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COMPREHENSION FOR PRE-UNIVERSITY STUDENTS IN CAMBODIA 

 

This research study focused on the effects of flipped classroom (FC) to EFL 

learners’ listening comprehension. It aimed to explore the effectiveness of the FC in 

enhancing Cambodian pre-university students’ English listening skills and investigate 

the students' opinions on using FC to enhance English listening comprehension.  

The participants studied English in Intensive English for Academic Purposes 

(IEAP) at Paññasastra University of Cambodia (PUC) in 2016 in Phnom Penh, the 

capital city of Cambodia. Most of them studied English in order to pursue academic 

study in the Bachelor’s degree program in PUC. In the present study, both 

quantitative and qualitative methods were applied. Pre-test and post-test were used in 

order to collect data. A 20-item-questionnaire was used in order to point out what the 

students thought about FC. In order get more accurate opinions of the participant on 

using FC to improve listening comprehension, semi-structured interview was also 

applied. The results of the present study showed that (1) FC helped EFL learners to 

improve English listening comprehension with average scores of pre-test (X= 9.17, 

SD = 4.786) and the average score of post-test (X= 11.07, SD = 3.648). There was a 

significant difference between pre-test and post-test (P = 0.009, P ≤ 0.05). (2) Based 



 

on the questionnaire and semi-structured interview, the learners had positive thoughts 

on using FC to improve English listening comprehension. FC helped them to contact 

their teacher more often. The video helped them to summarize the spoken text better. 

FC also helped them to guess the meanings of the words based on the context. In 

addition, most of them would like to via FC in other courses such as: mathematic, 

English study, and marketing. The results of this study could be a great help in 

guiding teaching of English listening to EFL teachers and improving English listening 

comprehension of EFL learners. 
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CHAPTER 1 

INTRODUCTION 

  

This chapter presents introductory part related to the present study which 

focuses on the effects of FC on listening comprehension. It consists of seven main parts: 

background of the study, statement of the problems, rational of the study, objectives of 

the study, research questions, significance of the study, definition of key terms used in 

the present study, and summary of the study. 

 

1.1 Background of the Study 

English is the world’s most language taught, and most frequently used across 

national boundaries (Crystal, 1997). Today, in Cambodia, English is the most preferred 

foreign language. From 1953 to 1993, there were several foreign languages spoken and 

taught in Cambodia educational system, and during these 50 years, there were dramatic 

changes in foreign languages the educational system (e.g. French (1953-1970), French 

and English (1970-1975), Vietnamese and Russian (1979-1986), and French and 

English (1989-1993)). After 1993, Vietnamese and Russian were less favored among 

young Cambodian people, and there were no longer taught in the educational system, 

yet French has been influenced in Cambodia educational system (e.g. Medical and 

Justice and Law) but with less preference in oral communication. 

In fact, Cambodians use English to internationally communicate, rather than in 

French or the other languages these days. Cambodians use English as a medium of 
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communication when trading with neighbors in ASEAN and other developed countries. 

Further, nowadays English has been used for international business and education as 

well. The use of English has also been promoted in political events (e.g. the era of the 

United Nations Transitional Authority in Cambodia (UNTAC) (1992-1993) and 

Cambodia’s admission into the Association of Southeast Asian Nations (ASEAN) 

(Igawa, 2008). English is the official language in ASEAN which all representatives, 

delegates, and conferees employ. This has given a strong drive for Cambodia to develop 

English not only limited to politics but also in the field of economics. 

With the views of trading and market openness consistent with developed 

countries, national education program was significantly influenced and restructured 

which was congruent with educational agendas promoted by major international 

organizations and donors such as UNESCO and USAID as well as regional and 

international financial institution such as Asian Development Bank (ADB) and the 

World Bank. With the world views of how children should be educated, English 

program is taught between grades 7 and 12 in the state schools’ curriculum in Cambodia 

(Clayton, 2008). Although Cambodians learn English at least six years in average from 

grades 7 to 12, English increasingly attracts more students, and most of universities in 

Cambodia use English as the medium of the communication in the curriculum, the 

utility of English is limited, particularly in terms of its technical precision. English 

proficiency of the Cambodian learners still needs improving (Clayton, 2008; Igawa, 

2008). This problem needs to be solved immediately in order to improve quality of 

English learning in Cambodia.    
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1.2 Statement of the Problem 

In Cambodia, English has been regarded as a key factor structuring both 

individual and institutional language choices for current and future employment 

perspectives. With this regard, English communicative competence means a better job 

and a better pay. English is not only a language, but it is also a tool, a weapon, and a 

vehicle employment criterion (Igawa, 2008). With the importance of English, all 

Cambodian citizens are offered English program for 6 years in state schools from grade 

7-12, yet their English communicative skills still are less effective (Clayton, 2002; 

Clayton, 2008; Song, 2015). According to Igawa (2008), some Cambodian learners 

have problems with communicative competence. They are introvert which might lead 

them to be passive learners and affect to their language competence. This problem 

might also be because they may lack adequate English inputs, or they hardly have 

opportunities to listen to English both inside and outside of the classroom. The other 

reasons might be because the traditional English teaching method in Cambodia mainly 

focuses on textbook-based teaching with rules or grammatical structures rather than 

communicative language teaching, and most of the learners study English through 

repeated recitation and rote of memorization. Moreover, class sizes are sometimes too 

large which limit opportunities for individual students to contribute or communicate 

one-on-one with teacher or classmates. Thus some learners’ listening and speaking 

proficiency are not highly effective. 

Not far different from Igawa (2008) findings, majority of the students who are 

studying in Paññasastra University of Cambodia (PUC) also have problems with 

listening skills based on their final test scores of each term. Their listening should be 

improved and they should be taught to listen to different sources: audio-visual aids such 
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as computer, television, radio, stereo, or CD player with poems, stories, tales, and 

fables, or traditional teaching styles should be updated by integrating technology and 

the Internet. With modern educational system, technology can be integrated into 

traditional teaching methods to improve communicative skills (Kuo et al., 2014; 

Richards & Rodgers, 2001). IT enables EFL learners to access useful language 

resources and communicate directly with native English speakers. Learners are able to 

learn listening, speaking, reading and writing English via real world situations and 

different cultures. Language teaching and learning strategies tend to use technology 

both inside and outside classroom to enhance teaching-learning and change current 

learning and teaching styles. For example, Flipped Classroom (FC) created by 

Bergmann and Sams in 2006 (Bergmann & Sams, 2012) refers to a new teaching 

method which videos lectures were uploaded online and the students previewed before 

face-to-face discussion or completion of their tasks in the classroom (Evseeva & 

Solozhenko, 2015; Olitsky & Cosgrove, 2016). There are many researchers coming up 

with various definitions to FC. According to Bishop and Verleger (2013), FC is a new 

pedagogical method which uses asynchronous video lectures for learning and 

homework and group-based problem solving activities are practiced in the class. It 

refers to a new teaching method which videos lectures were uploaded online and the 

students previewed before face-to-face discussing or completing their tasks in the 

classroom (Evseeva & Solozhenko, 2015; Olitsky & Cosgrove, 2016). Most language 

teachers acknowledge that FC, which uses pre-video lectures, helps students learn 

authentic materials with well-organized time management that improves their learning 

performance is improved (Day & Foley, 2006; 2016; Strayer, 2012; Wilson, 2013; 

Yestrebsky, 2015;). Some researchers who conducted research studies on the effects of 
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FC to EFL learning in different contexts stated that FC improves language learning 

(Ahmed, 2016; Chen Hsieh, Wu, & Marek, 2016; Farah, 2014; Hao, 2016; Hung, 2015; 

Missildine et al., 2013; Olitsky & Cosgrove, 2016; Sung, 2015). With positive results 

on FC and language learning from many independent researchers, FC can be used for 

listening comprehension improvement in Cambodian. 

 

1.3 Rationale of the Study 

According to Igawa (2008), the Cambodian government and people utilize 

English language for international business purposes. In terms of English uses, 

communication skills, especially, listening skill is considered as a useful skill for 

Cambodian learners.  

In EFL learning context, listening is a difficult skill to directly teach because 

there are no forms or structures in grammar teaching to facilitate listening 

comprehension. According to Steil (1997) and Wang (2012), listening is a factor to 

receive comprehensible inputs and then interpret and respond to them. Listening is the 

mental process which the listeners use both the background knowledge (schema) and 

linguistic knowledge to decode the oral message (Call, 1985). Sayeekumar (2013) 

stated better listening leads to better understanding in the subject areas.  

It is reasonable to conclude that listening comprehension enriches 

understanding in learning process, yet there are no rules to teach listening 

comprehension. In order to enhance listening comprehension, EFL learners should 

experience different kinds of listening sources such as: television, radio, stereo, or CD 

and online available sources, and the teacher should apply different sorts of teaching 
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methods with technology to enhance EFL listening comprehension (Hadley & Reiken, 

1993; Nachoua, 2012). Learning with videos, EFL learners are able to learn cultural 

background knowledge, accents, and vocabulary which help them to interpret meaning 

of the words and use the target language in the right context (Gulec & Durmus, 2015; 

Hadley & Reiken).  

There are numerous research studies on listening improvement by using FC to 

improve the students’ learning and performance (Gilboy, Heinerichs, & Pazzaglia, 

2015; Mzoughi, 2015; 2015). However, some research studies indicated that FC slightly 

improved the students’ performance, yet FC still was suggested to be used due to its 

positive impacts; for example, the students were more self-directed, self-disciplined, 

and independent and they were able to save time and cost (Strayer, 2012; Wilson, 2013; 

Yestrebsky , 2015). Dud to plenty benefits of FC, FC might be an applicable teaching 

method to improve Cambodian learners’ English communication skills, especially, 

listening comprehension.   

In conclusion, changing the traditional lectures might enrich Cambodian 

learners’ listening comprehension and provide plenty benefits to the leaners. Even 

though there are many research studies on FC, which showed that FC improved the 

students’ performance, mostly focused on STEM (Science, Technology, Engineering, 

and Mathematics). There were only a few research studies focused on language learning 

improvement by using FC. It seems that there is no research study precisely emphasize 

on FC to enhance Cambodian learners’ listening comprehension.  
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1.4 Objectives of the Study 

The present study aims are:  

1.4.1 To examine the effectiveness of flipped classroom in enhancing Cambodian 

pre-university students’ English listening comprehension.  

1.4.2 To explore the students' opinions on using flipped classroom to enhance 

English listening comprehension.  

 

1.5 Research Questions 

The present research is specifically designed to answer the following questions: 

1.5.1 How effective is flipped classroom in enhancing Cambodian pre-university 

students’ English listening comprehension? 

1.5.2 What are the students' opinions on using flipped classroom to enhance 

English listening comprehension? 

 

1.6 Significance of the Study 

Integration with the Internet technology with current teaching methods is a hybrid 

teaching method to enhance language learning and teaching. This study contributes 

some useful ideas related to the effectiveness of FC in enhancing English listening 

comprehension. This study may offer advantages to English instructors on how to apply 

FC in English teaching-learning. It also provides some suggestions on how to teach 

English with the Internet technology and how to integrate social media (Facebook) into 

language teaching-learning. Moreover, this study provides benefits to English learners 

who study English as a foreign language and are enthusiastic in learning with the 
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Internet technology to improve listening comprehension. It also encourages learners to 

be independent, self-directed, and self-disciplined by watching online videos at home 

and discuss the problem face-to-face with the teacher and the other peers. In addition, 

the learners might be more aware of using the Internet technology and searching variety 

of learning materials for their own desire. With the new concepts of education, learning 

is not about remembering, but it is about how to solve the problems and understand 

those problems. Learning is not only when lecturing, but learning is anytime and 

anywhere the learners prefer. Finally, this study may also be a pioneering study for 

other researchers who are interested in the Internet technology and educational 

improvement to conduct further studies.       

 

1.7 Definition of Key Terms 

The following terms are used in the present study: 

1.7.1 Pre-university students  

Pre-university students in the present study refers to the students who are studying 

English in Intensive English for Academic Purposes (IEAP) program, a pre-university 

language training program for those who have purposes in attending into academic 

program (Bachelor’s degree) at PUC. It is a compulsory that all the students have to 

pass all the levels before going to university level since English is used as medium and 

all the subjects are taught in English. 

1.7.2 Listening comprehension 

Listening comprehension in the present study refers to extensive listening which 

focuses on ability to understand overall and main ideas of what is talked or expressed 
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in videos and infer situations or events by using real-world knowledge to write a 

summary and a reflection. 

1.7.3 Extensive listening  

Extensive listening in the present study refers to a type of listening which learners 

listen to videos for main ideas in order to write a summary or a reflection. 

1.7.4 Flipped classroom 

Flipped classroom in the present study refers to a teaching method which students 

watch video outside class before discussing problems with their teacher. During class, 

they write a summary and a reflection.  

 

1.8 Summary 

This chapter provided a brief introduction of the present study. First, it started 

with background of the study followed by statement of the problems, rational of the 

study, objectives of the study, research questions, significance of the study, definition 

of key terms used in the present study, and summary of the study, respectively. Some 

key terms were explained in this chapter in order to provide readers with practical 

definitions to understand the meanings in the present study. This chapter ended with a 

summary. In the next chapter, theoretical foundations of listening comprehension, 

technology-enhanced language learning (TELL), Facebook, flipped classroom, and 

previous research studies on FC will be presented. 



 

CHAPTER 2 

 REVIEW OF LITERATURE  

 

This chapter presents information which is related to the present study including 

theoretical foundations of listening comprehension theoretical background of language 

learning, technology-enhanced language learning (TELL), Facebook, flipped 

classroom, and previous research studies on FC.  

 

2.1 Theoretical Foundations of Listening Comprehension in 

      EFL Contexts  

In order to have a clear concept of listening comprehension, the definitions, the 

nature, micro and macro skills, types, challenges, process, and models of listening 

comprehension are presented. 

2.1.1 Definitions of Listening 

Listening is an ability to understand a message which a speaker desires to 

deliver. Brown (1994) defines listening as a psychomotor process of receiving sound 

waves through ears and transmitting the sound through nerve impulses to brain. Gulec 

and Durmus (2015) indicate that listening means making choices from among what is 

heard, organizing them, integrating what is transferred them with background 

knowledge by a speaker, and structuring them mentally. Sayeekumar (2013) states that 

listening as a conscious sense of hearing which meanings of message are understood 

and interpreted. Steil (1997) explains that listening is a complex of human’s process of 
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sensing, interpreting, evaluating, storing, and responding to oral messages. Wang 

(2012) indicates listening as one of important language inputs in classroom, 

particularly, in English as second language or foreign language context.  However, in 

this present study, listening comprehension in the present study refers to a ability to 

understand the overall and main ideas of what is talked or expressed in videos to infer 

situations or events by using real-world knowledge to write summaries and reflections. 

In order to better understand the oral massages in videos, the learners have to be aware 

of nature of listening comprehension, types of listening, and which types of listening 

should be applied while listening. 

2.1.2 Nature of Listening Comprehension 

Listening was regarded as a passive skill in second language acquisition. Only 

few of empirical research studies conducted on the nature of listening strategy and its 

influence on second language acquisition. Some research studies paid much attention 

on influence of learning strategies on reading comprehension and problem solving. 

However, with development of cognitive psychology related to metal processes, some 

researchers tended to focus on listening comprehension. With existing of cognitive 

psychology, listening has been viewed as an active skill which played a very important 

role in enhancing language competence (O'Malley & Chamot, 1990; Steil, 1997; 

Vandergrif, 1999; Wang, 2012). In order to understand oral messages, listeners actively 

distinguish phonemes, vocabulary, grammatical structures, stress and intonation, and 

socio-cultural context. Listening mainly involves with mental activities which listeners 

have to integrate background knowledge (schema) with what they understand while 

listening to interpret meanings of oral messages.  
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2.1.3 Micro and Macro Skills of Listening  

According to Brown (2004), micro skills focus on the smaller bits and chunks 

of language, in more of a bottom-up process. Micro skills aim to enhance the learners’ 

ability to retain chunks of language of different lengths for short periods and 

discriminate among the distinctive sounds of the target languages. Micro skills also help 

the learners to recognize the stress patterns of words, rhythmic structure, and the 

functions of stress and intonation to signal the information structure of utterances. In 

addition, micro skills also benefit the learners to recognize reduced forms of words, 

typical word order patterns, and detect key words in the target languages (Richards, 

1983). Based on the micro skills of listening, the learners are able to guess the meaning 

of words and recognize grammatical word class (part of speech) and major syntactic 

patterns from the contexts in which they occur.  

On the other hand, macro skills focus on the large elements involved in a top-

down approach to a listening task. Macro skills enable learners to recognize 

communication functions of utterances, according to situations, participants, and goals 

and infer situations, participants, and goals using real-world knowledge. With macro 

skills, learners are able to predict outcomes of events or ideas and infer links and 

connections between events, deduce causes and effects, and detect such relationship as 

main idea, supporting idea, new information, and given information. In addition, 

learners are also able to distinguish between literal and implied meanings of oral texts. 

Furthermore, learners can use facial, body language, and other nonverbal clues to 

decipher meanings. Learners develop and use a battery of listening strategies, such as 

detecting key words, guessing meanings of words from context, appealing for help and 

signaling comprehension (Richards, 1983).  The purpose of the present study is to 
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improve macro skills. The participants have to understand main concepts of video in 

order to summarize and reflect what they watched in class. 

In this present study, macro listening skills are focused, yet all sub listening 

skills cannot be covered. Some elements are focused in order to improve listening 

comprehension such as infer situations or events by using real-world knowledge, guess 

meanings of words from context, use main concepts to summarize and reflect on videos. 

2.1.4 Types of Listening 

According to Hadley and Reiken (1993), listening can be classified into two 

types: conscious and unconscious listening. Conscious listening refers to how much a 

person understands in interacting with others in personal or professional situations, 

while unconscious listening means natural listening with a little determination. Some 

authors classified these two terms as hearing and listening. Sound which is able to be 

heard unconsciously called hearing, while listening refers to mantel act which a listener 

understands meanings of sound (consciously) through his brain. We are not able to 

understand any sound without hearing, but we possibly hear something without 

listening to it (Lanpher & Yakutsk, 2014). All listening does not aim at receiving 

messages in the same level and at the same rate. It depends on many criteria of levels 

of requirement: academic, industry, or service industry. Table 2.1 shows differences 

between listening and hearing of the messages (Sayeekumar, 2013, p.706). 
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Table 2.1: Differences between Listening and Hearing  

Listening Hearing 

 Voluntary 

 Requires conscious efforts 

 Active process  

 The listener plays a very 

active part 

 A two way interactive 

process  

 Involuntary 

 Happens automatically 

 Passive process 

 Listener plays a passive part 

 One-way process 

 

There are many types of listening in different situations. Most of scholars define 

listening into five types (Goh, 1997, Sayeekumar, 2013). According to Richards (1983), 

there are four types of listening: intensive listening, responsive listening, selective 

listening, and extensive listening. (1) Intensive listening refers to listening for 

perception of the components (phonemes, words, intonation, or discourse markers) of 

a larger stretch of target language. (2) Responsive listening refers to listening to a short 

stretch of target languages (greeting, questions, command, or comprehension check) to 

make an equally short response. (3) Selective listening refers to listening to short 

monologues for several minutes in order to scan for certain information. The purposes 

of the listening is not necessarily to look for global or general meanings, but to be able 

to comprehend designated information in a context of spoken messages, for example, 

classroom directions from a teacher, TV, radio news items, or stories. (4) Extensive 

listening refers to listening to sources for global understanding of spoken messages. 

Listening for gist, for the main idea, and making inferences are all parts of extensive 

listening.  Extensive listening can be used in various tasks both inside and outside 
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classroom which mostly focus on a large amount of comprehensible. It can also be 

regarded as an approach which may help EFL learners deal with their listening 

problems and improve listening comprehension.  

However, this present study, the researcher adapted listening types from 

Brown’s (2004), yet it focuses on only extensive listening. Learners have to listen for 

main ideas and make inference to what they have heard.  

2.1.4.1 Extensive Listening 

Extensive listening is a way to improve listening fluency which refers to 

ability to listen for various speeds and understand almost everything in spoken texts. 

Extensive listeners have to listen for overall meanings of spoken texts. Listeners need 

to understand structures and vocabulary, and sometimes they should be able to analyze 

words and grammars on how it works and how it goes together. While listeners 

understand almost all of spoken text, they are able to build their words recognition 

speed and notice uses of grammar points, and generally their brain works very 

effectively (Brown, 2004; Waring, 2008).  

Another way to achieve in extensive listening, choosing listening 

materials is a very important stage for listeners (Prowse, 2000). Listening materials 

should match to level of listeners; for examples, a beginner level listeners should listen 

to materials which have very few unknown words and simplest of grammar. 

Intermediate listeners should choose a listening text which consists a wider range of 

vocabulary and grammar, but importantly, it is still quite easy and it should have few 

unknown words. Choosing listening materials at the right level is a key of success in 

extensive listening. In fact, only when listeners recognize words and grammar quickly 

and smoothly, they will enjoy their listening.  
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2.1.4.2 The Right Extensive Listening Materials 

According to Prowse (2000) and Waring (2008), there are lots of extensive 

listening materials learners which can be utilized. Many publishers have CDs or audio 

cassettes at various difficult levels. Learners have to be very careful of choosing some 

materials to match to their levels of English proficiency.  In order to choose the right 

materials, learners should ask themselves these questions: (1) Can I understand about 

90% or more of the content? (2) Can I understand over 95-98% of the vocabulary and 

grammar? (3) Can I listen and understand without having to stop CD or tape? (4) Am 

I enjoying the content of the listening material?  

Authentic materials, English radio over the Internet, English movies, or 

English talk shows, do not mean the right materials (Waring, 2008). The right materials 

refer to spoken texts about which the listeners understand at least 90% and they are able 

to notice new words and phrases easily. If they understand less that 90%, then it is likely 

their brain is too busy trying to follow new languages. So they probably do not learn 

much new languages. Then the listeners will get frustrated and tired, and their 

comprehension will not be effective. Therefore, in extensive listening, choosing the 

right materials is vital stage for learners.  

2.1.5 Challenges in Listening Comprehension  

There are some factors which influence listening comprehension. According to 

Rubin (1994), learners might not get comprehensible listening inputs because of five 

major factors: (1) text characteristics (variation in a listening passage/text or associated 

visual support); (2) interlocutor characteristics (variation in the speaker’s personal 

characteristics); (3) task characteristics (variation in the purpose for listening and 

associated responses); (4) listener characteristics (variation in listener’s personal 
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characteristics); and (5) process characteristics (variation in the listener’s cognitive 

activities and in the nature of the  interaction between speaker and listener).  

Goh (1997) more precisely stated the influent factors which the learners 

normally have faced in comprehending listening inputs; for example, learners cannot 

distinguish important points in the spoken texts. They might be slow to recall meanings 

of words that the sounds are familiar, or they understand individual words, but they do 

not get overall meanings. Sometimes, they might not recognize sounds of words which 

they know in writing.  

According to Wang (2012), difficulties of listening comprehension might be 

because learners have low ability in listening competence, or it might be because of the 

difficulty of listening tasks or texts provided. Even though some factors effects to 

effectiveness of listening comprehension, process of listening comprehension is also 

one of factors to improve listening comprehension of learners. Learners should be 

aware of which process should be used in order to get listening input and help them to 

response to oral messages.  

2.1.6 Process of Listening Comprehension 

Listening comprehension can be distinguished into two sub-skills: the 

recognition of component parts of language (words, verb groups, and simple phrases) 

and memory for these elements once they have been recognized. Recognizing linguistic 

features is insufficient for comprehending. Listeners must be able to retain these 

features in short-term memory long enough to interpret utterance to which they are 

listening. Capacity of short-term memory is limited; listeners are able to hold words or 

phrases in a few second. The sounds which have entered short-term memory have 

patterned into syntactic units, and they are retained only long enough to be interpreted 
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semantically before they are purged from memory in order to get new inputs. Syntactic 

units may not transfer into long-term memory since meaning has been extracted, and 

the exact words might be forgotten (Call, 1985).  

According to Anderson (1983 as cited in Wang 2012), listening comprehension 

is classified into three stages: perception, parsing, and utilization. In perception stage, 

listeners focus on sounds of oral texts and store them in short-term memory. In parsing 

stage, words and phrases are used to construct meanings of decoded information and 

store information in short-term memory with their knowledge language. In utilization 

stage, listeners connect what they have heard to what they have already known to 

decipher meanings. Richards (1983 as cited in Wang 2012) indicated that there are four 

steps involving in listening comprehension process. First, listeners take in raw speech 

and hold an image of it in short-term memory. This image consists of constituents 

(phrases, clauses, cohesive markers, intonation and stress pattern) of steam speech. 

Second, an attempt is made to organize what have been heard into constituents, 

identifying their contents and functions whether a speaker wishes to persuade, to 

request, to exchange pleasantries, to affirm, to deny, or to inform. Third, as constituents 

are identified, they are used to construct propositions, grouping propositions together 

to form a coherent message with listeners’ schema knowledge. Finally, once a listener 

has identified and reconstructed propositional meanings, they will forget the forms. 

Propositional meanings of sentences are retained, not the actual words or grammatical 

(see detail in Figure 2.1).  
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Figure 2.1: A Summary of Listening Comprehension Process by Richards (1983) 

 

2.1.7 Models in Listening Comprehension  

Listening comprehension can be classified into various models which learners 

can apply to receive comprehensible inputs. This section presents models of listening 

process which have been studied by many scholars. The below models can be seen as 

the most popular models of explaining how listening is processing by the listeners.  

Speaker Listener 

Raw Speech 

Storing Short-

Memory 

Organize the speech 

Decoding the speech 

with schema 

Constructing the 

meanings 

Storing in Long-

Memory 

Deleting the 

forms/words 
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2.1.7.1 Bottom-up Model 

Bottom-up model indicates that listeners improve their listening 

comprehension from low level to higher level (Buke, 2001). According to O’Malley 

and Chamot (1990), bottom-up model focuses on linguistic features which require 

listeners to pay more attention on individual words before interpreting meanings from 

the whole sentences. In this model, learners are assumed to listen to get comprehensible 

input with phonemes, the smallest sound segment which carries meanings, and then 

identify individual words or phrases. This process continues to higher level to 

understand syntactic level (grammatical characteristics) and analyze semantic context 

to understand basic linguistic meanings or literal meanings of target languages. Finally, 

listeners interpret meanings in terms of communication contexts to understand what 

speakers or oral texts really mean. Based on this continuous process, it is assumed 

outputs of each listening stage become inputs of higher stages (Buke, 2001; Field, 2004; 

O’Malley & Chamot, 1990; Rost, 2002; Tsui & Fullilove, 1998). Even though in 

bottom-up model, there are sequences of listening, in real life, listeners do not always 

strictly follow stages of listening which are stated in this model.    

2.1.7.2 Top-down Model 

Top-down model is proposed for EFL learning in the present study. It 

focuses on overall meaning of phrases and sentences. It encourages learners to make 

use of real world, schematic knowledge, or background knowledge to develop 

expectations of meaning in oral texts. It emphasizes on reconstruction of meanings 

rather than decoding of forms of language (O’Malley & Chamot, 1990). To understand 

messages, listeners apply various types of knowledge: knowledge of topic and 

knowledge of physical context of the utterance. Different types of listening sources and 
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contexts require different types of knowledge and processes. Knowledge of context 

might help listeners to understand meanings, and they sometimes predict meanings of 

what they are going to hear based on their background knowledge or contexts. In some 

situations, listeners might realize what is going to happen or what they are going to hear 

(Buke, 2001; Field 2004; Rost, 2002; Tsui & Fullilove 1998). For example, she was so 

angry, she picked up the gun, aimed, and ______. Listeners might predict which word 

might be heard such as: fired or shot.  

2.1.7.3 Interactive Model 

Interactive model refers to integration of bottom-up and top-down model 

(Buke, 2001; Fiel, 2004; O’Malley & Chamot, 1990). In listening comprehension, 

different types of knowledge of linguistic, knowledge of the context, and general 

knowledge are used to understand and interpret messages.  

2.1.7.4 HURIER Model 

HURIER model draws attention to specific indicators of listening 

effectiveness which can reasonably be used for gathering information of perceptions of 

listening process (Brownell, 1986). In learning context, it seeks to help both learners 

and instructors to understand the whole listening process in order to respond to 

messages. There are six components in this model: Hearing message (H), 

Understanding massage (U), Remembering message (R), Interpreting message (I), 

Evaluating message (E) and Responding to massage (R). According to Brownell (1986) 

and Wang (2012), (1) Hearing message, listeners focus on or attend to messages and 

prepare for various types of listening situations. (2) Understanding message, listeners 

differentiate main ideas and obtain literal meanings from messages they are listening. 

(3) Remembering message, learners increase their understanding in short and long-term 
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memory, and they store and recall information more effectively for future actions. (4) 

Interpreting message refers to the ways listeners understand messages by recognizing 

speaker variables. Then they can express sensitivity to contextual and nonverbal 

message aspects. (5) Evaluating message, listeners focus on evaluating the logic and 

reasoning of message value. (6) Responding message, listeners choose an appropriate 

response to what has been heard. 

In this present study, top-down model, which focuses on ability to 

understand overall and main ideas of what was talked or expressed in videos writing a  

summary or a reflection, was adapted. In order to reach listening comprehensible inputs, 

learners applied linguistic knowledge, knowledge of the contexts, and general 

knowledge to analyze semantic contexts and pragmatic meanings of the oral texts.  

 

2.2 Theoretical background of EFL Learning  

Autonomous learning environment, learner-centered method, puts certain 

demands on teachers as well as students. Autonomous learning may be described as 

what takes place in situations in which the teacher is expected to provide a learning 

environment where the learners are given the possibility consciously to be involved in 

their own learning (Bajrami, 2015). Autonomous learning, first developed by Holec in 

the early 1970, refers to capacity to take charge of one’s learning, to have and to hold 

responsibility for all decisions concerning all aspects of this learning, determining 

objectives, defining contents and progressions, selecting methods and techniques to be 

used, monitoring  procedures of acquisition, and evaluating what has been acquired 

(Holec, 1981). Learners know why, what, and how they learn, and they are able to 

evaluate their own learning (Little, 1991; Yagcioglu, 2015). Autonomous learning 
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extends beyond a school context; process of constantly develops awareness of learning 

(Holec, 1981). According to Holec (1981), there are three basic pedagogical principles:  

(1) learner involvement (engaging learners to share responsibility for the learning 

process), (2) learner reflection (helping learners to think critically when they plan, 

monitor and evaluate their learning) and (3) appropriate use of target languages (using 

target languages as a principal medium of language learning). According to Jacobs and 

Farrell (2008), the concept of autonomy learning emphasizes on role of learners rather 

than role of teacher. It focuses on process rather than product of learning and 

encourages learners to develop their own purposes for learning and to see learning as a 

lifelong process.  

2.2.1 Roles of Learners and Teacher 

In an autonomous language classroom, teacher acts as a facilitator and 

counselor. He guides learners to be aware and choose the best learning strategies for 

their own preference. Teacher is no longer seen as sources of information or facts, but 

he is a facilitator and a guide rather than a director or a controller of the learning 

(Bajrami, 2015; Lowes & Target, 1999). Teacher should give learners praise and 

feedback (Lazăr, 2013). Learner autonomy requires insight, a positive attitude, a 

capacity for reflection, and a readiness to be proactive in self-management and in 

interaction with others. Learners need to be able to be aware and understand their own 

learning styles and use these to their advantages. Learners should be able to build their 

own criteria for quality of their work and to make judgments for their strengths and 

weaknesses of their learning. 



24 

2.2.2 Principles of Autonomous Learning 

It is not easy to make learners become autonomous learners. The best way to 

implement autonomy learning is to strongly emphasize on pair and group work with 

joyful class hour (Dyment & O’Connell, 2010; Le & Le, 2007). Good lesson plans, 

modern teaching techniques, and approaches are also important factors in autonomous 

learning (Bajrami, 2015; Lowes & Target, 1999; Yagcioglu, 2015). Through constant 

uses of this type of classroom activities, learners will eventually become less dependent 

on teacher (Lazăr, 2013). Learning process can be more effective when learners take 

control of their own process of learning. Even though various activities promote 

autonomy leaning, assessment and evaluation also play important roles in development 

of autonomous learner. According to, Dyment and O’Connell (2010) and Lazăr (2013), 

assessment is also an important factor in autonomy learning. It can be done either 

individually (self-assessment) or in group or pairs (peer-assessment). This kind of 

assessment is vital to autonomy leaners as it helps learners become aware of their own 

progress. They are able to evaluate their own progress thus increasing their knowledge 

and level of competence. It can be done on a regular and daily basis.   

 

2.3 Technology-Enhanced Language Learning (TELL) 

Technology becomes a needed factor to get knowledge in modern educational 

system. The arrival of the Internet has offered changes in English teaching methodology 

with literally millions of documents, resources, databases and various communication 

mechanisms. It shifts from teacher-centered instruction to student-centered instruction, 

for examples, roles, activities, attitudes of language learning. The views of integrating 

of technology in foreign language instruction have expanded rapidly during the past 
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two decades. In the new era of education, technology, especially the Internet 

technology, has been used as a tool for mediating language learning and providing equal 

opportunity to all learners (Hubbard, 2008; Yang & Chen, 2007). Numerous of research 

studies on technology-enhanced language learning indicate that technology can 

facilitate communication, reduce anxiety, encourage oral discussion, develop the 

writing/thinking connection, nurture social or cooperative learning, enhance students’ 

motivation, facilitate cross-cultural awareness, develop insights regarding the nature of 

language and culture, expand their ideas of content-area reading, and improve writing 

and listening skills (Abrams, 2002; Chikamatsu, 2003; Osuna & Meskill, 1998). With 

power of the Internet technology, learners interconnect to multilingual communities 

around the world from home (Hubbard, 2008; Yang & Chen, 2007). It promotes 

equality among learners who get same chances to know and follow issues in learning 

process (Isman, et al., 2004). According to Deeler and Gray (2000), technology does 

not substitute for a good teacher, but it motivates EFL learners and enriches classroom 

atmosphere. However, in order to use technology in classroom effectively, teachers 

should plan and organize lessons according to their objectives.   

2.3.1 Advantages of Technology in EFL Learning 

There are plenty of advantages of using technology in EFL classrooms 

technology provides easy, practical, and authentic activities as well as creative tasks to 

learners in EFL classroom. Technology development with high quality and authentic 

learning materials enriches and supports learners to be active and motivated. Learners 

are able to create new ideas and develop problem solving skills while providing self-

responsibility with multi-media and technological lessons. Integrating technology into 

classroom encourages learners, increases autonomous learning potential, and brings 
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enthusiasm into classroom (Isman et al., 2004; Kalanzadeh, Soleimani, & 

Bakhtiarvand, 2014; Zengin, 2007). Technological classrooms are very practical 

because students are more motivated and interested in multi-media and technological 

lessons (Zengin, 2007). The Internet technology is a good source in developing macro 

skills: speaking, reading, listening, and writing (Belz, 2002). According to Kang and 

Dennis (1995), there are interactive vocabulary choices for EFL students. There are 

different kinds of authentic materials which can be easily accessed in the internet. 

Online materials offer opportunities for EFL learners to compile interesting information 

and report it in English, so they may improve both reading and writing skills at the same 

time. Deeler and Grey (2000) explained that technology also can be used to improve 

speaking skills, communication skills, and vocabulary choices through video-

conferencing, tele-collaboration, and online interaction. Anderson and Speck (2001) 

mentioned that using technology in classroom does not only motivate learners, but it 

also engages them in speaking, reading, listening and writing.  

2.3.2 Disadvantages of Technology in EFL Learning  

Although there are many advantages of technology in EFL learning, technology 

still has its limitations and disadvantages. Gips, DiMattia, and Gips (2004) stated that 

technology increases educational costs and harm equity of education. When 

technology, for example, computer, other devices, or the Internet, becomes a new basic 

requirement for facilitate learning, low budget schools and low-income students usually 

cannot afford it. It will cause unfair educational conditions for those poor schools and 

students. Furthermore, technology distracts learning when both teacher and learners 

lack of knowledge or do not have knowledge on how to access it. No learners can utilize 

new technology or programs if they do not get training. Technology has almost no 
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benefits for learners who are not familiar (Roblyer, 2003).  Even though technology is 

steadily developed, language learning programs is still imperfect. For example, current 

computer technology mainly deals with reading, listening, and writing skills. Even 

though some speaking programs have been developed recently, their functions are still 

limited. Warschauer (1996) pointed out that a program should ideally be able to 

understand a user’s “spoken” input and evaluate it. It should be able to diagnose 

learner’s problems with pronunciation, syntax, or usage and then intelligently decide 

among range of options. In addition, technology is unable to deal with learners’ 

unexpected learning problems and response to learners’ questions immediately as 

teachers do. These days, technology and its attached language learning programs are 

not yet intelligent enough to be truly interactive. People still need to put effort in 

developing and improving technology in order to assist EFL learners. Another negative 

impact of using technology in EFL classroom is low self-discipline and dependency of 

the learners. According to Lai and Kritsonis (2006), learning with technology, learners 

are required to have high self-discipline and independent to control over their learning. 

Therefore, integrating technology into traditional teaching method is not sometimes 

applicable for young learners. 

  

2.4 Facebook  

Social media technologies are progressively incorporated into learning and 

teaching process, for examples, Facebook, MySpace, and Twitter. According to Correa, 

Hinsley & Gil de Zúñiga, (2010), these new technologies allow users to connect, 

communicate and interact with others, often by posting, sharing, or coproducing 

information. 
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2.4.1 Background of Facebook 

Facebook has become a social networking service which breaks limited 

boundary for all users to more connect to the world and learner to share and discuss on 

subject matters relation to their coursework. Facebook generally is considered as one 

of leading social networking sites used by college students comparing to MySpace and 

Friendster (Golder, Wilkinson, & Huberman, 2007). Facebook became one of the most 

visited websites in the United States in 2010. In February 2012, Facebook had over 845 

million users (more than the population of Europe). In October 2012, more one billion 

users monthly accessed Facebook, and about 81% of those were from outside of the 

United States and Canada (Wilson, Gosling, & Graham, 2012). As of the first quarter 

2014, Facebook had 1.28 billion monthly active users. As of the first quarter of 2016, 

Facebook has 1.65 billion monthly active users (Kumpikaite-Valiuniene, 2016). There 

are some research studies on Facebook and learning whose results revealed that 

Facebook has significant impacts on learning. Hew (2011) stated that over 90% of 

Facebook active users are undergraduate students in USA. Bosch (2009) found in his 

study that students used Facebook for academic purpose to share ideas about projects 

and lecture notes. According to Ellison, Steinfield, and Lampe (2007), Facebook is very 

popular among students in the United States which more than 90% of undergraduate 

has accessed. British students and South African students have regarded Facebook as 

one of the most used social networks (Madge et al., 2009). Based on results from 

independent researchers, Facebook has been brought into educational system, and it has 

positive impacts on lives of college students in many countries.  
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2.4.2 Basic Concepts of Facebook as a Tool in Learning Environment  

Facebook allows users to broadcast messages to public using status updates and 

wall posts. It also provides features such as voice message and video chat (Smock et 

al., 2011). Some active users regard Facebook as a tool to keep in touch with their 

friends and families regardless distance, to search and share pictures, photos, and 

information, and to express their opinions and feelings on individual, social, and global 

issues. In modern education, Facebook is also regarded as a primary tool to share and 

exchange information related to school (Bicen & Carvus, 2010; Cabada et al., 2009; 

Kumpikaite-Valiuniene, 2016; Ross et al., 2009). It is also used to communicate among 

students/students or teacher/students and discuss about subject matters.  

2.4.3 Advantages of Facebook in EFL Learning 

There are many research studies showed Facebook has significant impacts on 

EFL learning, especially, undergraduate learning (Bicen & Carvus, 2010; Cabada et al., 

2009; Kumpikaite-Valiuniene, 2016; Mazer, Murphy, & Simonds, 2007). Not only 

students, but some scholars also use Facebook to communicate and share learning 

materials to students. It is an important educational tool for effective teaching for 

guiding, developing, and transmitting knowledge to students on an ongoing basis, and 

communicating and clarifying the concepts and contents of the courses to engage 

students with information. Some students use Facebook for contacting their teachers, 

school staffs, and other students to organize group meetings for academic project work, 

revision and coursework queries (Bosch, 2009; Madge et al., 2009). It is more 

convenient for teacher or school to use Facebook to form relationships, send messages, 

perform searches and queries, form groups, set up events, and transmit information on 

the wall posting, group posting, or page posting.  
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2.4.4 Disadvantages of Facebook in EFL Learning 

Even though Facebook offers a variety of intrinsically interesting activities to 

view pictures, chat with friends, play games, post status updates, these interesting 

features are also particularly distracts in learning process. Facebook can be a barrier of 

learning. Once students online, they would be tempted to complete all their Facebook 

activities, for examples, updating their status, commenting on other people’s status, 

chatting with friends, viewing messages, checking notifications. As results, they 

postpone their work or cancel their important tasks. Students might ignore their 

valuable time to do homework and to study before the exams (Bosch, 2009). According 

to Madge et al. (2009) and Mazer, Murphy, and Simonds (2007), when Facebook is 

regarded as tool for learning, students are more often subjected to reading Facebook 

update than reading books. Facebook users, most likely always want to know about 

update status.  

Using Facebook enhances language learning has both advantages and 

disadvantages, yet it seems there are more advantages than disadvantages. In the present 

research study, the researcher is enthusiastic in Facebook as medium to improve 

listening comprehension. The reality today, it is difficult stop people to visiting 

Facebook especially students, so the most important thing is how take benefits from it. 

However, teaching materials, instructions, and lesson plans must be well-planning, 

organizing, and designing.  
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2.5 Flipped Classroom 

Technology development unlocks education to any directions. Education is 

available offline, semi-online, and fully online. One of the most popular teaching 

methods is FC. It is a key element of blended learning and semi-online learning which 

uses asynchronous video lectures and practice problems as homework and group-based 

problem solving activities in classroom (Bishop & Verleger, 2013). Theoretical 

framework is individual students study by watching video lectures recorded while 

classroom activities are devoted to fulfilling practical tasks and discussing major issues 

with teacher. According to, Herreid & Schiller (2013), in FC model, what is normally 

taught by homeroom teacher and what is normally done as homework are switched or 

flipped. Instead of listening to teacher lectures in class, students watch videos 

frequently presented by some of the world’s outstanding authorities to work on a set of 

assigned problems. FC is similar to other methods that depend heavily on students 

preparing outside of class. Most of class time is for dealing with questions and 

introducing materials. With views of FC, student-centered learning and collaborative 

learning are highly promoted. Teacher can help students when and which points they 

need help (Bergmann & Sams, 2012). Another interesting theoretical framework is 

students do not have to fill knowledge of the rest of their lifetime, but they should know 

where they are able to find, analyze, and acquire the knowledge when they need. 

Therefore, students are trained to be masters of their learning. 

2.5.1 Concepts of the Flipped Classroom  

In FC, students have already had overall concepts of matter of subjects before 

discussing face-to-face with teacher or peers (Bergmann & Sams, 2012). They feel 

more confident in asking questions and discussing issues in classroom. During class, 
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students mainly solve practical tasks, make projects, and discuss various important 

issues on topic. After classroom activities, students continue working with electronic 

sources. They have more opportunity to control their own learning. They can study at 

their own pace due to availability and accessibility of all necessary online resources. 

Students who missed class can review, rewind, and replay material as many times as 

they need, where and when they prefer. FC also increases students’ responsibility in 

self-learning, self-directing, and self-time managing. They are active participants of 

educational process. FC does not only change students’ roles, but it also changes 

teacher’s roles. The role of teacher is shifting from a knowledge deliver to a learning 

facilitator. The teacher acts as a guide to train students who have not had experiences 

of working autonomously to gain time-management skills to make their learning 

process more efficient. The teacher is also a creative designer to create a friendly online 

environment for students. He is also an e-learning moderator to monitor online 

discussions, but not a leader of discussion. The teacher is a progress monitor and an 

evaluator or a feedback giver on tasks. New roles of the teacher and students are 

considered to be particularly important for process of teaching and learning foreign 

languages (Bergmann & Sams, 2012; Evseeva & Solozhenko, 2015; Herreid & Schiller, 

2013). Therefore, to be more success in FC teaching, all stages of teaching and learning 

process should be thoroughly integrated and planned.  

In the present research study, the researcher is enthusiastic in applying FC into 

traditional classroom. Even though there some difficulties mentioned the above, there 

are plenty advantages which Cambodian leaners can improve their language learning. 

Due to the fact, Cambodia is a developing country which knowledge of computer or the 

Internet (approximately 30%) is not highly used; FC still can be used in some contexts, 
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especially, in some private English schools in the capital city. Most of students play 

Facebook in which FC can be embedded.   

Even though, FC provides benefits in teaching-learning English, there is no 

research study related to FC by using videos to improve listening comprehension in 

Cambodia contexts. Therefore, to address this gap, the present study will explore 

whether or not FC improves Cambodian learners’ English listening comprehension.  

2.5.2 Flipped Classroom Model 

With views of FC, learner-centered and collaborative learning models are highly 

promoted. Teacher can help students when and which points they need help (Bergmann 

& Sams, 2012). Table 3 shows comparison class time in traditional classroom versus 

FC designed by Bergmann and Sams in academic year 2007-2008 (Bergmann & Sams, 

2012). Both classes are about 90 minutes. In the warm-up stage, in both classes, teacher 

spends 5 minutes before going to main activities. In traditional classroom, after warm-

up stage, teacher discusses previous night’s homework for 20 minutes, while in FC, 

there is Q&A for 10 minutes on new contents of video lecture which teacher posted 

online and the students preview at home. If they have problems related to lesson, they 

discuss problem with teacher or their peers. It shows that students have already had 

concepts and understood some parts in the video lecture. During 15 minutes, students 

in FC are involved with new contents of learning. On the other hand, students in 

tradition classroom spend about 55-65 minute to get through new learning contents in 

class. Due to the fact, students have more time (75 minutes) to practice, complete their 

assigned tasks, and lab activities comparing to students (20-35 minutes) in traditional 

classroom.     
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Table 2.2: Comparing Class Time in Traditional Classroom and Flipped Classroom 

 

Traditional Classroom Flipped Classroom 

Activity  Time Activity Time 

Warm-up activity 5 min. Warm-up activity 5 min. 

Go over previous night’s 

homework 

20 min. Q&A time on video 10 min. 

Lecture new content 30-45 

min. 

Guided and independent 

practice and/or lab activity 

75 min. 

Guided and independent 

practice and/or lab activity  

20-35 

min. 

  

 

2.5.3 Flipped Classroom Design Principles  

The principle of FC is under constructivism theory which explains how people 

acquire knowledge and learn. People construct their knowledge through personal 

experience, social experience, and socio-linguistic, and reflection of those experiences. 

Constructivism is not a specific pedagogy; however, Piaget's theory of Constructivist 

learning has had wide ranging impacts on learning theories and teaching methods in 

education (Tobin & Tippings, 1993; Duffy & Cunningham, 1996; Gilbert, 2010). 

Constructivism theory focuses on roles of teacher and learners in classroom context and 

how learners process new target languages. Particular revolutionary elements of 

constructivism are roles of teacher, form an-information- deliver to a facilitator or a 

guide, to help learners to discover meanings that makes senses to them. In 

constructivism, learners are more responsible for their own learning, and results of 

learning are from the cognitive process and organizing information within individuals, 

social aspects and contexts where learners interact with problems. In constructivist 

concepts, learners learn more when they are actively involved with their learning rather 
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than passive listeners. Learners create organizing principles that they can take with 

them to other learning settings. They are also more likely to retain and transfer new 

knowledge to real life through learning activities in an authentic and real-world context. 

The classes move from content-driven instruction to constructive learning. According 

to Tobin and Tippings (1993), FC is an innovative learning approach which explores 

how learners see problems and imagine their possible paths toward conceptual 

resolutions. L2 learners have some self-efficacy or ability to see themselves to 

accomplish their tasks. 

With Constructivism theory, learners construct the meanings of what they have 

learned based on their schema knowledge and experiences. In the present study, 

learners construct knowledge through writing a summary and a reflection. They watch 

video, but they have to write a summary based on what they understand. They link each 

part of the video into a paragraph. Not only writing a summary, but they also have to 

write a reflection. In this case, learners have to construct meanings by themselves in 

order to reflect advantages and disadvantages or difficult and easy parts of the video.     

2.5.4 Implications of the Constructivist Paradigm for Designing Process  

The implications of constructivism are classified into three major phases of 

instructional learning-teaching design: analysis, development, and evaluation.  

2.5.4.1 Analysis Phase 

In traditional teaching method, teaching-learning instructional designing 

is based on content, learner, and instructional setting with preparation for intended 

learning outcomes. With constructivism, instructional content cannot be pre-specified 

or broken down into component parts. Learning is reflecting and constructing meanings 

not remembering. Since different learners have different understanding, personal and 
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social background, designing tasks should provide rich contexts which meanings can 

be negotiated and the ways of understanding can emerge (Hannafin et al., 1997). In 

analysis phase, constructivist designers assume that every learner has a unique 

perspective, and concepts of global ‘average’ learners are rejected (Bednar et al., 1992). 

According to Vrasidas (2000), empowering learners to make choices about how and 

what they would learn by shifting from having all learners learning the same things to 

allowing different learners learn different things with self-reflective skills.  

2.5.4.2 Development Phase 

In traditional instruction, development phase focused on sequences of 

achieving specified performance objectives. As already mentioned the above, in the 

constructivist views, contents and objectives cannot be pre-specified. Constructivists 

tend to create instructional environments to be student-centered, student-directed, 

collaborative, supported with teacher scaffolding and authentic tasks which based on 

ideas of situated cognition, cognitive apprenticeship, anchored instruction, and 

cooperative learning (Jonassen, 1992). Development phase, learning environments 

emphasize on enhancing communication and access to real-world with multi-

perspectives.  

2.5.4.3 Evaluation Phase  

In constructivism theory, evaluation emphasizes on thinking process, task 

performance, learners’ responsibilities rather than products of learning. In general, 

evaluation methods are context-driven as learners assess knowledge construction in 

real-world contexts that are as rich as those used during instruction (Jonassen, 1992). 

As there is no absolute way to solve problem, each student’s approach is more important 

than a particular solution. They create possible solutions through their metacognitive 
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skills and self-reflexive process (Duffy & Jonassen, 1996; Cole, 1992). Learners also 

have an active and critical role in assessing their own learning by articulating what they 

have learned and how they have made connections to their previous experiences 

(Lambert et al., 1995). According to Duffy and Jonassen (1996) and Cole (1992), there 

is no single evaluation in constructivist theory. Multiple evaluations, examination of 

portfolios, journals, research reports, artistic presentations, and other idiosyncratic 

accomplishments, motivate learners to be responsible for their learning and improve 

self-awareness of learning. 

 

2.6 Previous Research Studies on Flipped Classroom in EFL Context 

Numerous research studies on language learning which mostly focus on 

university level have been conducted by many scholars to improve language learning 

as follow:    

Ahmed (2016) investigated the effects of FC on writing skilling in English as a 

Foreign Language and Students’ attitude towards flipping with 60 students at Qassim 

University, Qassim, Saudi Arabia. Participants were equally divided into groups: 

experiment and control group. Pre-test and post-test of writing, questionnaire, and 

group interview to measure students’ attitude towards flipping were used. The results 

of study showed that experimental group outperformed control group in post-test of 

EFL writing, and there was a statistically significant difference between mean scores 

of pre and post. 

Chen Hsieh, Wu, and Marek, (2016) evaluated using FC to enhance EFL 

learning with 48 sophomore English majors, National Central University, Taoyuan 

City, Taiwan. A mixed research method was employed, using multiple sources of data 
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collection, including pre- and post-tests on idioms, two questionnaires, class 

observations, and semi-structured focus-group interviews. Results revealed that theory-

based flipped instruction using online written and oral interaction not only enhanced 

participants’ motivation, making them more active in class, and flipped learning was 

successful in achieving instructional goals of class.   

Farah (2014) examined on impacts of using FC instruction on English writing 

performance of 47 twelfth grade female Students in Applied Technology High School 

(ATHS), Abu Dhabi, United Arab Emirates (UAE) in order to measure whether there 

were any significant differences in writing attainment of students who learned through 

FC instruction method and those who learned “traditionally” and identify female 

students’ perception of flipped instruction in an ESL writing setting. During 

experiment, both experiment and control group completed a pre-test and post-test, 

followed by a questionnaire of students’ attitudes towards flipped instruction. Findings 

revealed statistically significant differences between mean scores in favor of students 

in the experimental group, and writing was improved after teaching with  flipped 

instruction method with mean score (6.341 Vs. 5.3). Base on questionnaire, students’ 

attitudes towards flipped instruction proved to be equally favorable. 

Hao (2016) studied on effects of personal characteristics on their readiness 

levels to flipped learning with 387 middle school students in foreign language 

classrooms, Taiwan. These personal characteristics included gender, availability of 

outside-school support and resources, foreign language beliefs, perceptions of their 

English teachers, and how they use the Internet. Through factor analysis, flipped 

learning readiness consists of five dimensions: learner control and self-directed 

learning, technology self-efficacy, motivation for learning, in-class communication 
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self-efficacy, and doing previews. With the results of surveys, it was found that personal 

characteristics and individual circumstances, including language beliefs, student 

perceptions of teacher characteristics, availability of outside-school support and 

resources, learning performance, study time and net-surfing time, can make a difference 

to levels of the readiness dimensions.  

Hung (2015) investigated possible impacts of flipping the classroom on English 

language learners’ academic performance, learning attitudes, and participation levels 

with 75 students who took a communicative English course in department of English 

at National Kaohsiung First University of Science and Technology, Kaohsiung, 

Taiwan. Participant were categorized in to three group, flipped group, semi-flipped 

group, and non-flipped group. Vocabulary quizzes, multiple-choice questions, oral 

presentation or writing performance, questionnaire, and semi-structure interview were 

analyzed. Results indicated that structured (79.29%) and semi-structured flip (77.0%1) 

lessons were more effective instructional designs than non-flip lessons (74.12%). Over 

80% of participants from both structured and semi-structured FC reported that they 

spent relatively more time and effort on this course than more traditionally structured 

courses, because the instructional design prompted them to preview learning materials 

for better in-class participation, and made it easier for them to review lessons if they 

wanted. 

Missildine et al., (2013) investigated effects of FC and innovative learning 

activities on academic success and satisfaction of nursing students with 589 students at 

University of Texas, USA by using FC approach in three different semesters: lecture 

only (LO) (fall 2009), lecture plus lecture capture backup (LLC) (spring 2010), and 

lecture capture plus innovation (LCI) (fall 2010) in which there were no classroom 
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lectures. Study compared examination scores of students, and a 16-item-questionnaire 

was applied in each semester. Average examination scores were significantly higher for 

students in LCI group (M = 81.89, SD = 5.02) than students in both LLC group (M = 

80.70, SD = 4.25, p = 0.003) and LO group (M = 79.79, SD = 4.51 p < 0.001). 

Questionnaire was completed by 445 students. FC approach of lecture capture with 

innovative classroom activities improved their learning but not necessarily improved 

student satisfaction. 

Olitsky and Cosgrove (2016) compared flipped classroom to non-flipped 

classroom at university level. Non-flipped classroom, recorded lectures were not 

available, but homework was assigned online with 240 students at University of 

Massachusetts Dartmouth, the United States. Pre-test and post-test with 25 questions 

were administered and compared. Students in both groups improved their performance. 

On average, students in the flipped classroom improved their performance by 6.1% 

more than non-flipped classroom. There was little significant effect by using flipped 

classroom method. However, Olitsky and Cosgrove (2016) suggested to use flipped 

classroom because students are more self-directed, self-discipline, and independent. 

Sung (2015) conducted a research study on a flipped classroom in an EFL 

content course with 12 college student who were enrolled and completed all course 

requirements in an elective course at a university located in Seoul, Korea. Based on 

data collection of a five-Likert questionnaire with one open-ended, results showed that 

students viewed flipped learning positively despite initial difficulties of adjusting 

themselves to it. They also viewed that flipped teaching can be a good momentum for 

change in current ELT despite limitations such as test-oriented teaching practices, 
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learner difference in prior learning experiences and in their English proficiency levels, 

preparation time and efforts needed for teachers, and lack of institutional support.  

Even though there were many research studies on FC and EFL learning, most 

of research studies paid attention on using FC to improve STEM classroom (Science, 

Technology, Engineering, and Mathematics). There is almost no research study 

conducted in Cambodia contexts related to whether or not FC enhances listening 

comprehension. Therefore, to address this gap, the present study’s purposes are to 

investigate effectiveness of using FC in improving English learners’ listening 

comprehension and learners’ opinions on using flipped classroom whether or not it 

improves their listening comprehension. 

 

2.7 Summary 

This chapter presented reviews of literature of FC which were related to the 

present study. It discussed theoretical foundations of listening comprehension in EFL 

contexts, followed by theoretical background of EFL learning, technology-enhanced 

language learning (TELL), Facebook, and flipped classroom. This cheaper was ended 

by Previous Research Studies on FC in EFL Context. In the next chapter, specific plan 

of procedure, an overview of research methodology of the present study, participants, 

design of study, research instruments, data collection, and data analysis will be 

presented respectively. 



 

CHAPTER 3 

RESEARCH METHODOLOGY 

 

This chapter provides the specific plan of procedure and an overview of research 

methodology of the present study. It discusses participants, design of study, research 

instruments, construction and effectiveness of instrument, data collection, and data 

analysis, respectively. 

 

3.1 Design of Study 

The participants were assumed to be homogeneous groups since all students 

were required to take a placement test before they attended in level 4 in the program. 

The experiment was scheduled for four weeks with eight lessons. During learning 

procedure, the participants started with discussion pre-questions and videos post in 

Facebook group, followed by group discussion, class sharing, writing a summary, role 

plays, and finally writing a reflection. Pre-test was administered in the first week while 

post-test was handed in the fourth week. They were encouraged to provide their 

reflections, including: specific ideas about the materials covered in the class or the 

overall reflection on the lessons or videos. The students were also introduced to keep 

all study materials as portfolio for recording their learning process. In addition, a 

Facebook group was also set up for sharing information and uploading some learning 

materials and videos. Reflective journals, quizzes, and tests were assigned during these 

four weeks. Each week, there were three hours of teaching with FC. The learners were 
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asked to write reflections a week on what they had learned or thought about videos. 

After the experiment, the participants were asked to complete the questionnaire and 

interviewed on their opinions on FC.  

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 Figure 3.1: Research Procedure  

 

 

3.2 Participants 

The students who studied English in Intensive English for Academic Purposes 

(IEAP) Program in 2016, Institute of Foreign Language (IFL), PUC, Phnom Penh, 

Cambodia, were selected in the present study. IEAP was a pre-university language 

training program for who intended to pursue their study into academic program at PUC. 

There were five levels in the IEAP program. Level 4 was the final level of the program 

which was equivalent to advanced level (see the Table 3.1). IEAP program required the 

Pre-test 

Using FC 

Post-test 

Questionnaire 

Interview 

Discussion pre-question and 

video posted in Facebook group  

Class sharing and presentation on 

the video 

Quizzes: write a summary from 

the video  

Role play 

Final journal writing 
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students to study 3 hours of intensive English language per day, 5 days per week for a 

12-week term, a total of one hundred and eighty hours per level. Three hours per day 

were split into two lesson periods. In one lesson, the students learned a four-skill course 

(New Interchange Textbook) and in another lesson, they focused on improving their 

skills in specific areas included speaking, grammar, pronunciation/listening, writing, 

reading, and workbook, and academic writing (Academic Writing Textbook). These 

two classes were taught by different teachers for 90 minutes in each day. In the present 

study, one class with approximately 30 students was selected. Their age-range was 

between 17 to 20 years old. They were all native Cambodian speakers and English was 

their foreign language. 
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Table 3.1: Level of Intensive English for Academic Purposes (IEAP), General  

English as a Second Language Program (GESL), and English  

Proficiency’s Levels, PUC 

 

There were several reasons the researcher of the present study select advanced 

students as the research sample. First, level 4, as advanced level, was the final level in 

IEAP program. The students who studied in this program intend to pursue their study 

in academic program (BA), for it was the regulation of university which required all the 

Intensive English for 

Academic Purposes 

(IEAP) 

General English as a 

Second Language Program 

(GESL)  

English Proficiency’s 

Levels 

EFAP (English 

Foundation for 

Academic Purposes) 

Level 1 

Beginner 

Level 2 

Level 3 

Elementary 

Level 1 

Level 4 

Level 5 

Pre-Intermediate 

Level 6 

Level 2 

Level 7 

Intermediate 

Level 8 

Level 3 

Level 9 

Upper-Intermediate 

Level 10 

Level 4 

Level 11 

Advanced 

Level 12 
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students to pass this level. Second, in the academic program at PUC, English was used 

as medium instruction by both national and international lecturers. The lecturers gave 

handouts and explained the lessons in all courses in English, so listening comprehension 

was one of the most important skills to get comprehensible inputs to achieve the 

academic purposes. Third, it was assumed that those students realized how important 

of listening comprehension in order to get success in their learning was. Finally, they 

were more mature comparing to the other lower levels. Based on their maturity, they 

might have been the independent learners and had their own learning styles and passion 

to improve their English proficiency.  

 

3.3 Research Instruments 

For the past few decades, many researchers have used a variety of approaches 

for investigating whether or not FC was able to improve EFL or ESL learners’ listening 

comprehension. Some research on listening comprehension improvement had relied 

mostly on tests of the individual learners and the learners’ self-reports. The self-reports 

could be done through retrospective interviews, written questionnaires, written diaries 

or journals, and think-aloud protocols concurrent with learning tasks. However, in order 

to investigate the listening comprehension improvement by using FC to teach 

Cambodian learners who studied English in IEAP Program, IFL, PUC, FC lesson plans, 

FC lessons, a pre-test, a post-test, written questionnaire, and semi-structure interview 

were employed in the present study.   

3.3.1 Flipped Classroom Lesson Plans 

The FC lesson plans were designed by the researcher who followed steps of 

construction and evaluation of its efficiency. It indicated the objectives of teaching, 
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learning activities, assessment, and interactive pattern of FC instruction. There were 

eight lesson plans designed for experimental study. 

3.3.2 Flipped Classroom Lessons  

The FC was a teaching method which used the Internet technology and face-to-

face teaching to teach the students. The purpose of FC was to improve the EFL learners’ 

listening comprehension by providing online learning materials to the students, and 

they previewed videos outside the class and discussed the problems inside the class. 

Learning through FC, many online videos related to learning contexts, and learning 

tasks, activities, and quizzes were constructed based on the contents in the videos. 

Learning tasks, activities, and quizzes were posted in the Facebook group, and the 

students were able to comment and chat via Facebook. The students learned both inside 

and outside classroom. The main study was for four weeks which focused on eight 

lessons.   

3.3.3 Pre-test and Post-test 

Post-test and Pre-test were used to collect data in order to indicate the 

effectiveness of FC in enhancing Cambodian pre-university students’ English listening 

comprehension. Both post-test and pre-test were about writing summaries from the 

videos. Since the objectives of the present study focused on the improvement of macro 

skills of listening comprehension which required the students to listen and watch the 

video for the main ideas and overall meanings. Writing a summary, the learners had to 

listen extensive in order to understand overall concept the spoken language. Then they 

used their own schema knowledge to write a summary.   
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3.3.4 Questionnaire 

The questionnaire on learners’ opinions on using FC to improve listening 

comprehension was used as one of the main instruments for collecting data. The 

questionnaire consisted of two parts. The first part was related to students’ profile and 

the second part was about the students’ opinions on FC with listening comprehension. 

The format of the second was a five-point Likert scale ranged from 1 to 5 (1= strongly 

disagree, 2= disagree, 3= undecided, 4= agree, 5= strongly agree). There were totally 

20 items in the second. All the items on the questionnaire were translated into 

Cambodian language in order to avoid confusion among Cambodian leaners. There 

were various reasons that written questionnaire was chosen as the research instruments 

of this study. First of all, students were asked to rate on what they had thought related 

to FC whether or not it improved their listening comprehension. Second, for a large 

numbers of students, questionnaire could be used extensively to collect data. Third, 

questionnaire was the easiest way to collect data about students’ opinions on FC and 

listening comprehension. To ensure parallelism with English version of the instrument, 

the translation was verified by a professional translator. The questionnaire was 

examined by the experts for index of item objective congruence (IOC) analysis and 

tried out by the students who were not from the class of the experiment. 

3.3.5 Semi-Structured Interview  

Data from one source was sometimes not adequate to draw good conclusion to 

the findings. A triangulation process should have been applied by using more 

instruments such as interview to collect data. The interviewing consisted of nine guided 

questions which aimed to elicit the interviewees’ more information about the FC 

improves listening comprehension. The interviewing was flexible based on the response 
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of the participants. The interviewer also clarified the questions if necessary, asking 

follow-up questions, and commenting on the participants’ responses. The questions 

were examined by the experts for index of item objective congruence (IOC) analysis. 

 

3.4 Construction and Effectiveness of the Instruments 

The instruments, FC lessons, the FC lesson plans, a pre-test, a post-test, written 

questionnaire, semi-structure interview, were differently constructed.  

3.4.1 Construction Procedures of Flipped Classroom Lesson Plans 

The lesson plans was constructed by the researcher. The procedures of 

designing lesson plans were as follows:  

1. The researcher studied the syllabus currently used in IEAP level 4 at PUC. 

2. The researcher constructed lesson plans based on the course syllabus. 

3. The lesson plans were examined and revised by the experts in the field of   

English language teaching. 

4. The lesson plans were regarded as guidance to the teaching of IEAP level 4 

by using the FC. 

3.4.2 Construction Procedures of Flipped Classroom Lessons 

FC lessons were used to teach the students in the experimental class after pre-

test. Learning tasks, activities, quizzes were uploaded into Facebook group. The 

development of FC lessons was illustrated. The procedures of designing FC lessons, 

the researcher did as follows: 

1. Review paper related to FC and study course syllabus of IEAP level 4 at PUC. 
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2. Study on how to download any available learning materials on YouTube or 

the other websites and embed the links or upload the learning materials on 

social network (Facebook). 

3. Design exercises and quizzes for teaching-learning of listening comprehension. 

4. Use Facebook as medium to upload the learning materials, learning tasks, and 

online discussion. 

3.4.3 Testing of Pre-test and Post-test  

Pre-test and post-test which were about summary writing were constructed by 

the researcher. Both tests were evaluated by a native speaker and an experienced teacher 

for reliability of the test, and it was be used to estimate how much longer the test should 

have been. The development of pre-test and post-test was conducted as followed: 

1. The researcher downloads American English Spoken videos which were 

similar to the context of the textbook. The videos were evaluated by two 

experienced teacher who have been teaching at PUC at least for 5 years. They 

watched the video and summarize on the paper. Both of them stated that the 

videos were suitable for the students’ level.  

2. The researcher set the testing objectives focused on macro skills of listening. 

3. The researcher designed tests with summary writing.  

4. The tests were modified and revised based on suggestions from the experts. 

3.4.4 Scoring Rubric 

A writing scoring rubric, created by the researcher, was designed particularly 

for the present study. In the present study, the scoring rubric was adapted from Person 

Test of English Academic (PTE Academic) and categorized English proficiency level 

from beginner to advanced level. All levels of PTE are recognized globally and are 
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accepted by universities, employers and national education authorities in many 

countries as evidence of a required level of English. PTE’s scoring rubric was used to 

measure formal academic English language proficiency for admission purposes.  

To evaluate listening comprehension, PTE’s listening with scoring rubric 

marked on 7 different categories: content, form, development, structure, and coherence, 

grammar, general linguistic range, vocabulary range, and spelling. Each category 

presents a separated aspect or writing quality (See detail in APPENDIX J). The 

maximum scores are 15 while minimum score is 0 (De Jong & Zheng, 2011).  

3.4.5 Training for Inter-Rater Reliability  

Both post-test and pre-test items were written in English and designed by the 

researcher. In order to ensure the reliability, the rubric was evaluated by two raters who 

had experiences in teaching English in IEAP program, PUC. One of them is an English 

native speaker from USA, and another one is Cambodian English teacher who has been 

teaching English at PUC for over 5 years. Before evaluating, the raters read the scoring 

rubric. Then raters were asked to watch English video and do the pre-test and post-test 

in order to identify whether or not the tests and rating criteria of each category were 

proper and match to the learners’ English proficiency. The rating criteria of each 

category were negotiated between the two raters and the researcher and then some 

unclear points were clarified. Secondly, the inter-rater training started with scoring of 

pre-test and post-test. Here the proposed scoring rubrics were used then the researcher 

compared the results from the two raters to reach an overall agreement on the rating 

criteria. The statistical calculation for the percentage of agreement was the simplest and 

most common method of reporting inter-rater reliability. Holsti’s (1969, cited in 

Somdee, 2012) coefficient of reliability (C.R.) indicated the number of agreements per 
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total number of coding decisions. It provided a formula for calculating the percentage 

agreement as follows: 

𝐂. 𝐑.  =
𝟐𝐦

𝐧𝟏 + 𝐧𝟐
 

 

𝐦  =  the number of coding decisions upon which the two coders 

agree 

𝐧𝟏 =  number of coding decisions made by rater 1 

𝐧𝟐 =  number of coding decisions made by rater 2 

 

When the C.R. value is above 0.75, it indicates excellent agreement between the 

two raters. On the contrary, if the value is less than 0.75, it means low reliability. The 

two raters needed to discuss and reach agreement where any differences occurred. In 

this way, a satisfactory inter-rater agreement was reached. Based on the data analysis, 

C.R. = 0.89. Scoring rubric was satisfied, while some criteria needed to be revised and 

changed due to the two raters’ suggestions. 

3.4.5.1 Testing of the Questionnaire 

The questionnaire was developed by the researcher to examine the 

opinions of participants on learning English listening through FC. It consisted two parts. 

The first part was the participants’ profile. The second part was about the participants’ 

opinions on using FC to improve listen comprehension with a five-point Likert scale 

ranged from “Strongly Disagree” to “Strongly Agree”. The questionnaire was designed 

as the following procedure: 
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1. All the items were examined by three experts for index of item 

objective congruence (IOC) analysis. The value of the IOC 0.5-1.0 

was valid.  

2. According to experts’ IOC evaluation, the research modified the items 

for which the value of IOC was between 0.5-1.0 (0.5 ≤ IOC < 1.0) and 

the items for which the value of IOC less than 0.5 (IOC<0.5) were 

deleted. 

3. The formula for analyzing index of item objective congruence (IOC) 

of questionnaire was.  

 

 

 

4. The reliability coefficient value calculated was 85.71.  

5. After modifying, the questionnaire was tried out with thirty students 

who were not the participants in the present study. 

 

3.4.5.2 Results of the Index of Item Objective Congruence of 

Questionnaire  

The questionnaire consisted two parts. The first part focused on 

participants’ profile, while the second part was about the participants’ opinions on FC 

and listening comprehension with a five-point Likert scale ranged from “Strongly 

Disagree” to “Strongly Agree”. Before implementing the questionnaire in the present 

study, it was examined by three experts for index of item objective congruence.  

The results show that questionnaire could be used to evaluate learners’ 

opinions on using FC with IOC =70.67 and most of the items were related to objectives 

IOC =
∑𝑅 

 𝑁
 𝑥 100 
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of the present study. However, according to the three experts, some items in the 

questionnaire were revised and worded, for example, item number 3, 4, 13, 14, 15, 23, 

24, and 25. Some items needed to be deleted such item number 6, 7, 12, 21, and 22. 

Therefore, there were only 20 items on the questionnaire which was used to collect data 

in present study.   

3.4.5.3 Testing of the Interview Questions  

Semi-structured interviews were used to triangulate the data on the 

opinions of participants and to elicit more information related to FC, language learning, 

and listening comprehension. The guided questions were designed by the researcher. 

The questions were constructed as the following: 

1. All the questions were examined by three experts for index of item 

objective congruence (IOC) analysis. The value of the IOC 0.5-1.0 

was valid. 

2. According to experts’ IOC evaluation, the researcher modified the 

questions for which the value of IOC was between 0.5-1.0 (0.5 ≥ IOC 

< 1.0) and the questions which the value of IOC less than 0.5 

(IOC<0.5) were deleted. 

3. The formula for analyzing index of item objective congruence (IOC) 

of semi-structure interview was.  

 

 

4. The reliability coefficient value calculated was 85.71. 

 

IOC =
∑𝑅 

 𝑁
 𝑥 100 
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5. After revising, the guided questions were tried out with three students 

who were not the participants in the present study to ensure their 

effectiveness. 

6. Three students were interviewed as the try-out phase in order 1) to see 

whether the interview questions could be properly used for the 

present study; 2) to see whether there was anything wrong with the 

question items and there was technical problems which might have 

occurred in the actual data collection process; and 3) to ensure the 

interview would be effective and serve the objectives of the research 

(Tian, 2012). Students’ responses showed that all interview guided 

questions could work proper and effective to serve the research 

purpose. 

 

3.4.5.4 Results of the Index of Item Objective Congruence of Semi-

Structured Interview  

The Semi-structured interview consisted nine questions. Before 

implementing the Semi-structured interview in the present study, it was examined by 

three experts for index of item objective congruence. 

The results showed that the semi-structured interview could be used to 

evaluate learners’ opinions on using FC to improve listening comprehension with IOC 

= 85.71. Most of the items were related to objectives of the present study. However, 

according to the three experts, some items on the semi-structured interview were 

changed, for example, item number 5 and 8. Therefore, there were 9 items on the semi-

structured interview which used to collect data in present study.   
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3.5 Data Collection 

The data collection was conducted with helps of the head of IIFL, PUC, staffs, 

English teachers, and students who had been studying in PUC. There were four weeks 

in order to collect data. The data collection was divided into two stages, namely, 1) data 

from the evaluation of the experts and FC lessons before implementing them in the 

main study. 2) The data from pre-test, post-test, questionnaire and semi-structure 

interview. In the first stage, an evaluation form of FC was sent to the experts to examine 

and evaluate. FC was revised and improved after the experts’ evaluation and 

suggestions. In the second stage, pre-test, post-test, questionnaire, and semi-structured 

interviews were used to collect data in the present study. The pre-test was applied in 

the first week of the term to evaluate participants’ English proficiency level. After 

studying with FC, post-test was handed to all the participants to find out whether or not 

there were any significant differences before and after learning with FC. The format of 

pre-test and post-test was similar which focused on summary writing. Post-test was 

assigned in the fourth week. Pre-test and post-test scores were not included in 

assessment for the students’ final grades. The scores were used only for the purposes 

of the present study.  

The questionnaire and semi-structured interviews were employed to collect data 

of the participants’ opinions on using FC to improve listening comprehension. After 

expressing opinions on the questionnaire, fifteen students were selected from different 

English proficiency levels from the experimental class for interviewing. According to 

O’malley & Chamot (1990), interview was conducted with the group of three or five 

students. In present study, small-group interview, including five interviewees, were 

used. All interviews were recorded and transcribed for data analysis. Cambodian 
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language, the respondents’ native language, was employed for both questionnaire and 

interview for clarity of understanding and convenience. The procedure of collecting 

data from questionnaire as following: 

1. The participants were informed that their response was confidential, and 

there was no right or wrong answers to respond to the questionnaire.  

2. The participants were able to ask questions when they did not understand 

each item. 

3. The participants were told that the answers in the questionnaire had no 

effects on their final grades, and their honest responses were important.  

4. Before the questionnaire was administered, the participants were explained 

on how to respond to items. 

 

3.6 Data Analysis 

Both quantitative and qualitative methods were used to analyze data in the 

present study. The data obtained from the questionnaire, scores of pre-test and post-test 

were applied for quantitative analysis, while data from semi-structure interviews were 

analyzed qualitatively.  

3.6.1 Quantitative Analysis  

The present study utilized Statistical Package for the Social Science (SSPS) 19.0 

to examine the effectiveness of FC in enhancing Cambodian pre-university students’ 

English listening comprehension and to explore the students' opinions on using FC to 

enhance English listening comprehension. Paired-Samples T-Test with significant level 

0.05 was used in order to examine the effectiveness of FC in enhancing English 



58 

listening comprehension. To investigate the students' opinions on using FC to enhance 

English listening comprehension, descriptive statistics was used.  

3.6.2 Qualitative Analysis 

Interview data was analyzed and described in qualitative way. The interviewing 

consisted of nine guided questions which aimed to elicit the interviewees’ more 

information about using FC to improve listening comprehension. For better 

understanding, the interview was conducted in Cambodian, the native language of the 

students and the researcher as well. The participants were asked to reflect on using FC 

and how listening comprehension were improved after studying. The interview was 

flexible based on responses of participants. The interviewer was able to clarified the 

questions if necessary, asking follow-up questions, and commenting on the 

participants’ responses. Small-group interview, including five interviewees, were used 

in present study. All interviews were recorded, transcribed, and categorized by each 

guided questions.  

 

3.7 Summary  

In conclusion, this chapter presented the research methodology used in the 

present study. It discussed who participants were and how they were selected in this 

present study. It was followed by design of study, variables, the research instruments, 

the construction and effectiveness of the instrument, data collection, and data analysis 

respectively. In the next chapter, results of the data analysis and discussions will be 

presented. 



 

CHAPTER 4 

RESULTS AND DISCUSSION 

 

This chapter presents results and discussion of the study in response to two 

research questions proposed in Chapter one. It consists of two sections: results and 

discussion. The first section will present results of data from scores of pre-test and post-

test followed by data from the questionnaire and semi-structured interviews. The 

second section will discuss on research findings. This chapter will organize according 

to two research questions of the study as follows:  

1. How effective is flipped classroom in enhancing Cambodian pre-university 

students’ English listening comprehension? 

2. What are the students' opinions on using flipped classroom to enhance 

English listening comprehension? 

 

4.1 Results 

4.1.1 Results from the Pre-Test and Post-Test 

Pre-test and post-test were used to evaluate learners’ English listening 

proficiency and compare learners’ English listening proficiency before and after 

experiment. Table 4.1 shows the results of learners’ English listening proficiency 

outcomes after they had studied via FC. Based on data analysis in Table 4.1, the average 

score of pre-test were 9.17 (SD = 4.786), whereas the average score of post-test were 

11.07 (SD = 3.648). The findings shows the average score of post-test higher than the 
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average score of pre-test. Learners’ English proficiency was improved after learning 

via FC.  

Table 4.1: Paired Samples Statistics 

 
Mean N Std. Deviation Std. Error Mean 

Pair 1 Pre-Test 9.17 30 4.786 .874 

Post-Test 11.07 30 3.648 .666 

 

In order to investigate whether there was a significant difference between pre-

test scores and post-test scores, both the scores of tests were compared by using a 

paired-samples T-test. The results shows that both pre-test and post-test had significant 

different (P = 0.009, P ≤ 0.05) (See Table 4.4). Therefore, learners’ English listening 

proficiency was improved by learning via FC. This corresponded to the first research 

question of the present study “How effective is the flipped classroom in enhancing 

Cambodian pre-university students’ English listening comprehension?” 

Table 4.2: Paired Samples Test 

 

Paired Differences 

t df 

Sig. (2-

tailed) 

Mea

n 

Std. 

Deviatio

n 

Std. 

Error 

Mean 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

Pai

r 1 

Pre-Test - 

Post-Test 

-

1.900 

3.699 .675 -3.281 -.519 -

2.814 

29 .009 

Note: P ≤ 0.05 
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4.1.2 Results from the Questionnaire  

 The questionnaire was designed by the researcher to investigate learners’ 

opinion on FC. The first part was related to participants’ background, and the second 

part was about learners’ opinions on FC with listening comprehension. Five-point 

Likert scale ranged from 1 to 5 (1= strongly disagree, 2= disagree, 3= undecided, 4= 

agree, 5= strongly agree) was used in the second part. The results of the analysis were 

presented in Table 4.3 below. 

Table 4.3: Results of Students’ Background 

Number of 

students 

Sex 

Age (17-

21)  

Purposes of Study 

Year of 

Study M F 

Bachelor 

Degree 

Communication  

30 16 14 19.67 20 10 2.93 

 

 

 Table 4.3 shows background of learners in the first section of questionnaire. 

There were thirty participants in the present study. There were 16 (53%) male students, 

while female students were 14 (47%). Their ages ranged from 17-21. Most learners 

(67%) who studied English in IEAP program intend to pursue bachelor degree after 

they completed IEAP level 4. The average year of their learning was approximately 3 

years at PUC (See detail in APPENDIX I). 

The second part on questionnaire focused on the participants’ opinions on FC 

whether or not it improved learners’ listening comprehension.  
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Table 4.4: Results of Students’ Opinions on Flipped Classroom 

No. Statement N X SD 

1 

Learning English via FC, I am able to learn 

outside the classroom and solve the 

problems myself. 

30 3.50 0.731 

2 

Learning English via FC, I have 

opportunities to control my own learning.  
30 3.60 0.621 

3 

Learning English via FC, I am more self-

directed. 
30 3.50 0.509 

4 

Learning English via FC, I can study at my 

own pace due to availability and 

accessibility of all necessary online 

resources. 

30 3.53 0.629 

5 

Learning English via FC encourages me to 

work with my classmates due to mutual 

projects and group work.  

30 3.73 0.521 

6 

Learning English FC, I contact with my 

teacher more often even outside the 

classroom.  

30 3.50 0.630 
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No. Statement N X SD 

7 

Learning English via FC helps group 

learning or group discussion both online 

and offline. 

30 3.47 0.571 

8 

Learning English via FC, I receive 

academic information from teacher faster.  
30 3.67 0.547 

9 

Learning English via FC, I can distribute 

knowledge to classmates more quickly and 

effectively. 

30 3.57 0.504 

10 

FC provides plenty online learning 

materials.  
30 3.50 0.731 

11 FC is suitable for student-centered learning. 30 3.60 0.563 

12 

FC is suitable for learning English for pre-

university level. 
30 3.47 0.681 

13 

Learning via FC helps me to infer the 

situation and events by using the real world 

knowledge. 

30 3.50 0.572 

14 

Learning via FC helps me to summarize of 

some events.  
30 3.67 0.479 
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No. Statement N X SD 

15 

Learning via FC helps me to reflect of 

some events. 
30 3.43 0.679 

16 

Learning via FC, I am able to guess the 

meaning of the words from the contexts. 
30 3.40 0.621 

17 

Learning via FC, I am able to understand 

the meanings of the target language. 
30 3.73 0.450 

18 

Frequently watching English video via FC, 

I am able to develop my listening skills. 
30 3.90 0.403 

19 

Visual aids (pictures in the video) via FC 

help me to understand more what the 

spoken text in video is. 

30 3.93 0.365 

20 

I prefer learning English via FC to improve 

my listening comprehension. 
30 3.93 0.254 

Total 30 3.61 0.550 

 

 

Table 4.4 shows that learners had positive views on FC. The highest mean score 

was 3.93, whereas the lowest mean scores was 3.40. The first three highest frequency 

statements were: 1) Visual aids (pictures in the video) via FC help me to understand 

more what the spoken text in video was (X = 3.93, SD = 0.365); 2) I prefer learning 

English via FC to improve my listening comprehension (X=3.93, SD= 0.254); 3) 
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Frequently watching English video via FC, I am able to develop my listening skills (X 

= 3.90, SD = 0.403). However the three lowest frequency statements were: 1) Learning 

via FC, I am able to guess meanings of words from contexts (X = 3.40, SD = 0.621); 2) 

Learning via FC helps me to reflect of some events (X = 3.43, SD = 0.679); 3) FC is 

suitable for learning English for pre-university level (X = 3.47, SD = 0.681). Total 

mean scores of questionnaire was X = 3.61 with SD = 0.550. This value indicated that 

learners had positive pinions on FC. This result corresponded to the second question of 

the present study “What are the students' opinions on using FC to enhance English 

listening comprehension?” 

4.1.3 Results of Semi-structured Interviews 

Fifteen participants with three different English proficiency levels were 

interviewed after doing questionnaire. Three different English proficiency levels were 

high (grade A & B), medium (grade C) and low (D & E). The criteria of English 

proficiency levels were based on their grades in the previous level. Semi-structured 

interviews with three small groups, five participants per group, were employed for 15-

20 minutes. Each learner was asked questions to get in-depth information. For better 

understanding and convenience, interviews were conducted in Cambodian, native 

language of learner. All the interviews were recorded and transcribed for data analysis. 

The results of semi-structured interview also corresponded to the second question of 

the present study “What are the students' opinions on FC to enhance English listening 

comprehension?” Most of students had positive views on FC. The results of the 

interviews were as follow (See detail in APPENDIX F): 

1. All the participants were asked how FC helped them to contact their teacher 

more often. Ten students responded that they contacted their peers more often by using 
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Messenger and comments, or posting in Facebook. For examples, I posted a question 

on Facebook group page and tagged my teacher, so my classmates and my teacher 

easily saw the question and replied me. Three students said it was true that they contact 

their friends more often, but they rarely contacted their teacher through Facebook. For 

example, I never contacted my teacher on Facebook because I was afraid he asked me 

some my questions back. Two Students said they did not contact any friend or teacher 

outside the class, but they asked their friends and my teacher in the class. For example, 

I did not like using Facebook to get involved with learning. Facebook was for 

entertaining. 

 2. When they were asked how learning English via FC helped them to 

summarize and reflect the spoken text in the video. Thirteen students said the videos 

helped them to summarize and reflect what they had watched. For examples, S1: I 

sometimes did not understand the sentences spoken by the speaker, but the pictures and 

real situations helped me to remember some parts in the video, so I could write 

summary or reflection. S2: I watched each video only two times, I did not know what 

the speaker said, so pictures helped me to remember what had happened in the video 

then I used my own words to write a summary and reflection. Two students slightly 

agreed that FC helped them to write a summary or reflection. For examples, S1: I 

slightly agreed that learning via FC helped me write a summary or reflection. 

Sometimes, I understood what the video was about, but I did not know how to write. S2: 

Picture enhanced my understanding, but sentence structures and vocabulary were more 

important in terms of writing. 

3. When they were asked whether or not FC helped them to guess the meanings 

of the words based on the context. Only one study responded FC did not help him to 
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guess the meanings of words. For example, I did not think I guessed some individual 

words by watching video, yet I understood the meanings of the whole sentences based 

on pictures, body languages, and contexts occurred in the videos. Fourteen students 

thought that learning via FC by watching English videos helped me to guess the 

meanings of some words. For examples, S1: Some words I had never faced, but I could 

understand the sentences by guessing some word from context and speakers’ gestures. 

S2: It was true that I understood some words based on the contexts in the video. For 

example, I did not know what “prank call” meant, but after people called other and 

made different voice, I realized what “prank call” referred to.  

4. Regarding to using FC to improve listening comprehension, some of them 

agreed that learning English via FC improve listening comprehension. For example, 

S1: FC helped me improve my listening skill because my teacher had posted video on 

materials so I could review any time I would like. Before learning with FC, I did not 

know how to find listening files which matched to my level. S2: I did. I had more 

learning materials, especially, listening materials. My teacher linked videos from 

YouTube, so I could find the other interesting videos to watch. I could learn 

independently. I was able to search English videos to improve my listening based on 

my preferences.  S3: My teacher was able to assign English test even after class, so we 

were able to watch videos and learn outside the class. On the other hand, several 

students thought that FC did not only improve their listening skills, but also other skills. 

For examples, FC did not only improve my listening skill, but it also improved my 

writing skill because after I watched videos, I had to write summary and reflection.  

 5. Relating to how FC improved their listening comprehension, eleven students 

responded that FC improved their listening comprehension. For example: S1: I listened 
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extensively and I used my own words to write a summary. If I did not understand from 

listening and watching, I would not be able to write a summary or reflection. Four 

students answered that FC did not improve their listening comprehension, but it helped 

them improve their overall language learning. For example, S1: I searched learning 

materials in advance; for example, I was going to study “Future Perfect” tomorrow. I 

searched “Future Perfect” on Google or I chatted to my teacher to ask how I could 

search “Future Perfect” online. S2: I learned how to search learning materials or 

search some videos related to my lessons.  

6. When the students were asked whether or not learning English via FC was 

suitable for pre-university students, thirteen students said FC could be applied in any 

level. For examples, I thought FC could be applied in any level. However teaching-

learning materials should have been based on the students’ levels. For IEAP level, FC 

should have been applied since level 1, so the students were able to improve their 

listening skills. I thought in PUC, the students (95%) could learn with technology since 

most of them had smartphone or tablets and they could access internet at home. Two 

students said that FC should be applied in university level. For example, FC should 

have been applied for university students who were more independent. 

7. When the students were asked whether or not they liked about FC, eight 

students said they liked learning via FC. For examples, S1: I really liked learning 

English through FC because I was able to contact my friends and teacher immediately 

on Facebook. My teacher usually replied my message even though it was at night. 

Whatever I did not understand, I posted on our Facebook page, I got some reply from 

the classmates. I was able to ask my teacher to do the quizzes on Facebook even though 

I was absent. S2: I liked to learn English with FC because I liked using technology. 
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Learning with the Internet, social network (Facebook), and posting all learning 

materials on Facebook were good ideas. The students were able to learn, review, and 

preview. Once my teacher told me, tomorrow we would have listening quiz by watching 

the videos he link on YouTube, I previewed some videos. Therefore in the class, I felt 

more confident to do the quiz. Four students either liked or disliked. For example, S1: 

I thought learning with FC had both positive and negative views. Sometimes it wasted 

time that teacher spend time to connect LCD and his laptop, yet sometimes it did not 

work, and there was a lot of homework both from the textbook and online materials. 

However, it was good that we could contact our teacher anytime we did not understand 

the lessons. S2: Even though I felt more positive to learning English via FC, I had some 

negative opinions, for example, my teacher posted some of students’ names to remind 

those who did not submit him homework.  

8. When they were asked what they did not like about FC. Three students said 

that they did not like learning with FC. For example, S1: I did not usually check 

Facebook since I had the full-time, so updated information sometimes I got lost. S2: I 

did not like using Facebook for learning, but I liked to use it for entertaining my 

personal life. I would like to have private life after class.  

9. When they were asked whether they would like to learn other courses via FC, 

all of them wanted to study with FC in English or other courses. Three students would 

like to study mathematic course with FC. For example, yes, I would. I wanted to study 

in mathematic course with FC. I thought this course was very difficult. Learning in the 

class was not enough, so if I had video lectures of solutions, I was be able to review 

them at home. Hence I more understood. Six students prefer to learn English with FC. 

For example, yes, I would. Actually, studying English with FC, my English proficiency 
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had been improved. So I would like to study English with FC. Five students want to 

study computer course with FC. For example, yes, I would. I would like my teacher use 

FC in computer class since this class was about technology and needs more practice. 

Therefore if there was any video related to the lesson, the students might have been 

able to watch and practice when they have problems. One student would like to take 

marketing course with FC. For example, yes, I would. I would like study marketing 

course with FC. There were many chapters in textbook, so if I could watch video, I did 

not have to read.       

 

4.2 Discussion  

The findings of the present study the above indicated that FC improved listening 

comprehension. According to data from questionnaire, majority of students, and the 

other independent researchers, FC could be considered as a teaching method in order 

to improve language learning even listening comprehension. Discussion in response to 

the research objectives and questions which proposed in Chapter I could be summarized 

as follows: 

1. The effectiveness of FC in enhancing Cambodian pre-university students’ 

English listening skills.  

2. Students' opinions on using FC to enhance English listening comprehension. 

 

4.2.1 The Effectiveness of FC in Enhancing Cambodian Pre-university 

Students’ English Listening Skills. 

In the present study, the results of pre-test and post-test were used to support the 

effectiveness of FC in enhancing Cambodian pre-university students’ English listening 
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skills. The findings of pre-test and post showed that FC was one of factors enhanced 

English listening comprehension in Cambodian context. The results of the present study 

were similar to other independent researchers who studied on FC and language learning 

improvement. Hung (2015) who had investigated possible impacts of FC on English 

language found that average scores of post-test (M = 83.31) was higher than average 

scores of pre-test (M = 72.88). Missildine et al., (2013), who studied on effects of FC 

and innovative learning activities on academic success, found out that students who 

studied with lecture captures plus innovation of FC (M = 81.89) outperformed 

comparing to those who studied only with lectures only (M = 79.79). The results of the 

present study also paralleled to Ahmed (2016) who investigated the effects of FC on 

writing skilling in English as a Foreign Language and Students’ attitude towards 

flipping. He found that experimental group’s average scores (M=20) was higher than 

the control group’s average score (M = 9.47). Ahmed (2016) conducted a research study 

related to FC and EFL learning with 60 university students at Qassim University, 

United Arab Emirates. He found that after learning via FC, overall learning of students 

was improved. Chen Hsieh, Wu, and Marek, (2016) studied on using flipped classroom 

to enhance EFL learning with 48 sophomore English majors, Taiwan. They also found 

that experimental group’s results were better than control group. Based on the results 

of present study and the results from other researchers, FC could be regarded as a good 

teaching method to teach EFL learners to improve overall skills, especially, listening 

comprehension.  

The findings showed average score of post-test was improved after learners 

learn English through FC. There were several reasons might account for this 
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improvement. It might be because learning process was strictly followed constructivism 

paradigm: analysis phase, development phase, and evaluation phase.  

First, the researcher designed tasks based on analysis phase which focused on 

every learner had unique perspective skills for their learning. Students independently 

made choices about how and what they would have learned by using their reflective 

skills (Hannafin et al., 1997; Bednar et al., 1992). In the present study, students used 

their reflective skills to write a summary or reflection on what they had watched or 

learned by using their own words and what they understood.  

Second, during class, the researcher used development phase. He created 

instructional student-centered and student-directed environment. With development 

phase, learning environment emphasized on enhancing communication and access to 

the real-world with multi-perspectives (Jonassen, 1992). In fact, in the present study, 

learning process more focused on learner-centered than teacher-learner. With 

technology, learners were able to search plenty online learning resources, watch English 

videos on YouTube, and practice some quizzes posted on Facebook page. Learners 

learned by doing tasks and activities independently. As a result, they became active 

learners instead of passive. Learners were more responsible for their own learning. 

They were able to learn both outside and inside classroom. This means that the length 

of learning was increased, and they more involved in their learning process. In the 

development phase, the researcher also created interactive and cooperative learning 

through Facebook and face-to-face in class such as posting status, comments, reply, 

chat, group chat, voice message, voice call, video call, pair work, group discussion, and 

role play. Cooperative learning increased interaction between learner-learner and 

teacher-learner (Panitz, 1999). When learners worked cooperatively, they could 
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improve their listening comprehension by sharing their knowledge with others. Both 

inside and outside class, learners were encouraged to provide immediate comments, 

feedbacks, and replying on Facebook. With teacher and other learners’ feedbacks and 

comments, students were more confident and had ideas to complete their tasks. Siragusa 

(2000, cited in Tian, 2012) claimed that learners may have been more motivated to 

succeed in their learning if they were offered regular feedback from their teacher. 

Third, learners’ listening comprehension had improved might be also the 

researcher applied evaluation phase which focused on more process more than product 

of learning (Cole, 1992, Duffy & Jonassen, 1996). Leaners created their possible ways 

to write a summary or a reflection. Learners independently evaluated what they had 

learned and how they made connections to their experiences through learning with FC. 

Ur (1984) said authentic listening tasks and activities played very important roles of 

listening improvement. For example, Listening tasks and activities were mostly related 

to learners’ real world. There was a video which was about how to make a decision on 

choosing a good university. It was related to learners’ lives since after they completed 

IEAP level 4th, they would pursue their learning at university. With this similarity, 

learners spotted on what reasons how the speakers made decision. Through FC, learners 

did not only improve their listening comprehension, but they also learned how to be 

independent and solve problems. Through this process, students could learn new skills 

such as summarizing and clarifying, and at the same time their problem-solving ability 

and listening comprehension were also improved.     

 In summary, FC promoted learners’ English listening comprehension. It also 

could help EFL learners to be more independent and responsible for their learning. It 

increased relationship between students-student and teacher-students. It also motivated 



74 

EFL learners to be more active and involve in their own learning with autonomous 

learning and authentic online listening resources. 

4.2.2 Students' Opinions on Using FC to Enhance English Listening 

Comprehension 

Both quantitative and qualitative methods were used to analyze on students’ 

opinions toward FC in the present study. Quantitative was used to analyze data from 

the questionnaire, while semi-structured interview data was analyzed by qualitative 

method. The results of questionnaire and semi-structured interviews indicated that 

students had positive opinions toward FC. Discussion on Students' opinions on using 

FC to enhance English listening comprehension of the present study would be presented 

as follows.   

Most of students had positive thoughts on FC (M = 3.61, SD = 0.550). The 

results of the present study were similar to Ahmed (2016), Farah (2014), Hung (2015), 

and Sung (2015) who stated that most of students agreed that FC improved language 

learning. Although the learners strongly agreed that FC provided them opportunities 

and abundant materials to learn, and their English listening ability was promoted, they 

felt that learning via FC by watching English videos slightly helped them to understand 

individual words from contexts (M = 3.40, SD = 0.621), yet they understood the whole 

sentences based on pictures and body language of speakers. Learners agreed that 

although learning by watching English videos improved their listening comprehension 

(M= 3.90, SD = 0.403), it did not help them to write a summary or a reflection paper 

(M = 3.43, SD = 0.679) since writing a summary or a reflection, sentences structures 

and fancy words usage were more important. Therefore, even though they understood 
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what the videos were about, they sometimes could not express what they understood in 

their own words in their reflection paper.  

According to the results of questionnaire and semi-structured interview, learners 

strongly agreed that learning via FC which used English videos and Facebook as 

medium helped them to understand meanings of spoken texts. There were some 

possible reasons which learners’ listening comprehension was improved by studying 

via FC.   

First, this might have been due to the fact that watching videos with pictures, 

body languages, and facial expressions clearly revealed meanings of speaking in 

contexts to learners. The learners were able to interpret meanings of some sentences by 

pictures provided. For example, some learners were confusing with a word “Sleepover” 

and “Oversleep”, but with visual aids in the video, they were able to guess meanings of 

“Sleepover”. Furthermore, with FC they independently learned by doing quizzes or 

tests and watching videos on Facebook.  

Second, majority of learners preferred to learn English via FC to improve their 

listening comprehension (X=3.93, SD= 0.254). There were many possible reasons 

which learners preferred to learning English with FC. 1) They were able to learn outside 

classroom and control learning by watching videos and learning materials on Facebook. 

2) They were able to review or rewind learning materials even though they were absent 

from class. 3) They were more confident in terms of learning and solving practical tasks 

by independent learning and searching online learning material. 4) They increased self-

responsibility, self-learning, self-directing, & self-time managing in order to complete 

their tasks which the teacher uploaded on Facebook. 5) Learning with FC, learners were 

able to discuss various important issues in class. For example, learning present perfect 
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passive voice, they were required to search on present perfect passive voice and 

submitted it to teacher as homework before explaining in class. With learning both 

inside and outside class, they understood their lessons and they knew their learning’s 

objectives. Therefore, they strongly preferred to learn English with FC, especially, to 

improve their listening comprehension. 

 Third, learners strongly agreed that frequently watching English video via FC, 

their listening comprehension were improved (X = 3.90, SD = 0.403). In the present 

study, listening comprehension focused on three elements of macro skills, for examples, 

listen to infer situations or events by using real-world knowledge, guessing meanings 

of words from contexts, and using main concepts to summarize and reflect on videos. 

The results showed that learners were able to improve their listening skills. The 

improvement might have been that contexts in video and gestures of speakers helped 

them to more understand meanings of videos. The other possible reasons that many 

activities were designed in FC includes discussion pre-questions and videos post in 

Facebook group, class sharing, role plays, journal writing, videos reflective writing, 

summary of the videos, pre-test, post-test, questionnaire, and interview. In addition, 

they were guided to write a summary or a reflection on video. At the end of each class, 

they described and interpreted what they had accomplished from their listening and 

watching. They were encouraged to provide their reflection, including: specific ideas 

about the materials covered in class or overall reflection on lessons or videos.  

Even though FC helped learners improve listening comprehension, there was an 

interesting finding related to using Facebook for academic purposes. One student said 

he did not want to study English by using Facebook as medium. Facebook should have 

been used only for entertaining. He used Facebook to contact his friends and family and 
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post statuses or pictures. It was his private life. In his point of views, making friends 

with teacher in Facebook meant his let his teacher to invade his private zone.  

With this surprised response, teacher must clearly explain reasons of using 

Facebook in his contexts before implementing it as a teaching tool. On the other hand, 

if students do not understand purposes of using Facebook for learning, they might not 

cooperate with teaching then outside class learning will be less effective. In this present 

study, Facebook provided benefits to learners, yet it does not mean Facebook can be 

applied in all contexts. Hence, this finding is a key element for the researcher and 

teacher to consider before making a decision to integrate Facebook into traditional 

teaching styles. 

In short, based on the present study and other research studies, FC might be 

regarded as an effective and suitable method for promoting students’ English listening 

comprehension. It provided many kinds of authentic materials which were interesting 

and it motivated students to be more independent and active by searching online sources 

or immediate contacting their teacher or classmates when they faced problems.  

 

4.3 Summary  

This chapter presented results of data from pre-test and post-test followed by 

data from questionnaire and semi-structured interviews. The second section discussed 

research findings on the research objectives of the present study. This chapter ended 

with summary. In next chapter, conclusion and recommendations of the study will be 

provided. 

 

 



 

CHAPTER 5 

CONCLUSION AND RECOMMENDATIONS  

 

This chapter discusses the findings of the present study, and then draws a 

conclusion of the study. It consists of four sections which recap what has been stated in 

the research study. Then, conclusion and recommendations for further studies are 

proposed. 

 

5.1 Conclusion 

This study aimed to examine the effectiveness of FC in enhancing Cambodian 

pre-university students’ English listening comprehension and to explore the students' 

opinions on using FC to enhance English listening comprehension. Thirty students who 

studied English in IEAP level 4 at PUC in 2016 in Phnom Penh, the capital city of 

Cambodia, were selected in the present study. Data were collected by using pre-test, 

post-test questionnaire, and semi-structure interviews.  

 

5.2 The Findings 

The findings of the present study provided useful information to listening 

teaching and learning in EFL contexts. The data collection from questionnaire, pre-test, 

and post-test were analyzed quantitatively. On the other hand, semi-structured 

interview was analyzed qualitatively. The findings showed that  



79 

1. FC seemed to help EFL learners to improve English listening comprehension 

with the average score of pre-test (X= 9.17, SD = 4.786) and the average score of post-

test (X= 11.07, SD = 3.648). There was significant between pre-test and post-test (P = 

0.009, P ≤ 0.05).  

2. Based on questionnaire and semi-structured interview, Cambodian learners 

had positive thoughts on using FC to improve English listening comprehension. Most 

of them would like to study other courses via FC such as: mathematic, English study, 

and marketing. However before integrating Facebook into current class, teacher must 

strongly consider whether or not it can be used in his context.  

 

5.3 Limitations of the Study 

Even though the results of the present study revealed that FC could improve 

students’ English listening comprehension, there were some limitations with regarding 

to interpretation of the results. 

First, there were some external effects which could be taken into the study. The 

study could not guarantee that the effects of listening were only from the experiment 

with FC. In class, learners also studied with New Interchange textbook which consisted 

four macro skills: listening, speaking, reading, and writing. The students might have 

improved listening through learning with New Interchange textbook. 

Second, downloading and watching videos from YouTube or Facebook page 

required high download speed Internet. Some students had problems watching video at 

home. Even though majority of students could access the Internet at school, one student 

said in his neighborhood, the Internet speed was slow which sometimes was 

inconvenient to watch videos online. When the Internet upload speed was quite slow, 
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students spent much time to reload videos on Facebook page since some videos’ size 

were about 1 Gigabytes (GB). With the Internet, teachers who intentionally use the 

Internet or Facebook as medium, must conduct a survey and insure that students are 

able to use the internet at home. Speed of the internet can affects to the results of 

implement FC into class.   

Third, in Cambodia context, most of students were be familiar with FC; or they 

lacked self-awareness of using the technology to enhance their language learning. Even 

though these days, using Internet and technology have been increased, learning 

procedure more focuses on lived lecturing in the class which is less involved with 

technology.  

Fourth, students had some problems on how to write a summary. Even though 

teacher explained how to summarize, they felt that there were different scenes and 

contexts in the videos. They did not know how to start the summary and connect to 

each scene to express their ideas in their writing. Therefore, before designing test or 

quizzes, teacher must guide and explain clear instruction from the first class. 

 

5.4 Implications of the Present Study 

The implications of results of the present study are as follows: 

 First, using FC as a tool to teach listening comprehension, lesson plans, 

instructions, activities or tasks, and teaching materials are very important. A teacher 

should decide what kinds of listening materials to present and meet students’ needs.  

Second, people normally use Facebook for entertaining or non-academic 

purposes. They use Facebook as medium to contact their friends or family members. 

For students, Facebook is a private zone which is not a learning tool. Some of them do 
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not want to add their teachers or schools as friends in Facebook. Some of them think 

adding teachers as Facebook friends is inconvenient when they post or share personal 

statuses or pictures. Therefore, before using Facebook for teaching, a teacher must 

clearly explain reasons of using from the beginning of class.    

Third, videos should be authentic related to daily life. In some cases, contexts 

in videos are different from students’ contexts. Teacher should synthesize some topics, 

for example, how to choose a good university to study for the learners who would like 

to pursue their learning at a university.  

Fourth, teacher should link different listening websites and listening exercises 

on Facebook to encourage students to learn actively. Not only listening websites, but 

also learning materials, quizzes, or homework should be uploaded on Facebook so that 

students are able to download and practice for their own purposes.  

Fifth, teacher must explain students on how to write a summary and take note 

important parts of the listening for their summary from the first session so that students 

are more confident in terms of writing or taking note.  

Finally, FC improves relationship, communication, and interaction between 

teacher-student and student-student through comment, chat, voice chat, and video chat 

on Facebook. In Facebook, teacher should regard himself as a students’ friend to make 

them feel free to ask questions or contact when they need helps. Good relationship 

between teacher and student also helps students to have less pressure and more active 

in class.       
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5.5 Recommendations for Further Research 

According to the limitations discussed above, the following suggestions may 

be taken into consideration for future research. 

First, based on the results of the present study, FC improves English listening 

comprehension. The results of the present study can be useful as an English teaching 

technique to improve English listening comprehension for EFL learners. It provides 

concepts of teaching-learning with technology to Cambodian teachers and learners. FC 

can be applied in both pre-university and university level since now the Internet is 

available for whole country. Using social network, Facebook, as medium is more 

convenient for learners because most of young learners are familiar to it. It generally 

helps learners to be more independent, highly responsible for their own learning, yet it 

offers other benefits to school or teachers to save costs and time to inform or share 

learning materials to learners. Moreover, it increases relationship between teacher-

student and student-student.  

Second, FC should be applied in different contexts, for example, for university 

level or in ASEAN regions in order to carry out whether or not it is a suitable method 

for listening comprehension improvement.  

Thirds, in the present study, FC which uses Facebook as medium improves only 

listening comprehension. FC might be useful in terms of teaching speaking skills or 

other skills. For these reasons, using FC to improve speaking or other skills should be 

carried out. 
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APPENDIX A 

Pre-Test and Post-test on FC 

1. Pre-Test 

Name: ................................ 

ID: ...................................... 

Date: .................................. 

 

Listening Test  

Pre-Test 

 

Directions: You will watch two short conversations of American Spoken English. You 

are able to watch twice. After watching, write a summary by using your own words. 

 

Summarize what you understand from the video. 

 

_____________________________________________________________________

_____________________________________________________________________ 

_____________________________________________________________________

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 
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2. Post-Test  

Name: ................................ 

ID: ...................................... 

Date: .................................. 

 

Listening Test  

Post-Test 

 

Directions: You will watch two short conversations of American Spoken English. You 

are able to watch twice. After watching, write a summary by using your own words. 

 

Summarize what you understand from the video. 

 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 



 

APPENDIX B 

 

1. English Version  

This questionnaire is designed to gather information about the participants’ opinions 

toward FC. Please kindly take a few minutes to fill out this questionnaire. Your personal 

information and response to this questionnaire will be kept confidential and only for the 

academic use. The questionnaire is divided into two parts. 

Questionnaire 

Part 1: Student’s Profile 

Directions: Please provide the information about yourself by ticking (√) or writing the 

response where necessary. 

Name:______________________  

Sex: Male   Female 

Age: _______________________ 

Purpose of studying English: ________________________(e.g. Academic purpose 

(BA) or Communication, etc.) 

Years of Studying English:__________________________  

Part 2: Student’s Opinions on the Flipped Classroom with Listening Skills. 

This questionnaire is designed to gather information about your opinions on the Flipped 

Classroom and listening skills. Please read each statement carefully and tick (√) to the 

response which describes your opinions. The number 1 to 5 stand for the following 

responses: 

1= Strongly disagree 

2= Disagree 

3= Undecided  

4= Agree 

5= Strongly agree 
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No. Students’ Opinions 

Self-

Assessment 

1 2 3 4 5 

1 

Learning English via the Flipped Classroom (FC), I am 

able to learn outside the classroom and solve the problems 

myself. 

     

2 

Learning English via FC, I have opportunities to control 

my own learning.  

     

3 
Learning English via FC, I am more self-directed.      

4 

Learning English via FC, I can study at my own pace due 

to availability and accessibility of all necessary online 

resources. 

     

5 

Learning English via FC encourages me to work with my 

classmates due to mutual projects and group work.  

 

     

6 

Learning English via FC, I am able to contact my teacher 

more often even outside the classroom.  

     

7 

Learning English via FC makes an ease of group learning 

or group discussion both online and offline. 

     

8 

Learning English via FC, I receive academic information 

from teacher faster.  

     

9 

Learning English via FC, I can distribute knowledge to 

classmates more quickly and effectively. 

     

10 
FC provides plenty online learning materials.       

11 
FC is suitable for student-centered learning.      

12 
FC is suitable for learning English for pre-university level.      

13 

Learning via FC helps me to infer the situation and events 

by using the real world knowledge. 

     

14 
Learning via FC helps me to summarize some events.       

15 
Learning via FC helps me to reflect some events.      

16 

Learning via FC, I am able to guess the meaning of the 

words from the contexts. 
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No. Students’ Opinions 

Self-

Assessment 

1 2 3 4 5 

17 

Learning via FC, I am able to understand the meanings of 

the target language. 

     

18 

Frequently watching English video via FC, I am able to 

develop my listening skills. 

     

19 

Visual aids (pictures in the video) via FC help me to 

understand more about what the spoken text in video is. 

     

20 

I prefer learning English via FC to improve my listening 

comprehension. 

     

 

Thank for your cooperation!!! 

Good Luck!!! 
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2. Cambodian Version  

កម្រងសនំរួ 
 

ផ្នែកទ១ី: ម្រវតិ្តរិរូនសិសតិ្  

ការផ្ែនំ: សូររំពេញេ័ត្ម៌ានផ្ទា ល់ខ្លនួររស់អ្ែកពោយគសូ (√) ឬ សរពសរចំពលើយពៅកផ្នលងចំបាច។់ 

ពេទ: ម្រុស  ម្ស ី

ព ម្ ោះ: ________________________ 

អាយ:ុ _________________________ 

ពោលរំែងននការសកិាភាសាអ្ង់ពគលស: ________________________ (ឧ. រនតការសិកាថ្នែ ក់ររិញ្ញា រម្ត្ សម្មារទ់ំនក់ទនំងទូពៅ...ល.) 

 

ផ្នែកទ២ី: ទសសន:ររសន់សិតិ្សពៅពលើ Flipped Classroom (FC) នងិ ជនំញននការសាត រ ់ 

កម្រងសំែួរពនោះ ព្វើព ើងកែងុពោលរំែងព ើរបីម្ររលូរត្ពិោរល់ររសន់ិសតិ្សអ្េំីសតី Flipped Classroom (FC) និងជំនញននការសាត រ។់ សូរអានសំនួរនរីួយៗពោយម្រងុ

ម្រយ័ត្ែនិងគូស ( √ ) ព ើរបីព្លើយសំនួរផ្ លពរៀររារ ់អ្ំេី ទសសន: ររសអ់្ែក។ ចំពលើយ មានេ១ី ពៅ ៥  ចូខាងពម្ការ: 

១= រិនយល់ម្សរោ៉ា ងខាល ងំ 

២= រនិយល់ម្សរ 
៣= រិនទាន់សពម្រចចតិ្ត 
៤= យល់ម្សរ 
៥= យល់ម្សរោ៉ា ងខាល ងំ 

ល.រ ទសសន:ររសន់សិសិត្ 
ការវាយត្នរលផ្ទា លខ់្លនួ 

១ ២ ៣ ៤ ៥ 

១ 
ការសិកាភាសាអ្ង់ពគលសតាររយៈ Flipped Classroom (FC) ខ្្ុំអាចពរៀនពៅខាងពម្ៅថ្នែ ក ់និងពោោះ
ម្សាយរញ្ញា ពោយខ្លួនឯងបាន។ 

     

២ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ខ្្ុំមានឱកាសម្គរ់ម្គងពលើ ការសកិាររស់ខ្្ុ។ំ  
     

៣ 

ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ខ្្ុំអាចសិកាតារកម្រតិ្ ររស់ខ្្ុំ ពោយសារខ្្ុអំាចរកឯកសារពនសងៗតារ Online

។  
     

៤ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ខ្្ុំអាចសិកាពោយខ្លួនឯង តាររយៈ្នធានផ្ លមានម្សារ់។      

៥ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ពលើកទកឹចតិ្តឱយខ្្ុំមានការ សហការោែ ជារួយរិត្តររួថ្នែ កក់ែងុការព្វើគំពរាងពនសងៗឬព្វើ
ការងារជាម្ករុ។ 
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ល.រ ទសសន:ររសន់សិសិត្ 
ការវាយត្នរលផ្ទា លខ់្លនួ 

១ ២ ៣ ៤ ៥ 

៦ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ព្វើពអាយមានទនំក់ទនំង កាន់ផ្ត្ម្រពសើររវាងអ្ែកសកិានងិម្គរូពម្ងៀន។ 
     

៧ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC អាចឱយខ្្ុំពរៀនលកខែៈម្ករុឬេិភាកាជាម្កុរទាំងតារ online ឬពៅខាងពម្ៅ ។ 
     

៨ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ខ្្ុំអាចទទលួបានេត័្៌មាននន ការសកិារហ័សេីពោកម្គូ ឬ អ្ែកម្គូ។ 
     

៩ ការសិកាភាសាអ្ង់ពគលសតាររយៈ ខ្្ុំអាចផ្ចករំផ្លកចំពែោះ ឹងពៅ កានរ់ិត្តររួថ្នែ ក់បានពលឿននិងមានម្រសិទធភិាេ។ 
     

១០ FC នតល់ឯកសារសកិាជាពម្ចើនតារម្រេន័ធ online។  
     

១១ FC សរម្សរសម្មារ់ការសកិាតារផ្ររសសិសរជឈរែឌ ល។ 
     

១២ FC សរម្សរសម្មារ់ការសកិាភាសាអ្ង់ពគលសសម្មារស់ិសសពម្ត្ៀរ ចលូរហាវិទាល័យ។ 
     

១៣ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ជួយខ្្ុឱំយសនែិោា នសាា នភាេ និងម្េឹត្តកិារែ៍ពនសងៗពោយពម្រើចំពែោះ ងឹទូពៅ។ 
     

១៤ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ជួយខ្្ុសំពងខរម្េតឹ្តិការែ៍ ពនសងៗផ្ លមានពៅកែងុវីឌអី្ូ។ 
     

១៥ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ជួយខ្្ុំ ្លុោះរញ្ញច ងំេីម្េតឹ្តិ ការែ៍ពនសងៗផ្ លមានពៅកែុងវីឌីអ្។ូ 
     

១៦ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ខ្្ុំអាច សនែោិា នអ្ត្ាន័យនន ពាកយពៅតារររិរថពនសងៗ។      

១៧ ការសិកាភាសាអ្ង់ពគលសតាររយៈ FC ជួយខ្្ុឱំយយលអ់្ត្ាន័យននពាកយ កាន់ផ្ត្ម្រពសើរ។ 
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ល.រ ទសសន:ររសន់សិសិត្ 
ការវាយត្នរលផ្ទា លខ់្លនួ 

១ ២ ៣ ៤ ៥ 

១៨ ការពរើលវីឌអី្ូតាររយៈការសកិាតារ FC ជួយឱយខ្្ុអំ្េិវឌឍជំនញនន ការសាត រ់ររសខ់្្ុ។ំ  
     

១៩ រូរភាេពនសងៗកែងុវីឌីអ្ ូតាររយៈការសិកាតារ FC ជយួឱយខ្្ុយំល់យល់អ្េំីអ្វីផ្ លម្ត្ូវបាននិោយកែុងវីព អ្ូ។ 
     

២០ ខ្្ុំចង់សកិាតាររយៈ FC ព ើរបអី្េិវឌឍជំនញននការសាត រ់ររសខ់្្ុំ។ 
     

 

សូរអ្រគុែចំពពាោះកចិចសហម្រត្រិត្តិការររសអ់្ែក!!! 

សូរសណំាងលអ!!!



 

APPENDIX C 

Semi-Structured Interview 

 

1. English Version  

List of Questions for the Semi-Structured Interview 

1. How does FC help you to contact you teacher? 

2. How does learning English via FC help you to summarize and reflect the spoken 

text in the video? 

3. How does FC help you to guess the meanings of the world based on contexts?  

4. Do you agree that learning English via FC improve listening skills? Why or 

Why not? Please give me some examples.  

5. How does FC improve your listening comprehension? 

6. Do you think that learning English via FC is suitable for pre-university level, 

social conditions, and current economic situation? Why? 

7. What do you like about FC? 

8. What don’t you like about FC? 

9. Would you like to learn via FC in other courses? If yes, what courses? Why?  
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2. Cambodian Version  

កម្រងសនំរួសមាា សន ៍

១. ពត្ើការសិកាតាររយៈ Flipped classroom (FC) រពងកើត្ទំនក ់ទំនងរវាងម្គូនងិសសិស ឬសិសសនិងសិសស នងិ ព្វើការងារជាម្ករុកាន់ផ្ត្ម្រពសើរពោយរពរៀរណា?  

២. ពត្ើអ្ែកយល់ម្សរផ្ រឬពទផ្ លការសកិាតាររយៈ FC ជួយឱយអ្ែកសពងខរនងិ្លុោះរញ្ញច ងំនូវអ្វីផ្ លអ្ែកពរើលពោយរពរៀរណា?  

៣. ពត្ើការសកិាតាររយៈ FC ជួយអ្ែកពអាយយល់េអី្ត្ាន័យពៅតារររិរថពោយរពរៀរណា?  

៤. ពត្ើអ្ែកយល់ម្សរផ្ រឬពទផ្ លការសិកាតាររយៈ FC ព្វើឱយជំនញននការសាត រ់ររស់អ្ែកមានភាេ ម្រពសើរព ើង? ពហត្ុអ្វ?ី សូររញ្ញា ក់ពោយឧទាហរែ៍ផ្ទា ល។់ 

៥. ការសិកាតាររយៈ FC ព្វើពអាយការសាត រ់ររស់អ្ែកម្រពសើរព ើងពោយរពរៀរណា? 

 ៦. ពត្ើអ្ែកយល់ម្សរផ្ រឬពទផ្ លការសិកាតាររយៈ FC សរម្សរសម្មារ់ការសកិាភាសា អ្ង់ពគលសសម្មារស់សិសពម្ត្ៀរ ចូលរហាវិទាល័យ សាា នភាេសងគរនិងសាា នភាេពស ាកចិចនពេល 

រចចរុបនែ? ពហត្អុ្វី? 

៧. ពត្ើអ្ែកចូលចតិ្តចនំុចណាខ្លោះចំពពាោះការពរៀនតាររយៈ FC? 

៨. ពត្ើអ្ែករិនចូលចិត្តចនំុចណាខ្លោះចំពពាោះការពរៀនតាររយៈ FC? 

៩. ពត្ើអ្ែកចង់ពរៀនរុខ្វិជាា ពនសងៗតាររយៈ FC ផ្ រឬពទ? ម្រសនិពរើចង់ ពត្ើពៅកែងុរខុ្វិជាា ណា?



 

APPENDIX D 

Lesson Plan for the Experimental Class 

Video 1: Going to University 

 

I. Proficiency Level: IEAP Level 4th Students 

II. Term: 15th March, 2016 – 17th June, 2016 

III. Online Video: American Spoken English  

IV. Aims: 

At the end of the lesson, the students will be able to  

 Make a request for help with “Could I...? & May I...?”; 

 Improve their listening skills by listening to “Going to University” for main 

ideas and inferring the situations in the video to write summary; 

 Be independent learner by watching online video before class.  

V. Teaching Procedure: 

 

 

 

 

 



 

Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1. Pre-listening 

Promote 

background 

knowledge on 

topic 

Watch the video 

to prepare for 

class  

 Students log-in to learn the lesson Facebook 

group before class. 

 Students read some questions posted on 

Facebook group to review their background 

knowledge. 

What Major will you study after you finish all the 

levels at PUC? Why? 

Do you choose the major you are going to study 

based on your own decision, your parents’ 

decision, or other relatives’ decision? Why? 

If you are forced to study what you do not like, 

what will you do?”  

 Students discuss the answers of the questions 

in group through Facebook group via 

messenger. 

 Students watch the video posed on Facebook 

 Online work 

through 

Facebook 

 S-S 

 S 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 After watching the video, students do a 

multiple choice questions & gap-filling 

exercises such as through Facebook group.   

1. Pre-listening 

Promote 

background 

knowledge on 

topic 

Watch the video 

to prepare for 

class  

 Teacher assigns homework on Facebook page. 

 Students do exercises  

Complete “Should & Would” on Facebook 

linked from www.englishpage.com 

  Students checks the answers themselves 

through www.englishpage.com. 

 Online 

Homework 

 Online Self-

checking   

 S  

2. 
While-

Listening 

Watch the video 

and understand 

content 

 Students watch the video on Facebook again in 

class. 

 Students take note and remember the scenes in 

their notebooks. 

  Students work in pairs to orally exchange 

ideas based on their note.  

 In class 

activities 
 S-S 15 

http://www.englishpage.com/
http://www.englishpage/
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 Teacher helps each pair or explains the difficult 

parts to the whole class. 

 Teacher walks around, checks, and controls the 

whole class activities.     

 

 

 

 

 

2.  

 

 

While-

Listening 

Write a summary 

exercises from the 

video 

Write a summary 

exercises from the 

video 

 Students watch the video again and write a 

summary on a piece of paper about the video in 

the classroom. 

 Teacher walks around and checks what students 

have done. 

 In class 

exercise  
 S 15 

While-

Listening 

Write a reflection 

related to the 

video 

 Students write a reflection on pros and cons of 

the video to their real life experiences in the 

classroom. 

 Teacher walks around and checks the activities.  

 Teacher plays role as a facilitator and a lived 

dictionary when the students need some help. 

 In class 

writing  

 T-S 

 S-S 

15 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 

 

 

3. 

 

 

 

 

 

 

 

Post-

Listening 

 

 

 

 

 

 

 

 

Grammar 

explanation  

 

 

 

 

 

 Teacher explains about how to make a request 

with “Could I...? & May I...?" which is talked 

in the video. 

 Students do exercises in the class 

Complete missing words in gap 

 “Put words in order” with “Could I...? & May 

I...? 

 Teacher walks around and checks what 

students have been doing.  

 Teacher corrects the exercises on the 

whiteboard and orally gives feedback with the 

whole class. 

 Pair work 

 Individual 

work 

 T-S 

 S-S 

 S 

25 

 

 

3. 

 

 

 

Post- 

Listening 

 

 

Speaking 

activities 

 Students play roles as the characters in the 

conversation in the video 

 Students play roles as the characters in the 

conversation in the video in the classroom 

contexts. 

 Group work  S-S 20 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 

 

3. 

 

 

Post-

Listening 

 

 

Speaking 

activities 

 Teacher plays role as a facilitator and a lived 

dictionary when needed. 

 Teacher orally corrects and gives feedback on 

speaking activities. 
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Lesson Plan for the Experimental Class 

Video 2: Choosing a University 

I. Proficiency Level: IEAP Level 4th Students 

II. Term: 15th March, 2016 – 17th June, 2016 

III. Online Video: American Spoken English  

IV. Aims: 

At the end of the lesson, the students will be able to  

 Improve their listening skills by listening to “Choosing a University” for main ideas and inferring the situation of the video to 

write summary; 

 Ask and give suggestions with “You should or I would...” for making decision;  

 Use “You should and I would” in the right contexts.   

V. Teaching Procedure: 

Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1. 

 

Pre-

Listening 
Promote 

background 

 Students log-in to learn the lesson Facebook 

group before class. 

 Group work 

through 

Facebook 

 S-S 

 S 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 

 

 

 

1.  

 

 

 

 

Pre-

Listening 

knowledge on 

topic 

Watch the video 

to prepare for 

class 

 Students read some questions posted on 

Facebook group to review their background 

knowledge. 

“How do you choose a university?  

Why do you choose PUC to study English? 

 Students discuss the answers of the 

questions in group through Facebook group 

via messenger. 

 Students watch the video posed on 

Facebook 

After watching the video, students do a 

multiple choice questions & gap-filling 

exercises such as through Facebook group. 

 

1.  
Pre-

Listening 

Promote 

background 

knowledge on 

topic 

 Teacher assigns homework on Facebook 

page. 

 Students do exercises  

 Homework  

 Online Self-

checking   

 S  
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

Watch the video 

to prepare for 

class 

Complete “Should & Would” on Facebook 

linked from www.englishpage.com 

  Students checks the answers themselves 

through www.englishpage.com. 

2. 
While-

Listening 

Watch the video 

and understand 

content 

 Students watch the video on Facebook 

again in class. 

 Students take note and remember the scenes 

in their notebooks. 

  Students work in pairs to orally exchange 

ideas based on their note.  

 Teacher helps each pair or explains the 

difficult parts to the whole class. 

 Teacher walks around, checks, and controls 

the whole class activities.    

 Pair work  
 S-S 

 T-S 

15 

2. 
While-

Listening 

Write a 

summary 

exercises from 

the video 

 Students watch the video again and write a 

summary on a piece of paper about the video 

in the classroom. 

 In class 

exercise 
 S 15 

http://www.englishpage.com/
http://www.englishpage/
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 Teacher walks around and checks what 

students have done. 

2. 
While-

Listening 

Write a 

reflection related 

to the video 

 Students write a reflection on pros and cons 

of the video to their real life experiences in 

the classroom. 

 Teacher walks around and checks the 

activities.  

 Teacher plays role as a facilitator and a lived 

dictionary when the students need some 

help. 

 In class writing   S 15 

3. 
Post-

Listening 

Grammar 

explanation  

 Teacher explains about modal verbs “Should 

& Would?" which is talked in the video 

 Students do exercises with “how to make 

request” in the class. 

 Complete the sentences with “Should 

&Would” 

 Pair work 

 Individual 

work 

 T-S 

 S-S 

 S 

25 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

Put the word in order by using “Should and 

Would” 

3. 
Post-

Listening 

Grammar 

explanation  

 Teacher walks around and checks what 

students have been doing.  

 Teacher corrects the exercises on the 

whiteboard and orally gives feedback with 

the whole class. 

 Pair work 

 Individual 

work 

 T-S 

 S-S 

 S 

25 

3. 
Post-

Listening 

Speaking 

activities 

 Students play roles as the characters in the 

conversation in the video 

 Students play roles as the characters in the 

conversation in the video in the classroom 

contexts. 

 Teacher plays role as a facilitator and a lived 

dictionary when needed. 

 Teacher orally corrects and gives feedback 

on speaking activities.  

 Group work  S-S 20 
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Lesson Plan for the Experimental Class 

Video 3: Service at Café 

I. Proficiency Level: IEAP Level 4th Students 

II. Term: 15th March, 2016 – 17th June, 2016 

III. Online Video: American Spoken English  

IV. Aims: 

At the end of the lesson, the students will be able to  

 Talk professionally on the phone; 

 Politely order drinks or foods in the restaurant “Could I have...?”    

 Improve their listening skills by listening to “Service at Café” for main ideas and inferring the situation of the video to write 

summary; 

V. Teaching Procedure: 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1. 
Pre-

Listening 

Promote 

background 

knowledge on 

topic 

Watch the video 

to prepare for 

class 

 Students log-in to learn the lesson Facebook 

group before class. 

 Students read some questions posted on 

Facebook group to review their background 

knowledge. 

“How to answer the phone when someone 

calls that you do not know who is he/she? And 

how to answer the phone if you are a customer 

service at the café? 

Have you ever gotten frank phone from others 

you know and can you figure out who is the 

caller?” 

 Students discuss the answers of the questions 

in group through Facebook group via 

messenger. 

 Students watch the video posed on Facebook 

 Group work 

through 

Facebook 

 S-S 

 S 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 After watching the video, students do a 

multiple choice questions & gap-filling 

exercises such as through Facebook group.  

1. 
Pre- 

Listening  

Promote 

background 

knowledge on 

topic 

Watch the video 

to prepare for 

class 

 Teacher assigns homework on Facebook 

page. 

 Students do exercises  

Complete the sentence by using Modal Verbs 

on Facebook linked from 

www.englishpage.com 

 Students checks the answers themselves 

through www.englishpage.com. 

 Online 

Homework 

 Online Self-

checking   

 S  

2. 
While-

watching 

Write a summary 

exercises from 

the video 

 Students watch the video again and write a 

summary on a piece of paper about the video 

in the classroom. 

 Teacher walks around and checks what 

students have done. 

 In class 

exercise  

 Individual 

work 
15 

http://www.englishpage.com/
http://www.englishpage/
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

2. 
While-

Watching 

Write a reflection 

related to the 

video 

 Students write a reflection on pros and cons 

of the video to their real life experiences in 

the classroom. 

 In class 

writing  

 T-S 

 S-S 

15 

2. 
While-

Watching 

Write a reflection 

related to the 

video 

 Teacher walks around and checks the 

activities.  

 Teacher plays role as a facilitator and a lived 

dictionary when the students need some help 

 In class 

writing  

 T-S 

 S-S 

15 

3. 
Post-

Listening 

Grammar 

explanation  

 Teacher explains about modal verbs how to 

order food?" which is talked in the video 

 Students do exercises in the class 

Complete the conversation with words given 

in the box 

 Teacher walks around and checks what 

students have been doing.  

 Teacher corrects the exercises on the 

whiteboard and orally gives feedback with 

the whole class. 

 Pair work 

 Individual 

work 

 S-S 

 S 

25 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 

 

 

3. 

 

 

 

 

Post-

Listening 

 

 

 

Speaking 

activities 

 

 Students play roles as the characters in the 

conversation in the video 

 Students play roles as the characters in the 

conversation in the video in the classroom 

contexts. 

 Teacher plays role as a facilitator and a lived 

dictionary when needed. 

 Teacher orally corrects and gives feedback 

on speaking activities. 

 Group work  S-S 20 
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Lesson Plan for the Experimental Class 

Video 4: Complaining and Apologizing 

I. Proficiency Level: IEAP Level 4th Students 

II. Term: 15th March, 2016 – 17th June, 2016 

III. Online Video: American Spoken English  

IV. Aims: 

At the end of the lesson, the students will be able to  

 Write a complaint letter and apologize letter; 

 Use future simple “Will” and Plan for the future “Be going to” accurately; 

 Improve their listening skills by listening to “Complaining and Apologizing” for main ideas and inferring the situation of the 

video to write summary; 

V. Teaching Procedure: 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1.  
Pre-

listening 

Promote 

background 

knowledge on topic 

Watch the video to 

prepare for class 

 Students log-in to learn the lesson Facebook 

group before class. 

 Students read some questions posted on 

Facebook group to review their background 

knowledge. 

“Have you complained about something or 

someone, for example, your friends, your 

teacher, or your adviser? Why? 

What will you do, after you complain 

someone then you realize that what you have 

complained was not suitable or impolite?” 

 Students discuss the answers of the 

questions in group through Facebook group 

via messenger. 

 Students watch the video posed on 

Facebook 

After watching the video, students do a  

 Online work 

through 

Facebook 

 Group 

work 

 S-S 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1.  
Pre-

listening 

Promote 

background 

knowledge on topic 

Watch the video to 

prepare for class 

multiple choice questions & gap-filling 

exercises such as through Facebook group. 

 Online work 

through 

Facebook 

 Group 

work 

 S-S 

 

1.  
Pre-

listening 

Promote 

background 

knowledge on topic 

Watch the video to 

prepare for class 

 Teacher assigns homework on Facebook 

page. 

 Students do exercises  

Complete “Will or Be going to” on 

Facebook linked from 

www.englishpage.com 

  Students checks the answers themselves 

through www.englishpage.com. 

 Online 

Homework 

 Online Self-

checking   

 S  

 

 

2. 

 

 

 

 

 Students watch the video on Facebook 

again in class. 

 Report orally 

in the class in 

pair 

 Pair work  

 S-S 

15 

http://www.englishpage.com/
http://www.englishpage/
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

While-

Listening 

Watch the video 

and understand 

content 

 Students take note and remember the scenes 

in their notebooks. 

  Students work in pairs to orally exchange 

ideas based on their note.  

 T-S 

2. 
While-

Listening 

Watch the video 

and understand 

content 

 Teacher helps each pair or explains the 

difficult parts to the whole class. 

 Teacher walks around, checks, and controls 

the whole class activities. 

 Report orally 

in the class in 

pair 

 Pair work  

 S-S 

 T-S 

15 

2. 
While-

Listening 

Write a summary 

exercises from the 

video 

 Students watch the video again and write a 

summary on a piece of paper about the 

video in the classroom. 

 Teacher walks around and checks what 

students have done. 

 In class 

exercise  

 Individual 

work 
15 

Write a reflection 

related to the video 

 Students write a reflection on pros and cons 

of the video to their real life experiences in 

the classroom. 

 In class 

writing  

 T-S 

 S-S 

15 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 Teacher walks around and checks the 

activities.  

 Teacher plays role as a facilitator and a 

lived dictionary when the students need 

some help. 

3. 
Post-

Listening 

Grammar 

explanation  

 Teacher explains about Will Vs. Be going 

to" which is talked in the video 

 Students do exercises with “how to make 

request” 

 Students do exercises in the class 

Complete the sentences by using will or be 

going to 

 Teacher walks around and checks what 

students have been doing.  

 Teacher corrects the exercises on the 

whiteboard and orally gives feedback with 

the whole class. 

 Pair work 

 Individual 

work 

 S-S 

 S 

25 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

3. 
Post-

Listening 
Speaking activities 

 Students play roles as the characters in the 

conversation in the video 

 Students play roles as the characters in the 

conversation in the video in the classroom  

 Group work  S-S 20 

3. 
Post-

Listening 
Speaking activities 

contexts. 

 Teacher plays role as a facilitator and a 

lived dictionary when needed. 

 Teacher orally corrects and gives feedback 

on speaking activities. 

 Group work  S-S 20 
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Lesson Plan for the Experimental Class 

Video 5: Trip in Other Countries 

I. Proficiency Level: IEAP Level 4th Students 

II. Term: 15th March, 2016 – 17th June, 2016 

III. Online Video: American Spoken English  

IV. Aims: 

At the end of the lesson, the students will be able to  

 Prepare staff  and some document in order to have a trip in other countries; 

 Arrange the schedule of the trip in other country 

 Use Present Perfect to talk about trip experience 

 Improve their listening skills by listening to “Trip in Other Countries” for main ideas and inferring the situation of the video in 

order to write summary and complete the exercises; 

V. Teaching Procedure: 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1.  
Pre-

Listening 

Promote background 

knowledge on topic 

Watch the video to 

prepare for class 

 Students log-in to learn the lesson Facebook 

group before class. 

 Students read some questions posted on 

Facebook group to review their background 

knowledge. 

“Have you ever been to other countries? 

Where? When? With whom? 

What is needed before travelling? 

What will you do if you get lose in those 

countries or you lose your passport? 

 Students discuss the answers of the 

questions in group through Facebook group 

via messenger. 

 Students watch the video posed on 

Facebook 

 Online work 

through 

Facebook 

 Group 

work 

 S-S 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

After watching the video, students do a 

multiple choice questions & gap-filling 

exercises such as through Facebook group. 

1.  
Pre-

Listening 

Promote background 

knowledge on topic 

Watch the video to 

prepare for class 

 Teacher assigns homework on Facebook 

page. 

 Students do exercises  

Complete the sentences by using “Present 

Perfect” linked from  www.englishpage.com 

  Students checks the answers themselves 

through www.englishpage.com. 

 Online 

Homework 

 Online Self-

checking   

 S  

2. 
While-

Listening 

Watch the video and 

understand content 

 Students watch the video on Facebook 

again in class. 

 Students take note and remember the scenes 

in their notebooks. 

  Students work in pairs to orally exchange 

ideas based on their note.  

 Report orally 

in the class in 

pair 

 Pair work  

 S-S 

 T-S 

15 

http://www.englishpage.com/
http://www.englishpage/
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 Teacher helps each pair or explains the  

2. 
While-

Listening 

Watch the video and 

understand content 

difficult parts to the whole class. 

 Teacher walks around, checks, and controls 

the whole class activities. 

 Report orally 

in the class in 

pair 

 Pair work  

 S-S 

 T-S 

15 

2. 
While-

Listening 

Write a summary 

exercises from the 

video 

 Students watch the video again and write a 

summary on a piece of paper about the 

video in the classroom. 

 Teacher walks around and checks what 

students have done. 

 In class 

exercise  

 Individua

l work 
15 

2. 
While-

Listening 

Write a reflection 

related to the video 

 Students write a reflection on pros and cons 

of the video to their real life experiences in 

the classroom. 

 Teacher walks around and checks the 

activities.  

 In class 

writing  

 T-S 

 S-S 

15 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 Teacher plays role as a facilitator and a 

lived dictionary when the students need 

some help. 

3. 
Post-

Listening 
Grammar explanation  

 Teacher explains “Present Perfect”  

 Students do exercises in the class 

Complete the sentences by using “Present 

Perfect” 

 Teacher walks around and checks what 

students have been doing.  

 Teacher corrects the exercises on the 

whiteboard and orally gives feedback with 

the whole class. 

 Pair work 

 Individual 

work 

 S-S 

 S 

25 

3. 
Post-

Listening 
Speaking activities 

 Students play roles as the characters in the 

conversation in the video 

 Students play roles as the characters in the 

conversation in the video in the classroom 

contexts. 

 Group work  S-S 20 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 Teacher plays role as a facilitator and a 

lived dictionary when needed. 

3. 
Post-

Listening 
 

 Teacher orally corrects and gives feedback 

on speaking activities. 
 Group work  S-S 20 
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Lesson Plan for the Experimental Class 

Video 6: Shopping 

I. Proficiency Level: IEAP Level 4th Students 

II. Term: 15th March, 2016 – 17th June, 2016 

III. Online Video: American Spoken English  

IV. Aims: 

At the end of the lesson, the students will be able to  

 Use proper language for shopping “Ask price and return what you have bought”  

 Use Present Continue accurately   

 Improve their listening skills by listening to “Shopping” for main ideas and inferring the situation of the video in order to write 

summary and complete the exercises; 

V. Teaching Procedure: 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1.  
Pre-

listening 

Promote 

background 

knowledge on topic 

Watch the video to 

prepare for class 

 Students log-in to learn the lesson Facebook 

group before class. 

 Students read some questions posted on 

Facebook group to review their background 

knowledge. 

“Where do you usually go shipping? How 

often do you go shopping?  

Have you ever returned the clothes you 

bought? Why? And how did you talk to the 

owner? 

 Students discuss the answers of the 

questions in group through Facebook group 

via messenger. 

 Students watch the video posed on 

Facebook 

 After watching the video, students do a 

multiple choice questions & gap-filling 

exercises such as through Facebook group. 

 Online work 

through 

Facebook 

 Group 

work 

 S-S 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1.  
Pre-

listening 

Promote 

background 

knowledge on topic 

Watch the video to 

prepare for class 

 Teacher assigns homework on Facebook 

page. 

 Students do exercises  

Complete the sentences by using “Present 

Continue” on Facebook linked from 

www.englishpage.com 

  Students checks the answers themselves 

through www.englishpage.com. 

 Online 

Homework 

 Online Self-

checking   

 S  

2. 
While-

Listening 

Watch the video 

and understand 

content 

 Students watch the video on Facebook 

again in class. 

 Students take note and remember the scenes 

in their notebooks. 

  Students work in pairs to orally exchange 

ideas based on their note.  

 Report orally 

in the class 

in pair 

 Pair work  

 S-S 

 T-S 

15 

2. 
While-

Listening 

Watch the video 

and understand 

content 

 Teacher helps each pair or explains the 

difficult parts to the whole class. 

 Report orally 

in the class 

in pair 

 Pair work  

 S-S 

15 

http://www.englishpage.com/
http://www.englishpage/
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 Teacher walks around, checks, and controls 

the whole class activities.      

 T-S 

2. 
While-

Listening 

Watch the video 

and understand 

content 

 Students watch the video again and write a 

summary on a piece of paper about the video 

in the classroom. 

 Teacher walks around and checks what 

students have done. 

 In class 

exercise  

 Individual 

work 
15 

2. 
While-

Listening 

Write a reflection 

related to the video 

 Students write a reflection on pros and cons 

of the video to their real life experiences in 

the classroom. 

 Teacher walks around and checks the 

activities.  

 Teacher plays role as a facilitator and a lived 

dictionary when the students need some 

help. 

 In class 

writing  

 T-S 

 S-S 

15 

3. 
Post-

Listening 

Grammar 

explanation  

 Teacher explains about “Present Continuous 

Tense”   
 Pair work 

 S-S 

 S 

25 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 Students do exercises in the class 

Complete the sentences by using “Present 

Continue” 

 Teacher walks around and checks what 

students have been doing.  

 Teacher corrects the exercises on the 

whiteboard and orally gives feedback with 

the whole class. 

 Individual 

work 

3. 
Post-

Listening 
Speaking activities 

 Students play roles as the characters in the 

conversation in the video 

 Students play roles as the characters in the 

conversation in the video in the classroom 

contexts. 

 Teacher plays role as a facilitator and a lived  

 Group work  S-S 20 

3. 
Post-

Listening 
Speaking activities dictionary when needed.  Group work  S-S 20 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 Teacher orally corrects and gives feedback 

on speaking activities.  
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Lesson Plan for the Experimental Class 

Video 7: To Be Parents 

I. Proficiency Level: IEAP Level 4th Students 

II. Term: 15th March, 2016 – 17th June, 2016 

III. Online Video: American Spoken English  

IV. Aims: 

At the end of the lesson, the students will be able to  

 Make appointment with doctor  

 Use the proper language in medical contexts 

 Open a small business and  use the language for advertising 

 Use modal verbs “Should, Must, and Have to”  

 Improve their listening skills by listening to “To Be Parents” for main ideas and inferring the situation of the video in order to 

write summary and complete the exercises; 

V. Teaching Procedure: 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1.  
Pre-

listening 

Promote 

background 

knowledge on topic 

Watch the video to 

prepare for class 

 Students log-in to learn the lesson Facebook 

group before class. 

 Students read some questions posted on 

Facebook group to review their background 

knowledge. 

Can you imagine how would you feel if you 

became a parent? 

How many sons and daughters do you want 

to have after you get married? Why? 

 Students discuss the answers of the 

questions in group through Facebook group 

via messenger. 

 Students watch the video posed on 

Facebook 

 After watching the video, students do a 

multiple choice questions & gap-filling 

exercises such as through Facebook group. 

 Online work 

through 

Facebook 

 Group 

work 

 S-S 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1.  
Pre-

listening 

Promote 

background 

knowledge on topic 

Watch the video to 

prepare for class 

 Teacher assigns homework on Facebook 

page. 

 Students do exercises  

Complete “Should, Must, or Have to” on 

Facebook linked from 

www.englishpage.com 

  Students checks the answers themselves 

through www.englishpage.com. 

 Online 

Homework 

 Online Self-

checking   

 S  

2. 
While-

Listening 

Watch the video 

and understand 

content 

 Students watch the video on Facebook 

again in class. 

 Students take note and remember the scenes 

in their notebooks. 

  Students work in pairs to orally exchange 

ideas based on their note.  

 Teacher helps each pair or explains the 

difficult parts to the whole class. 

 Report orally 

in the class in 

pair 

 Pair work  

 S-S 

 T-S 

15 

http://www.englishpage.com/
http://www.englishpage/
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

2. 
While-

Listening 

Watch the video 

and understand 

content 

 Teacher walks around, checks, and controls 

the whole class activities.     

 Report orally 

in the class in 

pair 

 Pair work  

 S-S 

 T-S 

15 

2. 
While-

Listening 

Write a summary 

exercises from the 

video 

 Students watch the video again and write a 

summary on a piece of paper about the 

video in the classroom. 

 Teacher walks around and checks what 

students have done. 

 In class 

exercise  

 Individual 

work 
15 

2. 
While-

Listening 

Write a reflection 

related to the video 

 Students write a reflection on pros and cons 

of the video to their real life experiences in 

the classroom. 

 Teacher walks around and checks the 

activities.  

 Teacher plays role as a facilitator and a 

lived dictionary when the students need 

some help. 

 In class 

writing  

 T-S 

 S-S 

15 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

3. 
Post-

Listening 

Grammar 

explanation  

 Teacher explains about “Should, Must, and 

Have to”  

 Students do exercises with “Should, Must, 

and Have to” 

 Students do exercises in the class 

Complete missing words “Should, Must, or 

Have to”  

 Teacher walks around and checks what 

students have been doing.  

 Teacher corrects the exercises on the 

whiteboard and orally gives feedback with 

the whole class. 

 Pair work 

 Individual 

work 

 S-S 

 S 

25 

3.  
Post-

Listening 
Speaking activities 

 Students play roles as the characters in the 

conversation in the video 

 Students play roles as the characters in the 

conversation in the video in the classroom  

 Group work  S-S 20 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

3.  
Post-

Listening 
Speaking activities 

contexts. 

 Teacher plays role as a facilitator and a 

lived dictionary when needed. 

 Teacher orally corrects and gives feedback 

on speaking activities. 

 Group work  S-S 20 
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Lesson Plan for the Experimental Class 

Video 8: Sport Activities 

I. Proficiency Level: IEAP Level 4th Students 

II. Term: 15th March, 2016 – 17th June, 2016 

III. Online Video: American Spoken English  

IV. Aims: 

At the end of the lesson, the students will be able to  

 Use the languages relate to sports; 

 Take about habits; 

 Accurately use present simple talk about habits; 

 Improve their listening skills by listening to “Sport Activities” for main ideas and inferring the situation of the video in order to 

write summary and complete the exercises; 

V. Teaching Procedure: 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

1.  
Pre-

listening 

Promote 

background 

knowledge on topic 

Watch the video to 

prepare for class 

 Students log-in to learn the lesson Facebook 

group before class. 

 Students read some questions posted on 

Facebook group to review their background 

knowledge. 

“What kinds of sports do you like? 

Where do you usually play the sports” 

How often do you play them? 

Whom you play with?” 

 Students discuss the answers of the 

questions in group through Facebook group 

via messenger. 

 Students watch the video posed on 

Facebook 

 Online work 

through 

Facebook 

 Group 

work 

 S-S 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

 After watching the video, students do a 

multiple choice questions & gap-filling 

exercises such as through Facebook group.   

1.  
Pre-

listening 

Promote 

background 

knowledge on topic 

Watch the video to 

prepare for class 

 Teacher assigns homework on Facebook 

page. 

 Students do exercises  

Complete the sentences by using “Present 

Simple” on Facebook linked from 

www.englishpage.com 

  Students checks the answers themselves 

through www.englishpage.com. 

 Online 

Homework 

 Online Self-

checking   

 S  

2. 
While-

Listening 

Watch the video 

and understand 

content 

 Students watch the video on Facebook 

again in class. 

 Students take note and remember the scenes 

in their notebooks. 

  Students work in pairs to orally exchange 

ideas based on their note.  

 Report orally 

in the class in 

pair 

 Pair work  

 S-S 

 T-S 

15 

http://www.englishpage.com/
http://www.englishpage/
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

2. 
While-

Listening 

Watch the video 

and understand 

content 

 Teacher helps each pair or explains the 

difficult parts to the whole class. 

 Teacher walks around, checks, and controls 

the whole class activities.    

 Report orally 

in the class in 

pair 

 Pair work  

 S-S 

 T-S 

15 

2. 
While-

Listening 

Write a summary 

exercises from the 

video 

 Students watch the video again and write a 

summary on a piece of paper about the 

video in the classroom. 

 Teacher walks around and checks what 

students have done. 

 In class 

exercise  

 Individual 

work 
15 

2. 
While-

Listening 

Write a reflection 

related to the video 

 Students write a reflection on pros and cons 

of the video to their real life experiences in 

the classroom. 

 Teacher walks around and checks the 

activities.  

 Teacher plays role as a facilitator and a 

lived dictionary when the students need 

some help. 

 In class 

writing  

 T-S 

 S-S 

15 



153 

Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

3.  
Post-

Listening 

Grammar 

explanation  

 Teacher explains about “Present  Simple”  

 Students do exercises in the class 

Complete the sentences by using “Present 

Simple” 

 Teacher walks around and checks what 

students have been doing.  

 Teacher corrects the exercises on the 

whiteboard and orally gives feedback with 

the whole class. 

 Pair work 

 Individual 

work 

 S-S 

 S 

25 

3.  
Post-

Listening 
Speaking activities 

 Students play roles as the characters in the 

conversation in the video 

 Students play roles as the characters in the 

conversation in the video in the classroom 

contexts. 

 Teacher plays role as a facilitator and a 

lived dictionary when needed. 

 Group work  S-S 20 
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Periods 
Teaching 

Phases 
Tasks Learning and Teaching Activities Assessment 

Interactive 

Pattern 

Time 

(mins) 

3.  
Post-

Listening 
 

 Teacher orally corrects and gives feedback 

on speaking activities. 
 Group work  S-S 20 

 



 

APPENDIX E 

Questionnaire Analysis 

No. 
Statement 

N 
 

 
SD 

1 

Learning English via the Flipped Classroom (FC), 

I am able to learn outside the classroom and solve 

the problems myself. 

30 3.50 0.731 

2 

Learning English via FC, I have opportunities to 

control my own learning. 
30 3.60 0.621 

3 
Learning English via FC, I am more self-directed. 

30 3.50 0.509 

4 

Learning English via FC, I can study at my own 

pace due to availability and accessibility of all 

necessary online resources. 

30 3.53 0.629 

5 

Learning English via FC encourages me to work 

with my classmates due to mutual projects and 

group work.  

30 3.73 0.521 

6 

Learning English FC, I contact with my teacher 

more often even outside the classroom. 
30 3.50 0.630 
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No. 
Statement 

N 
 

 
SD 

7 

Learning English via FC helps group learning or 

group discussion both online and offline. 
30 3.47 0.571 

8 

Learning English via FC, I receive academic 

information from teacher faster. 
30 3.67 0.547 

9 

Learning English via FC, I can distribute 

knowledge to classmates more quickly and 

effectively. 

30 3.57 0.504 

10 
FC provides plenty online learning materials. 

30 3.50 0.731 

11 
FC is suitable for student-centered learning. 

30 3.60 0.563 

12 

FC is suitable for learning English for pre-

university level. 
30 3.47 0.681 

13 

Learning via FC helps me to infer the situation and 

events by using the real world knowledge. 
30 3.50 0.572 

14 

Learning via FC helps me to summarize of some 

events.  
30 3.67 0.479 

15 

Learning via FC helps me to reflect of some 

events. 
30 3.43 0.679 
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No. 
Statement 

N 
 

 
SD 

16 

Learning via FC, I am able to guess the meaning of 

the words from the contexts. 
30 3.40 0.621 

17 

Learning via FC, I am able to understand the 

meanings of the target language. 
30 3.73 

0.450 

 

18 

Frequently watching English video via FC, I am 

able to develop my listening skills. 
30 3.90 0.403 

19 

Visual aids (pictures in the video) via FC help me 

to understand more what the spoken text in video 

is. 

30 3.93 0.365 

20 

I prefer learning English via FC to improve my 

listening comprehension. 
30 3.93 0.254 

 

 



 

APPENDIX F 

Results of Semi-Structured Interview  

Question 1. How does flipped classroom make you to contact you teacher 

more often and help you to work or discuss in group both online and offline?  

Students Reported Statements 

1 I think it increases relationship between teacher-students and students-

students. I can contact my classes both online and offline, and I can post 

the problems on Facebook page. 

2 I contact my teacher through messenger and his cell phone. 

3 I inbox my teacher immediately when I do not understand the homework. 

4 I post a question on Facebook group page and tag my teacher, so my 

classmates and my teacher easily see the question and reply me. 

5 I contact my friends via Facebook first. If they cannot explain me, I write 

a message or voice message to my teacher. My teacher usually answers 

my questions even though it is at night. 

6 I call my teacher on Facebook, so I do not have to spend money for 

calling. 

7 I chat to my teacher and classmates for both academic and non-academic 

purposes. 

8 I reply my friends’ statuses more often, so I feel we are closer. 
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Students Reported Statements 

9 I sometimes chat to my friends to ask them to explain homework which I 

do not understand about it. 

10 Not only me, but most of   classmates feel that we feel our teacher is our 

friend. 

11 When my teacher told me that “tonight I would post homework in 

Facebook, I checked it.” If I do not understand about it, I call my friends. 

If my friends do not understand, I wait until I meet my teacher face-to-

face in the class. 

12 I never contact my teacher on Facebook because I am afraid he asks some 

questions back. 

13 If I do not understand about the homework my teacher post in Facebook, 

I call my friends via my cell phone. 

14 I do not  like using Facebook to get involved with learning. Facebook is 

for entertaining. 

15 It does not really increase relationship because some of students like 

individuality. 
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Question 2. How does learning English via FC help you to summarize and 

reflect the spoken text in the video? 

Students Reported Statements 

1 I do agree. I sometimes do not  understand the sentences spoken by the 

speaker, but the pictures and real situations help me to remember some 

parts in the video, so I can write a summary or a reflection. 

2 I can write a summary based on pictures in the videos. 

3 I sometimes I do not understand what people are talking in the video, 

but the pictures help me to understand the contexts through what they 

are doing. 

4 I watch each video only two times, I do not know what the speaker said, 

so pictures help me to remember what happened in the video then I use 

my own words to write summary and reflection. 

5 I can summarize because of pictures in the videos. 

6 It is true that when I watch video it helps me to memorize what has 

happened in the video. Then I imagine while I am summarizing.   

7 I think watching is better than reading. Listening and watching at the 

same time help me to remember the contexts and write on my paper. 

8 I totally agree watching videos helps me summarize since pictures 

explain me clearer than words spoken by the characters in the videos. 

9 I can get information both watching and listening. Even though my 

listening is poor, I am able to write a summary. 
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Students Reported Statements 

10  Listening is very difficult for me, but I watch English video I found that 

it is easier to understand, and it also improves my writing. 

11 Pictures give me ideas to write a summary. I can remember the contexts 

for long. 

12 I can summary even though I do not understand what is said, but I use the 

pictures with my own words to summary the video. 

13 Watching video is easier than only listening. It is more interesting, and it 

is easier to understand. 

14 I slightly agree that learning via FC helps me write a summary or 

reflection. Sometimes, I understand what the video about is, but I do not 

know how to write. 

15 Picture enhances my understanding, but sentence structures and 

vocabulary are more important in term of writing. 
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Question 3. How does FC help you to guess the meanings of the word based 

on the context?  

Students Reported Statements 

1 Some words I have never faced, but I can understand the sentences by 

guessing some words from contexts and speakers’ gestures. 

2 I learn some new vocabulary through pictures and their body languages. 

3 It is true that I understand some words based on the contexts in the videos. 

For example, I do not know what “prank call” means, but after people 

called other and make different voice; I realize what “prank call” refers 

to. 

4 I am not a native speaker. I can not understand all words the speakers say, 

but I guess the words from pictures; for example, I think “sleepover”  

means sleep late, but based on the picutre I understand the real meaning 

of the word. 

5 I can understand the meanings of sentences based on the pictures and 

contexts occurred. 

6 It is similar to the previous question that pictures help me to understand 

the meanings of the videos. I guess some words or sentences based on the 

contexts in the videos.  

7 Different cultures interpret different things. For example, a student said 

he like “Yeah”, but he is facial expression does not show he likes it. So I 

realize that the word “Yeah” does not always mean “Yes”. 
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Students Reported Statements 

8 I think watching videos helps me to understand the meanings of some 

words by seeing the contexts in video. Sometimes I do not understand 

individual words, but I look at the pictures.  

9 Watching is more interesting than audio listening from a CD player. I 

think I learn a lot of new vocabulary through watching videos. 

10 I think cultures, body languages, and facial expression interpret some 

words in different ways from the lateral meanings. So I guess the meaning 

of words based on the situations.  

11 I do agree I learn some words from videos through body languages and 

contexts. My listening is poor, but I am able to a write a summary because 

of pictures and contexts. 

12 Learning by watching videos, I am able to learn new words through the 

speaker’s actions and I am able to guess some words while I am watching. 

I can remember those words and recall the contexts in the videos.  

13 Even though I am not good at listening, I am able to learn some new 

words. I do not understand all words and sentences but I look at the 

pictures and real actions, so I realize what the words and sentences refer 

to. 

14 Watching video helps me to write summary, but I do not think I learn new 

individual words because I use the contexts to summary.  
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15 I do not  think I guess some individual words by watching video, yet I 

understand the meanings of the whole sentences based on pictures, body 

languages, and contexts occurred in the videos. 
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Question 4. Do you agree learning English via the flipped classroom 

improves listening skills? Why or Why not? Please give me some examples.  

Students Reported Statements 

1 Yes, I do. I learn both outside and inside the classroom, and I watch 

videos and do quizzes whenever I have free time. 

2 Yes, I do. FC helps me improve my listening skills because my teacher 

posted video on Facebook, so I can review any time I would like. Before 

learning with FC, I do not know how to find listening files which match 

to my level. 

3 Yes, I do. My listening skills are improved because watching English 

videos is more interesting than only listening. I can improve my listening 

by watching the video with doing some quizzes, particularly, writing a 

summary and a reflection on what I have watched.  

4 Yes, I do. My teacher is able to assign English tests even after class, so 

we are able to watch videos and learn outside the class.   

5 Yes, I do. I have more learning materials, especially, listening materials. 

My teacher link English videos on  YouTube to Facebook page, so I can 

find the other interesting videos to watch. I can learn independently. I am 

able to search English videos to improve my listening based on my 

preferences. 

6 Yes, I do. Learning with FC, there are many ways I am able to improve 

my listening skills. Watching videos is one of the best ways, and I am 

able to search other listening sources online and other video on YouTube. 
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I can listen and watch both outside and inside the class. Hence, my 

listening is improved. 

7 Yes. I do. FC provides plenty of English video online. I listen when I have 

free time and I think I can do listening quizzes better and faster. 

8 Yes, it is true. Learning via FC, particularly, watching English video and 

writing a summary are good ways to improve listening skills I think pay 

more attention on watching video than just only listening. When my 

teacher tells us to watch a video in the class, I am always ready and more 

concentrate. I also search the other learning materials such how to do 

presentation and listen outside the class. My listening is improved and I 

also learn how to do present in front of other people. 

9 Yes, I do. Learning with FC, my teacher usually assigns listening quizzes 

or tests by watching videos on Facebook or in the class. I watch 

intentionally and I understand what is in the video. Based on my opinions, 

watching is more interesting than listening. With several tests, I find that 

my listening is improved and I can write a summary combining with 

different contexts.  

10 Yes, I do. I can improve my listening through learning with FC which 

integrates technology in the real class. My teacher guides us how to 

search learning materials online and watch video in the class. So my 

listening scores are higher than the first test.  
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11 Yes, I do. I understand the meaning of words and sentences through 

watching English videos. I usually watch and listen in my smartphone. I 

think the more I listen, the more I understand. So my listening is better 

than the beginning of the term, especially, listen to write a summary. 

12 No, I don’t. FC does not only improve my listening skill, but it also 

improves my writing skill because after I watch videos, I have to write 

summary and reflection. 

13 No, I don’t.  My listening comprehension does not improve through 

learning via FC. I get normally 12 points for most of the tests.  

14 No, I don’t. I do not think it is a good way to learn English with FC. I do 

not like watching video in the class. I think it is wasted class hours. 

15 No, I don’t. My listening score is higher than before, but I think I get 

higher because I see the pictures and I can remember when I summarize. 
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Question 5. How does FC improve your listening comprehension? 

Students Reported Statements 

1 I watch videos on Facebook and I understand more. I do some quizzes 

my teacher posts on Facebook. Normally, I listen to do multiple choice 

questions, but learning with FC, I listen in order to understand and write 

a summary by using my own words. It is very challenging, but I find that 

my listening is improved. 

2 I listen extensively and I use my own words to write a summary. If I do 

not understand from listening and watching, I will not be able to write a 

summary or reflection. 

3 My listening can be improved by watching videos and doing some 

quizzes and tests with writing a summary and a reflection on what has 

occurred in the videos. 

4 I understand overall meanings of the video. I think it is a good way to use 

videos for teaching since the students are not bored and there are two-

way inputs: listening and watching. I do agree my listening is improved. 

5 FC improves my listening skills because I can watch videos posted on 

Facebook page anytime I wish, and I also do the tests when I have free 

time. I am able to watch other videos at home or before I go to bed. 

6 I can watch English videos at any time and I can practice listening quizzes 

all the time on our Facebook page. I feel the more I practice at home, the 

more I feel more confident when I do tests in the classes. 
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Students Reported Statements 

7 I watch the whole videos and I guess some words based on the contexts 

in the video. With the explanation and guidance of my teacher, I listen 

for main ideas in order to write a summary.  

8 I think I can guess some words based on the pictures without checking 

the dictionary. 

9 Not different from other classmates, I can guess the meanings of the 

words and listen for the main ideas in order to write a summary. Watching 

inside and outside the class, I also improve my pronunciation because I 

listen and follow how the speakers pronoun.   

10 FC is a good method of teaching-learning. It is good that students learn 

with technology and how to search learning materials online. Regarding 

to listening skills improvement, I do agree FC improves my listening 

skills, particularly, watching English video with American accents. I am 

able to learn about cultures and speaking skills. I intentionally listen for 

the main ideas, so I can do the test.  FC also helps me to improve other 

skills such as writing and speaking skills. 

11 I like learning with FC to improve listening skills. I think my listen is 

improved, but I do not how to specify. I find that after my teacher assigns 

several listening quizzes by watching videos, I feel it is easier to 

understand what the videos are about.  

12 My listening skills are not much improved. However, I like learning 

with FC because I can learn independently. I search learning materials 
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in advance; for example, I am going to study “Future Perfect” 

tomorrow. I search “Future Perfect” on Google or I chat to my teacher 

to ask how I can search “Future Perfect” online. 

13 I learn how to search learning materials or search some videos related to 

my lessons. 

14 I think my writing skills are improved than listening skills. With the 

guidance of my teacher on how to write a summary such as: taking note 

the scenes, key words that the speaker said, and how to write a summary 

paragraph, I can write a paragraph longer which each ideas are connected. 

Only writing, My speaking is also improved. I think watching video is 

more crucial than audio listening.  

15 My listening is slightly improved. Actually, I do not know it is improved 

or not and I do not know how to measure the improvement of listening. 

However, I like learning with FC because it makes me to be more active 

in learning both inside and outside of class. 
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Question 6. Do you think that learning English via FC is suitable for pre-

university level, and social conditions? Why? 

Students Reported Statements 

1 It is good to use Facebook and link to the other websites to improve 

English proficiency. Learning with FC guides me how to search learning 

materials online, and have concepts of using technology for improving 

my learning. 

2 I think FC can be applied in any level. However teaching-learning 

materials should be based on the students’ levels. For IEAP level, FC 

should be applied since level I, so the students are able to improve their 

listening skills. I think in PUC, the students (95%) can learn with 

technology since most of them have smartphones or tablets and they can 

access internet at home. 

3 I think FC can be used to teach pre-university students, but FC is not 

suitable for very young learner. For IEAP level, I think FC should be 

implemented in level 3. I think 90% of students at PUC can afford and 

learn with FC. 

4 FC can be used in all levels even with the kids. Adults can use internet, 

so they are able to search, but kids do not have to search anything and 

teacher just uses teaching materials to match with kids’ levels. 

5 Learning with technology is an extra learning. The students learn both 

outside and inside class. So in my opinion, FC can be applied to teach 

kids or teens. 
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6 My listening, speaking and writing are improved. I think it is a good idea 

to  use FC to teach kids. Hence, they have experiences how to search 

learning material for their future higher education. They are guided to 

independent learners 

7 It is a good idea to teach young learner with technology. They are on the 

way to be independent learners. They have some ideas to use technology 

to improve their language learning. Hence, when they study at university, 

they will be faster learners. 

8 Teaching younger learners to be independent from their young ages is a 

good way. FC can be used no matter what levels the learners are learning. 

It depends on the teacher’s teaching techniques, material uses, and 

objectives. I totally support FC should be used to teach pre-university 

students.    

9 FC, which integrates the Internet and technology, offers many benefits to 

learners. Teacher can use FC in any class with different teaching 

materials and techniques of teaching based on who the students are. 

10 I think teaching English with technology or the Internet is interesting. It 

is not boring, for example, watching video in the class to improve 

listening skills. It is good for kids to learn English with fun, so the teacher 

is able to download English video to teach the students. 

11 I think FC can be used to teach pre-university students. It does not matter 

how old the students are, but using FC to teach English is depended on 
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the teacher and on how he design the materials, tests, and techniques of 

teaching.  

12 I Think the young learners might like to learn with FC which integrates 

Facebook, YouTube, and Internet. They can enjoy while learning. The 

most important thing is they are guided how to preview and search 

learning materials the lessons before classes.  

13 I support  the idea of using FC to teach pre-university learners or young 

learners. It helps them to be independent and they know how to find 

learning sources online. For example, I do not have idea to search 

grammar point myself, but after I learn English through FC, I know how 

to search and I sometimes search grammar point and read the explanation 

before class. 

14 FC should be applied for only university students who are more 

independent. They can manage their time and their study. 

15 FC should be taught in adults’ class who are mature and independent. 

University is the best use of FC since they have to do assignment and 

search learning materials online to complete tasks. 
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Question 7 And Question 8. What do you like about FC? What don’t you 

like about FC? 

Students Reported Statements 

1 I really like learning English through FC because I am able to contact my 

friends and teacher immediately on Facebook. My teacher usually replies 

my message even though it is at night. If I do not understand my lessons 

or homework, I post on our Facebook page. Then I get some reply from 

the classmates. I am able to  do the quizzes on Facebook even though I 

was absent. I like what my teacher has said “learning is not about scores, 

but it is how to solve the problems when we do understand the lesson” 

2 I like self-study and independent learning, so FC is my preference. 

3 I like learning with FC because my teacher posts learning materials before 

class. He teaches how to search learning materials online. The teacher 

and students contact each other more often. I think it is one of good ways 

that students should do when they study a new language. I do not feel shy 

to talk to my teacher or classmates even though I make some mistakes 

because I feel our relationship is closer comparing to my previous class. 

4 I like learning English with FC because I like using technology. Learning 

with the Internet, social network (Facebook), and posting all learning 

materials on Facebook are good ideas. The students are able to learn, 

review, and preview. Once my teacher tells me, tomorrow we will have 

listening quiz by watching the videos he links on YouTube, I preview 

some videos. Therefore in the class, I feel more confident to do the quiz. 
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5 I feel positive with learning English via FC because the learning focuses 

on process and development of learning. I complete all tasks my teacher 

assigned, and I sometimes submit the tasks online. 

6 I like learning how to search online which has plenty of learning 

materials. Another thing I like about FC is there is a clear objective to 

improve listening skills. 

7 I can learn American’s accents and cultures. It is more interesting that 

people in the videos directly say something even though it is a negative 

thought 

8 Learning via FC with video is entertaining learning, so students can 

enjoy watching videos while learning. I can study at home.   

9 I think learning with FC has both positive and negative views. Sometimes 

it wastes time that teacher spend time on technical problems; for example, 

my teaching sometimes spend much time connect LCD and his laptop, 

and sometimes it doesn’t work. There is a lot of homework both from the 

textbook and online materials. However, it is good that we can contact 

our teacher anytime we do not understand the lessons. 

10 Even though I feel more positive to learning English via FC, I have some 

negative opinions, for example, my teacher post some of students’ names 

to remind those who did not  submit him homework in Facebook group 

page I feel embarrassed. 
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11 Internet speed sometimes is slow, so I cannot watch video online. It is 

annoying. 

12 It makes me confusing when I search learning material online because 

plenty materials and too broad to read, and words used sometimes higher 

than my level. 

13 I do not usually check Facebook since I have the full-time job, so updated 

information sometimes I get lost. 

14 I do not like using Facebook for learning, but I like to use it for my 

personal life. I would like to have privacy after class. 

15 I like learning via FC, but I do not like using Facebook to shear with 

classes.  I want to use it as for non-academic purpose, and I do not want 

to add my teacher to be my friend (laugh...). I do not want my teacher 

know my personal life.  
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Question 9. Would you like to learn via flipped classroom in other courses? 

If yes, what courses? 

Students Reported Statements 

1 Yes, I would. I want to study in mathematic course with FC. I think this 

course is very difficult. Learning in the class is not enough, so if I have 

video lectures of solutions, I will be able to review them at home. Hence 

I will more understand. 

2 I want to learn mathematic via FC. I think it can review the solutions to 

the problems when I am outside class. Mathematic is very difficult, so if 

teacher has videos related to the lessons, students will learn more 

effectively. 

3 I have had problems with mathematic since I studied in middle school. 

After I left class, I forget the steps of solutions. So FC is one of best ways 

for learners to review or watch explained videos the lessons at home. 

These ways might also help learners to be more confident and active in 

the class, and they might like mathematic.  

4 Yes, I would. Actually, studying English with FC, my English 

proficiency has been improved. So I would like to study English with FC. 

5 I would like to learn English with FC. There are free grammar 

explanations and exercises available online. So I can search learn and 

watch myself. During the term, I find FC helps me to improve my English 

skills. 
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6 Study English via watching video on YouTube or Facebook is exciting. 

It enhances my speaking and listening skills. Watching English video and 

writing a summary is more interesting than reading to summary.   

7 Learning English with FC can help to improve my listening skills. So, I 

would to learn English via next term. 

8 I prefer to learn English via FC because it helps me to improve my 

pronunciation and listening skills. I also learn about other cultures. 

9 If I can choose a subject to learn through FC, I will choose English. I have 

studied English with FC for almost three months. I see FC offers plenty 

benefits to learners. 

10 Yes, I would. I would like my teacher use FC in computer class since this 

class is about technology and needs more practice. Therefore, if there is 

any video related to lessons, the students might be able to watch and 

practice when they have problems.   

11 FC is mainly related to technology, so if we use it for teaching-learning 

computer or IT, it will be more convenient for the learning. We can 

review the steps of access or using any programs.  

12 I want to study computer via FC. I think computer is about technology, 

so if I learn it via FC, I will be able to search the lesson online. It helps 

the learner to understand their lessons faster.  
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13 Yes, I would. I would like my teacher to use FC in computer class. It will 

be easier if the teacher offers both textbooks and video lectures, so I can 

review any time when I have free time. 

14 Yes, I would. I would like my teacher to use FC to teach computer skills.  

15 Yes, I would. I would like study marketing course with FC. There are 

many chapters in textbook, so if I can watch videos, I do not have to 

read.     

 



 

APPENDIX G 

Semi-Structured Interview Analysis 

No. Items 
Expert 

No.1 

Expert 

No.2 

Expert 

No.3 
Result 

1 
How does flipped classroom 

help you to contact you teacher? 
1 1 1 3 

2 
How does learning English via 

FC help you to summarize and 

reflect the spoken text in the 

video? 

0 1 1 2 

3 
How does FC help you to guess 

the meanings of the world based 

on the contexts?  

1 1 0 2 

4 
Do you agree that learning 

English via the flipped 

classroom improve listening 

skills? Why or Why not? Please 

give me some examples.  

1 1 1 3 

5 
How does FC improve your 

listening comprehension? 
1 1 1 3 

6 
Do you think that learning 

English via FC is suitable for 

pre-university level, social 

conditions, and current 

economic situation? Why? 

1 0 1 2 

7 
What do you like about FC? 1 1 1 3 

8 
What don’t you like about FC? 1 1 1 3 

9 Would you like to learn via 

flipped classroom in other 

courses? If yes, what courses? 

Why?  

1 1 1 3 

Total 
6 6 6 18 
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No. Items 
Expert 

No.1 

Expert 

No.2 

Expert 

No.3 
Result 

IOC 85.71 

 

Note: 

1. "1" for the item is congruence with objective 

2. "-1" for the item is not congruence with objective 

3. "0" for the expert not sure whether or not the item is congruence with objective  

IOC = ΣR/N 

N= number of experts  

R= Total scores from experts 

 



 

APPENDIX H 

Inter-Rater Reliability 

Level Descriptions 
Scoring 

Criteria 

 

 
 m C.R. 

Beginner (0) 

Content: Does not deal properly 

with the prompt  
0 1 1 1  

Form: Length is less than 120. 

Essay or paragraph is written in 

capital letters, contains no 

punctuation or only consists of bullet 

points or very short sentences. 

0 1 1 1  

Development, structure, and 

coherence: Lacks coherence and 

mainly consists of lists or loose 

elements  

0 1 1 1  

Grammar: Contains mainly simple 

structures and/or several basic 

mistakes  

0 1 1 1  

General linguistic range: Contains 

mainly basic language and lacks 

precision  

0 1 1 1  

Vocabulary range: Contains mainly 

basic vocabulary insufficient to deal 

with the topic at the required level  

0 1 1 1  

Spelling: More than one spelling 

error 
0 1 1 1  

Total 0 7 7 7 1 

Elementary 

(1-5) 

Content: Deals with the prompt but 

omits one major aspect or more than 

one minor aspect 

1 1 1 1  
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Level Descriptions 
Scoring 

Criteria 

 

 
 m C.R. 

Form: Length is less than 120. 

Essay or paragraph is written in 

capital letters, contains no 

punctuation or only consists of bullet 

points or very short sentences. 

0 1 0 0  

Development, structure, and 

coherence: Is incidentally not well 

structured, and some elements or 

paragraphs are poorly linked 

1 1 1 1  

Grammar: Shows a relatively high 

degree of grammatical control. No 

mistakes which would lead to 

misunderstandings 

1 1 1 1  

General linguistic range: Contains 

mainly basic language and lacks of 

precision 

1 0 1 1  

Vocabulary range: Shows a good 

range of vocabulary for matters 

connected to general academic 

topics. Lexical shortcomings lead to 

circumlocution or some imprecision 

1 1 1 1  

Spelling: One spelling error 
0 0 0 1  

Total 5 7 7 6 0.86 

Intermediate 

(6-10) 

Content: Deals with the prompt but 

does not deal with one minor aspect 
2 1 1 1  

Form: Length is between 120 and 

199 
1 0 0 1  

Development, structure, and 

coherence: Shows good 

development and logical structure 

2 1 1 1  

Grammar: Shows a relatively high 

degree of grammatical control. No 
2 1 0 0  
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Level Descriptions 
Scoring 

Criteria 

 

 
 m C.R. 

mistakes which would lead to 

misunderstandings 

General linguistic range:  1: 

Sufficient range of language to 

provide clear descriptions, express 

viewpoints and develop arguments 

1 1 1 1  

Vocabulary range: 1: Shows a 

good range of vocabulary for 

matters connected to general 

academic topics. Lexical 

shortcomings lead to 

circumlocution or some imprecision 

1 1 1 1  

Spelling: 2: Correct spelling  1 0 1 0  

Total 10 7 7 5 0.71 

 Advance 

(10-15) 

Content:  3: Adequately deals with 

the prompt 
3 1 1 1  

Form: 2: Length is between 200 and 

300 words  
2 0 0 1  

Development, structure, and 

coherence: 2: Shows good 

development and logical structure 

2 1 1 1  

Grammar: 2: Shows consistent 

grammatical control of complex 

language. Errors are rare and 

difficult to spot 

2 1 1 1  

General linguistic range:  2: 

Exhibits mastery of a wide range of 

language to formulate thoughts 

precisely, give emphasis, 

differentiate and eliminate 

ambiguity. No sign that the test taker 

is restricted in what they want to 

communicate 

2 1 1 1  
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Level Descriptions 
Scoring 

Criteria 

 

 
 m C.R. 

Vocabulary range: 2: Good 

command of a broad lexical 

repertoire, idiomatic expressions and 

colloquialisms 

2 1 1 1  

Spelling: 2: Correct spelling  2 1 1 1  

Total 15 7 7 7 1.00 

Total 0.89 

 



 

APPENDIX I 

Scores of Pre-test and Post-test 

Name Sex Grade Age Purpose Years Pre-Test Post-

Test 

S1 F A 5 Academic Purposes 3 12 12 

S2 M A 5 Academic Purposes 4 13 15 

S3 F A 17 Academic Purposes 3 14 14 

S4 M A 17 Communication 1 0 15 

S5 M A 5 Communication 2 12 14 

S6 M A 19 Academic Purposes 4 10 13 

S7 F B 18 Academic Purposes 1 14 14 

S8 F B 5 Academic Purposes 3 9 14 

S9 F B 20 Communication 4 14 14 

S10 F B 5 Academic Purposes 2 9 13 

S11 M B 5 Academic Purposes 2 12 14 

S12 M B 18 Communication 3 3 8 

S13 F B 20 Academic Purposes 1 8 13 

S14 M B 19 Communication 3 13 11 

S15 F B 18 Communication 3 13 12 

S16 M B 19 Communication 4 12 14 

S17 F B 19 Academic Purposes 3 13 10 

S18 M B 5 Academic Purposes 4 0 9 

S19 F C 5 Academic Purposes 4 10 12 

S20 M C 5 Academic Purposes 4 0 2 

S21 M C 19 Academic Purposes 4 2 2 

S22 F C 18 Academic Purposes 3 8 9 

S23 M C 20 Communication 1 2 2 

S24 M C 20 Communication 2 9 11 
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Name Sex Grade Age Purpose Years Pre-Test Post-

Test 

S25 M C 18 Communication 2 13 12 

S26 F D 19 Academic Purposes 3 12 10 

S27 M D 5 Communication 4 14 13 

S28 F D 5 Academic Purposes 4 10 9 

S29 F D 19 Academic Purposes 2 2 9 

S30 M D 5 Academic Purposes 5 12 12 

 

 

  



 

APPENDIX J 

Original Scoring Rubric of Person Test of English Academic 

(PTE Academic) 

No. Categories Scores 

1 Content 3 

2 Form 2 

3 Development, structure, and coherence 2 

4 Grammar 2 

5 General linguistic range 2 

6 Vocabulary range 2 

7 Spelling 2 

Maximum Scores 15 

 

Adapted Scoring Rubric in the Present Study 

Level Descriptions Scorin

g 

Criteria 

Beginner 

(0) 

Content: Does not deal properly with the prompt  0 

Form: Length is less than 120. Essay or paragraph is 

written in capital letters, contains no punctuation or only 

consists of bullet points or very short sentences. 

0 
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Level Descriptions Scorin

g 

Criteria 

Development, structure, and coherence: Lacks coherence 

and mainly consists of lists or loose elements  

0 

Grammar: Contains mainly simple structures and/or 

several basic mistakes  

0 

General linguistic range: Contains mainly basic language 

and lacks precision  

0 

Vocabulary range: Contains mainly basic vocabulary 

insufficient to deal with the topic at the required level  

0 

Spelling: More than one spelling error 0 

Total 0 

 

 

Elementary 

(1-5) 

 

 

 

 

Content: Deals with the prompt but omits one major aspect 

or more than one minor aspect 

1 

Form: Length is less than 120. Essay or paragraph is 

written in capital letters, contains no punctuation or only 

consists of bullet points or very short sentences. 

0 

Development, structure, and coherence: Is incidentally less 

well structured, and some elements or paragraphs are 

poorly linked 

1 
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Level Descriptions Scorin

g 

Criteria 

 

 

Elementary 

(1-5) 

Grammar: Shows a relatively high degree of grammatical 

control. No mistakes which would lead to 

misunderstandings 

1 

General linguistic range:  Contains mainly basic language 

and lacks precision 

1 

Vocabulary range: Shows a good range of vocabulary for 

matters connected to general academic topics. Lexical 

shortcomings lead to circumlocution or some imprecision 

1 

Spelling: One spelling error 0 

Total 5 

 

 

 

 

Intermediat

e (6-10) 

 

 

Content:  Deals with the prompt but does not deal with one 

minor aspect 

2 

Form:  Length is between 120 and 199 1 

Development, structure, and coherence: Shows good 

development and logical structure 

2 

Grammar:  Shows a relatively high degree of grammatical 

control. No mistakes which would lead to 

misunderstandings 

2 
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Level Descriptions Scorin

g 

Criteria 

 

 

 

Intermediat

e (6-10) 

General linguistic range:  Sufficient range of language to 

provide clear descriptions, express viewpoints and develop 

arguments 

1 

Vocabulary range:  Shows a good range of vocabulary for 

matters connected to general academic topics. Lexical 

shortcomings lead to circumlocution or some imprecision 

1 

Spelling: Correct spelling  1 

Total 10 

Advance 

(11-15) 

Content: Adequately deals with the prompt 3 

Form: Length is between 200 and 300 words  2 

Development, structure, and coherence: Shows good 

development and logical structure 

2 

Grammar: Shows consistent grammatical control of 

complex language. Errors are rare and difficult to spot 

2 

General linguistic range: Exhibits mastery of a wide range 

of language to formulate thoughts precisely, give 

emphasis, differentiate and eliminate ambiguity. No sign 

that the test taker is restricted in what they want to 

communicate 

2 
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Level Descriptions Scorin

g 

Criteria 

Vocabulary range: Good command of a broad lexical 

repertoire, idiomatic expressions and colloquialisms 

2 

Spelling: Correct spelling  2 

Total 15 
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Scoring Description Rubric 

 

Content 
0: Does not 

deal 

properly 

with the 

prompt  

 

1: Deals with the 

prompt but omits 

one major aspect 

or more than one 

minor aspect  

2: Deals with 

the prompt but 

does not deal 

with one minor 

aspect 

3: 

Adequately 

deals with 

the prompt  

Form 
0: Length is 

less than 

120. Essay 

or paragraph 

is written in 

capital 

letters, 

contains no 

punctuation 

or only 

consists of 

bullet points 

or very short 

sentences. 

1: Length is 

between 120 and 

199  

2: Length is 

between 200 

and 300 words  

 

 

Development, 

structure, and 

coherence 

0: Lacks 

coherence 

and mainly 

consists of 

lists or loose 

elements  

1: Is incidentally 

less well 

structured, and 

some elements or 

paragraphs are 

poorly linked 

2: Shows good 

development 

and logical 

structure  

 

Grammar 
0: Contains 

mainly 

simple 

structures 

and/or 

several 

basic 

mistakes  

1: Shows a 

relatively high 

degree of 

grammatical 

control. No 

mistakes which 

would lead to 

misunderstandings  

2: Shows 

consistent 

grammatical 

control of 

complex 

language. 

Errors are rare 

and difficult to 

spot 
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General 

linguistic 

range 

0: Contains 

mainly basic 

language 

and lacks 

precision  

1: Sufficient range 

of language to 

provide clear 

descriptions, 

express viewpoints 

and develop 

arguments 

2: Exhibits 

mastery of a 

wide range of 

language to 

formulate 

thoughts 

precisely, give 

emphasis, 

differentiate 

and eliminate 

ambiguity. No 

sign that the 

test taker is 

restricted in 

what they want 

to 

communicate 

 

Vocabulary 

range 0: Contains 

mainly basic 

vocabulary 

insufficient 

to deal with 

the topic at 

the required 

level  

1: Shows a good 

range of 

vocabulary for 

matters connected 

to general 

academic topics. 

Lexical 

shortcomings lead 

to circumlocution 

or some 

imprecision  

2: Good 

command of a 

broad lexical 

repertoire, 

idiomatic 

expressions 

and 

colloquialisms  

 

Spelling 
0: More 

than one 

spelling 

error  

1: One spelling 

error  

2: Correct 

spelling  

 

 

 



 

APPENDIX K 

The Overall View of Teaching with FC by using Facebook as 

Medium 

1. Closed Group for Upload Learning Material  

 

 

 

 

 

 

2. Submit homework via Facebook 
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3. Homework Assigned by Teacher 
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4. Learning Materials Shared by a Student 
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5. Videos from YouTube and Quizzes on Listening 
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6. Links from other Website 
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7. Tips: How to Be a Good Public Speaker 
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