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CHAPTER 1 

BACKGROUND TO THE STUDY 

 

        This chapter is an introduction to the present study which aims to explore the 

state of English language teaching and learning in Nakhon Ratchasima. The following 

sections cover statements of the problem, rationale, purposes, research questions, 

scope and limitation of the study, definition of key terms and finally a summary. 

 

1.1  Statement of the Problem 

Nowadays, it is widely accepted that English as the world language has played 

an important role in Thai context. English is used to communicate with people from 

other countries for many purposes such as commercial, political, military, cultural and 

educational exchanges. Moreover, it is widely used as a medium in various types of 

aids, e.g., websites, computer programs, electronic mails, mobile phone, instructions 

of imported goods, and so forth. In addition, English is also necessary for further 

study especially in the current borderless age. In other words, it is necessary to know 

and to be able to use English effectively. 

In Thailand, according to the 10th National Economic and Social Development 

Plan issued by Office of the National Economic and Social Development Board 

(2006), English language is considered as a foreign language and receives a great deal 

of attention having been taught officially for more than 80 years (since 1921). The 

English language curriculum has been continually developed and improved to serve 
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the national and social needs and changes. Furthermore, the English language has 

been set as a compulsory subject for every level of the formal educational system, 

especially for basic education (Office of the National Education Commission, 2002). 

The English subject in the basic education has been offered from the first year of 

primary education until the last year of the upper secondary education (Grades 1-12). 

Even though English teaching and learning in Thailand has been taught for a long 

time, it is found that Thai students cannot use English effectively in all skills 

especially listening and speaking (Jaiyai, Torwong, Usaha, Danvirattana, 

Luangthongkam, Piyadamrongchai (2005). In other words, students cannot use 

English for communication. Furthermore, the evaluation of educational achievement 

of English in grades 6, 9, and 12 in academic years 2003 and 2004 by International 

Association for the Evaluation of Educational Achievement reported that the English 

subject scores of Thai students were worse than the previous three years in every level 

(Office of the National Economic and Social Development Board, 2006). Therefore, it 

is necessary to explore the current state of English teaching and involved people such 

as school administrators, English teachers, and students. This may reveal the causes of 

the failure and offer possible solutions to the problems of English primary instruction 

in Thailand. 

 

1.2  Rationale of the Study 

According to the Basic Education Standards written by Ministry of Education 

(2002), the Thai basic educational system is divided into 4 levels: first level-primary 

education (grades 1-3), second level-primary education (grades 4-6), third level-

secondary education (grades 7-9), and fourth level-secondary education (grades 10-



 3 
 

12). In terms of curriculum, each level has its own curriculum to be used as a 

guideline for the instruction and learning objectives. Details of the curriculum will be 

provided in Chapter two. The results of the study will reveal the current states and 

some problems (if any) from the first step of the system. Thus, the solutions will be 

proposed at the right point. 

Relating to the investigation, there are many factors affecting English teaching 

and learning both directly and indirectly. In the Thai context, Laksaniyawin (1988) 

and Pinyonatthagarn (1995) have proposed and discussed factors affecting English 

teaching and learning which include the language teaching policy, the national foreign 

language curriculum, the teaching methods and materials used, the teacher’s variables, 

the social and cultural variables, and the learner’s variables. In fact, these factors can 

be recategorized into 4 major groups: administrative factors, teacher’s factors, 

learner’s factors, and sociocultural factors. These factors appear to be very influential 

upon English language teaching and learning and are directly involved with the 

teaching and learning activities. Therefore, all of these factors were explored in this 

study. 

 In the past, there have been many investigative studies about English teaching 

and learning in Thailand. Kanoknirundorn (1997), Songsri (1998), Sawaengphon 

(1999), and Monpianjan (2000) studied the effects of teacher’s gender on teaching. 

Chanintaratep (1997), Kanoknirundorn (1997), and Sawaengphon (1999) studied the 

effects of the teacher’s levels of education and their major field of study on English 

instruction. Srikalang (1998), Hansuwan (1999), Kariuma (1999), and Monpianjan 

(2000) studied the effects of teaching experience of teachers on English teaching. 

Jaiyai, et al. (2005) surveyed the existing situations and problems relating to foreign 
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language teaching and learning in the northeastern part of Thailand or Educational 

Region 5. In short, each study focused only on one factor which did not reveal the 

status and problems of the overall system. 

As no research work has been conducted to investigate an overall state of 

English teaching and learning, the researcher was interested in investigating the 

current state of English language teaching of teachers under the Office of Nakhon 

Ratchasima Educational Area 1 in the following aspects: administrative factors, 

teacher’s factors, learner’s factors, and sociocultural factors which influence English 

language teaching and learning in different types, sizes of schools and within different 

locations. 

 

1.3  Purpose of the Study 

 This study aimed to 

1. investigate the current state of English instruction of primary schools under 

the Office of Nakhon Ratchasima Educational Area 1 in the following factors: 

administrative, teacher, learner, and sociocultural with different school sizes, 

administrative systems, and locations.  

 2. compare and contrast the state of English language teaching found in 

primary schools based on the school sizes, administrative systems, and locations. 

 

1.4  Research Questions 

 The two research questions were 

 1. What are the current states of English instruction of primary schools under 

the Office of Nakhon Ratchasima Educational Area 1 in the following aspects: 
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administrative factors, teacher’s factors, learner’s factors, and sociocultural factors in 

different school sizes, types, and locations?  

 2. What are the similarities and differences of the investigated aspects in 

different school sizes, administrative types, and locations? 

 

1.5  Scope and Limitation of the Study 

This present study aimed to explore the current states of English teaching and 

learning in primary schools in terms of administrative factors, teacher’s factors, 

learner’s factors, and sociocultural factors in different sizes, types, and locations of 

primary schools in Nakhon Ratchasima Area 1. Since the educational system covered 

a wide range of involved agents and consists of complex components, it was quite 

ambitious to study the whole system at once. To able to investigate thoroughly; 

therefore, the first level, i.e., grades 1-3 was selected for this study. 

 

1.6  Definition of Key Terms 

The following terms were frequently used in this present investigation. 

“Administrative factor ” refers to the educational policy proposed by the 

National Primary Education Commission for administrators to manage English 

instruction in their schools.  

“Teacher’s factor” refers to the teacher’s educational background knowledge 

consisting of knowledge of English/Curriculum, methodology for teaching English 

and teaching young learners, instructional aids, and assessment and evaluation. 

“Learner’s factor” refers to the learner’s attitudes toward learning English. 

“Sociocultural factor” refers to the environment or circumstance of learning 
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which allows students to use English outside classrooms, e.g., school libraries, tourist 

attractions in the area. 

 

1.7  Summary 

 This study was conducted to investigate the current state of English teaching 

and learning in primary schools within Nakhon Ratchasima Educational Area 1. The 

following aspects, i.e., educational policy on English teaching and learning of 

administrators, teachers of English, students and their attitudes, and circumstance 

which allows students to use English outside classrooms were particularly studied 

because they have critical effects on English instruction at the primary level. 

 
 
 



CHAPTER 2 

RELATED LITERATURE REVIEW  

 

 This chapter mainly focuses on a review of related literature on English  

instruction in Thailand. It includes the Thai educational system of English instruction; 

English teaching in primary schools; factors affecting English teaching and learning; 

research studies on English language teaching and learning that have been conducted 

in both Thailand and other countries. 

 

2.1  The General Educational System in Thailand 

 According to the National Education Act 1999 (Office of the National 

Education Commission, 2002), the formal Thai educational system is divided into two 

levels: basic and higher education. First, basic education is compulsory and free of 

charge for a period of 12 years (6 years for primary school and 6 years for secondary 

school). The primary level (grades 1-6) emphasized the development of behaviors and 

basic skills. The lower secondary level (grades 7-9) was for children aged 12-14 and 

emphasizes on learners intellectual abilities, ethics morality, and basic skills. Students 

are allowed to explore their individual interests and aptitudes through a wide choice 

of subjects/options for their future careers or for further education. The upper 

secondary education (grades 10-12) is provided for 15-17 year-old students; it aims to 

provide appropriate academic and vocational knowledge and skills correspondent 

with the learner’s interests and aptitudes. The knowledge and skills are hoped to be 
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beneficial for learners to continue their study at a higher-level of education. Secondly, 

the higher education is divided into two levels : lower-than-degree level and bachelor 

degree which is offered by universities, institutes, colleges, or similar institutes under 

other names. 

 At each level, eight subject groups are formally taught: Thai, mathematics, 

science, social studies, religion and culture, health and physical education, arts, career 

and technology, and foreign languages (Ministry of Education, 2001a). Thai language 

is used as medium of teaching in all subjects, except for foreign language classes. 

Moreover, in the basic education, English is an only foreign language taught at every 

grade (Ministry of Education, 2001a). 

      2.1.1 The Overview of English Instruction in Thai Educational System 

The national core curriculum and standards of learning were issued (Ministry 

of Education, 2001b) for English instruction in the Thai educational system. However, 

each level of the curriculum is labelled differently as follows:  

1. First level-primary education grades 1-3; 

2. Second level-primary education grades 4-6; 

3. Third level-secondary education grades 7-9; and  

4. Fourth level-secondary education grades 10-12. 

 First level (grades 1-3). In the first level English is the only 

foreign language offered. The goals of teaching and learning English at this level 

emphasize speaking and listening (Ministry of Education, 2001b). Students are 

expected to (a) communicate with other people in English to share ideas and present 

the information about themselves in daily life and; (b) understand the commands, 

sentences, instructions, short and simple stories; and (c) understand the differences 
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between Thai and foreign culture. In addition, students are also expected to learn 

about 300 – 450 words of English (Ministry of Education, 2001b). 

 Second level (grades 4-6). At the beginner level, English language is a 

compulsory subject taught for three hours a week. The aims of teaching and learning 

English at this level put emphasis on three main skills: speaking, listening, and 

reading (Ministry of Education, 2001b). Students are expected to be able to 

communicate with other people for sharing simple ideas, and presenting information 

concerning everyday life topics and neighborhood by using appropriate vocabulary as 

well as correct structures. They are also expected to demonstrate listening and reading 

comprehension of simple texts. For vocabulary, students have to gain at least 1,050 – 

1,200 words of English by the end of this level (Ministry of Education, 2001b). 

 Third level (grades 7-9). At the third level, the English teaching and 

learning focuses on four main skills: speaking, listening, reading, and writing 

(Ministry of Education, 2001b). The purpose of teaching and learning English is to 

enable students to share ideas and opinions relating to themselves and some 

information about English speaking countries such as culture, environment, foods, 

science, and technology. They should be able to present the facts to other people both 

in oral and written forms using appropriate expressions, vocabulary and correct 

structures in both formal and informal contexts. They are also expected to understand 

simple information and use English to search for the information relevant to the 

topics. At this level, the students are expected to learn 2,100 – 2,250 words of English 

(Ministry of Education, 2001b).  

 Fourth level (grades 10-12). At the last level, English is a compulsory  

subject while other foreign languages, such as French, Japanese, Chinese, and 
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German, are elective (Ministry of Education, 2001b). English language is taught for at 

least 80 hours per academic year. At this level, the emphasis is put on four main skills: 

listening, speaking, reading, and writing for further studies or future careers. The aims 

of teaching and learning English are to enable students to understand information, 

messages, given texts, and also to give their opinions and discuss any topics. By the 

end of this level, the students are expected to learn about 3,600 – 3,750 words 

(Ministry of Education, 2001b).  

Table 2.1 below illustrates the number of hours spent in each level. It can be 

seen that the number of hours of each level is gradually greater. It means that English 

teaching and learning earns more attention in higher levels. 

Table 2.1  Number of Hours for English Instruction in the Whole System. 

Level First Level Second Level Third Level Fourth Level 

Grades 1 2 3 4 5 6 7 8 9 10 11 12 

40 40 40 80 80 80 80 80 80 No.of 
hours 
per 
year 

2 hours per a week 3 hours per a week 2 hours per a week 
80 100 100 

(Source: Ministry of Education, 2002) 

 

2.2  English Instruction at the First Level 

Since this study aimed to particularly explore the current state of English 

teaching at the first level (grades 1-3), the structure of English instruction at this level 

was reviewed thoroughly by the researcher. 

As mentioned earlier, English language is formally taught in all levels. For the 

first level, English is set as a compulsory subject, which requires 40 hours per 

academic year. The English curriculum is composed of four domains: communication, 

cultures, connections, and communities. The goal of teaching and learning English at 
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this level focuses on speaking and listening (Ministry of Education, 2001b). The 

required learning substance and standards were as follows: 

 

Substance 1: Language for Communication  

Standard 1.1: Understanding listening and reading processes; capable of 

interpreting message derived from listening and reading of all kinds of written words 

from various media; capable of applying knowledge critically. Students should be able 

to 

1. understand commands, requests, body language, and short and simple  

sentences; 

2.   read group of words and simple sentences correctly; 

3.   understand and interpret words, group of words, and sentences from signs;  

      and 

4. understand conversations, short stories, and simple fables with pictures. 

 

Standard 1.2: Possessing skills for language communication, for data, 

information and ideas exchanges; capable of applying technology to express feeling 

and manage learning processes appropriately. Students should be able to 

1. use short and simple language for communication; 

2. use short and simple language to express their needs; 

3. use simple language to provide and obtain information about oneself and  

    others; and 

4. use simple language to express their feelings, emotions, and exchange  

    opinions. 
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Standard 1.3: Understanding speaking and writing processes; communicating 

data, opinions and concept of various subjects creatively, efficiently and aesthetically. 

Students should be able to 

1. provide the information about oneself and neighborhood by using body  

language, pictures, words, and short sentences; 

2.   express their feelings, emotions, and opinions concerning daily routines; 

3.   express their feelings, emotions, and opinions on various topics; 

4.   express the language for personal enjoyment and enrichment. 

 

Substance 2: Language and cultures 

 Standard 2.1: Understanding language and own culture relationship; utilizing 

language and culture as appropriate to time and place and other factors. Students 

should be able to 

 1. use simple sentences for communicating with others; and 

 2. understand customs and traditions, festivals, and cultures studied. 

 

 Standard 2.2: Understanding the similarities and differences between the 

language and own culture and those of Thai; utilizing language wisely and with 

consideration. Students should be able to 

1. understand the differences between Thai and Foreign language in terms of  

sounds, vowels, consonants, words, phrases, and sentences; 

 2.   understand the differences between Thai and foreign language cultures; 

 3.   use foreign language for searching for personal enjoyment and enrichment;  

      and 

 4.  participate in language and cultural activities.  
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Substance 3: Language and other subject groups relationship  

 Standard 3.1: Utilizing foreign language for studying other subjects;  developing 

oneself and broadening the worldview on language. Students should be able to 

 1. understand words and group of words relating to other subjects; and 

 2. use words and groups of words relating to other subjects. 

 

Substance 4: Language, Community and World Relationship  

 Standard 4.1: Possessing skills in the use of foreign languages to encounter 

different situations within and outside educational institutions, community and 

society. Students should be able to 

 1. use the language within the school setting. 

  

Standard 4.2: Possessing skills in using foreign languages to acquire 

knowledge, to work, to earn living, to stimulate co-operation, and to live together in 

society. Students should be able to 

1. use simple language for communication concerning careers within their  

communities. 

 

To conclude, after learning English for three years, students are expected to 

use simple English to (1) express their needs, (2) understand commands, requests, 

simple conversations, simple short stories, simple fables with pictures, (3) provide and 

obtain information about oneself and others, (4) understand customs and traditions, 

festivals, and cultures studied, and (5) use simple English within the school setting. 
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2.3  Factors Affecting Foreign Language Education 

 There were various factors affecting the effectiveness of English teaching and 

learning both directly and indirectly. According to Laksaniyawin (1988) and 

Pinyonatthagarn (1995), the factors affecting English teaching and learning could be 

classified into 4 main aspects: administrative factors, teacher’s factors, learner’s 

factors, and sociocultural factors. 

2.3.1 Administrative Factors  

     In English language teaching and learning, it can not be denied that one of  

the most important factors affecting English language teaching and learning is English 

teaching policy especially the one that involves school-administrators. To increase the 

effectiveness of English teaching management, the Office of the National Primary 

Education Commission (1996) has proposed five standards and eight indicators of 

administrators for English instruction in primary schools so that the school 

administrators can use them as guidelines to support the teaching and learning. 

According to the Office of the National Primary Education Commission (1996), the 

details of standards and indicators are as follows: 

Standard 1: Using an evolving plan to develop English teaching effectively. 

Indicator 1: Involve the communities to develop English language teaching  

        goals. 

Indicator 2: Provide qualified teachers to teach English at all levels. 

Standard 2: Supporting English teachers to develop their English teaching  

   knowledge. 

Indicator 1: Support English teachers to develop their English and teaching  

        knowledge gradually and progressively. 
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Indicator 2: Provide adequate facilities for English teaching and learning. 

Standard 3: Set learning environment and academic activities to support English     

                    teaching and learning. 

Indicator 1: Set appropriate learning environment and academic activities to       

                    support English teaching and learning. 

Indicator 2: Provide good learning resources, materials, and useful and  

                   powerful educational technology for English teaching and    

          learning. 

Standard 4: Acknowledging the role of communities in national standards for co-    

                   operation in supporting and developing English teaching and  

  learning. 

Indicator 1: Involve the communities for support to develop English teaching  

       and learning. 

Standard 5: Assessing English teaching plan regularly and systematically.  

Indicator 1: Assess the cooperative plan and make use of the results to  

                   improve English teaching and learning situations. 

To conclude, the educational policy provides guidelines for administrators to 

manage English instruction effectively. If the school administrators have a clear 

understanding of the policy and seriously and strategically implement them to support 

the English teaching and learning, the teaching and learning will be successful to a 

significant degree. 

       2.3.2 Teacher’s Factors 

 The teacher is one of the most important factors in teaching and learning 

process. According to Spratt, Pulverness, and Williams (2005), in order to teach 
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English effectively, it is necessary for an English teacher to have adequate 

understanding knowledge concerning teaching English as a foreign language, 

particularly to young learners. In other words, the teacher should posses (1) 

knowledge of the subject matter, i.e., English, (2) knowledge of English curriculum, 

(3) English teaching methodology, (4) young learner teaching methodology, (5) 

instructional aids, and (6) students assessment. 

             2.3.2.1 Teachers’ Knowledge of English. According to Spratt, et al. 

(2005), it is necessary for an English teacher to have language knowledge and 

language skills in the following aspects: grammar, lexis, phonology, functions, 

reading, writing, listening, and speaking. 

 “Grammar” refers to language structure which describes how to combine, 

organize and change words and parts of words to make meaning.  

 “Lexis” is an individual word or sets of words, i.e., vocabulary items that have 

a specific meaning for example tree, get up, first of all. 

 “Phonology” is the knowledge of the sound features used in a language to 

communicate meaning. In English, these features include phonemes, word stress, 

sentence stress, and intonation. 

 “Function” is the reason why people communicate. Every time, one speaks or 

writes, it has a particular purpose or function.  

 Moreover, teachers need to be able to read, write, listen, and speak about the 

topics taught at the preparatory levels such as know where the words must be stressed 

and what intonation to use. A correct and adequate level of linguistic/language 

knowledge is necessary to enable teachers to help the learners master the expected 

objectives of the level. 
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             2.3.2.2 Knowledge of English Curriculum. Richard (2001) proposes 

that curriculum specifies what knowledge, skills, and value students should learn in 

schools, what experiences should be provided to bring about intended learning 

outcomes, and how teaching and learning in schools or educational systems can be 

planned, measured, and evaluated. A curriculum is important because it controls 

learners’ qualities (The Ministry of Education, 2001a). The national core English 

curriculum of Thailand was officially revised in 2001 by the government. The current 

one provides clear goals, standards as well as indicators for English instruction; 

therefore, it is a must for every English teacher to know about their own curriculum. 

The detailed information about the English curriculum at this level is presented in the 

English instruction at the preparatory level section on pages 9-11. 

             2.3.2.3 English as a Foreign Language Teaching Methodology. 

According to Richards and Rodgers (2001), the methodology or an approach are 

referred to a theoretically consistent set of teaching procedures that can be defined as 

best practices in language teaching. Teaching methodology is important because the 

quality of language teaching will improve if teachers use appropriate approaches and 

methods in teaching different language points.  

Different teaching approaches and methods have emerged over the last 60 

years. Each of them possesses different characteristics in terms of goals, assumptions 

about how a second language is learned and preferable teaching techniques. These are 

some teaching methodologies that are currently used and receive wide attention in the 

field especially for young learners: The Audio-lingual Method putting emphasis on 

meaning to facilitate drills and memorization; Story-based Language Teaching 

focusing on listening and telling stories to help learners learn language; Total 
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Physical Response using the coordination of speech and action; it attempts to teach 

language through physical (motor) activity. It believes that speech of young children 

consists primarily of commands, which children respond to physically before they 

begin to produce verbal responses. In addition, the Ministry of Education (2000) has 

recommended that Total Physical Response (TPR) can be used to teach grades 1-3 

because young learners love to move rather than to listen to a lecture like style of 

instruction. 

Moreover, the teachers also need some other teaching skills such as 

presentation techniques and introductory activities. Presentation techniques are ways 

to present new language knowledge such as vocabulary, grammatical structures and 

pronunciation; Introductory activities are those to introduce a lesson or teaching topic. 

Introductory activities involve the teacher in selecting interesting and relevant 

warmers and lead-ins. The warmers usually make the students feel comfortable and 

ready for the lesson, and the lead-ins introduce the topic of the lesson and main 

language points needed by the learners to complete the main tasks of the lesson 

(Spratt, et al., 2005).  

 To conclude, teaching methodology is the most powerful instrument enabling 

students to understand the lesson, so it is important for teachers to know various 

methodologies and apply them appropriately. Moreover, the teachers also need some 

other teaching techniques for presenting their lessons to students; with these special 

techniques, the students will find learning English fun and engaging. 

             2.3.2.4 Knowledge of English Teaching Young Learners. Young 

learners have different characteristics from adults and these characteristics influence 

their attitudes toward learning a language and how they learn language. In other 
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words, these differences influence how they respond to different teaching styles and 

approaches in the classroom. Therefore, an English teacher should know about 

characteristics of young learners. Spratt, et al. (2005) discuss the following  

characteristics that young learners  

1. need to move; 

2. concentrate for shorter periods; 

3. learn through doing; 

4. are not very able to control and plan their own behaviours; 

5. are not afraid of making mistakes or taking risks; 

6. are not aware of themselves and /or their actions; 

7. pay attention to meaning in language; and 

8. have limited experience of life. 

 

Moreover, Willis (1996) also states on this issue that young learners, up to the 

ages of eleven or twelve, are often less self-conscious and less anxious about learning 

a new language than adults are. 

Furthermore, while the teachers are teaching, they need to know some 

techniques to manage their lessons due to different learners’ characteristics. Learners 

at this age can make sense of things without understanding everything; they have 

great guessing skill; they often have very good memory, and are good at imitating. 

They enjoy playing games, and are also used to activity-based learning than adults 

are. There are many familiar primary-level routines, like learning to count, story 

telling, action games, matching and classifying, that can be used in the language 

classroom. Children love playing the same games and hearing the same stories many 

times, and are not easily bored by repetition. Young children do, however, have a 
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shorter concentration span than teenagers and adults and need a greater variety of 

activities within one lesson to keep them interested (Willis, 1996). 

According to Schmid-Schonbein (1982), teaching of young learners should 

aim to:  

(1) develop the learner’s desire to learn English. The goals of teaching English 

to young learners should put an emphasis on amusement and satisfaction of learners; 

(2) integrate sound system, grammar, and vocabulary into the lesson so that 

learners learn it at the same time; and 

(3) help learners feel confident to use language for communication in different 

situations.  

 

Moreover, the Ministry of Education (2001b) has suggested that teaching 

English to young students should focus on using English for interaction between both 

teacher and learners and among learners. Learning activities should 

 (1) emphasize listening and speaking skills; 

 (2) be learner-centred. Learners should have more chances to use language. 

The teacher’s role should be as facilitator of the lessons;  

 (3) emphasize interesting and amusing leaning activities so that learners have 

good attitudes toward English teaching and learning; 

 (4) focus on a variety of activities (songs, games, role play, etc); and 

 (5) stimulate learners’ learning and performing. 

 

 Due to differences of learners’ learning characteristics, the teachers need to 

know them because knowing learners’ characteristics would help the teachers plan 

and manage their lessons effectively. 
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             2.3.2.5 Instructional Aids.  Instructional aids are what the teachers use 

to help their teaching achieve the expected goals. They can be a person, situation, 

signs , real objects, activities, and methodologies (Office of the National Primary 

Education Commission, 1998). Instructional aids are necessary for English teaching 

and learning especially in a primary level because they help motivate learners and 

facilitate learning process. According to Chaichaowong (1992) and Sangchai (1990), 

the instructional aids can be classified into a group including: 

 (1) objects (instructional kits, printed materials, pictures) 

 (2) equipment (projector, computer, tape recorder)  

 (3) methodology (activities teachers use to teach the lesson (role play) 

 (4) realias ( table, chair, window, door, fruit, pen, etc.) 

 (5) models (toy, plastic fruit, animal, etc.) 

 (6) ordinal aids ( flashcard, picture, newspaper, cartoon, etc.) 

 (7) sound (multi aids, cassettes) 

 (8) transparency  

 (9) animated aids (movie, VDO, T.V) 

 

Instructional aids are beneficial to teachers and learners for many reasons. 

Sukhothaithammathirat University (1987) mentions the importance of using 

instructional aids as follows: 

(1) they help learners learn faster because learners can learn by doing; 

(2) they stimulate learners’ interest; 

(3) they facilitate learners’ understanding of the topic; 

(4) real experience of learning helps learners’ attention; 

(5) they encourage learners to participate in the activities, and 
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(6) they develop learners’ thinking in associating words with aids. 

 

To summarize, instructional aids are necessary for teachers and students. They 

help teachers a great deal in lesson managing. They can motivate and challenge 

learners to learn English. Therefore, the teachers needed the knowledge of using the 

instructional aids adequately and selecting them appropriately. 

           2.3.2.6 Assessment and Evaluation. According to Spratt, et al. (2005), 

assessment is an important step in the teaching process. It is used to judge learners’ 

performance by collecting information about it. Teachers assess learners for different 

reasons and use different kinds of tests.  Teachers can assess learners informally or 

formally. Informal assessment is when the teachers observe learners to see how they 

do something and then give them comments on their performance. Formal assessment 

is when the teachers assess learners through tests or exams and give their work marks 

or grades. There are a number of assessment methods used in a language classroom. 

O’Malley and Pierce (1996) describe different types of assessment as follows: 

    Performance assessment. Students may be called on to use materials or 

perform hands-on activities in reaching solutions to problems. Performance 

assessment often requires the teacher’s judgment of student responses. To aid in 

making the judgments accurate and reliable, a scoring scale referred to as a rubric 

should be used, in which numerical values are associated with performance levels, 

such as basic, proficient, and advanced. 

Portfolio assessment. Portfolio assessment is a purposeful collection of 

student work that is intended to show progress over time. The portfolio may include 

samples of student work, usually selected by the student or by the student and teacher 

to represent learning based on instructional objectives. 
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 Self-assessment. Self-assessment involves students directly. It enables them to 

see possibilities for reflection, redirection, and confirmation of their own learning 

efforts. 

 Interview. In an interview assessment, the teacher asks the individual student 

questions about personal background, activities, readings, and interests. 

 Teacher observation. In the teacher observation method, a teacher observes 

student’s attention, responses to instructional materials, or interactions with other 

students and the teacher. 

 However, various types of methods are suggested for use in effectively 

assessing learners (Office of National Primary Education Commission, 1998). 

 To sum up, a teacher needs the knowledge about the subject matter, i.e., 

English, English curriculum, English teaching methodology, young learner teaching 

methodology, instructional aids, and students assessment because this has direct effect 

on the quality of their English teaching and students learning. 

       2.3.3 Learner’s Factors  

 In the learning process, learners and learning outcomes are product. There are 

a number of factors affecting them. For this study, the researcher focused only on 

learner’s attitudes toward learning English. 

  Attitude has great influence and impacts on learning English (Oxford, 2001). 

If learners have positive attitudes toward English learning, it will help learners 

succeed in language learning. Hilgard (1962) theorizes that attitude is the readiness of 

people in responding to various things, people, and situations in both positive and 

negative ways. Relating to Hilgard’s opinion, people usually do not like to accept 

information especially if it opposes or conflicts with their attitudes. On the other hand, 
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people will feel happy and satisfied if new information matches with their attitude. 

Since attitude can greatly affect the students’ learning, it is worth exploring how 

students feel about the English language learning during the early stages of their 

school education. 

       2.3.4 Sociocultural Factors 

 For English language learning in an EFL context, one of the most important 

factors affecting language learning is sociocultural factors. Walker, Greenwood, Hart, 

and Carta (1994) reveal that the cumulative effect of the sociocultural contexts of 

home, community, and school can be linked to the occurrence of at-risk factors in 

academic achievement levels on language proficiency of children. Furthermore, 

Gonzalez (2001) also discusses that sociocultural factors exert their influence within a 

family structure in which parents mediate their children’s behaviors for their 

adaptation to the wider social system. In addition, Harison, Wilson, Pine, Chan, and 

Buriel (1990) propose an interrelation between the family environment provided by 

ethnic minority parents, socialization goals, adaptive strategies, and child behavioral 

outcomes. 

 For this present study, the researcher aimed to investigate the situations that 

helped stimulate learners to use English outside the classroom. It included situations 

at home and circumstances within their community. It is worth exploring whether 

outside class exposure can affect language learning achievement and what kind of 

activities are effective. 
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2.4  Summary of Research Works Related to States of English  

       Teaching Conducted in Thailand 

 In the past, there have been many studies investigating English teaching and 

learning at grades1-3 in Thailand. Kanoknirundorn (1997), Songsri (1998), 

Sawaengphon (1999), and Monpianjan (2000) studied the effect of teacher’s gender 

on teaching. Chanintaratep (1997), Kanoknirundorn (1997), and Sawaengphon (1999) 

studied the effect of the teachers’ major field study on English teaching. 

Chaninitaratep (1997), Kanoknirundorn (1997), Sawaengphon (1999) investigated the 

effect of teacher’s levels of education on teaching. Srikalang (1998), Hansuwan 

(1999), Kariuma (1999), and Monpianjan (2000) studied the effect of the teachers’ 

teaching experience on English teaching. Jaiyai, et al. (2005) surveyed the existing 

situations and problems relating to foreign language teaching and learning in the 

northeast of Thailand. 

 Some interesting results were as follows. Although less than 45 % of teachers 

did not graduate in English major (Songsri, 1998; Jaiyai, et. al., 2005), they had good 

attitudes toward English teaching (Chanintaratep, 1997). The English curriculum was 

not clear to teachers (Chanintaratep, 1997; Sitthichai, 1998). Teachers had problems 

with language/linguistic knowledge (Songsri, 1998). Teachers were not good at 

speaking and pronunciation (Chanintaratep, 1997; Hansuwan, 1998; Kanoknirundorn, 

1997). Teachers mostly used real objects, models, pictures, tape recorders and 

cassettes as their teaching materials (Kanoknirundorn, 1997; Sitthichai, 1998; Jaiyai, 

et al., 2005), teachers had no time and insufficient budget to create or buy teaching 

materials (Hansuwan, 1998; Kariuma, 1999). Teachers mostly used Thai with their 

students in the classrooms (Kanoknirundorn, 1997). Teachers had problems in 
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teaching listening, speaking, and writing (Hansuwan, 1998; Songsri, 1998). Teachers 

needed knowledge about evaluation (Hansuwan, 1998). Teachers used observation for 

their assessment (Kariuma, 1999). During the introductory period, songs and games 

were employed to stimulate the students’ attention (Sitthichai, 1998). Teachers were 

responsible for other work in addition to English teaching (Hansuwan, 1998; Jaiyai, et 

al., 2005). Learners were good at reading skills but poor at speaking and listening 

(Jaiyai, et al., 2005). The below table shows a summary of research work conducted 

in Thailand.  

Table 2.2  Research Works Conducted in Thailand 

Researcher Year Title of the Study Sample Results 

1) Chanintara 

-tep, A. 

1997 Evaluation of English 

teaching in grade 1 in 

Nakhon Sri 

Thammarat 

281 

English 

Teachers 

in grade 1 

-Teachers had good attitudes toward 

English teaching. 

-English curriculum was clear to 

teachers. 

-Teachers were not good at using 

English and pronunciation. 

2) 

Kanoknirun- 

dorn, J. 

1997 State of English 

teaching in Chiang- 

Mai 

15 grade 1 

English 

Teachers  

-Teachers needed to improve 

speaking skill. 

-Teacher mostly used real objects, 

models, pictures, tape recorders, and 

cassettes as their teaching materials. 

-Teachers mostly used Thai with their 

students in the classrooms. 

3) Hansuwan, 

S. 

1998 Problems concerning 

learning-teaching 

activity management 

in Buriram 

252 grade 

1 English 

Teachers  

-Teachers had problems in using 

English for communication and 

pronunciation 

-Teachers were responsible for other  
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Researcher Year Title of the Study Sample Results 

    

work.  

-Teachers had problems in teaching 

listening, speaking, and writing. 

-Teachers had no time to create 

teaching aids. 

    
-Teachers needed knowledge about 

evaluation. 

4) Sitthichai, 

R.  

1998 Conditions and 

problems of English 

instruction in Nan 

29 grade 1 

English 

teachers  

-During the introductory period, 

songs and games were employed to 

stimulate the students’ attention. 

-The most often used aids were 

realias, models, and pictures. 

-Teachers had problems with 

analyzing the curriculum. 

5) Songsri, P 1998 States and problems 

of English teaching  

of grade 1 teachers in 

Songkhla 

219 grade 

1   

teachers  

-Teachers did not graduate in English 

major field of study. 

-Teachers had problems with 

language/linguistic knowledge 

6) Srikalang, 

N. 

1998 Problems and ways 

of problem solving in 

teaching English of 

grade 1 English 

teachers in 

Educational Region 

X 

510 grade 

1  

English  

Teachers 

-Teachers had problems in teaching 

listening skills. 

7) Kariuma, 

A. 

1999 Problems of English 

teaching in grade 1 in  

180 Grade 

1 English  

-Teachers had problems in using 

English in different situations. 
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Researcher Year Title of the Study Sample Results 

  Pattani Teachers -Teachers needed budget to buy 

teaching materials. 

 

8) Boonpun, 

S. 

2000 Factors affecting 

English teaching in 

Kamphaeng Phet 

31Admini

strators, 

93 grade 

1-3 

English 

Teachers,  

1,395 

grade 1-3 

Students 

 -Both administrators and English 

teachers agreed that students should 

start learning English at grade one. 

-Teachers always used Thai in the 

classroom. 

-Teachers used observation for their 

assessment. 

 

9. Jaiyai, et 

al. 

2005 Profile of Teaching 

and learning Foreign 

Language and Needs 

for the Use of 

Foreign Language in 

the Northeast of 

Thailand 

(Educational  

Region 5) 

98 

administra

tors, 152 

English 

teachers, 

134 

students 

-More than 90% of school had 

budget to support English teaching. 

-Learners were good at reading but 

poor at speaking and listening. 

-Less than 50% of primary school 

teachers graduated in English major. 

-Teachers had responsibility for other 

work. 

 

2.5  Summary of Research Work Related to States of English  

       Teaching Conducted in other Countries 

In other countries, there have been many studies investigating various factors 

affecting English language teaching and learning. Abu-Rabia (1996) studied factors 
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affecting the learning of English as a second language in Israel. Engin and Seven 

(2003) investigated factors influencing the students’ successes in learning a foreign 

language (English) and the effect of the methods and techniques on student’s success. 

Ogiegbaen and Iyamu (2006) investigated factors affecting the quality of English 

language teaching in secondary schools in Nigeria. Lei (2007) explored learners’ and 

teachers’ affective factors. 

Interesting results were presented as follows: the Israeli students’ motivation 

for learning English was instrumental rather than integrative (Abu-Rabia, 1996). 

Teachers had enough materials to teach English to the students, but their schools did 

not have libraries in their classes. Most of the teachers had some courses about 

language teaching and they said that the English course materials were not completely 

useful for students. All of the teachers thought that there must be a relationship 

between the course subjects and the students’ levels (Engin & Seven, 2003). English 

language teachers hardly ever used modern instructional technologies and a variety of 

teaching techniques in their English instruction. Students learned in a harsh 

environment, which was often rowdy, congested and noisy. In Nigeria, each teacher 

used different kinds of tests and questions to assess the students (Ogiegbaen & Iyamu, 

2006). The students revealed that the following 9 aspects could influence their 

language learning. They included: teachers’ personality, teachers’ vocational effect 

and moral, teaching techniques, the management of the teaching environment, 

evaluation methods, teachers’ affective characteristics, teaching styles, and the way of 

organizing classroom instruction (Lei, 2007).  

It was difficult to find research work conducted to investigate factors affecting 

English instruction in other countries at grades 1-3. Therefore, the research studies in 
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other levels were reviewed to see an overall picture of the states of English 

instruction. The table 3 shows the summary of research work conducted in the other 

countries. 

Table 3 Research Work Conducted in other Countries 

Researcher Year Title of the Study Sample Results 

1) Abu-Rabia, 

S. 

1996 Factors affecting the 

learning of English as a 

second language in Israel 

83 Jewish 

8th graders 

-The Israeli students’ 

motivation for learning 

English was instrumental 

rather than integrative. 

2) Engin, A. and 

Seven, M. 

2003 Factors influencing the 

students’ successes in 

learning a foreign 

language (English) and 

the effects of the methods 

and techniques, used by 

the teachers on the staff to 

teach the chosen foreign 

language, on students’ 

success 

 

15 

secondary 

and high 

school 

teachers 

 

 

 

 

 

 

-Teachers had enough 

materials, but their schools 

did not have libraries in 

their classes. 

-Most of the teachers had 

some courses about 

language teaching and they 

said that the course 

materials were not 

completely useful. 

-All of the teachers thought 

that there must be a 

relationship between the 

course subjects and the 

students’ levels. 

-Each teacher used different 

kinds of tests and questions 

to assess their students. 
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Researcher Year Title of the Study Sample Results 

3) Ogiegbaen, 

S. and Iyamu, S. 

2006 Factors affecting quality 

of English language 

teaching and learning in 

secondary schools in 

Nigeria 

3000 

secondary 

students 

-English language teachers 

did not often use modern 

instructional technologies 

and variety of teaching 

techniques in their English 

language lessons. 

-Students learned under a 

harsh environment, which 

was often rowdy, congested 

and noisy. 

4) Lei, Q. 2007 EFL teachers’ factors and 

students’ effects 

225 

English 

under-

graduate 

students 

- The students revealed the 

following 9 aspects that 

could influence their 

language learning. They 

included: teachers’ 

personality, teachers’ 

vocational effect and moral, 

teaching techniques, the 

management of the teaching 

environment, evaluation 

methods, teachers’ affective 

characteristics, teaching 

styles, and the way of 

organizing classroom 

instruction. 
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2.6  Summary 

 The chapter two consists of a description of the general educational system in 

Thailand, English Instruction at the preparatory level, the factors affecting foreign 

language education, and a summary of research work related to state of English 

teaching conducted in Thailand and other countries. 



CHAPTER 3 

RESEARCH METHODOLOGY 

 

 This chapter presents the methodology of this present study. It covers the 

study population, instruments, data collection procedure, and data analysis. 

 

3.1  The Population of the Study 

This study aimed to investigate the state of English teaching in primary schools 

in Nakhon Ratchasima province. Nakhon Ratchasima was selected because it can be 

considered as the center of education in the southern part of Northeastern region. It is 

one of the biggest provinces in the region and has potential for economical growth. Its 

educational management system is divided into seven educational areas. They are (1) 

Muang and Noonsung, (2) Jakkarat, Chokchai, Huay Thalang, Nong Boon Nak, and 

Chalermprakiat, (3) Konburi, Serngsang, and Pakthongchai, (4) Wangnamkheaw, 

Soongnern, Si Keaw, and Pak Chong, (5) Dan Khunthod, Non Thai, Kham Sakaeseang, 

Kham Tha Le Sor, Theparak, and Prathongkum, (6) Kong, Ban Lerm, Bua Yai, 

Kawngsamannang, Bua Lai, and See Da, and (7) Pra Tai, Pimai, Chumpong, Non 

Deang, Muang Yang, and Lam Thanen Chai. Educational Area 1 was selected because 

Educational Area 1 has all of the characteristics required for the study. Purposive 

sampling was used to choose the participants to cover different sizes of schools (small, 

medium, large), different types of schools (state-run and private-run schools), and 

different locations of schools (inside and outside city).  
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3.1.1 Primary Schools 

Educational area 1 which includes 145 state-run schools and 15 private-run 

schools was selected as the representative of Nakhon Ratchasima province. The total 

number of state-run and private-run schools is 160. There were three stages of sample 

selection. The first stage was to divide all of the primary schools in the first 

educational area by types of administrative support. They were classified into two 

groups: state-run and private-run. The second stage was to classify the schools by 

locations: inside and outside city. There were 83 inside and 77 outside city schools. 

The third stage was to group the schools into three sizes according to the criteria set 

by the Office of the Basic Education Commission (2006); school size is defined by 

the number of students (see table 3.1 below). Schools of which the number of students 

is less than 120 students are considered small. Schools of which the number of 

students is between 121-600 students are considered medium sized and large-sized 

schools have between 601- 1,500 students. Schools with more than 1,500 students 

were considered to be extra-large. 5% of each size category were selected by 

randomly drawing lots. 

Table 3.1  School Sizes Defined by the Number of Students 

School sizes Number of students 

Small  

Medium 

Large  

Extra-large  

Less than 120 

121-600 

601-1,500 

More than 1,500 

 

Source: the Office of the Basic Education Commission (2006) 
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For the private schools, the number of inside city schools found in Education 

Area 1 were 1 small, 3 medium, 3 large, and 5 extra-large. The number of outside city 

schools are 0 small, 1 medium, 2 large, and 0 extra-large. For the state-run schools, 

the number of inside city schools were 14 small, 47 medium, 6 large, and 4 extra-

large. The number of outside city schools were 33 small, 39 medium, 2 large, and 0 

extra-large. The number of sample schools and the various categories can be clearly 

seen in figure 1.1. 

Figure 3.1  Population and Sample Selection 

 

Nakhon Ratchasima 

                   �selected    

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
  

 

 

 

Area 1 
(160) 

Area 2 
(178) 

Area 3 
(187) 

Area 4 
(188) 

Area 5 
(224) 

Area 6 
(183) 

Area 7 
(229) 

160 primary schools 

15 private-run schools 145 state-run schools 

Small: 1 
Sample: 1 

Medium: 3 
Sample: 1 
 

Medium: 1 
Sample: 1 
 

Large: 3 
Sample: 1 
 

Large: 2 
Sample: 1 
 

Ex-large:5 
Sample: 1 
 

Ex-large: - 
Sample:- 
 

Small: - 
Sample: - 
 

Small: 14 
Sample: 1 
 

Small: 33 
Sample: 2 
 

Medium: 47 
Sample: 3 
 

Medium: 39 
Sample: 2 
 

Large: 6 
Sample: 1 
 

Large: 2 
Sample: 1 
 

Ex-large: 4 
Sample:1 
 

Ex-large: - 
Sample:- 
 

Inside city Outside city Outside city Inside city 
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3.1.2 School Administrators 

School administrators were referred to the headmaster or assigned person. 

Every administrator from all sample schools was selected for an interview in the 

section of administrative factors. So the number of school administrators participated 

in this study was 15. 

3.1.3 English Teachers 

English teachers were referred to teachers who taught English in grades 1-3 of 

the schools. An English teacher from every sample schools voluntarily participated in 

an interview. If the schools had more than one English teacher, others were given the 

questionnaire. 

3.1.4 Grade 3 Students 

Grades 1-3 students were referred to students who were studying at the 

sampled schools in grades 1-3 in academic year 2007. Five students from every 

sample schools were selected to take part of this study. Students were randomly 

selected by the researcher. 

 

3.2  Instruments 

 In this study, a questionnaire, a semi-structured interview, and classroom 

observation were used as instruments for data collection. 

3.2.1 Questionnaire 

 Generally, questionnaire is referred to any written instruments that present 

respondents with a series of questions or statements to which they are required to 

react either by writing out their answers or selecting from among existing answers 

(Dörnyei, 2003). Questionnaire can yield three types of data about respondents: 
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factual answers, behavioral answers, attitudinal answers like opinions, beliefs, 

interests, and values. They are efficient in terms of time, effort and financial 

resources. Moreover, Leedy and Ormrod (2005) also discuss the advantages of 

questionnaire that it can be sent to a large number of people, including those who live 

far away and can save a researcher’s travel expenses. 

 For the present study, the questionnaire consisted of eight parts: teachers’ 

general information, knowledge about English, knowledge of curriculum, knowledge 

of teaching young learners, knowledge of instructional activities, knowledge of 

instructional aids, knowledge of assessment and evaluation, and sociocultural factors 

(see Appendix C). A pilot test was done with school administrators, English teachers, 

and grades 1-3 students in another educational area. After that the questionnaire was 

sent to English teachers who were responsible for teaching English subject in grades 

1-3 of each sample school. The items in the questionnaire were adopted and adapted 

from other researchers’ work. It was designed to take about 10-15 minutes for 

completion. The return rate was 100%.  

       3.2.2 Semi-structured Interview 

An interview is one of the primary main data collection tools in doing 

research. According to Punch (2005), interviewing is a good way of assessing 

people’s perceptions, meanings, definition of situations and constructions of reality. It 

is also one of the most powerful ways to understand interviewees. Interviews are 

actually something more than just a conversation; they involve a set of assumptions 

and understandings about the situation which are not normally associated with a 

casual conversation (Denscombe, 1983; cited in Denscombe (2003). Silverman (1993) 

also points out that interviews can yield a great deal of useful information which is 
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deeper than a questionnaire or survey can achieve. The researcher can ask questions 

related to any of the following ones: facts (e.g., biographical information), people’s 

beliefs and perspectives about the facts, feelings, motives, present and past behaviors, 

standards for behavior (i.e., what people think should be done in certain situations), 

conscious reasons for actions or feelings (e.g., why people think that engaging in a 

particular behavior was desirable). Furthermore, interviews can be useful when 

participants cannot be observed directly (Creswell, 2003). According to Brown 

(2001); Nunan (1989); Punch (2005); and Robson (2002), interviewing can be fully 

structured, focused or semi-structured, or unstructured. 

For the present investigation, the semi-structured interview was used as one 

main instrument for data collection from administrators, English teachers and grades 3 

students who participated in this study. Before using interview questions in the real 

study situation, the researcher piloted them with some administrators, grades 3 

English teachers and grade 3 students in another educational area. For the 

administrators, the interview was divided into two parts. The first part was the general 

information of informants. The second one was about educational policy related to 

English teaching and learning. Each interview took about 10-20 minutes (See 

Appendix A). For the English teachers, the semi-structured interview was used to gain 

information about the current state of English teaching in terms of teaching 

methodology, teaching aids, assessment and evaluation, and sociocultural factors 

around the schools and took around 15-20 minutes each time. Thai was used for the 

interview (see Appendix B). The researcher interviewed grade 3 students for 

background information and their attitudes towards English learning (see Appendix 

E). The interviews were taped-recorded upon permission.  
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       3.2.3 Classroom Observation 

Denscombe (2003) discusses that observation offers social researchers a 

distinct way of collecting data. It does not rely on what people say they do, or what 

they say they think. Instead, it draws on the direct evidence of the eye to witness 

events first hand. It is based on the premise that, for certain purposes, it is best to 

observe what actually happens. Ellis (1994) also points out that classroom observation 

methods work well with young language learners whose behaviors serve as a good 

indicator of their mental activity.  

For this study, classroom observation was used to observe the teacher’s 

teaching and students’ learning as it actually happened in the natural classroom 

setting. The tape-recording was used only if permitted by the teacher. The researcher 

observed one class per school. It took about an hour for each observation (see 

Appendix D). 

 

3.3  Data Collection Procedure  

There were three steps of data collection: 

1.  An official letters was mailed the administrators of the sample schools to ask 

for cooperation for data collection. 

2. The researcher made an appointment with the administrators and teachers in 

the sample schools for semi-structured interview, collecting questionnaires, and 

classroom observation. 

3. The researcher gathered and analyzed data obtained from the three research 

instruments. 
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3.4  Data Analysis 

Research 

instruments 
Data analysis 

Semi-structured 

interview  

-Transcribe interviewed conversations. 

-Group and analyze the data qualitatively. 

Questionnaire -Group answers according to the question item by item and 

draw a conclusion. Percentage will be used to quantify the 

answers. 

Observation  -Find patterns and draw a conclusion. 

 

3.5  Summary 

Chapter three presents the research methodology with details of the study 

participants, research instruments, data collection procedure, and data analysis. The 

participants of this study were administrators, grades 1-3 English teachers, and grade 

3 students. Semi-structured interview, questionnaire, and classroom observation were 

used as the research instruments.  



CHAPTER 4 

RESULTS OF THE STUDY 

 

This chapter reports the data obtained from semi-structured interviews, 

questionnaires, and classroom observations. The research questions were used as 

framework for data presentation. The data were analyzed qualitatively and 

quantitatively. Extracts from interviews and observations were italicized to enrich 

quantitative data. The research questions were: 

1. What are the current states of English instruction of primary schools under 

the Office of Nakhon Ratchasima Educational area 1 in the following factors: 

administrative, teaching, learning, and sociocultural?  

2. What are the similarities and differences among the schools’ types, 

locations, and sizes? 

Data concerning the states of each factor were presented first and followed by 

the discussion of similarities and differences among the schools’ types, locations, and 

sizes.  

 

4.1  Administrative Factors 

 In this section, the results of state of English teaching management from 15 

school administrators were presented. They were divided into two parts: general 

information of school administrators and the policy on English management in those 

schools. 
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4.1.1  General Information of School Administrators  

 The general information of the 15 school administrators who were the 

informants of this study includes titles, working experience, and educational 

background. The details about general information of school administrators are 

presented in the table 4.1. 

Table 4.1  General Information of School Administrators  

Information Informants  % of administrators 
Director 40.0 
Vice director 13.33 

Titles 

Others  
   - head of academic department  
    -head of foreign language area  

 
                 20.0 

26.66 
1-5 years  60.0 
6-10 years  6.66 
11-15 years  6.66 
16-20 years  6.66 

Working experience 

More than 20 year  20.0 
Bachelor degree 53.33 Educational 

Background Master degree 46.66 
 

Fifteen primary school administrators were asked to identify their titles, 

working experiences, and educational background. For administrator factors in 

relation to working positions, almost half of informants of this study were school 

directors (40%). Others were vice directors (13.33%), heads of academic department 

(20%), and chairs of foreign language area (26.66%).  

Concerning working experience, 60% of the informants had 1-5 years, 7% 

had 6-10, 11-15, and 16-20 years of experience. 20% had more than 20 years of 

working experience in this field.  

With regards to their educational background, 53.33% of the informants 

graduated with bachelor degrees and 46.66% of administrators received a master 

degree. Their duties at school included managing and assuring the deployment of 

English curriculum of the schools. 
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In short, every school has a person who is directly in charge of foreign 

educational policy. They might be the directors themselves or vice directors or others 

who directly dealt with an academic department.   

4.1.2 Educational Policy on English Teaching in the Schools Classified  

 by Schools’ Types, Locations, and Sizes 

 In this section, the state of educational policy on English teaching in the 

schools reported by 15 primary school administrators is presented. It includes 7 sub-

items as follows: 

4.1.2.1 Getting Communities to Involve in Developing English 

Language Teaching Goals  

  The administrators were asked about opportunities to get the 

communities to involve in developing English language teaching goals. The details 

can be seen in the table 4.2. 

Table 4.2  Getting Communities to Involve in Developing English Language  

      Teaching Goals. 

 
Types (%) Locations (%) Sizes (%) 

Policy 
SS PS IC OC S M L 

Getting communities to involve in 
developing English language teaching 
goals 

20.0 - 20.0 14.28 - 28.57 25.0 

 

  

Comparing with different school types, it was found that only state-run 

schools (20%) had a connection with the community while private schools did not. 

From the interview, most informants stated that English instruction depended solely 

on a school board (i.e., school administrators).  Some private-run school 

administrators declared: 
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“We had our own policy to develop English instruction. I don’t think we need  
the community’s involvement for this matter” 
“So far we haven’t had plan to get the communities to involve in developing  
teaching goals. We just only include the areas around the school in the field  
trip if the students study about the community.” 
“Students must be good at English is our policy.” 
 
That meant they focused only on students at school. However, some 

administrators showed their opinions that they might get involved with the 

communities in the future. 

“In the future, I plan to work with people in our community to set up English 
teaching goals of my school.” 
 
 It can be seen that the majority of private-run schools had clear policy of 

developing their own English instruction goals. However, a few of state-run schools 

cooperated with the community for the reason of financial support. 

Relating to school locations, it was found that about 20% of inside city 

schools and 14.28% of outside city schools had connection with the communities. 

From the interviews, it revealed that the purposes of community involvement were 

1) to ask for help in terms of financial support from the sub-district administrative 

organization to hire foreign teachers to teach an English subject and 2) to support the 

community’s needs of English such as teaching English for souvenirs sellers, 

restaurant owners, etc. The schools needed to include these elements in the school 

lessons. It was remarkable that the schools that had connection with the communities 

were located in the touristic areas, e.g., Dan Kwian. Some of the inside city school 

administrators expressed: 

“because my school is situated near the tourist attraction and most of the 
students’ parents are souvenir salespersons so the community needs us to 
teach our students some English so they can use for their family business.” 
 
While some administrators reported that they did not get any involvement 
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because the community thought that instruction was the school’s responsibility.  

It can be concluded that both inside and outside city schools cooperated with 

the communities for different reasons, such as for financial support or for 

community’s particular needs. It was found that there were only a few schools who 

really included the community’s need in their curriculum. 

 With regards to school sizes, some medium-(28.57%) and large-(25%) sized 

schools worked with the community for the purposes of developing English teaching 

goals. According to the data from the interview, small sized schools seemed not to 

have connection with the community. They bared:  

“Small-sized schools have to manage everything by ourselves. We don’t have  
any connection with the community.” 
 
In sum, school types, locations, and purposes of connection seem to be the 

key factors being considered for connecting with the communities. Only the schools 

which are located near tourist attractions have connection with the community. 

Private-run schools do not have connection with the community because they have 

their own instructional goals.  

4.1.2.2 Providing the Qualified Teachers to Teach an English 

Subject in All Levels 

  Qualified teachers in this study are referred to foreigners and English- 

majored. The school administrators were asked about the policy of providing English 

teachers to teach an English subject in all levels. The data are presented in the                      

table 4.3.  

 

 

 



 46 
 

Table 4.3  Providing Qualified Teachers to Teach an English Subject  

Types (%) Locations (%) Sizes (%) 
Policy 

SS PS IC OC S M L 
Providing qualified teachers to teach an 
English subject  20.0 100.0 50.0 42.85 25.0 28.57 100.0 

  

It was found that only the private and large-sized schools could provide 

qualified teachers to teach English. Other than these, less than half could. 

Concerning school types, the table 4.3 showed that 20% of state-run and 

100% of private-run schools were able to provide qualified teachers to teach an 

English subject. Based on the interviews, some of the state-run administrators 

expressed some difficulties in selecting teachers by themselves. They stated: 

“I have no power to choose an English teacher. The recruitment and 
selection of teachers depends on the central government. The current 
teachers are not English-majored.” 
 
It can be seen that the majority of state-run schools had teachers with other 

degrees rather than English majored teachers to teach English while private-run 

administrators were able to choose foreign or English-majored teachers. They also 

had the procedure for selecting and training their own teachers.  

Some of the private-run administrators revealed: 

 “I do not select an English teacher to teach English from their educational  
background but from their language and teaching ability. One of my teacher 
graduated in Mass Communication but his English is excellent.” 
“English teachers in my school must pass the test before being hired and  
training course before teaching.” 
“An English teacher must graduate in English major or they must have high  
English proficiency.” 

 
 Relating to school locations, it was found that only 50% of inside city schools 

and 42.85% of outside city schools could provide qualified English teachers. The data 

from the interview of school administrators revealed that both inside and outside 
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schools were controlled by the financial status. One school administrator stated: 

“My teachers did not graduate in English major. But I think if they had  
chance for training, it might be helpful. The problem is insufficient budget to  
support our English teachers to attend professional training”. 
 

In sum, the location was not the case because both inside and outside city 

schools had financial problems for improving teachers’ English teaching abilities. 

Observably, as for different school sizes, large size schools were able to 

provide 100% of qualified teachers while only 25% and 28.57% of small-and-

medium schools could. The small-and medium-sized schools stated some obstacles 

in searching for foreign or English-majored teachers. The majority of small-and 

medium-sized school administrators reviewed: 

“Normally, teachers in primary level have to teach all subjects including  
English. Therefore, they do not need to graduate with English major” 
 
If the size of school was considered, it was found that some of private-run 

school administrators especially large-sized could support foreign and/or English 

majored teachers. Some large-sized school administrators stated: 

“An English teacher in my school must be English majored”. 
“The school has set some budget for training English teachers.” 
 
Oppositely, state-run schools, who were unable to provide English majors or 

foreign teachers, selected available English teachers by their teaching abilities. When 

there were no English majors or foreign teachers available, the schools employed 

teachers who graduated from any majors. But at least, they held a bachelor degree.  

 Providing qualified teachers to teach an English subject is problematic for 

state-run schools especially small-and medium-sized. Contrarily, private-run schools 

have no problem in doing so because they have enough budget and are eligible to 

choose English teachers.  
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4.1.2.3 Supporting English Teachers to Develop their English and  

 Teaching Ability 

  For this section, school administrators’ policy on supporting English 

teachers to develop their English and teaching ability is presented. The findings 

indicated that more than 90% of English teachers were encouraged to develop their 

English and teaching ability. More details are shown in table 4.4. 

Table 4.4  Supporting English Teachers to Develop their English and Teaching  

       Ability 

Types (%) Locations (%) Sizes (%) 
Policy 

SS PS IC OC S M L 
Supporting English teachers to develop 
their English and teaching ability 90.0 100.0 100.0 85.71 75.0 100.0 100.0 

 

Looking at the overall picture of increasing teacher’s English and teaching 

ability, it was clearly seen that the majority of schools encouraged their English 

teachers to improve their teaching skills. 

Regarding school types, state-run (90%) and private-run (100%) school 

teachers were supported to improve themselves in terms of English and teaching 

ability. The activities were mainly attending training courses or professional 

conferences. From the interview, the state-run schools seemed to have slight 

difficulty with teachers’ development while 10% of state-run school administrators 

stated: 

“I cannot allow all teachers to attend a training course at the same time  
because a school does not have enough teachers available for teaching.” 
 
The majority of private-run school administrators stated: 

“I provide some budget for English teachers to attend training courses only 
twice a year because of limited budget.” 
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 It can be seen that both state-run and private-run school administrators have 

provided for teachers to advance their English and teaching ability. However, it also 

depends on their internal management especially financial situation. 

In terms of school locations, it was found that 14.3% of the outside city 

school teachers were not well supported while inside city teachers (100%) regularly 

received training courses. Based on the data from the interview, some outside city 

schools appeared to have troubles to develop their teachers’ English teaching ability. 

Some of outside city school administrators reviewed: 

“I don’t have adequate budget to support English teachers for training.” 
“I’m afraid that an English teacher will find a higher paid job if they get 
some training.” 
 
From these statements, the key factors of teachers’ developing depended on 

financial status of the schools and other reasons were such as the school 

administrators wanted to keep the teachers at their schools. They were afraid that if 

the teachers had been professionally trained, they might quit the school for a better 

job. This also reflected that teachers wanted to work in inside city schools rather than 

outside city ones. 

 With regards to school sizes, it was found that medium-(100%) and large- 

(100%) sized school administrators had no problem with supporting English teachers 

to develop their English and teaching ability. Based on the data from the interview, it 

was found that the small-sized schools faced with some difficulty about professional 

development. 25% of small sized school administrators stated: 

 “English teachers sometimes have to pay for training courses by themselves  
because the school does not have enough budget to support them. We have to 
share the school budget to other subjects such as Mathematics too.” 
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 Moreover, a small-sized school teacher revealed: 

 “I have never had chance to attend a training course.” 

 It can be seen that the small-sized school teachers have to support themselves 

to improve their English and teaching ability. The major cause is the deficiency of 

financial support. 

To conclude, the majority of outside city schools especially small sized are 

not supported for developing their English and teaching ability. Other types, 

locations, and sizes school English teachers have no problem getting professional 

training courses. 

             4.1.2.4 Providing Facilities for English Teaching and Learning 

  In this section, school administrators were asked about the facilities 

provided for English teaching and learning. It covers equipment facilitating English 

teaching and learning such as televisions, tap-recorders, CD-players, etc. The details 

are presented in the table 4.5. 

Table 4.5  Providing Facilities for English Teaching and Learning 

Types (%) Locations (%) Sizes (%) 
Policy 

SS PS IC OC S M L 
Providing facilities for English teaching 
and learning 

60.0 100.0 62.5 85.71 50.0 71.42 100 

 

 

 As the overall picture of facility support, it can be seen that the private-run 

schools especially large-sized have no problem with facility support. 

With regards to school types, 60% of state-run and 100% of private-run 

schools could supply facilities for English teaching and learning. Based on the 

interview data, the state-run school administrators reported some difficulty with 

facility supply. They mentioned: 
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“I provide computer services for teachers to search for information but the  
teachers only use them for typing exercises because they may not feel 
comfortable of using if for other types of work.” 
 
All private school administrators stated: 

“I provide all the facilities teachers want but some teachers still prefer chalk 
and talk. It’s easier.” 

 
  From these statements, the problems did not depend on if school administers 

provided the teaching facilities, it rather dealt with making full use of those facilities. 

The majority of schools in both state-run and private-run supplied the teaching 

equipment, but the teachers did not use them for their teaching because they did not 

know much about technology. 

In connection with school locations, it was found that 62.5% of inside city 

schools and 85.71% of outside city schools supported facilities for English teaching 

and learning. From the interview, the same problems of not fully use of the 

equipment were found. 

In short, supporting teaching equipment or facilities did not relate to school 

locations. The school administrators supplied the facilities teachers wanted, but 

teachers preferred using books and worksheets because it was simple to use for their 

teaching.  

In terms of school sizes, only 50% of small-sized schools had a clear policy 

to provide some facilities for English teaching and learning while 71.42% of 

medium and 100% of large-sized schools had no problems. From the interviews, the 

majority of small-sized school administrators appeared to have troubles in 

supporting teaching equipment for their teachers. Some of them expressed: 

“The facility that the teacher can find in the school is the satellite provided 
by  
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the Royal project. Students have to study English from television and pre-set 
programs.” 
“My school does not have adequate financial support to provide facilities  
teachers want.” 
 
While some medium-sized school administrators stated: 

“We have a sound laboratory, but it doesn’t work for a long time. The school 
did not have budget to repair it.” 
 
The majority of large-sized school administrators revealed: 

“Computers with internet service are provided for students to use. Students 
like it. They are allowed to use them according to their schedule.” 

 
From the observation, it was found that medium-and large-sized schools were 

able to provide facilities for English teaching and learning such as computers, a 

sound laboratory room, CD players, and tape-recorders. Computers with internet 

service were available only in large inside city schools.  

 To sum up, more than half of school administrators with different types, 

locations, and sizes can provide facilities for English teaching and learning. 

However, only a few functions are used by English teachers. Financial support is still 

problematic for providing and maintaining equipments such computers, a sound 

laboratory, and overhead projectors. 

4.1.2.5  Setting Appropriate Learning Environment and  Academic   

             Activities to Support English Teaching and Learning 

  The table 4.6 shows administrators’ information about setting learning 

environment and academic activities to support English teaching and learning. It is 

clearly seen that only large-sized and 100% of private-run schools can provide 

appropriate learning environment and academic activities to the community.  
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Table 4.6  Setting Appropriate Learning Environment and Academic Activities  

       to Support English Teaching and Learning 

Types (%) Locations (%) Sizes (%) 
Policy 

SS PS IC OC S M L 
Setting appropriate learning environment 
and academic activities to support 
English teaching and learning. 

50.0 100.0 62.5 71.42 25.0 71.42 100.0 

 

Comparing between two school types, it was found that only 50% of state-

run schools were able to set learning environment and academic activities to support 

English teaching and learning while 100% private-run schools could. From the 

observation, the private-run schools arranged various learning environments and 

used more academic activities than state-run schools. Those learning environments 

and activities were for example decorating activity classroom boards, having English 

activities before class every morning, setting up an English corner, making signs of 

English words, displaying students’ work. One private-run school confirmed: 

“At my school, English songs are played on in the morning, at noon, and  
afternoon to familiarize students with English.” 
 
State-run schools used quite a few activities such as having English activities 

before class every morning, and decorating the classroom and board.  

  Relating to school locations, 62.5% of inside and 71.42% of outside schools 

had appropriate environment and academic activities for English instruction. From 

the interview, there were no differences between the schools located in both inside 

and outside city.  Some inside and outside city school administrators revealed: 

 “An English teacher of my school tries to speak English with her students.” 
“We tried to pose English vocabulary on the wall in various places such as 
walkway, cafeteria, toilets and so forth.” 
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Concerning school sizes, 71.42% of medium-and 100% of large-sized 

schools were able to set learning situation and academic activities. Observably, 25% 

of small-sized schools appeared to have restrictions in creating learning environment 

and academic activities. From the interview, some small-sized school administrators 

stated: 

 “Only decorating the school board is available for my schools.” 
“I do not have adequate budget to provide for academic activities.” 
 
While medium-and large-sized school administrators revealed: 

“I persuade English teachers to use various activities for English 
instruction.” 
 

 It was observable that medium and large sized schools had various learning 

environment and academic activities such as decorating activity classroom boards, 

having English activities before class every morning, setting up an English corner, 

making signs of English words, and so on. Small-size schools had a few activities 

such as decorating boards in the classrooms, an English vocabulary a day. 

In sum, appropriate learning environments and various academic activities 

are found in medium-and large-sized schools. Financial support has an effect on 

providing learning environment and activities of all schools. 

 

4.1.2.6  Providing Learning Resources, Materials, and Educational  

  Technology to English Teaching and Learning 

  In this section, school administrators were asked about the policy 

concerning learning resources, materials and educational technology. The majority of 

administrators (private run, inside city, medium and large-sized schools) reported 

that they were able to supply learning resources, materials, and educational 

technology for teaching and learning.  Some small-sized school administrators 
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mentioned some difficulties in providing educational technology for English 

instruction. More data can be seen in table 4.7. 

Table 4.7  Providing Learning Resources, Materials, and Educational Technology  

      to English Teaching and Learning 

 

Types (%) Locations (%) Sizes (%) 
Policy 

SS PS IC OC S M L 
Providing learning resources, materials, 
and educational technology to English 
teaching and learning. 

60.0 100.0 75.0 71.42 25.0 85.71 100.0 

 

Examining the differences between school types, it was found that 60% of 

the state-run and 100% of private-run schools could provide useful materials for 

teaching. Based on the data from the interview, it showed that the private-run school 

administrators did not have any difficulties in providing educational technology such 

as computers with internet service, and teaching kits. New educational technology 

materials .e.g., computer software, CD ROMs were employed in the private-run 

schools. Some private-run school administrators stated: 

“I provide computer services for students to learn English in their free time.” 
“I have some software (English lessons) for teacher to use for their  
teaching.” 
 
Contrarily, the state-run school administrators had difficulty in supporting 

educational technology in classes. There were a few school administrators who were 

able to do this, but they still had problems with their uses. Some of state-run school 

administrators revealed: 

“The computer service is available, but teachers hardly use them for English  
teaching and learning.” 
“I supply CD players, computers, and teaching kits, but only some of the  
teachers use them. They may be too complicated for them to use.” 
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The statements imply that educational technology materials exist, but they 

are not used optimally and effectively for teachers’ English teaching. 

With regards to school locations, there were no differences between the 

schools inside city (75%) and outside city (71.42%). From the observation, it was 

found that the majority of both inside and outside city schools used ordinary 

teaching materials such as tape recorders, CD players, or using simple resources 

such as books for their teaching. Some of the inside and outside city school 

administrators mentioned: 

“We have only ordinary materials such as tape recorders, CD players which 
are audio.” 
“The only learning source we have is library in which there are not many 
English books.” 
 

 It can be seen that ordinary equipment was used for teaching and learning by 

most schools. 

 With regards to school sizes, 85.71% of medium-and 100% of large-sized 

schools could offer useful learning resources, materials, and educational technology 

for English instruction, while 25% of small-sized school administrators could 

provide a few of the learning resources, materials, and educational technology. 

Based on the data from the interview, small-sized schools had limited financial 

support. Some of small-sized school administrators stated:  

“I do not have adequate budget to provide new educational technology.” 
“An English teacher has to buy new educational technology by himself.” 
 
In most cases, financial support seemed to be the most important. Without 

budgets, school administrators could not provide modern educational technology 

materials adequately. 

On the contrary, medium-and large-sized school administrators could supply 
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plenty of new educational materials to their teachers. Some of medium-and large- 

sized school administrators responded: 

“I specially allocate some budget for buying new teaching technology for 
English instruction.” 
 
“I fully support English teachers to use new educational technology for their 
teaching.” 

 
 To sum up, more than 60% of state-run and 100% of private-run schools are 

able to provide useful learning resources, materials, and educational technology. 

Noticeably, new educational technology is available only in medium-and large-sized 

and inside city schools. It is problematic for small-sized schools because of the 

limited budgets. 

 In conclusion, the findings reveal that the majority of private-run schools 

have more potential than state-run schools in various aspects: providing the qualified 

teachers to teach an English subjects in all levels, supporting English teachers to 

develop their English and teaching ability, providing facilities for English teaching 

and learning, setting learning environment and academic activities to support 

English teaching and learning, providing good learning resources, materials, and 

educational technology, except getting involved with the community to develop 

English language teaching plan. Moreover, the schools located nearly tourist 

attractions have more connections with the community in order to develop English 

teaching goals. 

 

4.2 Teacher’s Factors 

 This part is the analysis of teacher’s factors regarding their general 

information and knowledge about English language, curriculum, teaching young 
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learners, teaching activities, instructional media, and assessment. The questionnaire 

was used to collect the data which are presented as follows: 

4.2.1 General Information  

This section shows the general information of 15 English teachers of grades 

1-3. The teachers were asked to identify their educational background, majors of 

study, and number of years of their teaching experience. The data are presented in 

table 4.8. 

Table 4.8  General Information of Grades 1-3 English Teachers 
 

Male  6.7 Genders  
Female  93.3 
21-30 13.3 
31-40 20.0 
41-50 33.3 

Age  

51-60 33.3 
Lower than bachelor degree 6.7 
Bachelor degree 86.7 

Educational 
background 

Master degree or higher 6.7 
1-3 years 60.0 
4-6 years 6.66 
7-9 years 6.66 

Teaching 
experience 

More than 10 years 26.66 
English  13.33 Major  
Other  
-work and occupational 
development 
-agriculture 
-economics 
-primary school education 
-mass communication 
-marketing 
-science 
-business administration 
-curriculum & teaching 
-library science 

86.66 
26.66 

 
6.66 
6.66 
6.66 
6.66 
6.66 
6.66 
6.66 
6.66 
6.66 

 

Concerning the genders, 93.3% of the informants were female and 6.7% were 

male. 

In terms of teachers’ age, 66.66% of the English teachers were between 41-

60 years. 
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With regards to their educational background, 86.7% of the informants 

graduated with a bachelor degree. 6.7 % of participants received a master degree.  

In relating to informant’s teaching experience, the majority of participants 

(60%) had 1-3 years of working experience. 26.6% had more than 10 years of 

teaching experience. 

Concerning the major of study, only 13.33% of informants graduated with 

English major. Obviously, the majority of them (86.66%) graduated with other 

majors such as agriculture, economics, work and occupational development, primary 

school education, mass communication, marketing, science, business administration, 

curriculum & teaching, and library science.  

It can be concluded that the majority of English teachers do not graduate with 

English major, but at least, they hold a bachelor degree. They were in their 40s and 

50s with 1-3 years of experience of teaching English. 

       4.2.2 Teacher’s Knowledge of English Language 

This section deals with the information about language knowledge of English 

teachers. The English language covers grammar, vocabulary, and pronunciation. 

Based on the data from the questionnaire, it was found that only teachers in medium-

and large-sized schools reported that they have adequate knowledge of English 

language about grammar, vocabulary, and pronunciation. The details are as follows. 

Table 4.9  Teacher’s Knowledge of English Language Divided by School Types 
 

Language knowledge School types Poor Fair Good Excellent 
State-run 50.0 20.0 30.0 - 1) Grammar  
Private-run - 40.0 40.0 20.0 
State-run 50.0 30.0 20.0 - 2) Vocabulary  
Private-run - 20.0 60.0 20.0 
State-run 50.0 40.0 10.0 - 3) Pronunciation 
Private-run - 20.0 60.0 20.0 
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Relating to school types, 50% of state-run teachers reported having poor 

level of knowledge in grammar, vocabulary, and pronunciation. 30% state-run school 

teachers revealed that they had good knowledge in grammar and 20% had fair 

knowledge of grammar. Some of the state-run school teachers revealed: 

“Be honest, I did not graduate in English major but I just had training about  
English teaching before I really taught English. I needed training courses 
about grammar, vocabulary, and pronunciation.” 

 
However, 20% of private-run teachers indicated excellent grammar, 

vocabulary, and pronunciation. 40 % had fair and good on grammar. In regards to 

vocabulary and pronunciation, 60% of private-run teachers expressed that they were 

good at vocabulary and pronunciation as seen in table 4.11. From the interview, 

private-run school teachers seemed to have higher language competency confidence 

rather than state-run ones. Some of them confirmed: 

“I am confident that I have adequate knowledge about knowledge of English  
subject of grades 1-3.” 
“I’ve graduated in English major and used to work with foreigners before. I  
feel confident with my English but I still need to improve my English all the  
time.” 
 

Table 4.10  Teacher’s English Language Knowledge Classified by School Locations 
 
 

Language 
knowledge 

School locations Poor Fair Good Excellent 

Inside city 25.0 37.5 25.0 12.5 1) Grammar  
Outside city 42.9 14.3 42.9 - 
Inside city 25.0 37.5 25.0 12.5 2) Vocabulary  
Outside city 42.9 14.3 42.9 - 
Inside city 25.0 50.0 12.5 12.5 3) Pronunciation  
Outside city 42.9 14.3 42.9 - 

 

Concerning school locations, inside city schools reported themselves in the 

fair level of grammar (37.5%), vocabulary (37.5%), and pronunciation (50%). On 

the contrary, 42.9% of outside city school teachers reported that they had good level 

of grammar, vocabulary, and pronunciation. From the interview, outside city school 
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teachers had some difficulties when using English. Some of them stated: 

“I need more knowledge about teaching methodology, conversation,  
pronunciation, and grammar.” 
“I want a training course about pronunciation.” 
 
On the contrary, inside city school teachers had higher English proficiency. 

One declared: 

“I am sure that I have adequate knowledge on grammar, vocabulary, and  
pronunciation because I graduated in English major and have experience in  
teaching English for several years.” 
 

Table 4.11  Teacher’s English Language Knowledge Grouped by School Sizes 
 
Language 
knowledge 

School sizes Poor Fair Good Excellent 

Small 50.0 - 25.0 25.0 
Medium 28.6 14.3 57.1 - 

1) Grammar  

Large 25.0 75.0 - - 
Small 50.0 - 25.0 25.0 
Medium 28.6 28.6 42.8 - 

2) Vocabulary  

Large 25.0 50.0 25.0 - 
Small 50.0 - 25.0 25.0 
Medium 28.6 42.8 28.6 - 

3) Pronunciation 

Large 25.0 50.0 25.0 - 

 

With regards to the school sizes, 50% of the small size schools reported that 

they had poor knowledge of grammar, vocabulary, and pronunciation. Teachers of 

medium-sized schools declared good knowledge of grammar (57.1%) and 

vocabulary (42.8%), and fair pronunciation (42.8%). Moreover, large-sized school 

teachers indicated fair grammar (75%), vocabulary (50%), and pronunciation (50%). 

More data are shown in table 4.13. From the interview, small-sized schools seemed 

to have some problems with English language knowledge. Some of them stated: 

“Apart from the knowledge of English language, I need to learn more about  
teaching methodology.” 
“I graduated in Thai study and I feel that I don’t have English knowledge at  
all.” 
“I really need training courses on grammar, vocabulary, and pronunciation  
because I did not graduate in English major.” 
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On the contrary, the majority of medium-and large-sized school teachers did 

not have any obstacles in content of English though they rated their proficiency only 

fair and good levels. Some of them revealed: 

“I think I have adequate knowledge of English to teach students.” 
“I felt confident to teach English for grades 1-3.” 

 
 To sum up, the majority of teachers are in good and fair level of English 

language knowledge. However, some of the teachers especially in small-sized, 

outside city state-run schools have rated poor language knowledge on grammar, 

vocabulary, and pronunciation. Apart from that, they also need the knowledge about 

teaching methodology, games, and songs.  

4.2.3 Teacher’s Knowledge of Curriculum  

 This part reports about the knowledge about English curriculum of English 

teachers. The curriculum covers objectives, descriptions, structures, classroom 

management, evaluation, and contents. The data are as follows. 

Table 4.12  Teacher’s Curriculum Knowledge Classified by School Types 
 

Information  School types Poor Fair Good Excellent 
State-run 10.0 30.0 40.0 20.0 1) Objectives  
Private-run - 80.0 20.0 - 
State-run 10.0 30.0 40.0 20.0 2) Description 
Private-run - 80.0 20.0 - 
State-run 10.0 30.0 40.0 20.0 3) Structure 
Private-run - 80.0 20.0 - 
State-run 10.0 50.0 30.0 10.0 4) Classroom 

management Private-run - 60.0 40.0 - 
State-run 10.0 50.0 30.0 10.0 5) Evaluation  
Private-run - 80.0 20.0 - 
State-run 10.0 50.0 20.0 20.0 6) Contents  
Private-run - 80.0 20.0 - 

 

With regards to the school types, the state-run school teachers rated 

themselves from poor to excellent. The majority of state-run teachers reported that 

they had fair to good level of curriculum knowledge on objectives, descriptions, and 
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structures. Observably, 10% of them reported themselves of poor knowledge about 

English curriculum on objectives, description, structure, classroom management, 

evaluation, and contents. On the other hand, the private-run school teachers had 

varied within fair and good levels. The majority of private-run school teachers (80%) 

confirmed that they had fair knowledge of curriculum. No private-run teachers 

reported poor and excellent level of curriculum understanding. However, from the 

interview, it showed that some of state-run school teachers had limited knowledge 

about curriculum knowledge. They revealed: 

“I do not understand the curriculum clearly; I need more knowledge about  
English curriculum.” 
“I never have training about English curriculum.” 
 

Table 4.13  Teacher’s Curriculum Knowledge Divided by School Locations 
 

Information  School locations Poor Fair Good Excellent 
Inside city 12.5 37.5 37.5 12.5 1) Objectives  
Outside city - 57.1 28.6 14.3 
Inside city 12.5 37.5 37.5 12.5 2) Description 
Outside city - 57.1 28.6 14.3 
Inside city 12.5 37.5 37.5 12.5 3) Structure 
Outside city - 57.1 28.6 14.3 
Inside city 12.5 37.5 37.5 12.5 4) Classroom 

management Outside city - 71.4 28.6 - 
Inside city 12.5 37.5 37.5 12.5 5) Evaluation  
Outside city - 85.7 14.3 - 
Inside city 12.5 62.5 12.5 12.5 6) Contents  
Outside city - 57.1 28.6 14.3 

 

 Relating to school locations, the inside city schools had rated from poor to 

excellent level. The majority of inside city school teachers (37.5%) had fair to good 

knowledge of objectives, descriptions, structures, classroom management, and 

evaluation except content (62.5%). There were some of the inside city school 

teachers rating poor knowledge about English curriculum. On the contrary, the 

outside city teachers rated from fair to excellent levels. The majority of outside city 

teachers (57.1%) had fair level of their curriculum knowledge in the following 
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aspects: objectives, descriptions, structures, classroom management except 

evaluation (85.7%). From the interview, some of inside city school teachers had 

some problems about English curriculum. Some of them revealed: 

“I studied English curriculum by myself and from my colleagues.” 

Table 4.14  Teacher’s Curriculum Knowledge Grouped by School Sizes 
 
 
 

Information School sizes Poor Fair Good Excellent 
Small - 50.0 50.0 - 
Medium 14.3 42.9 28.6 14.3 

1) Objectives  
 

Large - 50.0 25.0 25.0 
Small - 50.0 50.0 - 
Medium 14.3 42.9 28.6 14.3 

2) Description 

Large - 50.0 25.0 25.0 
Small - 50.0 50.0 - 
Medium 14.3 42.9 28.6 14.3 

3) Structure 

Large - 50.0 25.0 25.0 
Small - 50.0 50.0 - 
Medium 14.3 42.9 28.6 14.3 

4) Classroom 
management 
 Large - 75.0 25.0 - 

Small - 75.0 25.0 - 
Medium 14.3 42.9 28.6 14.3 

5) Evaluation 

Large - 75.0 25.0 - 
Small - 75.0 25.0 - 
Medium 14.3 42.9 28.6 14.3 

6) Contents 

Large - 75.0 - 25.0 
 

 
Regarding to their school sizes, the majority of small-and large-sized school 

teachers rated between fair and good level. However, medium sized school teachers 

rated from poor to excellent. About 50% of both school-sized teachers had fair 

knowledge about English curriculum. From the observation, the majority of the 

teachers of all school-sized expressed that they had adequate knowledge about 

English curriculum. Some of the teachers stated: 

 “I think I have adequate knowledge about English curriculum. Teacher is  

required to read the English curriculum and design material based on the  
curriculum” 

 

 

 To sum up, the medium-sized state-run schools inside city have limited 
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knowledge about the English curriculum. They need some knowledge about 

curriculum in all areas.  

4.2.4 Teacher’s Knowledge of Teaching Young Learners 

 In this section, the teachers’ knowledge of teaching young learners is 

reported. The information is concerning teaching speaking and listening skills, child-

centered, games and songs, activities, and drawing and telling stories. The details are 

presented as follows. 

Table 4.15  Teacher’s Knowledge of Teaching Young Learner Classified by  

         School Types 

Information  School types Poor Fair Good Excellent 
State-run 20.0 40.0 40.0 - 1) Teaching speaking 

and listening skills Private-run - 60.0 40.0 - 
State-run 20.0 20.0 60.0 - 2) Child-centered 
Private-run - 40.0 60.0 - 
State-run 20.0 10.0 70.0 - 3) Games and songs 
Private-run - 40.0 60.0 - 
State-run 20.0 20.0 60.0 - 4) Activities 
Private-run - 40.0 60.0 - 
State-run 20.0 30.0 50.0 - 5) Drawing and telling    

stories Private-run - 40.0 60.0 - 

 

Relating to school types, the state-run teachers self-rated from poor to good 

levels. The majority of them reported a good knowledge in using games and songs 

(70%), child-centered (60%), activities (50%), drawing and telling stories (50%), 

and teaching speaking and listening skills (40%). Observably, 20% of state-run 

teachers reported poor of teaching speaking and listening skills, child-centered, 

games and songs, activities, and drawing and telling stories. On the contrary, the 

private-run school teachers had fair and good levels of knowledge of teaching young 

learners. About 60.0% of private-run teachers revealed good level of child-centered, 

games and songs, activities, and drawing and telling stories. Neither private-run and 
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state-run school teachers had rated themselves excellent knowledge of teaching 

young learner. From the interview, both state-run and private-run school teachers 

stated: 

“It should be emphasized on speaking and listening.” 
“Activities such as singing songs and playing games can draw young  
learners’ attention.”  
 

Table 4.16  Teacher’s Knowledge of Teaching Young Learner Divided by School  

         Locations 

Information  School locations Poor Fair Good Excellent 
Inside city 12.5 50.0 37.5 - 1)Teaching speaking 

and listening skills Outside city 14.3 42.9 42.9 - 
Inside city 12.5 25.0 62.5 - 2) Child-centered 
Outside city 14.3 28.6 57.1 - 
Inside city 12.5 12.5 75.0 - 3) Games and songs 
Outside city 14.3 28.6 57.1 - 
Inside city 12.5 25.0 62.5 - 4) Activities 
Outside city 14.3 28.6 57.1 - 
Inside city 12.5 25.0 62.5 - 5) Drawing and telling    

stories Outside city 14.3 42.9 42.9 - 
  

With regards to school locations, more than 50% of inside city school 

teachers had good knowledge of games and songs (75%), child-centered (62.5%), 

activities (62.5%), and drawing and telling stories (62.5%). Both inside (12.5%) and 

outside (14.3%) city teachers rated poor on teaching speaking and listening skills, 

child-centered, games and songs, activities, and drawing and telling stories. From the 

interview, it showed that only 15% of both inside and outside city school teachers 

had some difficulty in teaching young learners. Some of them responded: 

“I need a training course about teaching speaking and listening skills.” 
“I want to learn more about various activities, games and songs.” 
 
 
 
 
 
 



 67 
 

Table 4.17  Teacher’s Knowledge of Teaching Young Learner Grouped by  

         School Sizes 

 
Information  School sizes Poor Fair Good Excellent 

Small 25.0 25.0 50.0 - 
Medium 14.3 42.9 42.9 - 

1) Teaching speaking 
and listening skills 
 Large - 75.0 25.0 - 

Small 25.0 25.0 50.0 - 
Medium 14.3 28.6 57.1 - 

 
2) Child-centered  

Large - 25.0 75.0 - 
Small 25.0 25.0 50.0 - 
Medium 14.3 28.6 57.1 - 

3) Games and songs  
 

Large - - 100 - 
Small 25.0 50.0 25.0 - 
Medium 14.3 28.6 57.1 - 

4) Activities 

Large - - 100.0 - 
Small 25.0 25.0 50.0 - 
Medium 14.3 42.9 42.9 - 

5) Drawing and telling    
stories 

Large .0 25.0 75.0 - 
  

Regarding school sizes, the majority of large-sized school teachers had good 

knowledge about child-centered (75%), games and songs (100%), activities (100%), 

and drawing and telling stories (75%).  On the contrary, about 50% of small-and 

medium-sized school teachers had good knowledge. Observably, some of small- 

(25%) and medium- (14.3%) sized school teachers had poor understanding about 

teaching young learners. Small and medium sized school teachers seemed to have 

some problems teaching young learners. Some of them revealed: 

 “I want more knowledge about teaching speaking and listening skills.” 
 “I want to learn more about using games and songs, using various activities,  

and telling stories.” 
 
On the other hand, some of large sized school teachers mentioned: 

“Teaching young learners should focus on games, songs, drawing pictures, 
coloring pictures, and writing English vocabulary.” 

 “Activities for young learners should be fun.” 
 “A teacher should use various instructional media, games, and songs.” 

“Teaching language to young learners should focus on listening and 
speaking skills.” 

 “Movements are essential for young learners.” 
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 From the interview, it seems that the teachers know what works with young 

children. But in fact they hardly even did those activities in the classrooms. 

To sum up, the state-run school teachers of both small-and medium-sized and 

inside and outside city felt that they had inadequate knowledge about teaching young 

learners and they needed more knowledge about teaching speaking and listening 

skills, child-centered, using games and songs, using various activities for language 

teaching, and drawing and telling stories. 

4.2.5  Teacher’s Knowledge of Teaching Activities 

 For this section, teacher’s knowledge about teaching activities is reported. 

The activities contain creative activities, problem-based activities, project work, 

TPR, exercises, drills, role play, games, watching VDO, questions and answers, 

hands-on experience, authentic learning resources, copying English vocabulary, 

songs and English camp. Exercises, drills, questions and answers, and copying 

English vocabulary were rated as highly frequent used activities.  More details are 

presented in the following table. 

Table 4.18 Teacher’s Knowledge of Teaching Activities Classified by School Types 

 School Types 
State-run schools       % of teachers Private-run schools       % of teachers 
Exercises                                 100 Games                                   100 
Drills                                       90 Exercises                               80 
Songs                                       90 Drills                                     80 
Questions and answers            80 Questions and answers          80 
Copy English vocabulary        80 Songs                                     60 
Creative activities                    60 Role play                               60 
TPR                                          50 Hands-on experience             40 
Games                                      50 Authentic learning source     40 
Hands-on experience               50 Copy English vocabulary      40 
Authentic learning source        50 Problem solving method       20 
Role play                                  40 TPR                                       20 
VDO                                         40 Problem based activities       20 
Project work method                30 Creative activities                 20 
English camp                            30 VDO                                      20 
Problem solving method           20 Project work method             20 
Problem based activities           20 English camp                         20 
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Concerning their school types, the activities employed more than 50% of 

state-run schools were exercises (100%), drills (90%), songs (90%), questions and 

answers (80%), copying English vocabulary (80%) and creative activities (60%). 

However, the private-run school teachers employed the following activities more 

than 50%, games (100%), exercises (80%), drills (80%), questions and answers 

(80%), songs (60%), and role play (60%). Obviously, the low frequent use of 

activities by both state-run and private-run teachers consisted of problem-based 

activity (20% and 20%), project work (30% and 20%), problem-solving (20% and 

20%), and English camp (30% and 20%). From the interview, state-run school 

teachers designed their own materials both core and supplementary. Some of them 

stated: 

 “I always give students English exercises in class because I hope they can do  
well on their test” 

 “I sometimes use songs to teach English because students enjoy them.” 

 
 On the contrary, private-run school teachers tried to use various activities 

such as games, songs, exercises, and drills for their English teaching. Some of them 

revealed: 

 “I often use games for my teaching because students enjoy and do not get  
bored with the lesson.” 
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Table 4.19  Teacher’s Knowledge of Teaching Activities Classified by School  

         Locations 

School Location 
Inside City                   % of teachers Outside City           % of teachers 

Questions and answers        100 Exercises                            100 
Exercises                              87.5 Drills                                  87.5 
Drills                                    87.5 Hands-on experience          87.5 
Songs                                   87.5 Games                                71.4 
Games                                  62.5 Copy English vocabulary   71.4 
Copy English vocabulary     62.5 Songs                                  71.4 
Role play                              50 Creative activities               57.1 
TPR                                      50 Questions and answers       57.1 
Creative activities                37.5 VDO                                    57.1 
Authentic learning source    37.5 Authentic learning source   57.1 
Problem based activities      25 Problem solving method     42.9 
Project work method            25 Role play                             42.9 
English camp                       25 TPR                                     28.6 
Hands-on experience           12.5 English camp                       28.6 
VDO                                     12.5 Project work method           28.6 
Problem solving method       0 Problem based activities      14.3 

 

In connection with their school locations, questions and answers (100%), 

exercises (87.5%), drills (87.5%), songs (87.5%), games (62.5%), and copy English 

vocabulary were more frequently used inside city schools. From the interview, the 

reasons for using questions and answers were used more often than others included: 

1) students had more chance to use English, 2) it was easy to practice, 3) every 

student could do it, 4) the teacher could control students in the class, 5) student’s 

comprehension could be assessed immediately. However, more than 50% of outside 

city teachers employed the following activities: exercises (100%), drills (87.5%), 

hands-on experience (85.7%), games (71.4%), copy English vocabulary (71.4%), 

songs (71.4%), creative activities 57.1%), questions and answers (57.1%), VDO 

(57.1%) and authentic learning sources (57.1%). Moreover, these outside city school 

teachers stated the purposes of teaching imposed by activities used in class. Some of 

them bared: 
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“I try to give my students more English exercises as many as possible so that 
they can do well on their tests.” 
 

Table 4.20  Teacher’s Knowledge of Teaching Activities Classified by School  

         Sizes 

Sizes 
     Small             % of teachers   Medium             % of teachers  Large                % of teachers 
Exercises                          100.0 Songs                                  100.0  Exercises                           100.0   
Drills                                100.0 Questions and answers       85.7 Drills                                 100.0 
Role play                          75. 0 Exercises                             85.7 Games                                100.0 
Questions and answers     75.0 Drills                                   71.4 Questions and answers      75.0   
Games                              50.0 Authentic learning source   71.4 Copy English vocabulary  75.0 
VDO                                 50.0 Copy English vocabulary    71.4 Songs                                 75.0  
Copy English vocabulary 50.0 TPR                                      57.1 Role play                           50.0 
Songs                                50.0 Games                                  57.1 Creative activities              50.0 
Creative activities             50.0 Hands-on experience           57.1 Hands-on experience          50.0 
Problem solving method   25.0 Creative activities                42.9 Authentic learning source  50.0  
TPR                                   25.0 Role play                              28.6 Problem based activities    25.0 
Hands-on experience        25.0 VDO                                     28.6 VDO                                   25.0 
Project work method        25.0 Problem based activities      28.6 Problem solving method    25.0 
English camp                    25.0 Project work method           28.6 TPR                                    25.0 
Authentic learning source 0 English camp                       28.6 Project work method          25.0 
Problem based activities    0 Problem solving method     14.3 English camp                      25.0 

  

Relating to school sizes, activities employed more than 50% by small-sized 

teachers were: exercises (100%), drills (100%), role play (75%) and questions and 

answers (75%). The most frequently used media (more than 50%) by medium-sized 

teachers were songs (100%), questions and answers (85.7%), exercises (85.7%), 

drills (71.4%), authentic learning sources (71.4%), copy English vocabulary 

(71.4%), TPR (57.1%), games (57.1%), and hands-on experience (57.1%). Large-

sized teachers revealed the most highly used activities (more than 50%) –included 

exercises (100%), drills (100%), games (100%), questions and answers (75%), copy 

English vocabulary (75%), and songs (75%). From the interview, there were no 

differences of the use of teaching activities among school sizes. The majority of 

English teachers from all school-sized expressed: 
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 “I always provide students with English exercises.” 
 “One of the most frequently used teaching activities is drills.” 
 
 In contrast, large-sized school teachers stated: 

 “I often use games with my class.”  

 

 From the observation, some small-sized schools used questions and answers, 

copy English vocabulary, and drills. Relating the language use, teachers used English 

when they greeted, and praised students such as “Good morning, Good afternoon, 

How are you? That is a good idea”. Apart from these functions, they used Thai. 

Medium and large schools usually put emphasis on conversation. At the beginning of 

the class, they used games and songs. They used various activities while they were 

teaching such as doing exercises, listening from a CD or tap cassettes, watching 

VDOs, drills, and a role-play.   

 To conclude, top five of the activities employed by English teachers are 

exercises, drills, games, songs, and questions and answers. 

       4.2.6  Teacher’s Knowledge of Teaching Aids 

 In this section, teacher’s knowledge of teaching aids is presented. Teaching 

aids cover authentic materials, models (toys, plastic fruits, animals, etc.), general 

teaching media (cards, pictures, newspaper, cartoons, etc.), tape recorders, 

transparency, animated media, computers programs or the internet, activities (role 

play), textbooks. As an overall picture, more than 80% of teachers used authentic 

materials and general teaching aids. Transparency was hardly used. More details 

follow. 
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Table 4.21  Teaching Aids/Materials Used by Teachers 
 

School types 
     State-run schools      % of teachers  Private-run schools      % of teachers 
General teaching aids                 100 General teaching aids                 100 
Authentic materials                     80 Authentic materials                    100 
Models                                        60 Tape recorders                            80 
Tape recorders                            60 Activities (role play, field trip)   80 
Textbooks                                   60 Models                                        40 
Activities (role play, field trip)  40 Animation media                        20 
Animation media                       30 Computers                                  20 
Computers                                  20 Textbooks                                   20 
Transparency                              10 Transparency                               0 

 

State-run school teachers reported the most highly used teaching aids (more 

than 50%) were: general teaching aids (flashcards, pictures, newspaper) (100%) 

authentic materials (80%), models (60%), tape recorders (60%), and textbooks 

(60%). However, the high use of teaching aids employed by private-run teachers 

were: authentic materials (100%), general teaching aids (100%), tape recorders 

(80%), and activities (role play, field trips) (80%). The low use of teaching aids 

reported by both state-run and private-run teachers were transparency (10% and 0%), 

animated media (30% and 20%), and computers (20% and 20%). From the 

interviews and observations, both state-run and private-run school teachers seemed 

to use general teaching aids. Some of them expressed: 

“I always use pictures with vocabulary to help my teaching.” 
“I created a cartoon lesson to teach my students.” 
“School has various instructional media, but it does not relate to the lesson.” 
 

Table 4.22 Teaching Aids/Materials Used by Teachers 
 

School locations 
      Inside City              % of teachers     Outside City                 % of teachers  

General teaching aids                  100 General teaching aids                   100 
Authentic materials                     87.5 Authentic materials                      85.7 
Models                                         62.5 Tape recorders                              71.4 
Tape recorders                             62.5 Activities (role play, field trips)   71.4 
Textbooks                                    62.5 Models                                          42.9 
Activities (role play, field trips)  37.5 Animation media                          42.9 
Animation media                         12.5 Computers                                     28.6 
Computers                                   12.5 Textbooks                                     28.6 
Transparency                               0 Transparency                                 14.3 
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Regarding their school locations, there were no differences between inside 

city and outside city school teachers relating to using teaching aids. Teaching aids 

that were used more than 50% of inside city schools were general teaching aids 

(100%), authentic materials (87.5%), models (62.5%), tape recorders (62.5%), and 

textbooks (62.5%).  More than 50% of the outside city schools employed these 

teaching aids: general teaching aids (100%), authentic materials (85.7), tape 

recorders (71.4%), and activities (71.4%).  From the interviews, both inside and 

outside city school teachers seemed to have limitations about using animated media 

and computers for their teaching. Some of them declared several reasons such as (1) 

computers were not available at school; (2) they did not know how to use computers; 

(3) they preferred the old style of teaching using textbook and doing exercise, and 

(4) the existing materials did not relate with the lesson. 

Table 4.23  Teaching Aids/Materials Used by Teachers 
 

School Sizes 
Small                  % of teachers Medium              % of teachers Large                 % of teachers 
General teaching aids        100 General teaching aids      100 General teaching aids       100 
Tape recorders                   75 Authentic materials         100 Authentic materials          100 
Authentic materials            50 Tape recorders                 71.4 Activities  

(role play, field trips)        75 
Models                               50 Models                              57.1 Tape recorders                   50 
Activities  
(role play, field trips)         50 

Textbooks                         57.1 Models                               50 

Textbooks                           50 Activities  
(role play, field trips)        42.9 

Animation media               25 

Computers                          25 Computers                        28.6 Textbooks                          25 
Animation media                25 Animation media              28.6 Computers                         0 
Transparency                       25 Transparency                    0 Transparency                     0 
 

Concerning the school sizes, more than 50% of small-sized school teachers 

utilized general teaching aids (100%), tape recorders (75%), authentic materials 

(50%), models (50%), activities (50%), and textbooks (50%). Top 5 of teaching aids 

employed by medium-sized teachers were general teaching aids (100%), authentic 
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materials (100%), and tape recorders (71.4%), models 57.1%), and textbooks 

(57.1%). Large-sized school teachers employed general teaching aids (100%), 

authentic materials (100%), activities (75%), tape recorders (50%), and models 

(50%) in their teaching. From the interview, the majority of school teachers seemed 

to use general teaching aids. The majority of them confirmed: 

 “I always use worksheets, flashcards, and pictures for my English teaching  
because my students like playing with these.” 
 

 However, all sizes of school teachers required new and various educational 

technology teaching aids. Some of them acknowledged: 

 “I want to have new updated teaching aids such as computers with the  
  Internet service.” 
 “I am really interested in using computers to assist language learning.” 
 

Moreover, the data from the interview also revealed that the majority of 

English teachers reported that schools had inadequate instructional media. They 

needed computer with the Internet access, books, and English learning CDs. With 

regards to how teachers could get the instructional media, they reported: 

 “I have to pay for the instructional media by myself.” 
“My students and I created the instructional aids together such as 
flashcards.” 

 “I myself created cartoon lessons for teaching grades 1-3.” 
 
 To sum up, no differences are found among school types, locations, and sizes. 

The most frequent used instructional media are general teaching aids (cards, pictures, 

and cartoon), tape-recording, authentic materials, and activities (role play, field 

trips). However, the teachers need computers with internet connected, English 

learning CDs, and books. Sometimes they have to create or pay for the instructional 

media themselves. Furthermore, old teachers still use old teaching methodology and 

keep their own teaching style. 
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        4.2.7 Teacher’s Assessment and Evaluation 

 For this section, the teachers’ knowledge about assessment and evaluation is 

discussed. For the whole picture, the majority of teachers of all locations and sizes 

used observation, student’s work, and examination to evaluate students’ ability. 

Table 4.24  Teacher’s Knowledge of Assessment and Evaluation Classified by  

         School Types 

 

School Types 
State-run schools       % of teachers Private-run schools       % of teachers 
Observation                            100 Observation                              100 
Student’s work                        100 Student’s work                         100 
Interview                                 90 Examination                             100 
Examination                            90 Portfolio                                   60 
Portfolio                                  70 Performance                             60 
Students’ self assessment        70 Interview                                  40 
Performance                            70 Individual observation             20 
Individual observation            20 Students’ self assessment         20 

 

Regarding to the school types, state-run teachers used all activities more than 

50% except individual observation (20%) to evaluate student’s knowledge and 

ability. Private-run teachers used the following activities lower than 50%: interview 

(40%), individual observation (20%), and students’ self assessment (20%).  

Table 4.25  Teacher’s Knowledge of Assessment and Evaluation Classified by  

         School Locations 

Location 
Inside City           % of teachers use Outside City        % of teachers use 
Observation                           100 Observation                           100 
Student’s work                      100 Student’s work                      100 
Examination                          100 Interview                               85.7 
Portfolio                                87.5 Examination                          85.7 
Interview                               62.5 Students’ self assessment      71.4 
Performance                          62.5 Performance                          71.4 
Students’ self assessment      37.5 Portfolio                                42.9 
Individual observation           12.5 Individual observation          28.6 

 

Observably, 12.5% of inside city and 28.6% of outside teachers reported low 

use of individual observation. Furthermore, students’ self assessment (37.5%) and 
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portfolio (42.9%) were employed by inside and outside city teachers. Data were 

presented in the table 4.25. 

Table 4.26  Teacher’s Knowledge of Assessment and Evaluation Classified by  

        School Sizes 

Sizes 
Small         % of teachers use Medium     % of teachers use Large         % of teachers use 
Observation                         100 Observation                         100 Observation                       100 
Student’s work                     100 Student’s work                     100 Student’s work                   100 
Examination                         100 Interview                              100 Examination                      100 
Students’ self assessment     75 Examination                         85.7 Portfolio                             75 
Portfolio                                50 Portfolio                               71.4 Performance                       75 
Interview                              50 Performance                         71.4 Interview                            50 
Performance                         50 Students’ self assessment      57.1 Students’ self assessment   25 
Individual observation         25 Individual observation          28.6 Individual observation       0 

 

With regards to the school sizes, individual observation was utilized lower 

than 50% by small (25%), medium (28.6%), and large (0%) sized teachers. As other 

activities were employed more than 50% by all sizes of teachers except students’ self 

assessment (25%) of large sizes school teachers. Data were shown in the table 4.26. 

 From the interviews, the majority of teachers used observations, student’s 

work, and examination for their students’ assessment and evaluation. The reasons the 

teachers used observation to assess their students were (1) it was suitable for low 

reading and writing skilled young learners, (2) teachers knew real language 

proficiency of learners, and (3) the purpose of teaching English at this level focused 

on reading and speaking skills. Some of them used students’ work because it showed 

clear evidence. However, more than 80% of English teachers of all school types, 

locations, and sizes utilized examination to test their students’ ability because it was 

easy to construct and match with the learning objectives. 

 To sum up, more than 60% of state-run and private-run teachers use 

observation, student’s work, portfolio, and examination for their students’ 



 78 
 

assessment and evaluation. Individual observation is not often use for all school’s 

types, locations, and sizes because it is not practical. 

 

4.3 Learner’s Factors 

 In this section, learner’s attitudes towards English language learning is 

presented. The learners’ attitudes towards English language learning was gathered 

through the semi-structured interview; 75 students were asked to identify their ages, 

attitudes towards English learning, and the opportunities of using English outside 

classrooms. Information is displayed in the table 4.27.  

Table 4.27  Learners’ Attitudes towards English Learning Classified by  

       School types 

Types Locations Sizes 
Information Schools 

SS PS IC OC S M L 
Male  52.72 43.33 50 48.57 60 45.71 40 Genders 
Female  47.27 56.66 50 51.42 40 54.28 60 
Positive  
 

94.54 100 94 100 86.66 97.14 100 Attitudes 
toward 
English 
learning 

Negative  5.45 - 6 - 13.33 2.85 - 

Ever  
 

17.64 23.52 25.88 15.29 5.88 22.35 80 Using 
English 
outside 
classroom 

Never  82.36 76.48 74.12 84.71 94.12 77.65 20 

 

Concerning school types, locations, and sizes, negative attitudes were found 

only 5.45% from state-run schools, 6% from inside city, 13.33% from small and 

2.85% from medium sized students. Other than that they had positive attitudes 

toward English learning. The reasons were: 

1) they felt that English was quite difficult for them, 

2) they did not understand and could not read English, 

3) They were shy when they met a foreigner,  
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4) They could not do English assignments, and  

5) They were bored with English learning and teaching. 

 To sum up, the majority of students reported positive attitudes towards 

English learning. Very small number of students revealed that they did not like 

English. The majority of large sized school students have opportunities to 

communicate in English outside classrooms. The majority of small and medium 

schools reported that they never use English outside classroom. 

 

4.4 Sociocultural Factors 

 The environment or circumstance of learning which allows students to use 

English outside classrooms is presented. It includes libraries, teachers or parents, 

soundtrack movies, tourist attractions, workplace, and self learning center. 

Table 4.28  Sociocultural Factors Classified by School Types, Locations, and Sizes 

Types 
 State-run schools    % of students use Private-run schools % of students use 
Libraries                                  90 Teachers, parents                100 
Teachers, parents                     70 Libraries                              80 
Soundtrack (radio, T.V)           60 Soundtrack (radio, T.V)      40 
Tourist attractions                    40 Self-learning center             20 
Workplace (bank, hotel)          30 Workplace (bank, hotel)      0 
Self-learning center                 30 Tourist attractions                0 

 

In connection with school types, sociocultural factors of state-run schools 

were libraries (90%), teachers and parents (70%), and soundtrack movies (60%), 

whereas private-run teachers utilized the following options more than 50%: teachers 

and parents (100%) and libraries (80%). From the interviews, some of private-run 

schools seemed to have some limitations on using workplace and tourist attractions 

to help the students use language. Some of them stated: 
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“Within this area, there are no workplaces or tourist attractions that allow  

students to use English.” 

Table 4.29  Sociocultural Factors Classified by School Locations 

Locations 
Inside city                % of students use Outside city         % of students use 

Teachers,  parents                     75 Libraries                            100 
Libraries                                   75 Teachers,  parents              85.7 
Soundtrack (radio, T.V)            62.5 Soundtrack (radio, T.V)    42.9 
Self-learning center                  37.5 Workplace (bank, hotel)    28.6 
Tourist attractions                     37.5 Self-learning center           14.3 
Workplace (bank, hotel)           12.5 Tourist attractions              14.3 

  

With regards to school locations, more than 50% of inside and outside city 

students had opportunities to use English with their teachers, and parents (75% and 

85.7%) and libraries (75% and 100%). From the interview, there were no differences 

between inside and outside city schools. Some of them declared: 

 “My students talk with their friend’s parents who are foreigners.” 
 “ My students borrow English books from the school library.” 
 
Table 4.30  Sociocultural Factors Classified by School Sizes 

Sizes 
  Small      % of teachers use Medium     % of teachers use Large      % of teachers use 
Libraries                         100 Teachers,  parents             85.7 Teachers,  parents            100 
Teachers,  parents           50 Libraries                            85.7 Libraries                          75 
Soundtrack (radio, T.V)  25   Soundtrack (radio, T.V)    71.4 Self-learning center         50 
Workplace (bank, hotel) 25 Tourist attractions             42.9 Soundtrack (radio, T.V)  50 
Self-learning center         0 Self-learning center           28.6 Workplace (bank, hotel)  25 
Tourist attractions            0 Workplace (bank, hotel)    14.3 Tourist attractions            25 
 
 
 Concerning their school sizes, the majority of all school sizes students used 

libraries (100%, 85.7%, and 75%), and teachers and parents (50%, 85.7%, and 

100%). Soundtrack (71.4%) was employed quite a lot by medium-sized students. 

From the interview, environment or circumstance of learning which allowed students 

to use English outside classrooms was teachers, parents, and teachers. Some 

comments from English teachers were: 
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 “I tried to speak English with my students outside class.” 
 “Some visitors used to come to school and did activities with my students.” 
 “We hired a foreigner to teach in our school.” 
 
 To conclude that the majority of environment or circumstance of learning 

which allows students to use English outside classrooms is teachers, parents, 

libraries, tourist attractions and soundtrack movies. Self-learning center, workplace, 

and tourist attractions were not used because they did not exist in many places. 

 

4.5  Data from Classroom Observations 

 This part is to present the data of classroom observations. It covers the 

following issues: teacher’s language use, classroom interaction between teacher and 

students, language skill focus, teaching activities, and teaching aids. The data will be 

presented by using comparison and contrasting the similarities and differences 

between state-run and private-run schools, inside and outside city schools, and 

among three different sized schools. 

      4.5.1. Teacher’s Language Use 

 This part reports the data about teacher’s language use for their teaching in 

the classroom. The researcher took an hour per class to observe what language 

teachers used to teach their students and why they used it.  

From the classroom observations, it was found that teachers in private-run 

schools asked some questions and gave their students instructions for doing exercise 

in English. Some students volunteered to answer the questions. The teachers 

sometimes used both English and Thai in their teaching. The teachers used Thai 

because they wanted to make sure that students understood the lesson. Some 

students could understand teachers’ directions in English and could do the tasks, 
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while some of them understood it after the teachers translated it into Thai. However, 

most of teachers in state-run schools used English at the beginning of the class to 

greet their students and at the end of the class for saying good-bye. They hardly 

spoke English while they were teaching. Thai was used most of the time to ask 

students some questions and students also answered the questions in Thai. When the 

teacher asked the question in English, students seemed worried probably about how 

to answer the questions.  

 Comparing the language used by the teachers in the inside and outside city 

schools, it is clearly observable that the teachers in the inside city schools usually 

spoke English with their students when they taught in the class. Some students were 

able to respond in English. They felt proud when they had a chance to speak or read 

in front the class. The teachers always praised their students in English, for example 

very good, excellent. In the classroom, when the teachers noticed that the students 

did not understand the instructions, they translated it into Thai. Most of teachers are 

native speakers. On the other hand, teachers in the outside city schools hardly spoke 

English to their students in class. Thai was used after greeting at the beginning of the 

class until the end. The teachers seemed to be unconfident to converse in English 

with their students. They worried about making mistakes when they used English in 

class. For example, a teacher in one school confessed to the observer that she has 

never felt confident speaking English at all but she tended to keep practicing 

conversation in English. English was used only when the teachers had to read the 

passage. It is noticeable that students tended to keep quiet when the teachers tried to 

ask the questions in English. 
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 A comparison of the observations of language used by teachers in different 

school sizes, the teachers in small-sized schools used English when they greeted 

students. Thai was used most of the time. Students had opportunities to use English 

when they repeated the words or sentences after their teachers. Relating to medium-

sized schools, the teachers used English more often in their classes, but the teachers 

sometimes had to translate the English instruction into Thai. Some teachers tried to 

use English when they were teaching and playing games. Concerning large-sized 

schools, the teachers always communicated with their students both inside and 

outside classrooms in English, for example, when a teacher saw students at the 

canteen, she/he greeted and asked them some questions such as “What did you have 

for lunch?” Most of students dared to speak with their teachers. Some teachers tried 

to use English from the beginning until the end of the class, for example to ask some 

questions apart from greeting. Again, the teachers in large sized schools still needed 

to use Thai to make sure that students could understand their instructions and 

checking students’ understanding. Some students were enthusiastic to speak English 

with their teachers.  

 In short, both Thai and English were spoken in classroom for teachers’ 

instruction. Thai was used by teachers mostly of the time for giving the instructions 

to students. English was used when the teachers had to read the passage for doing 

exercises, greeted and praised the students. 

       4.5.2. Classroom Interaction between Teacher and Students  

 This section shows the different patterns of classroom interaction between 

teacher and students in different schools’ types, locations, and sizes. Teachers’ 

performance and students’ participations are mainly observed. 
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For the private-run schools, students participated in the activities actively. 

When the teachers asked questions, some students tried to be the first person to 

answer by raising their hand. Student-centered class was found in the private-run 

schools. That was to say the teachers’ role seemed to be the monitor or facilitator. 

They just provided the students with some games, activities while students did all the 

rest. The teachers in state-run schools only interacted with their students by greeting 

and asking students some questions. When teachers posed some questions, students 

just only sat still and no responded. The teachers sometimes had to call students’ 

names to answer the questions. The teacher directed their classes most of the time 

and almost in every activity. 

Concerning school locations, the students in the inside city schools could ask 

and answer questions in phrase and sentence levels. Some teachers could even ask 

them to do the tasks in English and they were capable of performing them. But it was 

also found that interaction occurred after the teachers translated their instructions into 

Thai. In short, the students could understand what they were supposed to do from Thai 

rather than English. Then they responded. However, students in the outside city 

schools always kept quiet and asked their friends about the questions while the 

teachers were giving the questions. Teachers were the center of teaching. The teachers 

took a director role in their classrooms. That means she/he directed class and 

instruction since the beginning. They seemed to be knowledge provider while students 

were knowledge receivers. They hardly participated actively in their teachers. 

The teachers in small-sized schools usually interacted or conversed with their 

students by using Thai language in the classroom. Interaction in English was limited 

to some functions such as at the beginning the class especially in greetings and 
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praising. Teachers always taught in front of the classroom and handed out the 

worksheets to students to complete. In some medium-sized schools, classes were 

more interactive comparing to the small one. Since their proficiency was limited, 

they only answered in word level or an incomplete sentence. The teachers tried to 

encourage the interaction or participation by walking around the class and asked 

questions individually. Student-centered activity was emphasized. Relating to large-

sized schools, students could form sentences to answer the questions or follow the 

instructions in English. The teachers focused on student-centered. The teachers 

provided more opportunities for students to perform the tasks through games, songs. 

The majority of students actively interacted in English with their teachers. 

To sum up, the patterns of interaction found in classes were 1) Teacher-

Student, 2) Student-Teacher, and 3) Student-Student. Teacher-Student was found in 

most of classes. Student-Teacher was found only when students understood the task, 

the questions or knew clearly what to do. Finally, Student-Student was found only 

when they were asked to do some tasks-in groups or when they did not understand 

class instruction, they usually turned to their friends for clarification. 

       4.5.3. Language Skill Focus 

 This part introduces what language skills teachers frequently used in the 

classroom. Listening skill means what students hear in English from teachers, 

cassette, CDs, and the foreigners. Speaking skill is what language teacher and 

students used to communicate to each other. Reading the passage and pronunciation 

English vocabulary are considered reading skill. Lastly, writing skill refers to what 

students write down to their notebooks. It covers copying English vocabulary, doing 

exercises, and writing after teachers. 
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Comparing the language skills that the teachers focused between private-run 

and state-run schools, the teachers in private-run schools emphasized more on 

speaking skill in classes, but it was still based on reading and translating the 

passages or stories. For example, a teacher did activity by speaking English all of the 

time. On the other hand, the teachers in state-run schools focused on practicing their 

students to read and pronounce vocabulary. It focused on reading and writing skills. 

It can be seen from the example. In one class a teacher commanded students to open 

their textbooks and read the passage after her. 

 In connection with the language skill taught at inside and outside city 

schools, speaking and reading skills were the objectives or main goals. Commercial 

textbooks were often used for reading in the classroom. Nevertheless, the teachers in 

the outside city schools spent about 20% of the class time for speaking task in the 

class. The teachers focused their lessons in reading and writing skills. The teachers 

usually wrote their passages on the blackboard and students read and repeated after. 

 For language skill taught in different school sizes, the teachers in small-sized 

schools focused on reading skill (70%) especially from student’s textbooks. 

Speaking or conversations were not the core. In medium-sized schools, the teachers 

often used writing skill (40%) in addition reading. The students spent about 20 

minutes for doing their exercise from the commercial textbook in the class. Finally, 

the teachers in large-sized schools taught various language skills such as listening, 

speaking, reading and writing. They sometimes used a tap-recorder to teach 

conversations in the class. Some schools hired the foreigners to teach in their 

schools. For example, one large-sized school employed two Philippinoes to teach 

conversations, reading and writing in their English class. 
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 To conclude, reading and writing skills were often found in teaching. The 

teachers paid less attention on teaching speaking and listening skills in class.  

       4.5.4. Teaching Activities  

This section demonstrates what teaching activities teachers employed for 

their teaching.  

The teachers in state-run schools put emphasis on doing exercises in students’ 

worksheet individually. The majority of teachers in state-run schools put students 

into small groups and did exercises. The majority of activities found in the classroom 

was writing or repeating the English vocabulary, then the teachers taught students to 

read them. On the other hand, the majority of activities found in private-run schools 

were playing games relating to English and doing exercises. Songs were used at the 

beginning of the class about 10 minutes. In addition, some teachers used pictures, 

models, flashcards, and cartoons as props to facilitate their teaching. Sentences 

drilling which spent about 30 minutes were employed as the main method of 

teaching.   

The majority of the teachers in the inside city schools focused on practicing 

conversations from a tape-recorder, for example, the teachers turned on the tape-

recorder and students repeated the dialogue after the tape. Then, students played the 

role in pairs. Questions and answers were the key tools of teaching. Some of the 

teachers used a computer to facilitate their teaching for playing multimedia aids. For 

example, one teacher in the inside city school and her students played English 

learning multimedia from the computer. Most of teaching activities were run by 

teachers.  However, the teachers in the outside city schools highlighted reading the 

vocabulary and drawing. Doing exercise, reading the passages and copying 
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vocabulary into their notebooks were found commonly utilized by most teachers. 

Some outside city schools used programs from the Royal project for students to learn 

English. This can be seen in one outside city school. Students learned English by 

watching the activity from the television. The role of students was the watchers. 

They sat and listened to the television. The teachers sometimes added some 

information about the language taught on television to students after the program.  

With regards to the school sizes, the teachers in small-sized schools provided 

worksheet and practiced reading and coloring the worksheets. The teachers in 

medium-sized schools followed the activities from the commercial textbooks. Most 

common activities found in the medium-sized schools were done in group. Songs 

and games were sometimes used. For large-sized schools teachers used games and 

songs to warm up the students before starting the lesson. Presentations of student’s 

work were found. The majority of the teaching activities were mainly based on what 

were suggested in the textbooks. 

 To sum up, most teachers employed reading and doing the exercise from the 

commercial books for their teaching activities. Songs and games were used before 

the teachers started to teach. 

       4.5.5. Teaching Aids 

 This part presents the data about the instructional aids used in class by 

teachers. It includes equipment, and foreigners.  

Some private-run schools could hire foreigners to teach English in their 

schools. Mostly of the teachers always used flashcards, pictures, and models to help 

them. For example, a teacher used flashcards and pictures to teach and present new 

words to students. More than half of the private schools provided students with 
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sound laboratory. On the other hand, the state-run schools used commercial 

textbooks and worksheets. A few of the teachers (10%) utilized sound laboratory. 

The equipment was old-fashioned and some of them did not work and needed some 

budgets to repair. 

 In terms of the inside city schools, the teachers frequently used pictures, 

flashcards, instructional kits, role plays, and realias such as teachers, students, table, 

chair, window, fruits, etc. Some of the schools in the inside city could hire foreigner 

to teach English in their schools. Some of them used animated aids for their 

instruction, for example cartoons, CDs. However, the teachers in the outside city 

schools mainly used ordinary aids such as cards, pictures, printed materials, and 

commercial textbooks. 

 The teachers in small-sized schools used printed or copied lessons from 

textbooks. Pictures and cards were utilized in class. Some of the teachers provided 

the book created by themselves to students for doing exercises and coloring pictures. 

For example, a teacher in small-sized school invented her own cartoon books and 

students colored the pictures from the book. The teachers in medium-sized schools 

provided students sound laboratory to study English. However, most teachers 

preferred the commercial textbooks because the teachers needed not to prepare the 

lesson. The teachers taught students how to read and write the vocabulary, then did 

the role play from the commercial textbooks because it was easier to find the 

materials. Regarding large-sized schools, the schools with the students’ parents 

corporation supported the schools by hiring foreigners to teach English in their 

schools. The foreigners used various kinds of teaching aids in their instruction, for 

example flashcards, pictures, realias, models, printed materials, cassettes. Some of 
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them emphasized on activities such as role play, field trip). Commercial textbooks 

still were the main tools for English instruction.  

 To sum up, the teachers about 85% used commercial textbooks as the main 

tool for their English instruction. Pictures, flashcards, realias, and role-play were 

often utilized by most teachers. A few schools had power to hire the foreigner to 

teach English in the schools. 

 

4.6 Summary 

 There are two main sections in this chapter. First, quantitative data 

concerning administrative, teachers, learners, and sociocultural factors were 

presented and second, qualitative data illustrating teacher’s language use, classroom 

interaction patterns, language skills focus, teaching activities and teaching aids were 

presented. It can be concluded that different types, locations and sizes have different 

strengths and weaknesses for English instruction. 



CHAPTER 5 

CONCLUSION AND IMPLICATIONS 

 

 This chapter contains a summary of the state of English instruction of 

preparatory level of schools in Nakhon Ratchasima in the following factors: 

administrative, teachers, learners, and sociocultural. Then, it ends with some 

pedagogical implications and recommendations for further study.  

 

5.1  A Summary of Research Results 

5.1.1  Administrative Factors 

 The majority of school administrators participated in this study have at least 1-

5 years of working experience and graduated with a bachelor degree. With regards to 

learning policy for administrators, there are three major findings found in this study. 

First, only the schools located near tourist attractions have an involvement with the 

communities because they need financial support and they want to serve the 

community’s needs of English such as teaching English to souvenir sellers and 

restaurant owners who need English for their businesses. Second, school 

administrators of all sizes of state-run schools have limitations in recruiting and 

selecting English majored teachers or qualified teachers to teach in their schools 

because the positions have to be granted from the central government, i.e., the 

Ministry of Education. Therefore, they do not have control over the teacher’s 

qualification specifically for English instruction. Third, the majority of school 
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administrators support their teachers in the following issues: 1) developing the 

English and teaching abilities, 2) providing facilities for English teaching and 

learning, 3) setting appropriate learning environment and academic activities to 

support English teaching and learning, and 4) providing good learning resources, 

materials, and modern educational technology to English teaching and learning.  

However, the teachers do not use provided facilities optimally because they lack 

knowledge of how to use them and most schools do not have budget for maintenance 

when some facilities were broken. 

5.1.2  Teacher Factors 

 The majority of English teachers participated in this study are female (93.3%) 

and 86.7% of the English teachers graduated with bachelor degree, but only 13.33% 

graduated in English major. For their teaching ability, the majority of teachers have 

rated good to fair levels of knowledge about English (grammar, vocabulary, and 

pronunciation), curriculum, and teaching young learners. Relating to teaching 

activities, the majority of English teachers employ paper-pencil, drill exercises, 

games, songs, questions and answers, hands-on experience, and role-plays in their 

teaching. In terms of teaching aids, the most frequently used instructional media are 

general teaching aids e.g. flashcards, pictures, cartoons, tape-recorders, and authentic 

materials. However, the teachers report that they need computers with the Internet 

access, computer programs for English learning, and external supplementary reading 

books. Concerning students’ assessment and evaluation, the majority of English 

teachers use observation, student’s portfolio, and examination for assessing their 

students’ abilities.  

From observation, the majority of teachers especially ones who did not 
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graduate in English major seem to feel unconfident to teach English in class. The key 

causes are that they are afraid of making mistakes and feel unsure when they have to 

use English, and they are not fluent in speaking English. 

5.1.3  Learner Factors 

The majority of learners have positive attitudes towards English learning. 

Most of them report that they like playing games and singing songs in English, they 

feel that English is challenging, they want to be good at English, learning English is 

fun and interesting, and they enjoy English lessons. Only small number (5.45%) have 

negative attitudes. It is because they felt that English is quite difficult, they do not 

understand and can not read English, they are shy when they meet foreigners, they can 

not do English assignments, and they are bored with English learning and teaching. 

Moreover, most of them have never had chance to use English outside classrooms. 

5.1.4  Sociocultural Factors 

Environment or circumstance of learning which helps students learn English 

outside classrooms is limited. The students only borrow English books from school 

libraries to read at home. Even though every school has their own library, some of 

them especially in small-sized, located outside city do not have a lot of budget to buy 

books for the library. From my observation, the library is old and the books, 

magazines, and cartoons are torn apart, and most books do not directly relate to 

English learning. In short, the environment is not rich enough to enhance language 

learning outside classrooms. 
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5.2  Discussion and Implications 

 This part presents a discussion of research findings.  

5.2.1  Policy for Administrators 

According to the Office of the National Primary Education Commission 

(1996), five standards and eight indicators concerning English instruction as 

mentioned in chapter two are proposed for school administrators to use as guidelines 

to support the teaching and learning. One of them, i.e., getting communities to involve 

in developing English language teaching plan is the only standard that was found 

unattained. The result relating to the involvement with community shows that only 

20% of state-run schools especially located close to tourist attractions had connection 

with the surrounded communities. In terms of school sizes, small-sized schools did 

not show any relationship with the community whereas only 28.57% of medium and 

25% of large-sized schools had involvement with their communities.  

The reasons reported by school administrators and teachers for not having 

connection include (1) the community does not have knowledge and understanding 

about a plan for English instruction, (2) people in the community think that it is 

schools’ responsibilities to write up an English instructional plan, it is not the 

community’s duty and (3) this seems to be a new standard so the school 

administrators do not know what type of connection they would need from the 

community.  

That is because the standard is too ambitious and has not been stated clearly 

and concretely. This supports the result of Upala’s (1998) and Jorntapha’s (2000) 

studies that cooperation between schools and communities in terms of creating the 

plan to develop English instruction is at the low level. Therefore, it is necessary for 
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school administrators to work with communities to brainstorm ideas how the 

communities’ needs can be addressed and served by the schools and vice versa how 

the schools can be supported by communities. Nonetheless, it cannot be denied that 

the majority of students’ parents have no background knowledge about English 

instruction. So their mind set about education, e.g., education is only the teachers and 

schools’ responsibility should be also changed. In fact, parents also play a key role in 

shaping their children’s future. This may be one of the limitations preventing the 

success of getting involvement with the community. So, what should be done is to 

make the standards clear and try out the implementation with some pilot schools 

before really implementing it. 

5.2.2  Policy for Teachers 
  

The results of this study reveal that the majority of English teachers do not 

have appropriate qualifications for English teaching. The primary key qualification 

that they lack is educational background. Most of them graduated with other fields of 

study such as Work and Occupational Development (26.66%), Agriculture (6.66%), 

Economics (6.66%), Primary School Education (6.66%), Mass Communication 

(6.66%), Marketing (6.66%), Science (6.66%), Business Administration (6.66%), 

Curriculum and Teaching (6.66%), and Library Science (6.66%). Only13.33% possess 

a degree in English. This result is similar to that of Chanintaratep’s (1997), Songsri’s 

(1998), and Boonpun’s (2000) studies that the majority of English teachers did not 

graduate in English major. 

However, the private and large-sized schools in the city do not have the same 

problem. That is because (1) private-run schools had more opportunities in selecting 

English teachers because they could offer higher salary and better benefits if the 
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teachers were qualified, and (2) English-majored teachers tended to move to inside 

city schools when the opportunities were available because there were some extra jobs 

for higher income. 

The ways to solve the problem about unqualified English teachers is beyond 

the administrators at the school level to do because the central government provides 

the teachers for all public schools. What should be done for getting a qualified 

English teacher is that the government may need to (1) provide incentive to motivate 

English-majored students to be a teacher and provide reasonable income for them, and 

(2) set up a standard for foreign language teachers as in the United States of America. 

According to the American Council on the Teaching of Foreign Languages 

Proficiency Guidelines (1998), the standards are (1) the teacher understands the 

central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches, 

can create learning experiences that make these aspects of subject matter meaningful 

for students and can link the discipline(s) to other subject,  (2) the teacher plans 

curriculum appropriate to the students, to the content, and to the course objectives, (3) 

the teacher plans instruction based upon human growth and development, learning 

theory, and the needs of students, (4) the teacher exhibits human relations skills which 

support the development of human potential, and (5) the teacher works collaboratively 

with school colleagues, parents/guardians, and the community to support 

students/learning and well being.   If any teachers possess competencies which are 

required by the standards, they should get more salary. 

For current non-English-majored teachers, the solution should be done by 

providing complete set of materials which are composed of teacher’s manual 

including English language knowledge, teaching methodology, teaching materials, 
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photocopieable exercises, lesson-plan as well as evaluation plan for teachers of each 

grade. Training how to use these materials for teachers is highly recommended. 

Furthermore, according to the findings of this study, the teachers need 

additional training on the following aspects: (1) English teaching methodology, (2) 

how to teach young learners, (3) English grammar and pronunciation, and (4) using 

technology for language teaching such as Computer-Assisted Language Learning 

(CALL), Web-based Learning. It is urgently relevant for the government or related 

organizations to fulfill the mentioned aspects. Moreover, for the purpose of having the 

same standards of English instruction, English teaching manuals of every level should 

be written with clear procedure, practical teaching activities, and effective assessment. 

5.2.3  Budget for Teaching and Technology Enhancement  
  

When examining the supporting facilities for English instruction such as 

televisions, tape-recorders, CD players, overhead projectors, computer software 

programs for learning, sound laboratory, computers with the Internet access, the 

finding of this study shows that more than 50% of schools regardless of their types or 

locations have adequately supported the facilities for English teaching and learning 

except small-sized schools. However, from the interview, the administrators of all 

school types, locations, and sizes reveal the problem that English teachers do not use 

them because the teachers (1) do not know how to use them, (2) prefer using 

textbooks, handouts, and worksheets because it is easier to handle, (3) the existing 

facilities such as tape-cassettes, computer programs do not match with the lessons, (4) 

the existing facilities such as tape-recorders, sound laboratory are not ready to use. 

Some are broken and the schools do not have maintenance budget. Budget is critical 

factor for small-public-outside city school in providing effective English instruction. 
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So, the school needs to have enough budgets for effective teaching and buying 

technology equipment such as computers, UBC, Internet access to allow students to 

have more exposure to English language. Training on how to use these media 

effectively is also needed for teachers. Moreover, maintenance budget is also 

necessary to have. 

5.2.4  Learning Environment 

The result of this study shows that the sociocultural factors, i.e., out of class 

environment or circumstance of learning which allows students to use or learn English 

outside classrooms are limited. Borrowing English books from school libraries is the 

only activity that some students do to learn English outside classrooms. The result of 

this study is similar to what was reported by Jaiyai, et al. (2005) that the situations or 

sociocultural factors in Northeast of Thailand did not support English instruction. So, 

the ways to solve these problems are (1) school administrators and English teachers 

should set school environment or school setting to enhance the use of English of the 

students and more exposure to English such as providing trips to the tourist attractions 

or providing cable TV or VDO cartoons in English so that students will become 

familiar with English, its sound systems, listening skills and the real/authentic use of 

English outside classroom, (2) appropriate books and media should be adequately 

provided within the school, and  (3) the government should take care of this matter by 

selecting and buying new supplies for schools every year. Training the teachers on 

how to use them effectively is also required.  

5.2.5  Learner's Attitude  
  

The finding of the present study shows that 94.54% of learners at this stage 

have positive attitudes towards learning language which can be regarded as 
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integrative attitude that is good for live long learning. However, according to Abu-

Rabia’s finding (1996), he reported that the students at higher level have instrumental 

attitude. It can be assumed that the students’ attitude may change from integrative to 

instrumental. Therefore, for the success of life long learning, student’s integrative 

attitude should be encouraged and maintained as long as possible. 

 

5.3 Recommendations for Further Research Studies 

1. A further study should be conducted to find out the needs and supports the 

non-English majored teachers may require in order to teach English effectively. The 

study may capture details about teacher’s teaching and language abilities, perceptions, 

best practice for teaching young learners in depth. 

2. A longitudinal study of young learners (grades1-3) to follow up their 

achievement based on the current goals and standards of Ministry of Education. Then 

compare the results of the studies. 

 

5.4  Summary  

 There are three parts presented in this chapter. Firstly, it deals with a summary 

of research results. Secondly, discussion and pedagogical implications are addressed. 

Lastly, further research studies are recommended. 
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