrReIsGAvInS, GRGRIFNINSRUIIHS i/

HESRUNGG WIWINUE: INUISIINGHOISH 58S

SRNCNUIAITGIN],. CNS[SUGHUY WIS Iisg

CNLUHGH aNUHSTISIS 15 FRSRNIUIS,. ]

Another challenging situation he faced due to the language barrier
occurred during his hospital stay. As he arrived, he was immediately placed in
quarantine due to the ongoing pandemic. Throughout this period, he encountered
difficulties in communicating with the hospital staff, who did not speak English, while
he had no knowledge of Thai. At first, he relied on non-verbal communication, such
as pointing or gesturing, but soon realized its limitations. Moreover, when he attempted
to communicate in English by speaking or writing down terms, the staff often didn't
understand him because they used more specialized medical terminology. In order to
enhance understanding and communication between them, he began to use specific
terms commonly used by the hospital staff. Occasionally, both parties resorted to
Google Translate for assistance, although its effectiveness was limited and some

translations didn't make sense.
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Excerpt from interview

“At that time... for 8 days, | stayed only at the hospital and no
one spoke English there, and it was very difficult... When they asked
me something, they would write in google translate, which the
translation didn’t make sense... when | ordered food, | could only
write #siuln. So, during that 8-day quarantine, | ate only that ... Then
| told them | want to g¢o to pee, but they didn’t understand, they
didn’t understand the word ‘pee,” and then when they wrote the
word for me, it was written as ‘urinate. So, from then on, if | wanted
to use the bathroom, | would use that word... as well as body
language.” [“IFNUSH.. 8 IDSHISTISFSFRINSIVILIIN ISH
HESUNWHEISAIS]S IS GHE 1FAITAISE
google translate fiﬁﬁifgoog(e translate IF1UTEU translate 5757
HET make sense... IWUSBEUHSSHONSORITS 1G:001107
i gauln DAY GH quarantine 8 IESREMIIH/IMSHAS
L AUT TR CLI IR D | want to go to pee ISTIETANUIH LI
IR S pee SHFIFISIVILTSUIFRUIF ISR urinate
. BUGRISTMrTS ST SGRGUUSUSHGR ST
MRS H.. MPWSH body language HH”]

Don's experiences underscore the significance of linguistic and
cultural adaptation when it comes to overcoming intercultural challenges. In his
second year, Don realized the importance of learning Thai and started actively
immersing himself in the language. He used Thai movies, music, and conversations with
friends to improve his language skills, and this, in turn, enabled him to interact more
smoothly with both Thai and international communities.

Excerpt from interview

“Then as | got into my second year... | tried learning Thai through
Thai movies or listened to Thai songs. | like to listen. So, like my Thai
friends, when we’re eating together, they spoke Thai with me a bit,
and | responded to them back too.. and also like the dorm
security... she tends to ask me where | came from, what | did, where
| went to study in order for me practice speaking Thai with her... as
| got into my second year, | tried to help myself as much as
possible... like | can search google and try saying it... unless it’s
important like going to the hospital... then | may need my senior’s

help to translate. But if it’s just communicating with each other
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normally, for words that | don’t know, | try to translate and practice
saying them first.”[“ WWIUSU1S177 .. S11]SINMEIUSMN: G
IININAGRIST USanUUSGHIRRGRIST SCUGsantyy
SGRISTNGISIOSREENUIESHASGRIS, 1FSuntic
mgwuﬁéym@ﬁ"gmm&gwmmmgwuﬁﬁ IS UG HEN
SUMMAGHIS], SGASHETSIU dorm FAHETNIST., FISiES
fggffmwﬁﬁmuiﬁﬁ ISTFNS1glniATISTAm HGHIST 155]
IFNU T RS UNtUIS INSWE,, U5 Sr/iS18oUISE
PNUNERIWE SN, GHILTHFIG search google 1LTH I
FNSN.. W is itTR S/ s an: o important SC51S7
INGIHGH.. GRISTCNSISIITR O/ USRI ifiN:
MSHNENSY I IS ORI 15 SEENSE T HISH
NS EUNTRFFISG IR INUNG translate MIVILUFNISNA
8]

Don's intercultural journey in Thailand showcases his proactive
efforts to overcome language and cultural barriers. The process of adaptation and
learning emphasizes the significance of language proficiency, cultural understanding,
and the ability to navigate unfamiliar social settings. Ultimately, these experiences
enhance Don's intercultural competence.

Excerpt from interview

“Like sometimes, the lecturer demanded us to argue back and
forth with them, like during class, and not wanting us to just sit still.

And that | was used to studying in Cambodia and not saying a word,

and not dare to argue back with the lecturer. Just talking to the

teacher already made me anxious and my hands became shaky
and when | came here, the lecturer demanded like so. | responded
to them too, but due to the previous experience made it challenging
for me to connect with my lecturer here.” [“fUETAN DNIFNUE S [£7

M NYSITINITRSH argue 1S1IMNISTERA [UIRAEN
NDAFTISTINISTHM RIS FFI T HE WA
=] ZU70:7971,’:HN[UE’Q[ZHUHFYZ{]SZS’VZQJH%&UM%‘HFF
7 WUNS[UIRFANIWIEIS 1 [FS IR SN LW
CARTIUILT SUERIS I SITSNHETR T RIS Wwikimibs
ISVENUSIAN S SV TR IT R HS TN SIS SR IN LW
SRISINIGIFNUMAMIS S SSHINKE SHIFIS BN
=]

As an introvert, he claimed to have always been one. This made him
feel uncomfortable when interacting with people from different countries, leading him
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to avoid such interactions, especially with those who spoke a different language. Prior
to arriving in Thailand, he had limited exposure to foreign individuals, which intensified
his introverted nature. Consequently, he initially shied away from engaging with other
communities. However, with time, he gradually adapted to his new surroundings and
started adjusting himself.
Excerpt from autobiography
“Arriving in Thailand on July 1, 2021, was an anxiety-inducing
experience. It was my first encounter with a multitude of differences
such as a new setting, a foreign language, unfamiliar faces, and a
completely different way of life. As an introverted individual who
typically shied away from social interactions, the prospect of
adapting to this new environment seemed daunting at first.
However, as time progressed, | began to acclimate to my new
surroundings.”

When Don tried to engage with other communities in Thailand, he
experienced anxiety and faced challenges. He questioned the appropriateness of
reaching out, taking into consideration cultural norms and potential reactions. Due to
his limited exposure to foreigners during his high school years in Cambodia and his
introverted nature, he worried about unintentionally causing offense.

Excerpt from interview

“That’s like if | ¢o to talk to them is that normal... thinking
whether this is normal or not that | ¢o and talk to them first. | was
afraid that when | approach them first, they would respond back to
me in an unfriendly way ... How | could adapt was thanks to my
classmates more than myself. Like they are not judemental and
they are flexible, and they are understanding. They knew that |
didn’t speak English well, so they didn’t judge... they tried to
understand me, like when | spoke incorrectly, they tried to
understand me.” [“ FISHIUETAN:NITILTRISTSUN LTINS LTI

HORITURHE., SEoNISIIS 187 normal HE i8UILHTHTST

SUNMGUISES,., SNGISTIrIVIEItTHN approach 1FEHS

IR T 155 LU A TR T AT N s A S iR H S G RIS, T8

& adapt CNSSHAMAIGSUMANAMAMNEESSAE Wi

AN RN HE RITIUMSISS flexible IWIUAMIS LUITILTH

PR SRONITRS BHS NG HE IS /RUSSGRISTAISHE



148

ANUMSTE., PSS RtUTitTs 1STIrvisuitieSunts
EIFMSTINUNE MM SWIFILUY FNUNS U ILTRiEH19"]

Gradually, he managed to navigate the environment with the help
of a supportive atmosphere where judgment was absent. Although he was initially
hesitant to approach others first, his classmates and friends took the initiative, making
him feel comfortable and helping him adjust to his surroundings little by little. This
feeling of ease motivated him to continue developing himself and slowly reach out to
others, leading to mutual learning through interactions.

In summary, Don's intercultural journey in Thailand demonstrates his
proactive approach to overcoming linguistic and cultural barriers. This ongoing process
of adaptation and learning emphasizes the importance of language proficiency, cultural
understanding, and the ability to navigate unfamiliar social environments. Ultimately,
these experiences contribute to Don's overall intercultural competence.

The next section will explore Don's pre-existing intercultural
experiences and understanding of 'Others' before arriving in Thailand, as well as the
challenges he faced and strategies he employed to cope after arriving in Thailand. This
analysis aims to identify the factors that shape Don's intercultural citizenship within
the Thai context.

4.2.5.4 Don’s Intercultural Citizenship

This section investigates the elements that contribute to Don’s
development as an intercultural citizen, drawing from empirical data, including
autobiographies, interviews, and shadowing observations.

Central to Don’s narrative is the influence of language on
intercultural competence. His initial strugeles with language barriers and his
achievement in mastering both Thai and English underscore Linguistic Relativity Theory
(Whorf, 2012). This theory posits that language structure can shape an individual’s
worldview and behavior. As Don enhanced his language skills, he improved his
communicative abilities and gained insight into the cultural nuances of each language,
enabling richer interactions across cultural lines.

Don’s cultural understanding is framed by Cognitive Cultural
Intelligence, a component of the Cultural Intelligence model by (Earley & Ang, 2003).
This dimension emphasizes the cognitive processing of cultural norms and practices.
Don’s engagement in both academic settings and social activities, particularly within
the Filipino community and the broader international context at his university, has

broadened his cultural perspective, equipping him to manage diverse social dynamics.
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Furthermore, Don’s attitudes toward cultural diversity and
intercultural interaction are analyzed through Social Penetration Theory (Altman,
1973). This theory explores how interpersonal connections develop through gradual,
reciprocal self-disclosure. Don’s participation in his university community and his
willingness to forge new relationships reflect a shift toward social integration and
cultural immersion.

Don’s journey exemplifies how language proficiency, cultural
knowledge, and adaptable attitudes are crucial to intercultural competence. Starting
from a place of isolation, Don has become an active participant in a multicultural
academic environment, demonstrating the transformative impact of linguistic and
cultural fluency. His ongoing growth and engagement underscore the importance of
adaptability and openness in cultivating successful intercultural relationships, making
him a dynamic participant in the global intercultural dialogue.

This concludes our examination of the first and second research
questions, which articulated the narratives and provided an analysis of each individual's
intercultural citizenship. These analyses explored their prior intercultural experiences
and knowledge before arriving in Thailand, as well as the challenges they faced and
the strategies they employed. Moving forward, | will address the third research question
by examining the common factors that have influenced their development as
intercultural citizens. This next section will involve a cross-case analysis, allowing us to
compare and contrast the distinct yet interconnected pathways each participant has

taken toward their intercultural citizenships.

4.2 Research Question 3: Factors Influencing Intercultural Citizenship

In this section, | will explore the findings related to the last research question:

3. What are the factors that influence the intercultural citizenship of
Cambodian university students?

In this section, we explore the determinants of intercultural citizenship among five
Cambodian university students. Through a cross-case analysis, we identify common
themes and patterns that highlight how intercultural experiences contribute to their
development of intercultural competencies. This analysis is supported by theoretical
frameworks and empirical studies, offering a deeper understanding of the mechanisms
that facilitate intercultural adaptation and citizenship.

4.2.1 Intercultural Skills

All participants demonstrated a commitment to enhancing their language

skills, which are crucial for effective communication in a multicultural setting. The
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importance of language proficiency in facilitating intercultural interaction is well-
documented, with studies showing its impact on social integration and academic
success (Byram, 1997; Deardorff, 2006). Moreover, practical communication strategies
employed by participants like Ben, who mediated in a Frisbee club, and Hiro, who
engaged in various intercultural activities, underscore the necessity of communicative
competence, as highlighted by Spitzberg and Changnon (2009) in their model of
intercultural communication competence.
4.2.2 Knowledge of ‘Others’

Participants gained a deep understanding of cultural differences through
direct interactions and experiential learning, aligning with Piaget’s theory of cognitive
development through active learning (Piaget, 1952). Such engagements enhance
individuals' cultural knowledge, crucial for navigating intercultural environments
effectively (Bennett, 1993). The experiences of Lita and Hiro, who had extensive
exposure to diverse cultures, and Don's gradual cultural acclimatization, reflect the
transformative impact of cultural knowledge on intercultural competence.

4.2.3 Attitudes

The positive attitudes toward cultural diversity and adaptation shown by
participants are critical for successful intercultural citizenship. According to the face-
negotiation theory by Ting-Toomey (1988), managing relational and identity issues
across cultures is vital for intercultural adaptability. Participants like Lita and Hiro
displayed openness to cultural differences, facilitating effective interaction in
multicultural settings. Furthermore, resilience, a trait shared by all participants, aligns
with the concept of psychological adjustment in the acculturation model of Berry
(1997), which emphasizes the role of coping strategies in overcoming cultural and
communicative challenges.

4.2.4 Cross-Case Analysis and Theoretical Integration

The cross-case analysis reveals that language proficiency, cultural awareness,
adaptability and resilience, intercultural skills, a positive attitude toward diversity and
inclusivity, interpersonal relationships, and the engagement in extracurricular activities
are integral to intercultural citizenship. These factors are interrelated and collectively
enhance the participants' ability to function effectively in multicultural environments.
By integrating concepts from established theories and previous studies, this analysis
not only validates the empirical findings but also situates them within a broader

scholarly discourse on intercultural competence and citizenship.
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Table 4.16 Factors Shaping Intercultural Citizenship of Cambodian University
Students in Thailand

Factors Shaping Lita |Don|Hiro |Ron | Ben | Description of the Common Themes

Intercultural

Citizenship

Language Proficiency VIV VIV |V Al participants recognized the importance of language
proficiency in academic and social contexts. They were aware
that this skill was crucial for their success and integration in the

host country.

Cultural Awareness VIV IV Y Y |Each participant demonstrated an increasing cultural awareness,
which enabled them to navigate and appreciate the cultural
differences they encountered.

Adaptability and VIVIVIYIY A participants shared the common trait of being able to adapt

Resilience and demonstrate resilience when faced with challenges. This

ability enabled them to overcome obstacles, such as language
barriers and cultural differences.

Intercultural Skills VIVIVIYIYia participants have developed practical communication skills
that enable them to effectively use language in various contexts

and engage with others.

Positive Attitudes VAV IV Y Y | The participants demonstrated a positive attitude towards

Towards Inclusivity inclusivity and diversity, emphasizing their openness and

and Diversity acceptance. These qualities are crucial for promoting
intercultural growth.

Interpersonal VIivVIVIVvIY Forming meaningful relationships with peers from diverse

Relationships cultural backgrounds was crucial for all participants as it greatly
enhanced their intercultural experiences.

Engagement in VIiv|v v’ | Active participation in extracurricular activities benefits the

Extracurricular majority of participants by enabling them to build networks and

Activities deepen their intercultural understanding.

This exploration of intercultural citizenship among Cambodian university
students underscores the multifaceted nature of intercultural adaptation. It highlights
the importance of a synergy between individual skills, knowledge, and attitudes in
fostering effective intercultural engagement. The findings from this study contribute to
the existing literature by providing empirical evidence of how specific intercultural

competencies are developed and manifested in real-world settings.

4.3 Summary

In this chapter, each case is discussed and analyzed. The chapter concludes by
highlighting the common themes found in all cases, which contribute to understanding
intercultural citizenship. The next chapter will be a discussion divided into three sub-
sections. Each sub-section will explore the findings related to the three research

questions. These questions consider the intercultural experiences and knowledge of
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'Others' before arriving in Thailand, the intercultural challenges faced after arrival,
coping strategies, and the contributing factors towards the intercultural citizenship of

Cambodian university students living in Thailand and studying in EME curriculums.



CHAPTER 5
DISCUSSION

5.1 Introduction

This chapter presents the findings of the study on factors influencing the
intercultural citizenship of Cambodian university students in Thailand. By analyzing
individual cases and synthesizing cross-case patterns, we uncover the complexities of
intercultural adaptation and competency development. Through integrating
theoretical frameworks, empirical data, and relevant literature, this discussion aims to
provide a comprehensive understanding of the mechanisms that facilitate successful
navigation and participation in English-Medium Education (EME) settings.

The discussion is organized into thematic sections that align with the research
objectives. First, we explore students’ knowledge of ‘Others’ and their intercultural
experiences prior to arriving in Thailand, emphasizing how these factors shaped their
initial expectations and preparedness. Next, we examine the intercultural challenges
they encountered upon arrival and the coping strategies they employed. This is
followed by an analysis of the factors contributing to their development of
intercultural citizenship, highlighting both shared and unique experiences among the
students. Finally, the chapter synthesizes these insights to discuss theoretical
contributions, practical implications, and areas for future research.

This chapter extends the scope of the findings and situates them within broader
academic discourses on intercultural competence, citizenship, and international
education. The analysis serves as a foundation for developing strategies and policies
that can enhance the experiences of Cambodian and other international students in

similar contexts.

5.2 Overview of Intercultural Experiences Before Arrival in Thailand

The intercultural experiences of Cambodian university students prior to their
arrival in Thailand laid the groundwork for understanding how earlier exposure affected
their readiness to adapt to the English as a Medium of Education (EME) environment.
These experiences, shaped by various environmental factors, significantly influenced
students' expectations and initial engagement with intercultural interactions in

Thailand. Utilizing the Ecological Systems Theory by Bronfenbrenner (1979), the model
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of intercultural communicative competence by Byram (1997), and other relevant
studies, this section explores the complex interplay of environmental influences,
motivations, and prior knowledge that shaped students’ readiness for intercultural
engagement.

Environmental Influences on Pre-Arrival Experiences

The Ecological Systems Theory by Bronfenbrenner (1979) provides a robust
framework for understanding the layered environmental influences that shaped the
participants’ intercultural readiness. The microsystem, which includes family, school,
and community, played a critical role in exposing students to cultural diversity. For
example, Lita benefited from having English-speaking teachers during her high school
years and actively engaging with international communities through exchange
programs. These early interactions not only expanded her worldview but also instilled
confidence in navigating culturally diverse settings. This aligns with the assertion by
Deardorff (2006) in which early exposure to diverse environments enhances cultural
sensitivity and adaptability, traits evident in Lita’s case.

In contrast, Ron’s microsystem was far more insular, restricted to his local
community. His limited exposure to cultural diversity was primarily mediated through
media portrayals and brief encounters with foreign tourists. These superficial
interactions lacked the depth necessary to cultivate meaningful intercultural readiness.
Jackson (2019) similarly observes that students with limited direct intercultural
engagement are often unprepared for the complexities of multicultural environments,
relying instead on oversimplified or stereotypical cultural understandings.

Beyond the microsystem, the exosystem and macrosystem introduced broader
environmental influences. Ben, for instance, lived near the Cambodian-Thai border,
which shaped his perceptions of Thai culture. However, his understanding of Thai
norms and values was informed more by assumptions of cultural similarity than by
direct engagement. This highlights the limitations of geographic proximity as a
substitute for genuine intercultural interaction, a point supported by Schneider and Jin
(2022), who emphasize that second-hand cultural knowledge often leads to
incomplete or inaccurate understandings. Similarly, Ron’s reliance on online platforms
for learning about Thai culture underscores the role of digital media in shaping
perceptions. While these platforms provided some level of awareness, their often
oversimplified representations of cultural norms did little to prepare him for the
realities of living and studying in a Thai academic and social environment, as argued
by(Baker & Fang, 2021).
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These findings illustrate that without meaningful engagement, indirect exposure
through media or assumptions of cultural similarity can hinder the development of
true intercultural readiness. The varying influences of these environmental layers
highlight the importance of direct, substantive intercultural interactions in fostering the
skills and attitudes necessary for successful adaptation to EME contexts.

Variations in Intercultural Exposure Among Participants

The participants’ pre-arrival intercultural exposure varied widely, revealing distinct
patterns of engagement with diverse cultural communities. Lita and Hiro exemplify
individuals who actively sought out opportunities to participate in intercultural
activities, thereby building a solid foundation for adapting to Thailand’s EME
environment. Lita’s involvement in exchange programs and collaboration with
international peers enabled her to develop a nuanced understanding of cultural
diversity. Hiro’s experiences in South Korea further enriched his intercultural
competence, allowing him to better navigate the complexities of his academic and
social life in Thailand. These findings align with the assertion by Baker et al. (2022), in
which meaningful engagement in intercultural activities fosters cultural sensitivity,
adaptability, and a deeper understanding of cultural differences.

In contrast, participants like Don, Ron, and Ben demonstrated more limited
intercultural exposure prior to their arrival in Thailand. Don’s understanding of Thai
culture was informed largely by anecdotes from relatives who had visited Thailand.
While these anecdotes offered some insights, they lacked the depth and authenticity
required for meaningful intercultural engagement. Ben’s perceptions, shaped by his
borderland environment, were similarly superficial, focusing more on economic
exchanges than on social or cultural dynamics. This reliance on indirect sources of
knowledge underscores the challenges faced by students without substantial
intercultural experience, as noted by Fang and Baker (2018), who emphasize that direct
interaction is crucial for cultivating the skills needed to navigate diverse environments.

Motivations and Educational Aspirations

The participants’ motivations to study in Thailand also played a pivotal role in
shaping their intercultural readiness. Lita and Hiro were primarily driven by intrinsic
motivations, including a desire to broaden their global perspectives and pursue
advanced educational opportunities. Their self-driven goals reflect the L2 Motivational
Self System by Dérnyei (2014), which highlights the importance of intrinsic motivation
in fostering linguistic and cultural competence. Lita’s proactive engagement with

international communities further demonstrates the role of intrinsic motivation in
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building intercultural sensitivity and adaptability, aligning with findings by Watkins and
Noble (2013).

Conversely, Ben and Ron were primarily influenced by extrinsic factors, such as
familial expectations and the convenience of studying in a neighboring country. These
external motivations often correlated with a lack of proactive engagement in
intercultural activities prior to arrival, leaving them less prepared to navigate the
challenges of an EME context. Jackson (2012a) emphasizes that students driven by
extrinsic factors may require additional support to develop the curiosity and agency
necessary for successful adaptation in multicultural academic environments.

Implications for Pre-Arrival Preparation

The findings underscore the necessity of structured pre-arrival preparation
programs to address gaps in cultural knowledge and intercultural readiness. Drawing
on the framework of intercultural communicative competence by Byram (1997),
universities could develop targeted initiatives to equip students with the skills and
knowledge required for successful adaptation. Cultural orientation programs that
introduce students to host-country norms and practices could serve as an essential
starting point. Emphasizing the acquisition of local language skills and social etiquette
would further enhance students’ readiness for intercultural engagement, as highlighted
by Deardorff (2020) and Jackson (2019).

Interactive virtual exchanges with peers and faculty from the host country could
provide students with simulated experiences of academic and social environments,
fostering familiarity with the cultural dynamics they will encounter (Schneider & Jin,
2022). Additionally, language workshops tailored to both academic and everyday
communication needs would help bridge linguistic gaps and build confidence, a
recommendation supported by Barany (2016)

Comparison with Regional Contexts

The pre-arrival experiences of Cambodian students share similarities with those of
international students in other ASEAN countries, such as Malaysia and Singapore, where
linguistic diversity and geographic proximity also play a role in shaping intercultural
readiness. However, Cambodian students often rely more heavily on indirect sources
of cultural knowledge, such as social media or family anecdotes, compared to their
counterparts in Singapore and Malaysia, who typically benefit from structured pre-
arrival programs and greater multicultural exposure (Gill, 2007; Jackson, 2019). These
comparisons highlight the need for regionally tailored support initiatives that address
the specific challenges faced by Cambodian students, ensuring equitable access to

intercultural learning opportunities.
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The intercultural experiences of Cambodian university students before arriving in
Thailand significantly influenced their ability to adapt to the EME context. Participants
like Lita and Hiro, who actively engaged with diverse communities, displayed a strong
foundation for adaptation. Conversely, students with limited exposure, such as Don,
Ron, and Ben, encountered greater challenges in developing intercultural
competencies. These findings highlisht the importance of fostering meaningful
intercultural interactions before arrival and offer practical insights for improving pre-
arrival preparation programs. By addressing gaps in readiness through structured
interventions, universities can better equip students with the skills, knowledge, and

attitudes needed to thrive in diverse academic and social environments.

5.3 Analysis of Intercultural Competencies Developed in Thailand

This section examines the intercultural competencies that Cambodian university
students developed during their time in Thailand. The findings highlisht how
participants navigated the academic and social dimensions of an English as a Medium
of Education (EME) environment, revealing their growth in intercultural skills, cultural
knowledge, and attitudes. Drawing on theoretical frameworks such as the
Developmental Model of Intercultural Sensitivity (DMIS) by Bennett (1993), the Model
of Intercultural Competence by Deardorff (2006), and the acculturation model by Berry
(1997), and other relevant studies, this section explores the progression and
transformation participants experienced while adapting to a multicultural academic
setting.

Development of Intercultural Skills

Language proficiency emerged as a cornerstone in the participants’ development
of intercultural skills, enabling them to navigate academic and social interactions in
the EME context. For instance, Hiro demonstrated significant linguistic flexibility by
actively learning and incorporating Thai into his daily interactions. This proactive
approach allowed him to engage in discussions with Thai peers, contribute effectively
to group projects, and assist other Cambodian students who struggled with the
language. Hiro’s experience underscores the role of language as both a practical tool
and a medium for building trust and fostering collaboration in diverse settings. This
aligns with the conceptualization of intercultural communication competence by
Spitzberg and Changnon (2009), which emphasizes functional communication as a
critical component of intercultural adaptability.

Similarly, Ron’s transition from relying on translation tools to confidently using

basic Thai phrases in everyday interactions demonstrates the iterative nature of
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language acquisition. Initially dependent on external aids like Google Translate, Ron
gradually developed the confidence to navigate routine tasks, such as ordering food
and engaging with locals, without assistance. The mode by Deardorff (2006) highlights
this process as an essential dimension of intercultural competence, particularly in
environments where multilingual communication is vital for social integration.

Beyond language acquisition, participants developed practical communication
strategies to bridge cultural and linguistic gaps. Ben exemplified this through his
leadership role in his Frisbee club, where he acted as a mediator between Thai and
Japanese students. By leveraging his multilingual abilities, Ben facilitated smooth
communication among team members, fostering a sense of inclusivity and mutual
understanding. His experience aligns with the theory of cross-cultural adaptation by
Kim (2001), which underscores the importance of interpersonal adaptability and the
ability to mediate between cultures in promoting effective intercultural engagement.

Intercultural skills were further enhanced through academic collaborations, where
participants frequently worked with peers from diverse cultural and linguistic
backgrounds. Lita’s ability to lead group projects and navigate complex interpersonal
dynamics underscores the importance of intercultural teamwork in developing
practical competencies. Her leadership role, which involved negotiating differing
perspectives and managing cultural differences, illustrates the transformative potential
of collaborative learning in fostering intercultural skills.

Enhancement of Cultural Knowledge

The participants’ cultural knowledge expanded significantly during their time in
Thailand, largely through experiential learning and direct engagement with local and
international communities. The experiential learning theory (Kolb, 2014) emphasizes
the role of active participation in unfamiliar environments as a catalyst for acquiring
new knowledge, a principle evident in the participants’ experiences.

For example, Lita’s involvement in community events and academic
collaborations allowed her to deepen her understanding of Thai cultural norms, such
as the importance of respectful communication and hierarchical social structures.
Through these interactions, Lita gained insights into the nuances of Thai etiquette,
including the significance of non-verbal communication cues, such as the wai (Thai
greeting). Her ability to internalize these cultural practices reflects the progression from
surface-level awareness to deeper cultural understanding, as outlined in the DMIS by
Bennett (1993). This shift from ethnocentric stages, such as minimization, to ethno-
relative orientations, such as acceptance and adaptation, underscores the

transformative impact of direct cultural engagement.
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Similarly, Hiro’s interactions with both Thai and international peers enabled him
to identify subtle differences between Thai and Cambodian customs. For instance, he
became attuned to the importance of indirect communication and the avoidance of
conflict in Thai culture, which contrasted with the more direct communication style
he was accustomed to in Cambodia. These insights enhanced Hiro’s ability to navigate
interpersonal relationships and contributed to his overall intercultural competence.
According to the study by Jackson (2019), it emphasizes that such direct engagement
fosters deeper cultural understanding and sensitivity, findings that are consistent with
Hiro’s experience.

The role of multicultural exposure in expanding cultural knowledge was
particularly evident in extracurricular activities. Ben’s participation in sports and
cultural events provided him with opportunities to interact with peers from diverse
backgrounds, deepening his appreciation for cultural diversity. These experiences not
only enhanced his understanding of Thai culture but also allowed him to develop a
broader perspective on global cultural norms. This aligns with the emphasis on the
importance of intercultural communicative competence by Byram (1997) in fostering
the ability to navigate and appreciate cultural diversity.

Transformation of Attitudes

A notable transformation in attitudes was observed among the participants as
they adapted to the EME environment. Resilience, openness, and a willingness to
engage with unfamiliar cultural norms emerged as defining traits, reflecting the dynamic
nature of intercultural competency development. The face-negotiation theory by Ting-
Toomey (1988) provides a useful framework for understanding these shifts,
emphasizing the importance of flexibility and respect for cultural identity in managing
intercultural interactions.

Don’s experience exemplifies this transformation. Initially, Don struggled with
language anxiety and a sense of isolation due to his limited prior intercultural exposure.
However, through perseverance and active engagement, he gradually built his
confidence and began to participate more actively in both academic and social
settings. This shift reflects the psychological adjustment process outlined in the
acculturation model by Berry (1997), which identifies resilience as a critical factor in
successful cultural adaptation.

Hiro’s proactive attitude further highlights the transformative potential of
intercultural experiences. By participating in university events and forming connections
with both Thai and international students, Hiro demonstrated a commitment to

cultural learning and a willingness to embrace new experiences. His curiosity and



160

openness align with the model by Byram (1997), which identifies these attitudes as
essential components of intercultural communicative competence. Such traits not
only facilitated Hiro’s integration into the university community but also enriched his
overall intercultural experience.

The participants' ability to embrace cultural diversity and adapt to new
environments emphasizes the importance of fostering positive attitudes in intercultural
settings. These findings reveal the transformative power of resilience and openness in
overcoming initial challenges and achieving successful adaptation.

Broader Implications for Intercultural Competency Development

The participants' experiences highlight the importance of fostering supportive
environments that enhance the development of intercultural competencies. Academic
settings, extracurricular activities, and interactions with peers served as crucial
platforms for learning and adaptation. For instance, Lita's engagement in collaborative
academic projects enabled her to practice interpersonal adaptability and gain a deeper
appreciation for cultural diversity. Similarly, Ben's involvement in sports and cultural
events offered him opportunities to build meaningful relationships and expand his
cultural perspectives.

These findings resonate with the assertion by Deardorff (2006) that intercultural
competence is best achieved through a holistic approach that integrates skills,
knowledge, and attitudes across both formal and informal contexts. The iterative
nature of intercultural learning, as reflected in the participants’ ability to turn initial
challenges into opportunities for growth, further supports the stress-adaptation-growth
model by Kim (2001). This model emphasizes that the process of intercultural
adaptation involves continuous learning and adjustment, driven by active engagement
and reflection.

The participants’ experiences also highligsht the significance of proactive
engagement in fostering intercultural competency. Hiro’s commitment to learning the
Thai language and participating in university events exemplifies the importance of self-
directed learning in navigating multicultural environments. Likewise, Lita’s leadership
in academic and social settings underscores the value of initiative and agency in
promoting intercultural adaptability. These findings echo the argument by Jackson
(2012a) that proactive behaviors are essential for cultivating intercultural citizenship in
EME contexts.

The development of intercultural competencies among Cambodian university
students in Thailand is a complex and dynamic process influenced by individual

resilience, proactive engagement, and supportive environments. Participants showed
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significant growth in their ability to navigate the challenges of a multicultural academic
setting through the acquisition of practical communication skills, the expansion of
cultural knowledge, and the transformation of attitudes. These findings offer valuable
insights for enhancing support systems for international students and highlight the
importance of creating inclusive environments that foster active participation and

cultural learning.

5.4 Cross-Case Synthesis: Common Themes and Divergences

This section synthesizes findings from individual cases to identify shared patterns
and contrasting experiences among Cambodian university students as they pursued
intercultural citizenship in Thailand. Through cross-case analysis, several key themes
emerged, including language proficiency, cultural awareness, adaptability, and
interpersonal relationships. At the same time, divergences in the participants’
experiences highlight how personal backgrounds, motivations, and contexts shaped
their adaptation to English as a Medium of Education (EME) settings. The analysis draws
on theoretical frameworks such as the Model of Intercultural Competence by Deardorff
(2006), the Developmental Model of Intercultural Sensitivity (DMIS) by Bennett (1993),
the Acculturation Model by Berry (1997), and the Sociocultural Theory by Vygotsky
(1978) to contextualize these findings.

Common Themes

The cross-case analysis revealed several themes that were consistently present in
the participants' experiences. These common patterns provide valuable insights into
the factors that contributed to their adaptation and growth in a multicultural academic
environment.

Language Proficiency and Multilingualism

Language proficiency was a critical factor influencing participants’ academic
success and social integration. All participants acknowledged the necessity of mastering
both English and Thai to navigate their new environment effectively. For students like
Lita and Hiro, who entered the program with relatively strong English skills, the
transition into the EME context was smoother. Their language abilities enabled them
to actively participate in class discussions, collaborate on group projects, and engage
in extracurricular activities. These experiences highlight the importance of linguistic
readiness, as emphasized by Byram (1997) and Deardorff (2006), who argue that
language proficiency is fundamental to intercultural communicative competence.

Conversely, Don and Ron initially faced significant challenges due to their limited

proficiency in both English and Thai. In their early stages, they relied heavily on



162

translation tools and assistance from peers to manage academic tasks and daily
interactions. Over time, however, both participants demonstrated remarkable progress.
Don, for instance, gradually became confident enough to engage in conversations
without external aids, while Ron developed a functional command of Thai phrases for
everyday communication. This progression underscores the dynamic nature of
language acquisition and its role in intercultural adaptation. As Spitzberg and Changnon
(2009) assert, linguistic competence is not only a fundamental skill but also a gateway
to building trust and fostering meaningful relationships in multicultural environments.

Moreover, multilingualism played a pivotal role in fostering intercultural
engagement. Ben’s ability to mediate between Thai and Japanese students during
Frisbee club activities exemplifies the importance of linguistic adaptability. His use of
multiple languages to facilitate communication highlights the integrative role of
multilingualism in creating inclusive spaces for collaboration. This finding aligns with
the theory of cross-cultural adaptation by Kim (2001), which emphasizes the
importance of communication skills in bridging cultural divides and fostering mutual
understanding.

Cultural Awareness and Experiential Learning

The participants significantly improved their cultural awareness through firsthand
experiences with Thai culture and interactions with peers from diverse backgrounds.
For instance, Lita deepened her understanding of Thai cultural norms by engaging in
local community events and collaborating with classmates on academic projects.
These experiences offered her valuable insights into hierarchical relationships, non-
verbal communication cues, and the nuances of Thai social etiquette. In a similar vein,
Hiro broadened his cultural knowledge by actively observing and participating in
university events, where he learned to navigate the subtle differences between Thai
and Cambodian customs.

These findings resonate with the experiential learning theory by Kolb (2014), which
posits that active engagement in unfamiliar environments is essential for constructing
new knowledge. The participants’ ability to internalize and apply these cultural insights
reflects their progression through the Developmental Model of Intercultural Sensitivity
(DMIS) by Bennett (1993). By moving from initial stages of denial or minimization to
advanced stages of acceptance and adaptation, the participants demonstrated a
growing capacity to appreciate and navigate cultural differences.

Additionally, the role of experiential learning in fostering cultural awareness is
well-documented in the study by Jackson (2012a), which emphasizes that direct

engagement with diverse cultural environments enables students to develop deeper
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cultural sensitivity. The participants’ experiences underscore the transformative
potential of such engagements, highlighting the value of structured opportunities for
intercultural learning in academic and extracurricular settings.

Adaptability and Resilience

Adaptability and resilience were common traits among participants, allowing them
to navigate unfamiliar environments and overcome challenges. For example, Lita
demonstrated her adaptability by taking on leadership roles in group projects, despite
facing cultural misunderstandings with her Thai peers. Her ability to mediate conflicts
and foster collaboration highlights the significance of flexibility and problem-solving in
multicultural settings.

Similarly, Ron demonstrated resilience by adjusting his behavior to align with Thai
cultural norms, such as adhering to expectations of punctuality and respectful
communication. These actions reflect the psychological adjustment process outlined
in the acculturation model by Berry (1997), which identifies adaptability as a critical
factor in managing intercultural stress and achieving successful integration. The
participants’ resilience also aligns with findings from Gill (2007), which suggest that
international students’ capacity to adapt is closely linked to their psychological well-
being and academic performance.

Furthermore, the participants’ adaptability extended beyond academics to
encompass social and extracurricular activities. Hiro’s willingness to participate in
university events and connect with peers from diverse backgrounds illustrates the
iterative process of intercultural adaptation. By embracing new experiences and
maintaining a proactive attitude, Hiro not only overcame initial challenges but also
enhanced his overall intercultural learning.

Interpersonal Relationships and Social Engagement

Building meaningful relationships with peers and faculty from diverse backgrounds
was a crucial aspect of the participants' intercultural experiences. Lita's efforts to learn
Thai improved her interactions with local students, allowing her to form connections
that strengthened her sense of belonging. Similarly, Ben's involvement in sports and
cultural activities helped him integrate into the university community and broaden his
perspective on cultural diversity.

These findings are consistent with the Sociocultural Theory by Vygotsky (1978),
which emphasizes the role of social interaction in cognitive and cultural development.
Through collaborative activities, the participants not only improved their interpersonal

skills but also gained a deeper understanding of their peers’ cultural norms and values.
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This highlights the importance of creating supportive and inclusive environments that
promote intercultural engagement, as advocated by Deardorff (2006).

Divergences

Common themes offered a foundation for understanding the participants'
experiences; however, significant differences also emerged, underscoring individual
variations in their adaptation to the EME context.

Pre-Arrival Knowledge and Motivation

The participants’ pre-arrival knowledge and motivation varied widely, shaping their
initial adaptation to the EME context. Lita and Hiro, who had prior intercultural
experiences through exchange programs and interactions with diverse communities,
entered the program with a strong foundation for understanding cultural norms. Their
proactive engagement before arrival aligns with findings from Baker et al. (2022), which
emphasize the importance of pre-arrival exposure in fostering intercultural readiness.

In contrast, Don and Ron faced greater challenges due to their limited pre-arrival
exposure. Their understanding of Thai culture was primarily informed by anecdotal
sources or media representations, which often lacked depth and accuracy. This
reliance on indirect knowledge highligshts the need for structured pre-arrival
preparation programs, as suggested by Fang and Baker (2018). Such programs could
provide students with the tools and resources necessary to navigate cultural
complexities more effectively.

Coping Strategies

The participants employed a variety of coping strategies to address the challenges
of adapting to a new cultural environment. Ben and Hiro adopted proactive
approaches, such as learning the Thai language and engaging with diverse communities,
to overcome language barriers and social obstacles. These strategies align with the
findings in the study conducted by Jackson (2012a), which underscore the importance
of proactive behaviors in facilitating intercultural adaptation.

In contrast, Ron initially relied on external support, such as translation tools and
assistance from peers. Over time, however, he developed more independent
strategies, reflecting the iterative nature of intercultural learning. Schneider and Jin
(2022) highlight the importance of tailored support systems that address the unique
needs and coping styles of international students, a recommendation that resonates
with the participants’ experiences.

The cross-case analysis reveals both similarities and differences in how participants
cultivated intercultural competencies. Common themes, including language

proficiency, cultural awareness, adaptability, and interpersonal relationships, highlight
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the essential components of intercultural citizenship. Conversely, differences in pre-
arrival  knowledge and coping strategies point to the individualized nature of
intercultural adaptation. These findings offer valuable insights into the dynamics that
shape intercultural citizenship in EME contexts and emphasize the need for supportive
environments and customized interventions to improve the experiences of

international students.

5.5 Conclusion

The findings presented in this chapter offer a comprehensive understanding of the
intercultural competencies developed by Cambodian university students in Thailand,
along with the challenges they faced and the coping strategies they employed while
adapting to the EME context. Through detailed within-case analyses and cross-case
synthesis, several key themes have emerged, including the crucial roles of language
proficiency, cultural awareness, adaptability, and interpersonal relationships in
fostering intercultural citizenship. These findings are situated within established
theoretical frameworks, such as Deardorff’s Model of Intercultural Competence,
Bennett’s DMIS, and Berry’s acculturation model, providing a solid foundation for
understanding the mechanisms of intercultural adaptation.

While shared experiences among participants highlight the universal challenges
and strategies present in intercultural environments, individual differences reveal the
nuanced ways in which personal backgrounds, motivations, and prior experiences
influence the adaptation process. These insights stress the necessity for tailored
support systems that address the unique needs and coping styles of international
students.

The discussions in this chapter make substantial contributions to the broader
discourse on intercultural education and citizenship, illuminating the experiences of
Cambodian students as they navigate the complexities of Thailand’s EME environment.
They also emphasize the importance of creating inclusive and supportive academic
and social settings that promote intercultural engagement and personal growth.

In Chapter 6, we will explore the broader implications of these findings, focusing
on actionable recommendations for policy and practice, as well as reflecting on the

study’s limitations and potential avenues for future research.



CHAPTER 6
CONCLUSION

This chapter concludes the study by summarizing key findings, offering broader
reflections, and providing actionable recommendations to enhance intercultural
readiness and competency in English-Medium Education (EME) contexts. Through the
lens of theoretical frameworks such as the Developmental Model of Intercultural
Sensitivity (DMIS) by Bennett (1993), the Model of Intercultural Competence by
Deardorff (2006), and the Acculturation Model by Berry (1997), this research examined
the intercultural experiences of Cambodian university students in Thailand. Through
this analysis, the study illuminates the dynamics of intercultural adaptation and the
development of intercultural citizenship.

This chapter is divided into four sections: a summary of the findings, implications
of the study, limitations of the research, and recommendations for future studies.
These sections collectively highlight the contributions of this research to the field of

intercultural education and provide practical insights for future exploration.

6.1 Summary of the Findings

This study explores the intercultural citizenship of Cambodian university students
living in Thailand and studying in English as a Medium of Education (EME) curriculums.
The findings addressed the research questions by identifying the factors that influenced
the students' adaptation, the challenges they faced, and the competencies they
acquired. This section synthesizes these findings, connecting them to broader
theoretical frameworks and underscoring their importance in understanding
intercultural citizenship.

Intercultural Experiences Before Arrival

The participants’ pre-arrival experiences highlighted significant differences in their
readiness for intercultural engagement. Those with prior exposure to diverse cultural
settings, like Lita and Hiro, exhibited greater intercultural sensitivity upon arrival. Their
participation in exchange programs and interactions with multicultural communities
equipped them with a foundation for navigating cultural differences, supporting the
Developmental Model of Intercultural Sensitivity (DMIS) by Bennett (1993), which

emphasizes the shift from ethnocentric to ethno-relative perspectives.
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In contrast, participants such as Don and Ron, who had limited intercultural
exposure, encountered more difficulties in the early stages of adaptation. Their reliance
on indirect sources of cultural knowledge, such as media and anecdotal evidence,
highlights the shortcomings of superficial intercultural preparation. These findings align
with the model by Byram (1997), which identifies prior knowledge as a crucial element
of intercultural communicative competence.

Challenges and Coping Strategies in Thailand

Upon arriving in Thailand, the participants faced various intercultural challenges,
including language barriers, cultural misunderstandings, and difficulties in building
interpersonal relationships. Language proved to be a significant obstacle, especially for
those with limited proficiency in English or Thai. According to Deardorff (2006), linguistic
competence is essential for intercultural adaptation, and its absence often hindered
the participants’ ability to engage effectively in both academic and social contexts.

Despite these challenges, the participants employed a range of coping strategies.
For example, Hiro's proactive approach to learning Thai and his involvement in
university events showcased his adaptability and willingness to engage with unfamiliar
cultural norms. Similarly, Ben utilized his multilingual abilities to facilitate
communication among peers from different cultural backgrounds, illustrating the
interpersonal adaptability highligshted in stress-adaptation-growth model by Kim (2001).

Development of Intercultural Competencies

The findings indicated substantial growth in the participants' intercultural skills,
knowledge, and attitudes over time. By engaging directly with Thai culture and
interacting with peers from diverse backgrounds, participants enhanced their cultural
awareness and developed a deeper appreciation for cultural diversity. This progression
is consistent with experiential learning theory (Kolb, 2014), which emphasizes the
significance of active participation in new environments for knowledge construction.

Furthermore, the participants demonstrated notable transformations in their
attitudes, showing increased openness, resilience, and a willingness to embrace new
experiences. These changes illustrate the dynamic nature of intercultural competency
development, as described in the acculturation model by Berry (1997) and the face-
negotiation theory by Ting-Toomey (1988).

Broader Implications for Intercultural Citizenship

The participants' experiences illustrate the complex nature of intercultural
citizenship, involving linguistic, cultural, and interpersonal aspects. By developing
practical communication skills, enriching their cultural understanding, and cultivating

positive attitudes, the participants showed their capacity to navigate intricate
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multicultural settings. These findings add to the expanding literature on intercultural
competence, highlighting the significance of comprehensive approaches that blend
formal education, experiential learning, and peer interactions.

This summary emphasizes the interrelated factors influencing intercultural
citizenship and lays the groundwork for the following discussion on the study's

implications, limitations, and recommendations.

6.2 Implications of the Study

The findings of this study have important implications for intercultural education,
especially in the context of English as a Medium of Education (EME) programs. These
implications go beyond the immediate experiences of Cambodian university students
in Thailand and offer broader insights into developing intercultural competencies in
diverse educational settings. This section explores these implications, emphasizing
curriculum design, institutional support, and the role of intercultural frameworks in
fostering global citizenship.

Implications for Curriculum Design in EME Contexts

The experiences of the participants underscore the essential role of curriculum
design in developing intercultural competencies. Courses that prioritize experiential
learning and active engagement with diverse cultural contexts can significantly boost
students’ intercultural awareness and adaptability. For example, incorporating
collaborative projects that bring together students from different cultural backgrounds
fosters cross-cultural communication and enhances interpersonal skills. These
strategies align with the experiential learning theory by Kolb (2014), which highlights
the significance of reflective and active learning processes.

Moreover, integrating elements of intercultural education into EME curricula can
equip students to navigate the linguistic and cultural complexities of their host
environments. For instance, language modules that focus on both English and the local
language, paired with cultural orientation workshops, can help bridge gaps in students’
preparedness for intercultural engagement. This aligns with the model by Deardorff
(2006), which identifies linguistic and cultural competence as essential components of
successful intercultural adaptation.

Institutional Support for International Students

The study highlights the importance of institutional support systems that cater to
the diverse needs of international students. Participants like Ron and Don, who
encountered significant challenges due to insufficient pre-arrival preparation, would

have greatly benefited from structured pre-departure programs designed to enhance
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their cultural, linguistic, and academic readiness. These programs could offer virtual
exchanges, language workshops, and mentorship opportunities with current students
from the host country. Fang and Baker (2018) stress the significance of such
interventions in equipping students with the skills and knowledge necessary to navigate
multicultural environments.

Additionally, institutions can take a proactive approach to foster inclusive campus
environments that encourage intercultural engagement. Extracurricular activities-such
as cultural festivals, sports, and community service projects-can create meaningful
opportunities for interaction between local and international students. The
participants’ engagement in these activities demonstrates their potential to build
intercultural relationships and enhance social integration, aligning with the
Sociocultural Theory by Vygotsky (1978).

Enhancing Global Citizenship Through Intercultural Frameworks

The findings contribute to the broader discourse on global citizenship by
highlighting how intercultural frameworks can enhance students’ abilities to become
empathetic and adaptable global citizens. The participants’ shift from ethnocentric to
ethno-relative orientations, as outlined in the Development Model of Intercultural
Sensitivity (DMIS) by Bennett (1993), illustrates the transformative impact of
intercultural experiences in promoting global awareness and inclusivity.

Educational institutions must take on the responsibility of fostering these qualities
by incorporating intercultural frameworks into their teaching practices. By integrating
elements of the model of intercultural communicative competence by Byram (1997)-
such as critical cultural awareness and the ability to mediate between different
perspectives-EME curriculums can effectively prepare students for the challenges of
an increasingly interconnected world. This approach not only enhances students'
academic performance but also equips them with essential skills for global problem-
solving and cross-cultural collaboration.

Implications for Policy and Practice

The study's findings underscore the necessity for policy frameworks that
emphasize intercultural education and support for international students.
Policymakers should develop regionally tailored strategies that address the unique
challenges faced by students from diverse cultural and linguistic backerounds. For
instance, initiatives focused on enhancing linguistic accessibility and promoting cross-
cultural dialogue can improve the inclusivity of EME programs. These
recommendations align with the broader objectives of the ASEAN Internationalization

Strategy, which aims to foster regional mobility and intercultural understanding.
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Additionally, partnerships among educational institutions, sovernments, and non-
governmental organizations can facilitate the sharing of best practices and resources
for intercultural education. Collaborative efforts in designing pre-departure programs,
intercultural workshops, and exchange initiatives can help create a more supportive
ecosystem for international students.

Overall, this study highlights the significance of a holistic and context-sensitive
approach to intercultural education. By addressing shortcomings in curriculum design,
institutional support, and policy frameworks, stakeholders can cultivate environments
that encourage meaningful intercultural engagement and equip students to navigate
the complexities of a globalized world. These findings emphasize the transformative
potential of intercultural education in fostering mutual understanding, resilience, and

adaptability in diverse educational contexts.

6.3 Limitations of the Study

This study offers valuable insights into the intercultural experiences of Cambodian
university students in Thailand; however, several limitations should be acknowledged.
These limitations relate to the research design, data collection, and scope of the
findings. Recognizing these constraints is crucial for accurately interpreting the results
and identifying opportunities for future research.

Context-Specific Findings

This study centers on Cambodian university students enrolled in English as a
Medium of Education (EME) curriculums in Thailand. As a result, the findings may not
fully capture the experiences of international students from other countries or regions
studying in different contexts. The unique socio-cultural connections between
Cambodia and Thailand, which include shared linguistic elements and geographical
proximity, likely shaped the participants’ experiences and adaptation processes.
Therefore, the findings may have limited applicability to students in culturally or
geographically distinct settings, such as those in Western or non-ASEAN countries.

Limited Participant Pool

The research involved a relatively small sample of five participants, which may
not fully represent the diverse intercultural experiences of Cambodian students in
Thailand. Although the in-depth qualitative methods used provided detailed insights,
the small sample size limits the study's capacity to identify broader trends or
statistically significant patterns. Furthermore, the participants' varied pre-arrival

backgrounds, motivations, and coping strategies introduced a level of variability that
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may not accurately reflect the experiences of a larger population of Cambodian
students.

Reliance on Self-Reported Data

This study's data was primarily sourced from autobiographies, interviews, and
shadow observations, all of which are influenced by participants’ perceptions and
memories. While these methods offer valuable subjective insights into their
experiences, they also carry the potential for bias. Participants may unintentionally
highlight specific aspects of their intercultural journey while neglecting others, resulting
in an incomplete representation of their adaptation process. Additionally, the reliance
on self-reported data restricts the ability to verify the accuracy of participants’
accounts.

Lack of Longitudinal Perspective

This study explored participants' experiences at a specific moment, offering a
snapshot of their intercultural journey in Thailand. While the findings illuminate their
adaptation processes and the development of intercultural competencies, they do not
reflect the long-term progression of these skills, knowledge, and attitudes. A
longitudinal approach would have provided a more comprehensive understanding of
how intercultural competencies evolve throughout the participants’ academic
programs and beyond.

Limited Exploration of Host Community Perspectives

While the study concentrated on the experiences of the participants, it overlooked
the perspectives of the Thai host community, including local students, faculty, and
administrative staff. A comprehensive understanding of intercultural interactions
necessitates a two-sided analysis, as host communities significantly influence the
experiences of international students. This lack of perspective restricts the study's
capacity to examine the reciprocal nature of intercultural engagement.

Methodological Constraints

The qualitative approach allowed for an in-depth exploration of individual
experiences; however, it inherently limits the study's ability to establish causality or
identify broader trends. Furthermore, the lack of quantitative measures, such as
surveys or statistical analyses, restricts the capacity to triangulate findings and validate
patterns across a larger dataset. A mixed-methods approach would have offered a
more comprehensive understanding of the phenomena being investigated.

These limitations highlight the importance of carefully interpreting the findings
and indicate areas for future research. Subsequent studies could mitigate these

constraints by broadening the participant pool, utilizing longitudinal designs,
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incorporating the perspectives of host communities, and employing mixed-methods
approaches. Despite these challenges, the study makes significant contributions to the
field of intercultural education by providing in-depth insights into the experiences of

Cambodian students in Thailand.

6.4 Recommendations for Future Research

Building on the findings and limitations of this study, several avenues for future
research emerge. These recommendations aim to address the gaps identified in this
study and contribute to a more comprehensive understanding of intercultural
adaptation and competency development in English as a Medium of Education (EME)
contexts.

Expand Participant Diversity

Future research should involve a larger and more diverse participant pool to
improve the generalizability of findings. Including students from various cultural and
linguistic backgrounds, particularly those studying in different regions, would offer
comparative insights into the development of intercultural competencies across
diverse contexts. For instance, examining students from non-ASEAN countries or those
studying at Western institutions could shed light on how varying cultural dynamics
affect adaptation processes.

Incoporate Longitudinal Designs

A longitudinal approach would allow researchers to monitor the development of
intercultural competencies over time, revealing how students' skills, knowledge, and
attitudes change throughout their academic programs and beyond. Long-term studies
could investigate the sustainability of these competencies after students return to their
home countries or enter global workplaces, providing valuable insights into the lasting
effects of EME experiences.

Explore Host Community Perspectives

Future studies should incorporate the perspectives of host communities, including
local students, faculty, and administrative staff. By recognizing the reciprocal nature of
intercultural interactions, researchers can gain a more nuanced understanding of how
both international and host community members influence the dynamics of
intercultural engagement. For example, exploring the challenges that host
communities encounter when integrating international students could lead to effective
strategies for promoting mutual understanding and collaboration.

Examine the Role of Institutional Policies
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Research should explore the impact of institutional policies and practices on the
intercultural experiences of international students. Comparative studies across
institutions with different levels of support for internationalization can help identify
best practices for fostering inclusive and supportive environments. Furthermore,
investigating the effectiveness of specific interventions-such as pre-departure
orientations, language programs, and intercultural workshops-will yield actionable
insights for enhancing institutional support systems.

Focus on Underexplored Popultions

This study focused on Cambodian students, but future research could examine
the experiences of other underrepresented or underserved international student
populations. For example, exploring the intercultural journeys of students from less
economically developed countries or those facing systemic barriers to mobility could
reveal unique challenges and resilience strategies. Such studies would enhance our
understanding of global education dynamics in @ more equitable manner.

Invesitgate the Impact of Technology

Given the increasing importance of technology in intercultural engagement, future
studies could investigate how digital tools and platforms impact the development of
intercultural competencies. For instance, examining virtual exchanges, online learning
environments, or language learning apps may uncover new opportunities and
challenges in promoting intercultural readiness. Additionally, research could evaluate
how social media influences perceptions of host cultures both before and during
students' international experiences.

Analyze the Role of Extracurricular Activities

Extracurricular activities emerged as important venues for intercultural learning in
this study. Future research could explore the specific mechanisms by which these
activities enhance intercultural competencies. Comparative analyses of various types
of activities, such as sports, cultural clubs, and community service, could help identify
which are most effective in promoting meaningful intercultural engagement.

Develop Mixed-Methods Approaches

To overcome the limitations of using qualitative or quantitative methods in
isolation, future research should adopt mixed-methods approaches. By combining in-
depth interviews with surveys, statistical analyses, and observational data, researchers
can gain a more comprehensive understanding of the factors that influence
intercultural adaptation. This approach allows for the validation of qualitative findings
with quantitative evidence and enables the exploration of patterns across larger

populations.
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Explore Intercultural Competence in Non-Academic Contexts

Intercultural adaptation extends beyond academic settings. Future research could
examine how international students manage intercultural interactions in non-academic
contexts, including part-time jobs, social events, and interactions with local
communities. Gaining insights into these dynamics would offer a more comprehensive
understanding of their intercultural experiences.

These recommendations emphasize the importance of future research adopting
broader, more inclusive, and methodologically diverse approaches. By addressing the
gaps identified in this study, upcoming research can enhance our understanding of
intercultural adaptation and competency development in @ more equitable manner.
These efforts will ultimately aid in the formulation of more effective policies and
practices that promote global citizenship within educational contexts.

This study explored the intercultural citizenship of Cambodian university students
in Thailand, emphasizing their adaptation to an English as a Medium of Education (EME)
environment and the development of intercultural competencies. Key findings
highlichted factors such as language proficiency, cultural awareness, adaptability, and
interpersonal relationships, demonstrating the transformative potential of intercultural
education in preparing students for global engagement.

The study highlighted the dynamic and iterative nature of developing intercultural
competency, while also revealing ongoing challenges such as language barriers and
inadequate pre-arrival preparation. To effectively address these issues, collaborative
efforts among educators, institutions, and policymakers are essential to create inclusive
environments and enhance support systems.

This research contributes to the broader conversation on intercultural education
by highlighting the significance of holistic approaches that encompass academic, social,
and institutional dimensions. The findings offer valuable insights for initiatives designed
to promote intercultural learning and global citizenship, equipping students to succeed

in increasingly multicultural and interconnected environments.



