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CHAPTER 1

BACKGROUND TO THE STUDY

This chapter is an introduction to the presentystwtlich aims to explore the
state of English language teaching and learningakhon Ratchasima. The following
sections cover statements of the problem, rationaleposes, research questions,

scope and limitation of the study, definition ofykerms and finally a summary.

1.1 Statement of the Problem

Nowadays, it is widely accepted that English aswbedd language has played
an important role in Thai context. English is useccommunicate with people from
other countries for many purposes such as comnhepaiitical, military, cultural and
educational exchanges. Moreover, it is widely uaed medium in various types of
aids, e.g., websites, computer programs, electnmaits, mobile phone, instructions
of imported goods, and so forth. In addition, Eslglis also necessary for further
study especially in the current borderless ag®ther words, it is necessary to know
and to be able to use English effectively.

In Thailand, according to the #ational Economic and Social Development
Plan issued by Office of the National Economic &@mwmktial Development Board
(2006), English language is considered as a foreigguage and receives a great deal
of attention having been taught officially for mdiean 80 years (since 1921). The

English language curriculum has been continuallyetigped and improved to serve



the national and social needs and changes. Furtiherrthe English language has
been set as a compulsory subject for every levehefformal educational system,
especially for basic education (Office of the NaibEducation Commission, 2002).
The English subject in the basic education has ludfemed from the first year of
primary education until the last year of the upperondary education (Grades 1-12).
Even though English teaching and learning in Timgilaas been taught for a long
time, it is found that Thai students cannot use liEhgeffectively in all skills
especially listening and speaking (Jaiyai, TorwonQgsaha, Danvirattana,
Luangthongkam, Piyadamrongchai (2005). In other dsorstudents cannot use
English for communication. Furthermore, the evatmbf educational achievement
of English in grades 6, 9, and 12 in academic y2863 and 2004 by International
Association for the Evaluation of Educational Actement reported that the English
subject scores of Thai students were wdnaa the previous three years in every level
(Office of the National Economic and Social Develemt Board, 2006). Therefore, it
IS necessary to explore the current state of Bmgdiaching and involved people such
as school administrators, English teachers, ardests. This may reveal the causes of
the failure and offer possible solutions to thebpems of English primary instruction

in Thailand.

1.2 Rationale of the Study

According to the Basic Education Standards writigrMinistry of Education
(2002), the Thai basic educational system is divitiéo 4 levels: first level-primary
education (grade4-3), second level-primary education (grades 4tbixd level-

secondary education (grades 7-9), and fourth Isgebndary education (grades 10-



12). In terms of curriculum, each level has its oawuriculum to be used as a
guideline for the instruction and learning objeesivDetails of the curriculum will be
provided in Chapter two. The results of the study mgveal the current states and
some problems (if any) from the first step of tlygstem. Thus, the solutions will be
proposed at the right point.

Relating to the investigation, there are many fiacédfecting English teaching
and learning both directly and indirectly. In thlal context, Laksaniyawin (1988)
and Pinyonatthagarn (1995) have proposed and disduictors affecting English
teaching and learning which include the languagettimg policy, the national foreign
language curriculum, the teaching methods and maiersed, the teacher’s variables,
the social and cultural variables, and the leasneairiables. In fact, these factors can
be recategorized into 4 major groups: administeatfactors, teacher’s factors,
learner’s factors, and sociocultural factors. Thiastors appear to be very influential
upon English language teaching and learning anddaextly involved with the
teaching and learning activities. Therefore, alklt#se factors were explored in this
study.

In the past, there have been many investigativéiess about English teaching
and learning in Thailand. Kanoknirundorn (1997),n&sri (1998), Sawaengphon
(1999), and Monpianjan (2000) studied the effedtseacher’s gender on teaching.
Chanintaratep (1997), Kanoknirundorn (1997), ande&agphon (1999) studied the
effects of the teacher’s levels of education aradrtmajor field of study on English
instruction. Srikalang (1998), Hansuwan (1999), itaa (1999), and Monpianjan
(2000) studied the effects of teaching experiencéeachers on English teaching.

Jaiyai, et al. (2005) surveyed the existing sitwagiand problems relating to foreign



language teaching and learning in the northeagtarh of Thailand or Educational
Region 5. In short, each study focused only on fa&r which did not reveal the
status and problems of the overall system.

As no research work has been conducted to invéstig@a overall state of
English teaching and learning, the researcher wgeyested in investigating the
current state of English language teaching of temchinder the Office of Nakhon
Ratchasima Educational Area 1 in the following asgpeadministrative factors,
teacher’s factors, learner’s factors, and sociacaltfactors which influence English
language teaching and learning in different tygeses of schools and within different

locations.

1.3 Purpose of the Study

This study aimed to

1. investigate the current state of English ingtouncof primary schools under
the Office of Nakhon Ratchasima Educational Areanlthe following factors:
administrative, teacher, learner, and sociocultunaih different school sizes,
administrative systems, and locations.

2. compare and contrast the state of English lagguteaching found in

primary schools based on the school sizes, admahist systems, and locations.

1.4 Research Questions

The two research questions were
1. What are the current states of English inswaodf primary schools under

the Office of Nakhon Ratchasima Educational Areanlthe following aspects:



administrative factors, teacher’s factors, leaméattors, and sociocultural factors in
different school sizes, types, and locations?
2. What are the similarities and differences a# thvestigated aspects in

different school sizes, administrative types, avghtions?

1.5 Scope and Limitation of the Study

This present study aimed to explore the currenéstaf English teaching and
learning in primary schools in terms of administatfactors, teacher’s factors,
learner’s factors, and sociocultural factors ifedént sizes, types, and locations of
primary schools in Nakhon Ratchasima Area 1. Stheeeducational system covered
a wide range of involved agents and consists ofptexncomponents, it was quite
ambitious to study the whole system at once. Te dbl investigate thoroughly;

therefore, the first level, i.e., grades 1-3 wdsded for this study.

1.6 Definition of Key Terms

The following terms were frequently used in thisgant investigation.

“Administrative factor” refers to the educational policy proposed by the
National Primary Education Commission for admimgirs to manage English
instruction in their schools.

“Teacher’s factor’ refers to the teacher’'s educational backgroundwkedge
consisting of knowledge of English/Curriculum, nmedblogy for teaching English
and teaching young learners, instructional aidd,amsessment and evaluation.

“Learner’s factor” refers to the learner’s attitudes toward learrimgylish.

“Sociocultural factor” refers to the environment or circumstance of neay



which allows students to use English outside otasss, e.g., school libraries, tourist

attractions in the area.

1.7 Summary

This study was conducted to investigate the curstate of English teaching
and learning in primary schools within Nakhon Ratima Educational Area 1. The
following aspects, i.e., educational policy on Eslglteaching and learning of
administrators, teachers of English, students dedr tattitudes, and circumstance
which allows students to use English outside ctasas were particularly studied

because they have critical effects on English utsion at the primary level.



CHAPTER 2

RELATED LITERATURE REVIEW

This chapter mainly focuses on a review of relditedature on English
instruction in Thailand. It includes the Thai ediimaal system of English instruction;
English teaching in primary schools; factors affegtEnglish teaching and learning;
research studies on English language teachingesrdihg that have been conducted

in both Thailand and other countries.

2.1 The General Educational System in Thailand

According to the National Education Act 1999 (O#i of the National
Education Commission, 2002), the formal Thai edoocal system is divided into two
levels: basic and higher education. First, basiecation is compulsory and free of
charge for a period of 12 years (6 years for prinsmhool and 6 years for secondary
school). The primary level (grades 1-6) emphastheddevelopment of behaviors and
basic skills. The lower secondary level (grade9 W&s for children aged 12-14 and
emphasizes on learners intellectual abilities,csthmorality, and basic skills. Students
are allowed to explore their individual interestsl aaptitudes through a wide choice
of subjects/options for their future careers or farther education. The upper
secondary education (grades 10-12) is provided%et7 year-old students; it aims to
provide appropriate academic and vocational knogdednd skills correspondent

with the learner’s interests and aptitudes. Thewkedge and skills are hoped to be



beneficial for learners to continue their studwdtigher-level of education. Secondly,
thehighereducations dividedinto two levels : lower-than-degree level and bachelor
degree which is offered by universities, institytadleges, or similar institutes under
other names.

At each level, eight subject groups are formadlyght: Thai, mathematics,
science, social studies, religion and culture, theshd physical education, arts, career
and technology, and foreign languages (Ministr§diication, 2001a). Thai language
is used as medium of teaching in all subjects, gixéa foreign language classes.
Moreover, in the basic education, English is ary doteign language taught at every
grade (Ministry of Education, 2001a).

2.1.1 The Overview of English Instruction inrhai Educational System

The national core curriculum and standards of legrwere issued (Ministry
of Education, 2001b) for English instruction in fhieai educational system. However,
each level of the curriculum is labelled differgrdls follows:

1. First level-primary education grades 1-3;

2. Second level-primary education grades 4-6;

3. Third level-secondary education grades 7-9; and

4. Fourth level-secondary education grades 10-12.

First level (grades 1-3)In the first level English is the only
foreign language offered. The goals of teaching E@ining English at this level
emphasize speaking and listening (Ministry of Edioca 2001b). Students are
expected to (a) communicate with other people igliEh to share ideas and present
the information about themselves in daily life arfb) understand the commands,

sentences, instructions, short and simple stoaed; (c) understand the differences



between Thai and foreign culture. In addition, stutd are also expected to learn
about 300 — 450 words of English (Ministry of Edtima, 2001b).

Second level (grades 4-6At the beginner level, English language is a
compulsory subject taught for three hours a wedle dims of teaching and learning
English at this level put emphasis on three maiilisskspeaking, listening, and
reading (Ministry of Education, 2001b). Student® axpected to be able to
communicate with other people for sharing simpkag] and presenting information
concerning everyday life topics and neighborhoodifing appropriate vocabulary as
well as correct structures. They are also expectieimonstrate listening and reading
comprehension of simple texts. For vocabulary, estt&l have to gain at least 1,050 —
1,200 words of English by the end of this level iiitry of Education, 2001b).

Third level (grades 7-9). At the third level, the English teaching and
learning focuses on four main skills: speakingiehéng, reading, and writing
(Ministry of Education, 2001b). The purpose of taag and learning English is to
enable students to share ideas and opinions mgldbnthemselves and some
information about English speaking countries sushcalture, environment, foods,
science, and technology. They should be able teeptethe facts to other people both
in oral and written forms using appropriate expiess vocabulary and correct
structures in both formal and informal contextseylare also expected to understand
simple information and use English to search fa thformation relevant to the
topics. At this level, the students are expectdeaon 2,100 — 2,250 words of English
(Ministry of Education, 2001b).

Fourth level (grades 10-12)At the last level, English is a compulsory

subject while other foreign languages, such as ¢hredapanese, Chinese, and
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German, are elective (Ministry of Education, 200H)glish language is taught for at
least 80 hours per academic year. At this level gitmphasis is put on four main skills:
listening, speaking, reading, and writing for fatistudies or future careers. The aims
of teaching and learning English are to enableesttelto understand information,
messages, given texts, and also to give their opgnand discuss any topics. By the
end of this level, the students are expected tonl@dout 3,600 — 3,750 words
(Ministry of Education, 2001b).

Table 2.1 below illustrates the number of hoursspe each level. It can be
seen that the number of hours of each level isugidgreater. It means that English
teaching and learning earns more attention in mitgwels.

Table 2.1 Number of Hours for English Instructionin the Whole System.

Level First Level Second Level Third Level Fourth Level

Grades 1 2 3 4 5 6 7 8 9 10 11 12

No.of 40 40 40 80 80 80 80 80 80

hours 80 100 100
per 2 hours per a week 3 hours per a week 2 hours week

year

(Source: Ministry of Education, 2002)

2.2 English Instruction at the First Level

Since this study aimed to particularly explore therent state of English
teaching at the first level (grades 1-3), the $tmecof English instruction at this level
was reviewed thoroughly by the researcher.

As mentioned earlier, English language is formtdlyght in all levels. For the
first level, English is set as a compulsory subjeghich requires 40 hours per
academic year. The English curriculum is compoddduw domains: communication,

cultures, connections, and communities. The go#&athing and learning English at
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this level focuses on speaking and listening (Mrgi©f Education, 2001b). The

required learning substance and standards wedlaw$:

Substance 1: Language for Communication

Standard 1.1: Understanding listening and readinacgsses; capable of

interpreting message derived from listening andliregpof all kinds of written words

from various media; capable of applying knowledggcally. Students should be able

to

understand commands, requests, body languagehartchad simple
sentences;

read group of words and simple sentencesabyye

understand and interpret words, group of wardd sentences from signs;
and

understand conversations, short stories, and sifaples with pictures.

Standard 1.2: Possessing skills for language conuation, for data,

information and ideas exchanges; capable of appli@chnology to express feeling

and manage learning processes appropriately. Sgidieauld be able to

1.

2.

use short and simple language for communication;

use short and simple language to express theta

. use simple language to provide and obtain in&tion about oneself and

others; and

. use simple language to express their feelingstiens, and exchange

opinions.
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Standard 1.3: Understanding speaking and writimgggses; communicating
data, opinions and concept of various subjectsivady, efficiently and aesthetically.
Students should be able to

1. provide the information about oneself and neighbodhby using body

language, pictures, words, and short sentences;

2. express their feelings, emotions, and opinamrgerning daily routines;

3. express their feelings, emotions, and opin@msarious topics;

4. express the language for personal enjoymehearichment.

Substance 2: Language and cultures

Standard 2.1: Understanding language and ownreuitlationship; utilizing
language and culture as appropriate to time andep#and other factors. Students
should be able to

1. use simple sentences for communicating witlersthrand

2. understand customs and traditions, festivald caltures studied.

Standard 2.2: Understanding the similarities aiffterénces between the
language and own culture and those of Thai; utifjzlanguage wisely and with
consideration. Students should be able to

1. understand the differences between Thai and Fotaigyuage in terms of

sounds, vowels, consonants, words, phrases, atehses;

2. understand the differences between Thai aredgh language cultures;

3. use foreign language for searching for peakenjoyment and enrichment;

and

4. participate in language and cultural actigitie
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Substance 3: Language and other subject groups relanship

Standard 3.1: Utilizing foreign language for studyother subjects; developing
oneself and broadening the worldview on languagele®ts should be able to

1. understand words and group of words relatingther subjects; and

2. use words and groups of words relating to othéjects.

Substance 4: Language, Community and World Relatioship

Standard 4.1: Possessing skills in the use ofigoreanguages to encounter
different situations within and outside educationastitutions, community and
society. Students should be able to

1. use the language within the school setting.

Standard 4.2: Possessing skills in using foreignglages to acquire
knowledge, to work, to earn living, to stimulate-a@oeration, and to live together in
society. Students should be able to

1. use simple language for communication concernimgeza within their

communities.

To conclude, after learning English for three yeatadents are expected to
use simple English to (1) express their needsu(@)erstand commands, requests,
simple conversations, simple short stories, sirfgides with pictures, (3) provide and
obtain information about oneself and others, (4denstand customs and traditions,

festivals, and cultures studied, and (5) use sirgpiglish within the school setting.
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2.3 Factors Affecting Foreign Language Education

There were various factors affecting the effectess of English teaching and
learning both directly and indirectly. According tbaksaniyawin (1988) and
Pinyonatthagarn (1995), the factors affecting Esigteaching and learning could be
classified into 4 main aspects: administrative dest teacher’s factors, learner’s
factors, and sociocultural factors.

2.3.1 Administrative Factors

In English language teaching and learningart not be denied that one of
the most important factors affecting English larggugeaching and learning is English
teaching policy especially the one that involvasost-administrators. To increase the
effectiveness of English teaching management, tfieeOof the National Primary
Education Commission (1996) has proposed five stalsdand eight indicators of
administrators for English instruction in primarychsols so that the school
administrators can use them as guidelines to supper teaching and learning.
According to the Office of the National Primary Edtion Commission (1996), the
details of standards and indicators are as follows:

Standard 1: Using an evolving plan to develop Ehgleaching effectively.

Indicator 1: Involve the communities to develop Esfglanguage teaching

goals.

Indicator 2: Provide qualified teachers to teachlish at all levels.

Standard 2: Supporting English teachers to devileip English teaching
knowledge.

Indicator 1: Support English teachers to devel@irtinglish and teaching

knowledge gradually and progressively.
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Indicator 2: Provide adequate facilities for Enlglisaching and learning.
Standard 3: Set learning environment and acadectiigtaes to support English
teaching and learning.

Indicator 1: Set appropriate learning environmertt academic activities to

support English teaching aratnéng.

Indicator 2: Provide good learning resources, ntgrand useful and

powerful educational technoldgyEnglish teaching and
learning.
Standard 4: Acknowledging the role of communitresational standards for co-
operation in supporting and depmg English teaching and
learning.
Indicator 1: Involve the communities for supportdevelop English teaching
and learning.
Standard 5: Assessing English teaching plan relgudad systematically.

Indicator 1: Assess the cooperative plan and makeotithe results to

improve English teaching andhéag situations.

To conclude, the educational policy provides gurged for administrators to
manage English instruction effectively. If the seh@administrators have a clear
understanding of the policy and seriously and egjigally implement them to support
the English teaching and learning, the teaching laaching will be successful to a
significant degree.

2.3.2 Teacher’s Factors

The teacher is one of the most important factarseaching and learning

process. According to Spratt, Pulverness, and &ié (2005), in order to teach
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English effectively, it is necessary for an Englisbacher to have adequate
understanding knowledge concerning teaching Enghsh a foreign language,
particularly to young learners. In other words, tteacher should posses (1)
knowledge of the subject matter, i.e., English, K@pwledge of English curriculum,
(3) English teaching methodology, (4) young learteaching methodology, (5)
instructional aids, and (6) students assessment.

2.3.2.1 Teachers’ Knowledge of EnglisAccording to Spratt, et al.
(2005), it is necessary for an English teacher avehlanguage knowledge and
language skills in the following aspects: grammlaxis, phonology, functions,
reading, writing, listening, and speaking.

“Grammar” refers to language structure which déssrhow to combine,
organize and change words and parts of words te nredaning.

“Lexis” is an individual word or sets of wordsg., vocabulary items that have
a specific meaning for example tree, get up, ofsll.

“Phonology” is the knowledge of the sound featwssd in a language to
communicate meaning. In English, these featurdadegohonemes, word stress,
sentence stress, and intonation.

“Function” is the reason why people communicateerl time, one speaks or
writes, it has a particular purpose or function.

Moreover, teachers need to be able to read, Wisten, and speak about the
topics taught at the preparatory levels such asvkmbere the words must be stressed
and what intonation to use. A correct and adeqglexel of linguistic/language
knowledge is necessary to enable teachers to helpetirners master the expected

objectives of the level.
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2.3.2.Xnowledge of English Curriculum. Richard (2001) proposes
that curriculum specifies what knowledge, skilladavalue students should learn in
schools, what experiences should be provided tagbabout intended learning
outcomes, and how teaching and learning in schooksducational systems can be
planned, measured, and evaluated. A curriculummigortant because it controls
learners’ qualities (The Ministry of Education, 2@&). The national core English
curriculum of Thailand was officially revised in @D by the government. The current
one provides clear goals, standards as well agatalis for English instruction;
therefore, it is a must for every English teacleekrow about their own curriculum.
The detailed information about the English curticnlat this level is presented in the
English instruction at the preparatory level secto pages 9-11.

2.3.2.3 English as a Foreign Language Teaching Maettiology.
According to Richards and Rodgers (2001), the ndlogy or an approach are
referred to a theoretically consistent set of teagiprocedures that can be defined as
best practices in language teaching. Teaching rdetbgy is important because the
quality of language teaching will improve if teacheise appropriate approaches and
methods in teaching different language points.

Different teaching approaches and methods have gadeover the last 60
years. Each of them possesses different charaatens terms of goals, assumptions
about how a second language is learned and prédeesdrhing techniques. These are
some teaching methodologies that are currently asddeceive wide attention in the
field especially for young learner§he Audio-lingual Method putting emphasis on
meaning to facilitate drills and memorizatioBtory-based Language Teaching

focusing on listening and telling stories to hebgarhers learn languagdptal
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Physical Responseising the coordination of speech and action;ténapts to teach
language through physical (motor) activity. It eeks that speech of young children
consists primarily of commands, which children m@®p to physically before they
begin to produce verbal responsksaddition, the Ministry of Education (2000) has
recommended that Total Physical Response (TPR)eansed to teach grades 1-3
because young learners love to move rather thdistem to a lecture like style of
instruction.

Moreover, the teachers also need some other teachiils such as
presentation techniques and introductory activitti®@sentation techniques are ways
to present new language knowledge such as vocgpbglammatical structures and
pronunciation; Introductory activities are thosertwoduce a lesson or teaching topic.
Introductory activities involve the teacher in s#ileg interesting and relevant
warmers and lead-ins. The warmers usually makestingents feel comfortable and
ready for the lesson, and the lead-ins introduee ttpic of the lesson and main
language points needed by the learners to comphetemain tasks of the lesson
(Spratt, et al., 2005).

To conclude, teaching methodology is the most puvenstrument enabling
students to understand the lesson, so it is impbfta teachers to know various
methodologies and apply them appropriately. Moreave teachers also need some
other teaching techniques for presenting theirolesgo students; with these special
techniques, the students will find learning Enghsh and engaging.

2.3.2.4 Knowledge of English Teaching Young Learnsr Young
learners have different characteristics from adaitd these characteristics influence

their attitudes toward learning a language and hlogy learn language. In other
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words, these differences influence how they resgondifferent teaching styles and
approaches in the classroom. Therefore, an Endéslcher should know about
characteristics of young learners. Spratt, et a0D0%) discuss the following
characteristics that young learners

1. need to move;

2. concentrate for shorter periods;

3. learn through doing;

4. are not very able to control and plan their d&haviours;

5. are not afraid of making mistakes or takingsjsk

6. are not aware of themselves and /or their astion

7. pay attention to meaning in language; and

8. have limited experience of life.

Moreover, Willis (1996) also states on this issuet tyoung learners, up to the
ages of eleven or twelve, are often less self-donsand less anxious about learning
a new language than adults are.

Furthermore, while the teachers are teaching, thegd to know some
techniques to manage their lessons due to diffdeanbers’ characteristics. Learners
at this age can make sense of things without utadetsg everything; they have
great guessing skill; they often have very good wmmand are good at imitating.
They enjoy playing games, and are also used teoityebiased learning than adults
are. There are many familiar primary-level routinkke learning to count, story
telling, action games, matching and classifyingttban be used in the language
classroom. Children love playing the same gameshaating the same stories many

times, and are not easily bored by repetition. YYpehildren do, however, have a
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shorter concentration span than teenagers andsaalut need a greater variety of
activities within one lesson to keep them interé$Willis, 1996).

According to Schmid-Schonbein (1982), teaching ofing learners should
aim to:

(1) develop the learner’s desire to learn Englidte goals of teaching English
to young learners should put an emphasis on amugemnd satisfaction of learners;

(2) integrate sound system, grammar, and vocabutoythe lesson so that
learners learn it at the same time; and

(3) help learners feel confident to use languagedonmunication in different

situations.

Moreover, the Ministry of Education (2001b) has gesfed that teaching
English to young students should focus on usindiimdpor interaction between both
teacher and learners and among learners. Learaiivitias should

(1) emphasize listening and speaking skills;

(2) be learner-centred. Learners should have robamces to use language.
The teacher’s role should be as facilitator ofld@ssons;

(3) emphasize interesting and amusing leaninyitie8 so that learners have
good attitudes toward English teaching and learning

(4) focus on a variety of activities (songs, gameke play, etc); and

(5) stimulate learners’ learning and performing.

Due to differences of learners’ learning charasties, the teachers need to
know them because knowing learners’ characteristiosld help the teachers plan

and manage their lessons effectively.
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2.3.2.5 Instructional Aids.Instructional aids are what the teachers use

to help their teaching achieve the expected gddisy can be a person, situation,
signs , real objects, activities, and methodolod@#ice of the National Primary
Education Commission, 1998). Instructional aids ra@eessary for English teaching
and learning especially in a primary level becatlmy help motivate learners and
facilitate learning process. According to Chaichanw (1992 and Sangchai (1990),
the instructional aids can be classified into augrincluding:

(1) objects (instructional kits, printed materjggtures)

(2) equipment (projector, computer, tape recorder)

(3) methodology (activities teachers use to teheHesson (role play)

(4) realias ( table, chair, window, door, fruigm etc.)

(5) models (toy, plastic fruit, animal, etc.)

(6) ordinal aids ( flashcard, picture, newspagpartoon, etc.)

(7) sound (multi aids, cassettes)

(8) transparency

(9) animated aids (movie, VDO, T.V)

Instructional aids are beneficial to teachers amtrlers for many reasons.
Sukhothaithammathirat University (1987) mentionse timportance of using
instructional aids as follows:

(1) they help learners learn faster because leagaar learn by doing;

(2) they stimulate learners’ interest;

(3) they facilitate learners’ understanding of thgic;

(4) real experience of learning helps learnergrdibn;

(5) they encourage learners to participate in ttiies, and



22

(6) they develop learners’ thinking in associativayds with aids.

To summarize, instructional aids are necessarteehers and students. They
help teachers a great deal in lesson managing. €thaymotivate and challenge
learners to learn English. Therefore, the teacheexled the knowledge of using the
instructional aids adequately and selecting thepnapiately.

2.3.2.6 Assessment and Evaluatioxccording to Spratt, et al. (2005),
assessment is an important step in the teachingegso It is used to judge learners’
performance by collecting information about it. Geers assess learners for different
reasons and use different kinds of tests. Teaatsrsassess learners informally or
formally. Informal assessment is when the teacbbeerve learners to see how they
do something and then give them comments on tleefopnance. Formal assessment
is when the teachers assess learners throughotestams and give their work marks
or grades. There are a number of assessment maieedsn a language classroom.
O’Malley and Pierce (1996) describe different typéassessment as follows:

Performance assessmentStudents may be called on to use materials or
perform hands-on activities in reaching solutiors problems. Performance
assessment often requires the teacher’s judgmemstuoient responses. To aid in
making the judgments accurate and reliable, a sgascale referred to as a rubric
should be used, in which numerical values are &ssacwith performance levels,
such as basic, proficient, and advanced.

Portfolio assessment.Portfolio assessment is a purposeful collection of
student work that is intended to show progress tus. The portfolio may include
samples of student work, usually selected by thdestt or by the student and teacher

to represent learning based on instructional olvest
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Self-assessmentelf-assessment involves students directly. Ibkrsathem to
see possibilities for reflection, redirection, acohfirmation of their own learning
efforts.

Interview. In an interview assessment, the teacher asks tiadnal student
guestions about personal background, activitieg]ings, and interests.

Teacher observation.In the teacher observation method, a teacher observ
student’s attention, responses to instructionalends, or interactions with other
students and the teacher.

However, various types of methods are suggesteduser in effectively
assessing learners (Office of National Primary Btioa Commission, 1998).

To sum up, a teacher needs the knowledge abousubpct matter, i.e.,
English, English curriculum, English teaching metblogy, young learner teaching
methodology, instructional aids, and students assest because this has direct effect
on the quality of their English teaching and studéearning.

2.3.3 Learner’s Factors

In the learning process, learners and learningoougs are product. There are
a number of factors affecting them. For this stutlg researcher focused only on
learner’s attitudes toward learning English.

Attitude has great influence and impacts on liegringlish (Oxford, 2001).

If learners have positive attitudes toward Englishrning, it will help learners
succeed in language learning. Hilgard (1962) tlxesrthat attitude is the readiness of
people in responding to various things, people, sihgations in both positive and
negative ways. Relating to Hilgard’s opinion, peopisually do not like to accept

information especially if it opposes or conflictgltheir attitudes. On the other hand,
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people will feel happy and satisfied if new infotma matches with their attitude.
Since attitude can greatly affect the studentsiniieg, it is worth exploring how
students feel about the English language learnuming the early stages of their
school education.

2.3.4 Sociocultural Factors

For English language learning in an EFL conterg of the most important
factors affecting language learning is socioculttaators. Walker, Greenwood, Hart,
and Carta (1994) reveal that the cumulative eftécthe sociocultural contexts of
home, community, and school can be linked to theuwence of at-risk factors in
academic achievement levels on language proficieoicychildren. Furthermore,
Gonzalez (2001) also discusses that sociocultachbfs exert their influence within a
family structure in which parents mediate their ldt@n’s behaviors for their
adaptation to the wider social system. In additidarison, Wilson, Pine, Chan, and
Buriel (1990) propose an interrelation between fdraily environment provided by
ethnic minority parents, socialization goals, adapstrategies, and child behavioral
outcomes.

For this present study, the researcher aimeduestigate the situations that
helped stimulate learners to use English outsidectassroom. It included situations
at home and circumstances within their communitys Iworth exploring whether
outside class exposure can affect language leamchgevement and what kind of

activities are effective.
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2.4 Summary of Research Works Related to States Bhglish

Teaching Conducted in Thailand

In the past, there have been many studies inastgy English teaching and
learning at gradesl-3 in Thailand. Kanoknirundori99(), Songsri (1998),
Sawaengphon (1999), and Monpianjan (2000) studiedeffect of teacher’s gender
on teaching. Chanintaratep (1997), Kanoknirund@@97), and Sawaengphon (1999)
studied the effect of the teachers’ major field dgtuon English teaching.
Chaninitaratep (1997), Kanoknirundorn (1997), Sawaéon (1999) investigated the
effect of teacher’s levels of education on teachiSgkalang (1998), Hansuwan
(1999), Kariuma (1999), and Monpianjan (2000) stddihe effect of the teachers’
teaching experience on English teaching. Jaiyagl.e€2005) surveyed the existing
situations and problems relating to foreign languagaching and learning in the
northeast of Thailand.

Some interesting results were as follows. Altholegs than 45 % of teachers
did not graduate in English major (Songsri, 19%8yal, et. al., 2005), they had good
attitudes toward English teaching (Chanintarat®d7). The English curriculum was
not clear to teachers (Chanintaratep, 1997; Sktthjc1998). Teachers had problems
with language/linguistic knowledge (Songsri, 1998achers were not good at
speaking and pronunciation (Chanintaratep, 199nsbhan, 1998; Kanoknirundorn,
1997). Teachers mostly used real objects, modetturps, tape recorders and
cassettes as their teaching materials (Kanoknimmd®97; Sitthichai, 1998; Jaiyali,
et al., 2005), teachers had no time and insufficierdget to create or buy teaching
materials (Hansuwan, 1998; Kariuma, 1999). Teachasstly used Thai with their

students in the classrooms (Kanoknirundorn, 1998achers had problems in
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teaching listening, speaking, and writing (Hansuw&898; Songsri, 1998). Teachers
needed knowledge about evaluation (Hansuwan, 1988thers used observation for
their assessment (Kariuma, 1999). During the intcboly period, songs and games
were employed to stimulate the students’ attenffitthichai, 1998). Teachers were
responsible for other work in addition to Englisla¢ching (Hansuwan, 1998; Jaiyai, et
al., 2005). Learners were good at reading skills gmor at speaking and listening
(Jaiyali, et al., 2005). The below table shows amsaryg of research work conducted
in Thailand.

Table 2.2 Research Works Conducted in Thailand

Researcher Year Title of the Study Sample Results
1) Chanintara 1997  Evaluation of English 281 -Teachers had good attitudes toward
-tep, A. teaching in grade 1 in English English teaching.
Nakhon Sri Teachers -English curriculum was clear to
Thammarat ingrade 1 teachers.

-Teachers were not good at using

English and pronunciation.

2) 1997  State of English 15 grade 1 -Teachers needed to improve
Kanoknirun- teaching in Chiang- English speaking skill.
dorn, J. Mai Teachers -Teacher mostly used real objects,

models, pictures, tape recorders, and
cassettes as their teaching materials.
-Teachers mostly used Thai with their

students in the classrooms.

3) Hansuwan, 1998 Problems concerning 252 grade -Teachers had problems in using
S. learning-teaching 1 English  English for communication and
activity management Teachers pronunciation

in Buriram -Teachers were responsible for other
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Researcher Year

Title of the Study Sample

Results

work.

-Teachers had problems in teaching
listening, speaking, and writing.
-Teachers had no time to create
teaching aids.

-Teachers needed knowledge about

evaluation.

4) Sitthichai, 1998

R.

Conditions and 29 grade 1

problems of English  English

instruction in Nan teachers

-During the introductory period,
songs and games were employed to
stimulate the students’ attention.
-The most often used aids were
realias, models, and pictures.
-Teachers had problems with

analyzing the curriculum.

5) Songsri, P 1998

States and problems219 grade
of English teaching 1
of grade 1 teachers in teachers

Songkhla

-Teachers did not graduate in English
major field of study.
-Teachers had problems with

language/linguistic knowledge

6) Srikalang, 1998

N.

Problems and ways 510 grade
of problem solving in 1
teaching English of  English
grade 1 English Teachers
teachers in
Educational Region

X

-Teachers had problems in teaching

listening skills.

7) Kariuma, 1999

A.

Problems of English 180 Grade -Teachers had problems in using

teaching in grade 1 in 1 English

English in different situations.
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Researcher Year Title of the Study Sample Results

Pattani Teachers -Teachers needed budget to buy

teaching materials.

8) Boonpun, 2000 Factors affecting 31Admini  -Both administrators and English
S. English teaching in  strators, teachers agreed that students should
Kamphaeng Phet 93 grade  start learning English at grade one.
1-3 -Teachers always used Thai in the
English classroom.

Teachers, -Teachers used observation for their

1,395 assessment.
grade 1-3
Students
9. Jaiyai, et 2005 Profile of Teaching 98 -More than 90% of school had
al. and learning Foreign administra budget to support English teaching.

Language and Needs tors, 152  -Learners were good at reading but
for the Use of English poor at speaking and listening.

Foreign Language in teachers, -Less than 50% of primary school

the Northeast of 134 teachers graduated in English major.
Thailand students  -Teachers had responsibility for other
(Educational work.

Region 5)

2.5 Summary of Research Work Related to States &inglish

Teaching Conducted in other Countries

In other countries, there have been many studesstigating various factors

affecting English language teaching and learninigu-Rabia (1996) studied factors
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affecting the learning of English as a second lagguin Israel. Engin and Seven
(2003) investigated factors influencing the studesticcesses in learning a foreign
language (English) and the effect of the methodistachniques on student’s success.
Ogiegbaen and lyamu (2006) investigated factorsctffg the quality of English
language teaching in secondary schools in Nigeea(2007) explored learners’ and
teachers’ affective factors.

Interesting results were presented as follows:lsheeli students’ motivation
for learning English was instrumental rather thategrative (Abu-Rabia, 1996).
Teachers had enough materials to teach Englishetstudents, but their schools did
not have libraries in their classes. Most of thackers had some courses about
language teaching and they said that the Englishrseanaterials were not completely
useful for students. All of the teachers thoughdttthere must be a relationship
between the course subjects and the studentssléielgin & Seven, 2003). English
language teachers hardly ever used modern insinattiechnologies and a variety of
teaching techniques in their English instructiortudénts learned in a harsh
environment, which was often rowdy, congested amdyn In Nigeria, each teacher
used different kinds of tests and questions tosastfee students (Ogiegbaen & lyamu,
2006). The students revealed that the followingspeats could influence their
language learning. They included: teachers’ pelggn#&eachers’ vocational effect
and moral, teaching techniques, the managementh®fteéaching environment,
evaluation methods, teachers’ affective charadtesisteaching styles, and the way of
organizing classroom instruction (Lei, 2007).

It was difficult to find research work conductedinvestigate factors affecting

English instruction in other countries at grade Therefore, the research studies in
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other levels were reviewed to see an overall pictaf the states of English
instruction. The table 3 shows the summary of neseaork conducted in the other
countries.

Table 3 Research Work Conducted in other Countries

Researcher Year Title of the Study Sample Results
1) Abu-Rabia, 1996 Factors affecting the 83 Jewish  -The Israeli students’
S. learning of English asa 8" graders motivation for learning

second language in Israel

English was instrumental

rather than integrative.

2) Engin, A. and 2003

Seven, M.

Factors influencing the 15

students’ successes in  secondary
learning a foreign and high
language (English) and  school

the effects of the methods teachers
and techniques, used by

the teachers on the staff to

teach the chosen foreign

language, on students’

success

-Teachers had enough
materials, but their schools
did not have libraries in
their classes.

-Most of the teachers had
some courses about
language teaching and they
said that the course
materials were not
completely useful.

-All of the teachers thought
that there must be a
relationship between the
course subjects and the
students’ levels.

-Each teacher used different
kinds of tests and questions

to assess their students.
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Researcher

Year Title of the Study Sample

Results

3) Ogiegbaen, 2006 Factors affecting quality 3000

-English language teachers

S. and lyamu, S. of English language secondary did not often use modern
teaching and learning in  students instructional technologies
secondary schools in and variety of teaching
Nigeria techniques in their English

language lessons.
-Students learned under a
harsh environment, which
was often rowdy, congested
and noisy.

4) Lei, Q. 2007  EFL teachers’ factors and225 - The students revealed the

students’ effects English
under-
graduate

students

following 9 aspects that
could influence their
language learning. They
included: teachers’
personality, teachers’
vocational effect and moral,
teaching techniques, the
management of the teaching
environment, evaluation
methods, teachers’ affective
characteristics, teaching
styles, and the way of
organizing classroom

instruction.
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2.6 Summary

The chapter two consists of a description of theega educational system in
Thailand, English Instruction at the preparatoryele the factors affecting foreign
language education, and a summary of research wedaked to state of English

teaching conducted in Thailand and other countries.



CHAPTER 3

RESEARCH METHODOLOGY

This chapter presents the methodology of this guestudy. It covers the

study population, instruments, data collection pchwe, and data analysis.

3.1 The Population of the Sudy

This study aimed to investigate the state of Ehgksching in primary schools
in Nakhon Ratchasima province. Nakhon Ratchasima setected because it can be
considered as the center of education in the soufteat of Northeastern region. It is
one of the biggest provinces in the region andpgudsntial for economical growth. Its
educational management system is divided into sedeicational areas. They are (1)
Muang and Noonsung, (2) Jakkarat, Chokchai, Huaglafy, Nong Boon Nak, and
Chalermprakiat, (3) Konburi, Serngsang, and Palgbioai, (4) Wangnamkheaw,
Soongnern, Si Keaw, and Pak Chong, (5) Dan Khuntod Thai, Kham Sakaeseang,
Kham Tha Le Sor, Theparak, and Prathongkum, (6)gkd®an Lerm, Bua VYai,
Kawngsamannang, Bua Lai, and See Da, and (7) HraPifaai, Chumpong, Non
Deang, Muang Yang, and Lam Thanen Chai. Educatiwes 1 was selected because
Educational Area 1 has all of the characteristeguired for the study. Purposive
sampling was used to choose the participants teratifferent sizes of schools (small,
medium, large), different types of schools (state-and private-run schools), and

different locations of schools (inside and outsiity).



34

3.1.1 Primary Schools

Educational area 1 which includes 145 state-ruro@shand 15 private-run
schools was selected as the representative of MaRatchasima province. The total
number of state-run and private-run schools is I6@re were three stages of sample
selection. The first stage was to divide all of themary schools in the first
educational area by types of administrative suppinmey were classified into two
groups: state-run and private-run. The second stageto classify the schools by
locations: inside and outside city. There were 183de and 77 outside city schools.
The third stage was to group the schools into tBrees according to the criteria set
by the Office of the Basic Education Commission0@0) school size is defined by
the number of students (see table 3.1 below). Ssladavhich the number of students
is less than 120 students are considered smallodBctof which the number of
students is between 121-600 students are consiaeeelilm sized and large-sized
schools have between 601- 1,500 students. Schatismwore than 1,500 students
were considered to be extra-large. 5% of each sategory were selected by
randomly drawing lots.

Table 3.1 School Sizes Defined by the Number of Students

School sizes Number of students
Small Less than 120
Medium 121-600
Large 601-1,500
Extra-large More than 1,500

Source: the Office of the Basic Education Commis$k006)
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For the private schools, the number of inside sithools found in Education

Area 1 were 1 small, 3 medium, 3 large, and 5 dange. The number of outside city

schools are 0 small, 1 medium, 2 large, and O datge. For the state-run schools,

the number of inside city schools were 14 small,n&dium, 6 large, and 4 extra-

large. The number of outside city schools were 18als 39 medium, 2 large, and O

extra-large. The number of sample schools and #8news categories can be clearly

seen in figure 1.1.

Figure3.1 Population and Sample Selection

Nakhon Ratchasima

160 primary schools

A 4

145 state-run schools

Area 1| | —>selected
(160) 15 private-run schools <
<.
Inside city Outside cit
Small: 1
o5 Sample: 1
“ Medium: 3 Medium: 1
Sample: 1 Sample: 1
“ Large: 3 Large: 2
Sample: 1 Sample: 1
4.
Ex-large:5
Sample: 1
4.

Inside city Outside cit
Small: 14 Small: 33
Sample: 1 Sample: 2
Medium: 47 Medium: 39
Sample: 3 Sample: 2
Large: 6 Large: 2
Sample: 1 Sample: 1
Ex-large: 4
Sample:1
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3.1.2 School Administrators

School administrators were referred to the headmast assigned person.
Every administrator from all sample schools was&eld for an interview in the
section of administrative factors. So the numbesabfool administrators participated
in this study was 15.

3.1.3 English Teachers

English teachers were referred to teachers whdtdtigglish in grades 1-3 of
the schools. An English teacher from every samgi®als voluntarily participated in
an interview. If the schools had more than one EBhgkacher, others were given the
guestionnaire.

3.1.4 Grade 3 Students

Grades 1-3 students were referred to students waee wtudying at the
sampled schools in grades 1-3 in academic year.2BVé students from every
sample schools were selected to take part of tiidys Students were randomly

selected by the researcher.

3.2 Instruments

In this study, a questionnaire, a semi-structuirgdrview, and classroom
observationwere used as instruments for data collection.

3.2.1 Questionnaire

Generally, questionnaire is referred to any writtestruments that present
respondents with a series of questions or statesrtentvhich they are required to
react either by writing out their answers or setgcfrom among existing answers

(Doérnyei, 2003). Questionnaire can yield three $ypd data about respondents:
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factual answers, behavioral answers, attitudinadwans like opinions, beliefs,
interests, and values. They are efficient in terofistime, effort and financial
resources. Moreover, Leedy and Ormrod (2005) alsguds the advantages of
guestionnaire that it can be sent to a large nurabpeople, including those who live
far away and can save a researcher’s travel expense

For the present study, the questionnaire consisfedight parts: teachers’
general information, knowledge about English, kremigle of curriculum, knowledge
of teaching young learners, knowledge of instruwloactivities, knowledge of
instructional aids, knowledge of assessment anthatiran, and sociocultural factors
(see Appendix C). A pilot test was done with schadrinistrators, English teachers,
and grades 1-3 students in another educational Afes that the questionnaire was
sent to English teachers who were responsibleefaching English subject in grades
1-3 of each sample school. The items in the quesdine were adopted and adapted
from other researchers’ work. It was designed tke tabout 10-15 minutes for
completion. The return rate was 100%.

3.2.2 Semi-structured Interview

An interview is one of the primary main data cdilec tools in doing
research. According to Punch (2005), interviewisgai good way of assessing
people’s perceptions, meanings, definition of situes and constructions of reality. It
is also one of the most powerful ways to understiaumerviewees. Interviews are
actually something more than just a conversatibay involve a set of assumptions
and understandings about the situation which atenoomally associated with a
casual conversation (Denscombe, 1983; cited in @@nbe (2003). Silverman (1993)

also points out that interviews can yield a gresdldf useful information which is
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deeper than a questionnaire or survey can achidheresearcher can ask questions
related to any of the following ones: facts (elmagraphical information), people’s
beliefs and perspectives about the facts, feelimggives, present and past behaviors,
standards for behavior (i.e., what people thinkusthdbe done in certain situations),
conscious reasons for actions or feelings (e.gy, pdople think that engaging in a
particular behavior was desirable). Furthermorderinews can be useful when
participants cannot be observed directly (Cresw2lD3). According to Brown
(2001); Nunan (1989); Punch (2005); and RobsonZp0@terviewing can be fully
structured, focused or semi-structured, or unsirect

For the present investigation, the semi-structunterview was used as one
main instrument for data collection from administra, English teachers and grades 3
students who participated in this study. Beforengsnterview questions in the real
study situation, the researcher piloted them witimes administrators, grades 3
English teachers and grade 3 students in anothecatdnal area. For the
administrators, the interview was divided into tparts. The first part was the general
information of informants. The second one was almulitcational policy related to
English teaching and learning. Each interview taabout 10-20 minutes (See
Appendix A). For the English teachers, the semiettired interview was used to gain
information about the current state of English Iiag in terms of teaching
methodology, teaching aids, assessment and ewaiyadnd sociocultural factors
around the schools and took around 15-20 minutels eae. Thai was used for the
interview (see Appendix B). The researcher intevei@ grade 3 students for
background information and their attitudes towalttglish learning (see Appendix

E). The interviews were taped-recorded upon perarss
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3.2.3 Classroom Observation

Denscombe (2003) discusses that observation ofecsal researchers a
distinct way of collecting data. It does not rely what people say they do, or what
they say they think. Instead, it draws on the dieddence of the eye to witness
events first hand. It is based on the premise floatcertain purposes, it is best to
observe what actually happens. Ellis (1994) alsotpmut that classroom observation
methods work well with young language learners whbeghaviors serve as a good
indicator of their mental activity.

For this study, classroom observation was used b®erve the teacher’s
teaching and students’ learning as it actually leapd in the natural classroom
setting. The tape-recording was used only if paediby the teacher. The researcher
observed one class per school. It took about arr faueach observation (see

Appendix D).

3.3 Data Collection Procedure

There were three steps of data collection:

1. An official letters was mailed the administratof the sample schools to ask
for cooperation for data collection.

2. The researcher made an appointment with therashngitors and teachers in
the sample schools for semi-structured interviewllecting questionnaires, and
classroom observation.

3. The researcher gathered and analyzed data eBt&iom the three research

instruments.
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3.4 DataAnalysis

Research
Data analysis
Instruments

Semi-structured -Transcribe interviewed conversations.

interview -Group and analyze the data qualitatively.

Questionnaire -Group answers according to the guregem by item and
draw a conclusion. Percentage will be used to dfyattite
answers.

Observation -Find patterns and draw a conclusion.

3.5 Summary

Chapter three presents the research methodolody details of the study
participants, research instruments, data colleghi@mtedure, and data analysis. The
participants of this study were administratorsdgsal-3 English teachers, and grade
3 students. Semi-structured interview, questiompyand classroom observation were

used as the research instruments.



CHAPTER 4

RESULTS OF THE STUDY

This chapter reports the data obtained from seraciired interviews,
guestionnaires, and classroom observations. Theargs questions were used as
framework for data presentation. The data were yaedl qualitatively and
guantitatively. Extracts from interviews and obs#ions were italicized to enrich
guantitative data. The research questions were:

1. What are the current states of English instomctf primary schools under
the Office of Nakhon Ratchasima Educational arean lthe following factors:
administrative, teaching, learning, and sociocaltr

2. What are the similarities and differences amdhg schools’ types,
locations, and sizes?

Data concerning the states of each factor wereepted first and followed by
the discussion of similarities and differences agthe schools’ types, locations, and

sizes.

4.1 Administrative Factors

In this section, the results of state of Englisaching management from 15
school administrators were presented. They wer@elivinto two parts: general
information of school administrators and the polcy English management in those

schools.
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4.1.1 General Information of School Administrators
The general information of the 15 school admiaisirs who were the
informants of this study includes titles, workingperience, and educational

background. The details about general informatibns@hool administrators are

presented in the table 4.1.

Table 4.1 General Information of School Administrdors

Information Informants % of administrators
Titles Director 40.0
Vice director 13.33
Others
- head of academic department 20.0
-head of foreign language area 26.66
1-5 years 60.0
6-10 years 6.66
Working experience 11-15 years 6.66
16-20 years 6.66
More than 20 year 20.0
Educational Bachelor degree 53.33
Background Master degree 46.66

Fifteen primary school administrators were askeddentify their titles,
working experiences, and educational background. &bministrator factors in
relation to working positions, almost half of infleants of this study were school
directors (40%). Others were vice directors (13.33%ads of academic department
(20%), and chairs of foreign language area (26.66%)

Concerning working experience, 60% of the inforrsaimad 1-5 years, 7%
had 6-10, 11-15, and 16-20 years of experience. B@8fomore than 20 years of
working experience in this field.

With regards to their educational background, 5%38f the informants
graduated with bachelor degrees and 46.66% of asimsitors received a master

degree. Their duties at school included managirdy assuring the deployment of

English curriculum of the schools.
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In short, every school has a person who is directlcharge of foreign
educational policy. They might be the directorgrikelves or vice directors or others
who directly dealt with an academic department.

4.1.2 Educational Policy on English Teaching in the Schade Classified

by Schools’ Types, Locations, and Sizes

In this section, the state of educational policy Emglish teaching in the
schools reported by 15 primary school administeaismpresented. It includes 7 sub-
items as follows:

4.1.2.1Getting Communities to Involve in Developing Englia
Language Teaching Goals
The administrators were asked about opportunitesget the
communities to involve in developing English langeaeaching goals. The details
can be seen in the table 4.2.
Table 4.2 Getting Communities to Involve in Develoing English Language

Teaching Goals.

Policy Types (%) Locations (%) Sizes (%)
SS PS IC ocC S M L
Getting communities to involve in
developing English language teaching20.0 - 20.0 14.28 - 28.57 25.0
goals

Comparing with different school types, it was foutitht only state-run
schools (20%) had a connection with the communitylevprivate schools did not.
From the interview, most informants stated thatlEhgnstruction depended solely
on a school board (i.e., school administrators).om& private-run school

administrators declared:
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“We had our own policy to develop English instruttiodon' think we need

the community’s involvement for this matter”

“So far we havent had plan to get the communitesvolve in developing

teaching goals. We just only include the areas adothe school in the field

trip if the students study about the commuhity

“Students must be good at English is our policy.”

That meant they focused only on students at schdolever, some
administrators showed their opinions that they miget involved with the
communities in the future.

“In the future, | plan to work with people in ouommunity to set up English
teaching goals of my school.”

It can be seen that the majority of private-ruhasts had clear policy of
developing their own English instruction goals. Hwer, a few of state-run schools
cooperated with the community for the reason driitial support.

Relating to school locations, it was found that wb20% of inside city
schools and 14.28% of outside city schools had ection with the communities.
From the interviews, it revealed that the purpasesommunity involvement were
1) to ask for help in terms of financial suppoxinr the sub-district administrative
organization to hire foreign teachers to teach agligh subject and 2) to support the
community’s needs of English such as teaching Bhgfor souvenirs sellers,
restaurant owners, etc. The schools needed todedlese elements in the school
lessons. It was remarkable that the schools tidhtbanection with the communities
were located in the touristic areas, e.g., Dan KwiBome of the inside city school
administrators expressed:

“because my school is situated near the touristaation and most of the

students’ parents are souvenir salespersons soctinemunity needs us to

teach our students some English so they can usbadorfamily business.”

While some administrators reported that they dit gt any involvement
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because the community thought that instruction thaschool’s responsibility.

It can be concluded that both inside and outsitleschools cooperated with
the communities for different reasons, such as ffoancial support or for
community’s particular needs. It was found thatre¢heere only a few schools who
really included the community’s need in their coutum.

With regards to school sizes, some medium-(28.5818d)large-(25%) sized
schools worked with the community for the purposiedeveloping English teaching
goals. According to the data from the interviewafirsized schools seemed not to
have connection with the community. They bared:

“Small-sized schools have to manage everythingusgadves. We dont have
any connection with the community.”

In sum, school types, locations, and purposes ohection seem to be the
key factors being considered for connecting with tommunities. Only the schools
which are located near tourist attractions haveneotion with the community.
Private-run schools do not have connection withai@munity because they have
their own instructional goals.

4.1.2.2Providing the Qualified Teachers to Teach an Englis
Subject in All Levels
Qualified teachers in this study are referretbteigners and English-
majored. The school administrators were asked aheypolicy of providing English
teachers to teach an English subject in all levEle data are presented in the

table 4.3.
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Table 4.3 Providing Qualified Teachers to Teach aknglish Subject

Types (%) Locations (%) Sizes (%)

Policy

SS PS IC ocC S M L
Providing qualified teachers to teach an
English subject 20.0 100.0 50.0 42.85 25.0 28.57 100.0

It was found that only the private and large-sizethools could provide
gualified teachers to teach English. Other thasehkess than half could.

Concerning school types, the table 4.3 showed 208 of state-run and
100% of private-run schools were able to providalifjed teachers to teach an
English subject. Based on the interviews, somehef $tate-run administrators
expressed some difficulties in selecting teachgrhbmselves. They stated:

“I have no power to choose an English teacher. Teeruitment and

selection of teachers depends on the central govemt The current

teachers are not English-majored.”

It can be seen that the majority of state-run skshbad teachers with other
degrees rather than English majored teachers th tBaglish while private-run
administrators were able to choose foreign or Bhgtajored teachers. They also
had the procedure for selecting and training tbein teachers.

Some of the private-run administrators revealed:

“I do not select an English teacher to teach Eslglirom their educational

background but from their language and teachindigbiOne of my teacher

graduated in Mass Communication but his Engliséxisellent.”

“English teachers in my school must pass the tekire being hired and

training course before teaching.”

“An English teacher must graduate in English mapothey must have high
English proficiency.”

Relating to school locations, it was found thatyds0% of inside city schools
and 42.85% of outside city schools could providaliied English teachers. The data

from the interview of school administrators revdatbat both inside and outside
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schools were controlled by the financial statuse @hool administrator stated:
“My teachers did not graduate in English major. Buhink if they had

chance for training, it might be helpful. The preiul is insufficient budget to
support our English teachers to attend professidrahing”.

In sum, the location was not the case because ibsitle and outside city
schools had financial problems for improving teashiénglish teaching abilities.

Observably, as for different school sizes, largee sschools were able to
provide 100% of qualified teachers while only 25%da28.57% of small-and-
medium schools could. The small-and medium-sizémals stated some obstacles
in searching for foreign or English-majored teashérhe majority of small-and
medium-sized school administrators reviewed:

“Normally, teachers in primary level have to teamhsubjects including
English. Therefore, they do not need to graduatk #nglish major”

If the size of school was considered, it was fotimat some of private-run
school administrators especially large-sized caudg@port foreign and/or English
majored teachers. Some large-sized school adnatossrstated:

“An English teacher in my school must be Englishameal”.
“The school has set some budget for training Emmglesachers.”

Oppositely, state-run schools, who were unablerdé@ige English majors or
foreign teachers, selected available English teadhetheir teaching abilities. When
there were no English majors or foreign teachegslave, the schools employed
teachers who graduated from any majors. But at,ldesy held a bachelor degree.

Providing qualified teachers to teach an Englishjext is problematic for
state-run schools especially small-and medium-sigeditrarily, private-run schools
have no problem in doing so because they have é&nbudget and are eligible to

choose English teachers.
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4.1.2.3Supporting English Teachers to Develop their Englis and
Teaching Ability
For this section, school administrators’ poliay supporting English
teachers to develop their English and teachingtpabs8 presented. The findings
indicated that more than 90% of English teachenewacouraged to develop their
English and teaching ability. More details are shomvtable 4.4.
Table 4.4 Supporting English Teachers to Develoeir English and Teaching

Ability

Types (%) Locations (%) Sizes (%)
SS PS IC ocC S M L

Policy

Supporting English teachers to develogOO

their English and teaching ability 100.0 1000 85.71 75.0 1000 1000

Looking at the overall picture of increasing teath&nglish and teaching
ability, it was clearly seen that the majority atheols encouraged their English
teachers to improve their teaching skills.

Regarding school types, state-run (90%) and pricate (100%) school
teachers were supported to improve themselvesrinst®f English and teaching
ability. The activities were mainly attending tr@mig courses or professional
conferences. From the interview, the state-run clsh@eemed to have slight
difficulty with teachers’ development while 10% sifate-run school administrators
stated:

“I cannot allow all teachers to attend a traininguarse at the same time
because a school does not have enough teachelslalesfior teaching.”

The majority of private-run school administratotated:

“l provide some budget for English teachers to atktdraining courses only
twice a year because of limited budget.”
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It can be seen that both state-run and privatesalool administrators have
provided for teachers to advance their English taadhing ability. However, it also
depends on their internal management especiabiyial situation.

In terms of school locations, it was found that3%4.of the outside city
school teachers were not well supported while msitly teachers (100%) regularly
received training courses. Based on the data ffeemiriterview, some outside city
schools appeared to have troubles to develop tis@thers’ English teaching ability.
Some of outside city school administrators reviewed

“I don't have adequate budget to support Englisicteers for training.”

“I'm afrai_d_that an English teacher will find a higer paid job if they get

some training.”

From these statements, the key factors of teacex&loping depended on
financial status of the schools and other reasomsewsuch as the school
administrators wanted to keep the teachers at siebinols. They were afraid that if
the teachers had been professionally trained, rtiigit quit the school for a better
job. This also reflected that teachers wanted trkwoinside city schools rather than
outside city ones.

With regards to school sizes, it was found thatioma-(100%) and large-
(100%) sized school administrators had no probletn supporting English teachers
to develop their English and teaching ability. Rhsa the data from the interview, it
was found that the small-sized schools faced wothesdifficulty about professional
development. 25% of small sized school administsagtated:

“English teachers sometimes have to pay for tragmourses by themselves

because the school does not have enough budgeppors them. We have to
share the school budget to other subjects suchabhdvmatics too.”
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Moreover, a small-sized school teacher revealed:

“I have never had chance to attend a training cauts

It can be seen that the small-sized school teadtaars to support themselves
to improve their English and teaching ability. Tim@jor cause is the deficiency of
financial support.

To conclude, the majority of outside city schoodpexially small sized are
not supported for developing their English and hWaag ability. Other types,
locations, and sizes school English teachers havprablem getting professional
training courses.

4.1.2.4 Providing Facilities for Engsh Teaching and Learning

In this section, school administrators were askledut the facilities
provided for English teaching and learning. It asvequipment facilitating English
teaching and learning such as televisions, taprdecs, CD-players, etc. The details
are presented in the table 4.5.

Table 4.5 Providing Facilities for English Teachig and Learning

Types (%) Locations (%) Sizes (%)
SS PS IC ocC S M L

Policy

Prowdlng_facnmes for English teaching 60.0 100.0 625 85.71 500 7142 100
and learning

As the overall picture of facility support, it cdre seen that the private-run
schools especially large-sized have no problem faithity support.

With regards to school types, 60% of state-run 406% of private-run
schools could supply facilities for English teachiand learning. Based on the
interview data, the state-run school administrat@sorted some difficulty with

facility supply. They mentioned:
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“I provide computer services for teachers to sedi@hinformation but the
teachers only use them for typing exercises becdlusg may not feel
comfortable of using if for other types of work.”

All private school administrators stated:

“I provide all the facilities teachers want but serteachers still prefer chalk
and talk. It's easier.”

From these statements, the problems did not deperidschool administers
provided the teaching facilities, it rather deaitthamaking full use of those facilities.
The majority of schools in both state-run and pgewain supplied the teaching
equipment, but the teachers did not use them #r thaching because they did not
know much about technology.

In connection with school locations, it was fouhctt 62.5% of inside city
schools and 85.71% of outside city schools supddeeilities for English teaching
and learning. From the interview, the same probleshsot fully use of the
equipment were found

In short, supporting teaching equipment or faeisitdid not relate to school
locations. The school administrators supplied thellifies teachers wanted, but
teachers preferred using books and worksheets sedawas simple to use for their
teaching.

In terms of school sizes, only 50% of small-sizedo®ls had a clear policy
to provide some facilities for English teaching aleérning while 71.42% of
medium and 100% of large-sized schools had no enol From the interviews, the
majority of small-sized school administrators appdato have troubles in
supporting teaching equipment for their teacheosn&of them expressed:

“The facility that the teacher can find in the sohas the satellite provided
by
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the Royal project. Students have to study Engimh television and pre-set
programs.”

“My school does not have adequate financial suppmgrovide facilities
teachers want.”

While some medium-sized school administrators dtate

“We have a sound laboratory, but it doesnt work &long time. The school
did not have budget to repair it.”

The majority of large-sized school administrat@gealed:

“Computers with internet service are provided foudents to use. Students
like it. They are allowed to use them accordinghir schedule.”

From the observation, it was found that medium4ange-sized schools were
able to provide facilities for English teaching ale@rning such as computers, a
sound laboratory room, CD players, and tape-reesrdeéomputers with internet
service were available only in large inside citiicals.

To sum up, more than half of school administrateith different types,
locations, and sizes can provide facilities for l&ig teaching and learning.
However, only a few functions are used by Englesdchers. Financial support is still
problematic for providing and maintaining equipngesuch computers, a sound
laboratory, and overhead projectors.

4.1.2.5 Setting Appropriate Learning Environment ad Academic
Activities to Support English Teachingind Learning
The table 4.6 shows administrators’ informatibow setting learning
environment and academic activities to support Ehgleaching and learning. It is
clearly seen that only large-sized and 100% of gtesrun schools can provide

appropriate learning environment and academic iiesvo the community.
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Table 4.6 Setting Appropriate Learning Environmentand Academic Activities

to Support English Teaching and Learning

Types (%) Locations (%) Sizes (%)
SS PS IC ocC S M L

Policy

Setting appropriate learning environment
and academic activities to support50.0 100.0 62.5 7142 250 7142 100.0
English teaching and learning.

Comparing between two school types, it was fourad tmly 50% of state-
run schools were able to set learning environmedtaczademic activities to support
English teaching and learning while 100% private-schools could. From the
observation, the private-run schools arranged uariearning environments and
used more academic activities than state-run sshddlose learning environments
and activities were for example decorating acticigssroom boards, having English
activities before class every morning, setting apeaglish corner, making signs of
English words, displaying students’ work. One piéveun school confirmed:

“At my school, English songs are played on in tleening, at noon, and
afternoon to familiarize students with English.”

State-run schools used quite a few activities sischaving English activities
before class every morning, and decorating thesdasn and board.

Relating to school locations, 62.5% of inside &id42% of outside schools
had appropriate environment and academic activibe€nglish instruction. From
the interview, there were no differences betweensithools located in both inside
and outside citySome inside and outside city school administratevealed:

“An English teacher of my school tries to speak lismgwith her students.”

“We tried to pose English vocabulary on the wallviarious places such as
walkway, cafeteria, toilets and so forth.”
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Concerning school sizes, 71.42% of medium-and 108f%darge-sized
schools were able to set learning situation andexoé activities. Observably, 25%
of small-sized schools appeared to have restrigtiorcreating learning environment
and academic activities. From the interview, somalksized school administrators
stated:

“Only decorating the school board is available foi schools.”
“I do not have adequate budget to provide for acateactivities.”

While medium-and large-sized school administratevealed:

‘I persuade English teachers to use various adgeit for English
instruction.”

It was observable that medium and large sized d¢shwaal various learning
environment and academic activities such as dengraictivity classroom boards,
having English activities before class every magnisetting up an English corner,
making signs of English words, and so on. Smal-szhools had a few activities
such as decorating boards in the classrooms, alisEmgcabulary a day.

In sum, appropriate learning environments and wariacademic activities
are found in medium-and large-sized schools. Fiahrsupport has an effect on

providing learning environment and activities dfshools.

4.1.2.6 Providing Learning Resources, Materials,ral Educational
Technology to English Teaching and Learning
In this section, school administrators were askbdut the policy
concerning learning resources, materials and eruedttechnology. The majority of
administrators (private run, inside city, mediunddarge-sized schools) reported
that they were able to supply learning resourcestenals, and educational

technology for teaching and learning. Some smadles school administrators
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mentioned some difficulties in providing educatibrtachnology for English
instruction. More data can be seen in table 4.7.
Table 4.7 Providing Learning Resources, Materialsand Educational Technology

to English Teaching and Learning

Types (%) Locations (%) Sizes (%)
SS PS IC oC S M L

Policy

Providing learning resources, materials,
and educational technology to English60.0 100.0 75.0 7142 25.0 85.71 100.0
teaching and learning.

Examining the differences between school typesyas found that 60% of
the state-run and 100% of private-run schools cquiavide useful materials for
teaching. Based on the data from the intervieghawed that the private-run school
administrators did not have any difficulties in yiing educational technology such
as computers with internet service, and teachitg New educational technology
materials .e.g., computer software, CD ROMs wer@leyed in the private-run
schools. Some private-run school administratotedta

“I provide computer services for students to le&myglish in their free time.”

“I have some software (English lessons) for teadbarse for their

teaching.”

Contrarily, the state-run school administrators ki#ticulty in supporting
educational technology in classes. There were astdwwol administrators who were
able to do this, but they still had problems witkit uses. Some of state-run school
administrators revealed:

“The computer service is available, but teachersdhause them for English

teaching and learning.”

“I supply CD players, computers, and teaching Kitst only some of the
teachers use them. They may be too complicatatid¢ar to use.”
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The statements imply that educational technologyernas exist, but they
are not used optimally and effectively for teachEmglish teaching.

With regards to school locations, there were ndeddhces between the
schools inside city (75%) and outside city (71.42%)pm the observation, it was
found that the majority of both inside and outsiciey schools used ordinary
teaching materials such as tape recorders, CD 1glage using simple resources
such as books for their teaching. Some of the eésadd outside city school
administrators mentioned:

“We have only ordinary materials such as tape reless, CD players which

are audio.”

“The only learning source we have is library in whithere are not many

English books.”

It can be seen that ordinary equipment was usettémhing and learning by
most schools.

With regards to school sizes, 85.71% of medium-20a@% of large-sized
schools could offer useful learning resources, rma$e and educational technology
for English instruction, while 25% of small-sizeg¢hsol administrators could
provide a few of the learning resources, materiats] educational technology.
Based on the data from the interview, small-sizeldosls had limited financial

support. Some of small-sized school administrattated:

“I do not have adequate budget to provide new etlanal technology.”
“An English teacher has to buy new educational tetbgy by himself.”

In most cases, financial support seemed to be t& mmportant. Without
budgets, school administrators could not providedeno educational technology
materials adequately.

On the contrary, medium-and large-sized school adtnators could supply
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plenty of new educational materials to their teash&ome of medium-and large-
sized school administrators responded:

“l specially allocate some budget for buying nevadeing technology for
English instruction.”

“I fully support English teachers to use new edimadl technology for their
teaching.”

To sum up, more than 60% of state-run and 100%ieéfe-run schools are
able to provide useful learning resources, materiahd educational technology.
Noticeably, new educational technology is availaié in medium-and large-sized
and inside city schools. It is problematic for sks&ed schools because of the
limited budgets.

In conclusion, the findings reveal that the mayowf private-run schools
have more potential than state-run schools in varaspects: providing the qualified
teachers to teach an English subjects in all levalpporting English teachers to
develop their English and teaching ability, promglifacilities for English teaching
and learning, setting learning environment and ewead activities to support
English teaching and learning, providing good lesgnresources, materials, and
educational technology, except getting involvedhwihe community to develop
English language teaching plan. Moreover, the dshdocated nearly tourist
attractions have more connections with the communitorder to develop English

teaching goals.

4.2 Teacher’s Factors

This part is the analysis of teacher’'s factors mdigg their general

information and knowledge about English languagericulum, teaching young
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learners, teaching activities, instructional mediag assessment. The questionnaire

was used to collect the data which are presentéallaws:

4.2.1 General Information

This section shows the general information of 1§liEh teachers of grades

1-3. The teachers were asked to identify their atlocal background, majors of

study, and number of years of their teaching eepee. The data are presented in

table 4.8.

Table 4.8 General Information of Grades 1-3 Englis Teachers

Genders Male 6.7
Female 93.3
Age 21-30 13.3
31-40 20.0
41-50 33.3
51-60 33.3
Educational Lower than bachelor degree 6.7
background Bachelor degree 86.7
Master degree or higher 6.7
Teaching 1-3 years 60.0
experience 4-6 years 6.66
7-9 years 6.66
More than 10 years 26.66
Major English 13.33
Other 86.66
-work and occupational 26.66
development
-agriculture 6.66
-economics 6.66
-primary school education 6.66
-mass communication 6.66
-marketing 6.66
-science 6.66
-business administration 6.66
-curriculum & teaching 6.66
-library science 6.66

Concerning the genders, 93.3% of the informantewemnale and 6.7% were

male.

In terms of teachers’ age, 66.66% of the Englisichers were between 41-

60 years.
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With regards to their educational background, 86.@P6the informants
graduated with a bachelor degree. 6.7 % of padmdgpreceived a master degree.

In relating to informant’s teaching experience, thajority of participants
(60%) had 1-3 years of working experience. 26.6% hwre than 10 years of
teaching experience.

Concerning the major of study, only 13.33% of infants graduated with
English major. Obviously, the majority of them (B6%) graduated with other
majors such as agriculture, economics, work andpatonal development, primary
school education, mass communication, marketirignse, business administration,
curriculum & teaching, and library science.

It can be concluded that the majority of Engliscteers do not graduate with
English major, but at least, they hold a bachetagrde. They were in their 40s and
50s with 1-3 years of experience of teaching Ehglis

4.2.2 Teacher’'s Knowledge of English Languag

This section deals with the information about laamggi knowledge of English
teachers. The English language covers grammar,butary, and pronunciation.
Based on the data from the questionnaire, it wasddhat only teachers in medium-
and large-sized schools reported that they haveuade knowledge of English
language about grammar, vocabulary, and pronunaiafihe details are as follows.

Table 4.9 Teacher’'s Knowledge of English Languadeivided by School Types

Language knowledge School types Poor Fair Good Extant
1) Grammar State-run 50.0 20.0 30.0 -
Private-run - 40.0 40.0 20.0
2) Vocabulary State-run 50.0 30.0 20.0 -
Private-run - 20.0 60.0 20.0
3) Pronunciation State-run 50.0 40.0 10.0

Private-run - 20.0 60.0 20.0
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Relating to school types, 50% of state-run teachep®rted having poor
level of knowledge in grammar, vocabulary, and pramation. 30% state-run school
teachers revealed that they had good knowledgerammar and 20% had fair
knowledge of grammar. Some of the state-run scteaahers revealed:

“Be honest, | did not graduate in English major byst had training about

English teaching before | really taught Englishnéeded training courses
about grammar, vocabulary, and pronunciation.”

However, 20% of private-run teachers indicated Kswce grammar,
vocabulary, and pronunciation. 40 % had fair anddgon grammar. In regards to
vocabulary and pronunciation, 60% of private-rusicteers expressed that they were
good at vocabulary and pronunciation as seen ile tdld1l. From the interview,
private-run school teachers seemed to have higinguage competency confidence
rather than state-run ones. Some of them confirmed:

“I am confident that | have adequate knowledge atkmowledge of English

subject of grades 1-3.”

“I've graduated in English major and used to workiwforeigners before. |

feel confident with my English but | still needrtgorove my English all the

time.”

Table 4.10 Teacher’s English Language Knowledge &isified by School Locations

Language School locations Poor Fair Good Excellent

knowledge

1) Grammar Inside city 25.0 37.5 25.0 12.5
Outside city 42.9 14.3 42.9 -

2) Vocabulary Inside city 25.0 37.5 25.0 12.5
Outside city 42.9 14.3 42.9 -

3) Pronunciation Inside city 25.0 50.0 12.5 12.5
Outside city 42.9 14.3 42.9 -

Concerning school locations, inside city schoolsoreed themselves in the
fair level of grammar (37.5%), vocabulary (37.5%id pronunciation (50%). On
the contrary, 42.9% of outside city school teachep®rted that they had good level

of grammar, vocabulary, and pronunciation. Fromittterview, outside city school
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teachers had some difficulties when using Engl&ime of them stated:
“I need more knowledge about teaching methodologgyersation,
pronunciation, and grammatr.”
“l want a training course about pronunciation.”
On the contrary, inside city school teachers haghdn English proficiency.

One declared:

“I am sure that | have adequate knowledge on gramwaabulary, and
pronunciation because | graduated in English ma&od have experience in
teaching English for several years.”

Table 4.11 Teacher’s English Language Knowledge Guped by School Sizes

Language School sizes Poor Fair Good Excellent

knowledge

1) Grammar Small 50.0 - 25.0 25.0
Medium 28.6 14.3 57.1 -
Large 25.0 75.0 - -

2) Vocabulary Small 50.0 - 25.0 25.0
Medium 28.6 28.6 42.8 -
Large 25.0 50.0 25.0 -

3) Pronunciation Small 50.0 - 25.0 25.0
Medium 28.6 42.8 28.6 -
Large 25.0 50.0 25.0

With regards to the school sizes, 50% of the ssiaél schools reported that
they had poor knowledge of grammar, vocabulary, prahunciation. Teachers of
medium-sized schools declared good knowledge ofmgrar (57.1%) and
vocabulary (42.8%), and fair pronunciation (42.8%preover, large-sized school
teachers indicated fair grammar (75%), vocabul&86¢4), and pronunciation (50%).
More data are shown in table 4.13. From the ingsvysmall-sized schools seemed
to have some problems with English language knogde@ome of them stated:

“Apart from the knowledge of English language, €déo learn more about

teaching methodology.”

“I graduated in Thai study and | feel that | doh&ive English knowledge at
all.”

“I really need training courses on grammar, vocadmy, and pronunciation
because | did not graduate in English major.”
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On the contrary, the majority of medium-and largeed school teachers did
not have any obstacles in content of English thahgly rated their proficiency only
fair and good levels. Some of them revealed:

“I think | have adequate knowledge of English tadle students.”
“| felt confident to teach English for grades 1-3

To sum up, the majority of teachers are in good famdlevel of English
language knowledge. However, some of the teachgpecally in small-sized,
outside city state-run schools have rated pooruagg knowledge on grammar,
vocabulary, and pronunciation. Apart from thatytlaéso need the knowledge about
teaching methodology, games, and songs.

4.2.3 Teacher’s Knowledge of Curriculum

This part reports about the knowledge about Ehglisgrriculum of English
teachers. The curriculum covers objectives, desorip, structures, classroom
management, evaluation, and contents. The datasdmdlows.

Table 4.12 Teacher’s Curriculum Knowledge Classi&d by School Types

Information School types Poor Fair Good Excellent
1) Objectives State-run 10.0 30.0 40.0 20.0
Private-run - 80.0 20.0 -
2) Description State-run 10.0 30.0 40.0 20.0
Private-run - 80.0 20.0 -
3) Structure State-run 10.0 30.0 40.0 20.0
Private-run - 80.0 20.0 -
4) Classroom State-run 10.0 50.0 30.0 10.0
management Private-run - 60.0 40.0 -
5) Evaluation State-run 10.0 50.0 30.0 10.0
Private-run - 80.0 20.0 -
6) Contents State-run 10.0 50.0 20.0 20.0
Private-run - 80.0 20.0 -

With regards to the school types, the state-runodctieachers rated
themselves from poor to excellent. The majoritystafte-run teachers reported that

they had fair to good level of curriculum knowledwye objectives, descriptions, and
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structures. Observably, 10% of them reported théreseof poor knowledge about
English curriculum on objectives, description, stae, classroom management,
evaluation, and contents. On the other hand, thetprrun school teachers had
varied within fair and good levels. The majoritypsfvate-run school teachers (80%)
confirmed that they had fair knowledge of curriculuNo private-run teachers
reported poor and excellent level of curriculum enrstinding. However, from the
interview, it showed that some of state-run scheatchers had limited knowledge
about curriculum knowledge. They revealed:

“l do not understand the curriculum clearly; | neatbre knowledge about

English curriculum.”

“I never have training about English curriculuin.

Table 4.13 Teacher’s Curriculum Knowledge Dividedyy School Locations

Information School locations Poor Fair Good Excebnt
1) Objectives Inside city 12.5 37.5 37.5 12.5
Outside city - 57.1 28.6 14.3
2) Description Inside city 12.5 37.5 37.5 12.5
Outside city - 57.1 28.6 14.3
3) Structure Inside city 12.5 37.5 37.5 12.5
Outside city - 57.1 28.6 14.3
4) Classroom Inside city 12.5 37.5 37.5 12.5
management Outside city - 71.4 28.6 -
5) Evaluation Inside city 12.5 37.5 37.5 12.5
Outside city - 85.7 14.3 -
6) Contents Inside city 12.5 62.5 12.5 12.5
Outside city - 57.1 28.6 14.3

Relating to school locations, the inside city sdbdwad rated from poor to
excellent level. The majority of inside city schaeachers (37.5%) had fair to good
knowledge of objectives, descriptions, structurelgssroom management, and
evaluation except content (62.5%). There were sam¢he inside city school
teachers rating poor knowledge about English auirim. On the contrary, the
outside city teachers rated from fair to excellenels. The majority of outside city

teachers (57.1%) had fair level of their curriculkmowledge in the following
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aspects: objectives, descriptions, structures, sasn management except
evaluation (85.7%). From the interview, some ofidascity school teachers had
some problems about English curriculum. Some ahthevealed:

“l studied English curriculum by myself and from oolleagues.”

Table 4.14 Teacher’s Curriculum Knowledge Groupedy School Sizes

Information School sizes Poor Fair Good Excellent
1) Objectives Small - 50.0 50.0 -
Medium 14.3 42.9 28.6 14.3
Large - 50.0 25.0 25.0
2) Description Small - 50.0 50.0 -
Medium 14.3 42.9 28.6 14.3
Large - 50.0 25.0 25.0
3) Structure Small - 50.0 50.0 -
Medium 14.3 42.9 28.6 14.3
Large - 50.0 25.0 25.0
4) Classroom Small - 50.0 50.0 -
management Medium 14.3 42.9 28.6 14.3
Large - 75.0 25.0 -
5) Evaluation Small - 75.0 25.0 -
Medium 14.3 42.9 28.6 14.3
Large - 75.0 25.0 -
6) Contents Small - 75.0 25.0 -
Medium 14.3 42.9 28.6 14.3
Large - 75.0 - 25.0

Regarding to their school sizes, the majority ohlrand large-sized school
teachers rated between fair and good level. Howenedium sized school teachers
rated from poor to excellent. About 50% of both suksized teachers had fair
knowledge about English curriculum. From the obatown, the majority of the
teachers of all school-sized expressed that thel ddequate knowledge about
English curriculum. Some of the teachers stated:

“I think I have adequate knowledge about Englistriculum. Teacher is

required to read the English curriculum and desmaterial based on the
curriculum”

To sum up, the medium-sized state-run schools ensity have limited
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knowledge about the English curriculum. They ne@snes knowledge about
curriculum in all areas.

4.2.4 Teacher’'s Knowledge of Teaching Young Learnsr

In this section, the teachers’ knowledge of teaghyoung learners is
reported. The information is concerning teachingagmg and listening skills, child-
centered, games and songs, activities, and draaviddelling stories. The details are
presented as follows.
Table 4.15 Teacher’s Knowledge of Teaching Youngdarner Classified by

School Types

Information School types Poor Fair Good Excellent
1) Teaching speaking State-run 20.0 40.0 40.0 -
and listening skills Private-run - 60.0 40.0 -
2) Child-centered State-run 20.0 20.0 60.0 -
Private-run - 40.0 60.0 -
3) Games and songs State-run 20.0 10.0 70.0 -
Private-run - 40.0 60.0 -
4) Activities State-run 20.0 20.0 60.0 -
Private-run - 40.0 60.0 -
5) Drawing and telling State-run 20.0 30.0 50.0 -
stories Private-run - 40.0 60.0 -

Relating to school types, the state-run teachdfgated from poor to good
levels. The majority of them reported a good knalgke in using games and songs
(70%), child-centered (60%), activities (50%), diragvand telling stories (50%),
and teaching speaking and listening skills (40%bpsévably, 20% of state-run
teachers reported poor of teaching speaking andnligg skills, child-centered,
games and songs, activities, and drawing and geBiories. On the contrary, the
private-run school teachers had fair and good $ewEknowledge of teaching young
learners. About 60.0% of private-run teachers rexkgood level of child-centered,

games and songs, activities, and drawing and ¢edltaries. Neither private-run and
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state-run school teachers had rated themselvedlemcé&nowledge of teaching
young learner. From the interview, both state-rad @rivate-run school teachers
stated:

“It should be emphasized on speaking and listehing.

“Activities such as singing songs and playing gacess draw young

learners’ attention.”

Table 4.16 Teacher’'s Knowledge of Teaching Youngdarner Divided by School

Locations
Information School locations Poor Fair Good Excebnt
1)Teaching speaking Inside city 12.5 50.0 37.5 -
and listening skills Outside city 14.3 42.9 42.9 -
2) Child-centered Inside city 12.5 25.0 62.5 -
Outside city 14.3 28.6 57.1 -
3) Games and songs Inside city 12.5 12.5 75.0 -
Outside city 14.3 28.6 57.1 -
4) Activities Inside city 12.5 25.0 62.5 -
Outside city 14.3 28.6 57.1 -
5) Drawing and telling Inside city 12.5 25.0 62.5 -
stories Outside city 14.3 42.9 42.9 -

With regards to school locations, more than 50%ingide city school
teachers had good knowledge of games and songs),(tb¥d-centered (62.5%),
activities (62.5%), and drawing and telling stori68.5%). Both inside (12.5%) and
outside (14.3%) city teachers rated poor on teacBpeaking and listening skills,
child-centered, games and songs, activities, aadidg and telling stories. From the
interview, it showed that only 15% of both insidedaoutside city school teachers
had some difficulty in teaching young learners. 8ahthem responded:

“I need a training course about teaching speakimgl istening skills.”
“I want to learn more about various activities, gasiand songs.”
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Table 4.17 Teacher’s Knowledge of Teaching Youngdarner Grouped by

School Sizes
Information School sizes Poor Fair Good Excellent
1) Teaching speaking Small 25.0 25.0 50.0 -
and listening skills Medium 14.3 42.9 42.9 -
Large - 75.0 25.0 -
Small 25.0 25.0 50.0 -
2) Child-centered Medium 14.3 28.6 57.1 -
Large - 25.0 75.0 -
3) Games and songs Small 25.0 25.0 50.0 -
Medium 14.3 28.6 57.1 -
Large - - 100 -
4) Activities Small 25.0 50.0 25.0 -
Medium 14.3 28.6 57.1 -
Large - - 100.0 -
5) Drawing and telling Small 25.0 25.0 50.0 -
stories Medium 14.3 42.9 42.9 -
Large .0 25.0 75.0 -

Regarding school sizes, the majority of large-sigelabol teachers had good
knowledge about child-centered (75%), games andss(it0D0%), activities (100%),
and drawing and telling stories (75%). On the wt about 50% of small-and
medium-sized school teachers had good knowledgee®ably, some of small-
(25%) and medium- (14.3%) sized school teacherspuwat understanding about
teaching young learners. Small and medium sizedddeachers seemed to have
some problems teaching young learners. Some of theealed:

“I want more knowledge about teaching speaking kstening skills.”

“l want to learn more about using games and songfg various activities,

and telling stories.”

On the other hand, some of large sized school &zachentioned:

“Teaching young learners should focus on gamesgsodrawing pictures,

coloring pictures, and writing English vocabulary.”

“Activities for young learners should be fun.”

“A teacher should use various instructional medjames, and songs.”

“Teaching language to young learners should focus Ilstening and

speaking skills.”
“Movements are essential for young learners.”
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From the interview, it seems that the teachers knbnat works with young
children. But in fact they hardly even did thosé\aites in the classrooms.

To sum up, the state-run school teachers of bo#ilsand medium-sized and
inside and outside city felt that they had inadeégkaowledge about teaching young
learners and they needed more knowledge aboutitgaspeaking and listening
skills, child-centered, using games and songs,gugatious activities for language
teaching, and drawing and telling stories.

4.2.5 Teacher’s Knowledge of Teaching Activities

For this section, teacher’s knowledge about teachictivities is reported.
The activities contain creative activities, probleased activities, project work,
TPR, exercises, drills, role play, games, watch¥igO, questions and answers,
hands-on experience, authentic learning resourcegying English vocabulary,
songs and English camp. Exercises, drills, questiand answers, and copying
English vocabulary were rated as highly frequemduactivities. More details are
presented in the following table.

Table 4.18 Teacher’s Knowledge of Teaching Activiéis Classified by School Types

School Types

State-run schools % of teachers Private-choals % of teachers
Exercises 100 Games 100
Drills 90 Hxeses 80
sSongs 90 Bril 80
Questions and answers 80 Questions asweaas 80
Copy English vocabulary 80 Songs 60
Creative activities 60 Role play 60
TPR 50 ldaron experience 40
Games 50 Autihelearning source 40
Hands-on experience 50 Copy Englstabulary 40
Authentic learning source 50 Problem solvimgthod 20
Role play 40 TPR 20
VDO 40 Pledn based activities 20
Project work method 30 Creative\atitis 20
English camp 30 VDO 20
Problem solving method 20 Project workhod 20
Problem based activities 20 English camp 20
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Concerning their school types, the activities empgtb more than 50% of
state-run schools were exercises (100%), drill®QGongs (90%), questions and
answers (80%), copying English vocabulary (80%) arehtive activities (60%).
However, the private-run school teachers employed following activities more
than 50%, games (100%), exercises (80%), drill9d80questions and answers
(80%), songs (60%), and role play (60%). Obvioushe low frequent use of
activities by both state-run and private-run teasheonsisted of problem-based
activity (20% and 20%), project work (30% and 20%rpblem-solving (20% and
20%), and English camp (30% and 20%). From thervige, state-run school
teachers designed their own materials both coresapglementary. Some of them
stated:

“l always give students English exercises in classause | hope they can do

well on their test”
“l sometimes use songs to teach English becawskests enjoy them.”

On the contrary, private-run school teachers tt®dise various activities
such as games, songs, exercises, and drills forEhglish teaching. Some of them
revealed:

“l often use games for my teaching because studemtsy and do not get
bored with the lesson.”
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Table 4.19 Teacher’'s Knowledge of Teaching Activiés Classified by School

Locations
School Location
Inside City % of teachers Outsiiity % of teachers

Questions and answers 100 Exercises 100
Exercises 87.5 Drills 87.5
Drills 87.5 Hadn experience 87.5
Songs 87.5 Games 71.4
Games 62.5 Copyglist vocabulary 71.4
Copy English vocabulary 62.5 Songs 71.4
Role play 50 Creataaivities 57.1
TPR 50 Quessi@and answers 57.1
Creative activities 37.5 VDO 57.1
Authentic learning source 37.5 Authentic leagndource 57.1
Problem based activities 25 Problem solvinghod 42.9
Project work method 25 Role play 42.9
English camp 25 TPR 28.6
Hands-on experience 12.5 English camp 28.6
VDO 12.5 Prdjemrk method 28.6
Problem solving method 0 Problem based digts/i  14.3

In connection with their school locations, questicand answers (100%),
exercises (87.5%), drills (87.5%), songs (87.5%mes (62.5%), and copy English
vocabulary were more frequently used inside cityosts. From the interview, the
reasons for using questions and answers were usezlaften than others included:
1) students had more chance to use English, 2a# @asy to practice, 3) every
student could do it, 4) the teacher could conttotients in the class, 5) student’s
comprehension could be assessed immediately. Howmeee than 50% of outside
city teachers employed the following activities:emises (100%), drills (87.5%),
hands-on experience (85.7%), games (71.4%), comlidgbnvocabulary (71.4%),
songs (71.4%), creative activities 57.1%), questiand answers (57.1%), VDO
(57.1%) and authentic learning sources (57.1%).eideer, these outside city school
teachers stated the purposes of teaching imposeadtiwties used in class. Some of

them bared:
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“I try to give my students more English exercisesrany as possible so that
they can do well on their tests.”

Table 4.20 Teacher’'s Knowledge of Teaching Activiés Classified by School

Sizes
Sizes

Small %of teachers Medium %f teachers  Large %f teachers
Exercises 100.0 Songs 100.0 Exercises 100.0
Drills 100.0 Questioand answers 85.7 Drills 100.0
Role play 75.0  Exercises 85.7 Games 100.0
Questions and answers  75.0 Drills 71.4  Questions and answerg5.0
Games 50.0 Authergiarhing source 71.4  Copy English vocabulary 75.0
VDO 50.0 Copy Esgllivocabulary 71.4  Songs 75.0
Copy English vocabulary 50.0 TPR 57.1 Role play 50.0
Songs 50.0 Games 57.1 Creative actest 50.0
Creative activities 50.0 Hands-on eiqreze 57.1 Hands-on experience 0.05
Problem solving method 25.0  Creative activities 42.9  Authentic learning source 50.0
TPR 25.0 Roleyla 28.6 Problem basetivisies 25.0
Hands-on experience 25.0 VDO 28.6 VDO 25.0
Project work method 25.0 Problem based iietivn  28.6  Problem solving method 25.0
English camp 25.0 Project workthod 28.6 TPR 25.0
Authentic learning source 0 English camp 28.6  Project work method 25.0
Problem based activities 0 Problem solving m&thol4.3  English camp 25.0

Relating to school sizes, activities employed ntbian 50% by small-sized
teachers were: exercises (100%), drills (100%¥ pay (75%) and questions and
answers (75%). The most frequently used media (rinare 50%) by medium-sized
teachers were songs (100%), questions and ans®®&rg8%), exercises (85.7%),
drills (71.4%), authentic learning sources (71.4%ppy English vocabulary
(71.4%), TPR (57.1%), games (57.1%), and handsxpereence (57.1%). Large-
sized teachers revealed the most highly used aeivimore than 50%) —included
exercises (100%), drills (100%), games (100%), ties and answers (75%), copy
English vocabulary (75%), and songs (75%). From ititerview, there were no
differences of the use of teaching activities amengool sizes. The majority of

English teachers from all school-sized expressed:
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“I always provide students with English exercises.”
“One of the most frequently used teaching acasiis drills”

In contrast, large-sized school teachers stated:

“| often use games with my class.”

From the observation, some small-sized schools gsedtions and answers,
copy English vocabulary, and drills. Relating theduage use, teachers used English
when they greeted, and praised students such asd“@wrning, Good afternoon,
How are you? That is a good idea”. Apart from th&sections, they used Thai.
Medium and large schools usually put emphasis onesation. At the beginning of
the class, they used games and songs. They useds/activities while they were
teaching such as doing exercises, listening fro@Daor tap cassettes, watching
VDOs, drills, and a role-play.

To conclude, top five of the activities employey Bnglish teachers are
exercises, drills, games, songs, and questiongarswers.

4.2.6 Teacher's Knowledge of Teaching Aids

In this section, teacher’s knowledge of teachirdsas presented. Teaching
aids cover authentic materials, models (toys, w@ldstits, animals, etc.), general
teaching media (cards, pictures, newspaper, cafoaic.), tape recorders,
transparency, animated media, computers prograntBeomternet, activities (role
play), textbooks. As an overall picture, more tl8096 of teachers used authentic
materials and general teaching aids. Transpareras lvardly used. More details

follow.
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Table 4.21 Teaching Aids/Materials Used by Teacher

School types
State-run schools  %of teachers  Private-run schools  %f teachers

General teaching aids 100 Genemhing aids 100
Authentic materials 80 Authentiaterials 100
Models 60 p&aecorders 80
Tape recorders 60 Atiexg (role play, field trip) 80
Textbooks 60 Misde 40
Activities (role play, field trip) 40 Animation naga 20
Animation media 30 Computers 20
Computers 20 Textks 20
Transparency 10 Tramspcy 0

State-run school teachers reported the most higbdyl teaching aids (more
than 50%) were: general teaching aids (flashcapagtures, newspaper) (100%)
authentic materials (80%), models (60%), tape ©hsr (60%), and textbooks
(60%). However, the high use of teaching aids eggaoby private-run teachers
were: authentic materials (100%), general teacldiy (100%), tape recorders
(80%), and activities (role play, field trips) (80%dhe low use of teaching aids
reported by both state-run and private-run teachers transparency (10% and 0%),
animated media (30% and 20%), and computers (20% 20%). From the
interviews and observations, both state-run andapirun school teachers seemed
to use general teaching aids. Some of them expesse

“| always use pictures with vocabulary to help regc¢hing.”

“| created a cartoon lesson to teach my students.”
“School has various instructional media, but it da®t relate to the lesson.”

Table 4.22 Teaching Aids/Materials Used by Teachers

School locations

Inside City %of teachers Outside City %f teachers
General teaching aids 100 Gertesdhing aids 100
Authentic materials 87.5 Auttiematerials 85.7
Models 62.5 Tape recorders 71.4
Tape recorders 62.5 iviiies (role play, field trips) 71.4
Textbooks 62.5 odidls 42.9
Activities (role play, field trips) 37.5 Animatiomedia 42.9
Animation media 125 Conwrst 28.6
Computers 12.5 xtbeoks 28.6

Transparency 0 Tramspcy 14.3




74

Regarding their school locations, there were néehces between inside
city and outside city school teachers relating $owgl teaching aids. Teaching aids
that were used more than 50% of inside city schaase general teaching aids
(100%), authentic materials (87.5%), models (62,5%pe recorders (62.5%), and
textbooks (62.5%). More than 50% of the outsidg schools employed these
teaching aids: general teaching aids (100%), atithematerials (85.7), tape
recorders (71.4%), and activities (71.4%). Frora ihterviews, both inside and
outside city school teachers seemed to have limisitabout using animated media
and computers for their teaching. Some of themadled|several reasons such as (1)
computers were not available at school; (2) thelyndit know how to use computers;
(3) they preferred the old style of teaching usiextbook and doing exercise, and
(4) the existing materials did not relate with kagson.

Table 4.23 Teaching Aids/Materials Used by Teacher

School Sizes

Small %of teachers| Medium %f teachers | Large %f teachers
General teaching aids 100 General teachdsy a 100 General teaching aids 100
Tape recorders 75 Authentic malker 100 Authentic materials 100
Authentic materials 50 Tape recorders 71.4 Activities

(role play, field trips) 75
Models 50 Models 57.1 Tape recorders 50
Activities Textbooks 57.1 Models 50
(role play, field trips) 50
Textbooks 50 Activities Animation media 25

(role play, field trips) 42.9

Computers 25 Computers 28.6 Textbooks 25
Animation media 25 Animation media 28.6 Computers 0
Transparency 25 Transparency 0 Transparency 0

Concerning the school sizes, more than 50% of ssiedd school teachers
utilized general teaching aids (100%), tape reasrd@5%), authentic materials
(50%), models (50%), activities (50%), and textlo(&0%). Top 5 of teaching aids

employed by medium-sized teachers were generahitep@ids (100%), authentic
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materials (100%), and tape recorders (71.4%), nso@gl.1%), and textbooks
(57.1%). Large-sized school teachers employed géneaching aids (100%),
authentic materials (100%), activities (75%), tapeorders (50%), and models
(50%) in their teaching. From the interview, thejoni#y of school teachers seemed
to use general teaching aids. The majority of tkkenfirmed:

“l always use worksheets, flashcards, and pictdcgsny English teaching
because my students like playing with these.”

However, all sizes of school teachers required aed various educational
technology teaching aids. Some of them acknowledged

“I want to have new updated teaching aids suchasputers with the

Internet service.”

“I am really interested in using computers to as$anguage learning.”

Moreover, the data from the interview also revedleat the majority of
English teachers reported that schools had inadeduaatructional media. They
needed computer with the Internet access, books Eaglish learning CDs. With
regards to how teachers could get the instructioralia, they reported:

“I have to pay for the instructional media by mysel

“My students and | created the instructional aidegether such as

flashcards.”

“I myself created cartoon lessons for teachingdga 1-3.”

To sum up, no differences are found among sch@elstylocations, and sizes.
The most frequent used instructional media arergéteaching aids (cards, pictures,
and cartoon), tape-recording, authentic materiaig] activities (role play, field
trips). However, the teachers need computers witermet connected, English
learning CDs, and books. Sometimes they have @@ pay for the instructional

media themselves. Furthermore, old teachers s#lald teaching methodology and

keep their own teaching style.
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4.2.7 Teacher’s Assessment and Evaluation

For this section, the teachers’ knowledge abowtsassent and evaluation is

discussed. For the whole picture, the majorityeaichers of all locations and sizes

used observation, student’'s work, and examinatbavaluate students’ ability.

Table 4.24 Teacher’'s Knowledge of Assessment anddtuation Classified by

School Types

School Types

State-run schools

%of teachers

Private-run schools 9%f teachers

Observation 100 Obseorat 100
Student’s work 100 Studemttrk 100
Interview 90 Examiion 100
Examination 90 Portfolio 60
Portfolio 70 Parfmance 60
Students’ self assessment 70 Interview 40
Performance 70 Individabservation 20
Individual observation 20 Students’ salessment 20

Regarding to the school types, state-run teaclssd all activities more than

50% except individual observation (20%) to evaluatedent’s knowledge and

ability. Private-run teachers used the followinghaties lower than 50%: interview

(40%), individual observation (20%), and studestdf assessment (20%).

Table 4.25 Teacher’'s Knowledge of Assessment anddtuation Classified by

School Locations

Location
Inside City % of teachers usg Outside Gijt % of teachers use
Observation 100 Obsepmti 100
Student’s work 100 Studenttrkv 100
Examination 100 Interview 85.7
Portfolio 87.5 Examation 85.7
Interview 62.5 Stutieself assessment  71.4
Performance 62.5 Perforogan 71.4
Students’ self assessment  37.5 Portfolio 42.9
Individual observation 12.5 Individualsapvation 28.6

Observably, 12.5% of inside city and 28.6% of algdieachers reported low

use of individual observation. Furthermore, studeself assessment (37.5%) and
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portfolio (42.9%) were employed by inside and aigscity teachers. Data were
presented in the table 4.25.

Table 4.26 Teacher’'s Knowledge of Assessment anddtuation Classified by

School Sizes
Sizes
Small % of teachers use Medium  %f teachers use Large %f teachers use
Observation 100 Observation 100 Observation 100
Student’s work 100 Student'skvo 100 Student’s work 100
Examination 100 Interview 100 Examination 100
Students’ self assessment 756 Examination 85.7| Portfolio 75
Portfolio 50 Porifol 71.4  Performance 75
Interview 50 Performan 71.4  Interview 50
Performance 50 Studentf’'assessment  57.1  Students’ self assessridént
Individual observation 25 Individual obsation 28.6| Individual observation 0

With regards to the school sizes, individual obagon was utilized lower
than 50% by small (25%), medium (28.6%), and |46%é) sized teachers. As other
activities were employed more than 50% by all sifeteachers except students’ self
assessment (25%) of large sizes school teachetad wigae shown in the table 4.26.

From the interviews, the majority of teachers usédervations, student’s
work, and examination for their students’ assessmaed evaluation. The reasons the
teachers used observation to assess their students(1) it was suitable for low
reading and writing skilled young learners, (2)cteaxrs knew real language
proficiency of learners, and (3) the purpose otlezg English at this level focused
on reading and speaking skills. Some of them usetests’ work because it showed
clear evidence. However, more than 80% of Englesthers of all school types,
locations, and sizes utilized examination to testrtstudents’ ability because it was
easy to construct and match with the learning divies.

To sum up, more than 60% of state-run and prinate-teachers use

observation, student's work, portfolio, and exartiora for their students’
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assessment and evaluation. Individual observagsomot often use for all school’s

types, locations, and sizes because it is notipedct

4.3 Learner’s Factors

In this section, learner’s attitudes towards Esfglilanguage learning is
presented. The learners’ attitudes towards Endfisguage learning was gathered
through the semi-structured interview; 75 studevdse asked to identify their ages,
attitudes towards English learning, and the oppaties of using English outside
classrooms. Information is displayed in the tab®&r4
Table 4.27 Learners’ Attitudes towards English Leaning Classified by

School types

. Types Locations Sizes

Information Schools 3S S iC oC S M 3
Genders Male 52.72 43.33 50 48.57 60 45,71 40

Female 47.27 56.66 50 51.42 40 54.28 60
Attitudes Positive 94.54 100 94 100 86.66 97.14 100
toward
English Negative 5.45 - 6 - 13.33 2.85 -
learning
Using Ever 1764 2352 25.88 15.29 5.88 22.35 80
English
outside Never 82.36 76.48 7412 84.71 94.12 77.65 20
classroom

Concerning school types, locations, and sizes, tivegattitudes were found
only 5.45% from state-run schools, 6% from insidg, c13.33% from small and
2.85% from medium sized students. Other than thay thad positive attitudes
toward English learning. The reasons were:

1) they felt that English was quite difficult for them

2) they did not understand and could not read English,

3) They were shy when they met a foreigner,
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4) They could not do English assignments, and

5) They were bored with English learning and teaching.

To sum up, the majority of students reported pasiattitudes towards
English learning. Very small number of studentseeded that they did not like
English. The majority of large sized school studeiitave opportunities to
communicate in English outside classrooms. The ntgjof small and medium

schools reported that they never use English caitdassroom.

4.4 Sociocultural Factors

The environment or circumstance of learning whatlows students to use
English outside classrooms is presented. It indud®&aries, teachers or parents,
soundtrack movies, tourist attractions, workplaoe] self learning center.

Table 4.28 Sociocultural Factors Classified by Sdol Types, Locations, and Sizes

Types

State-run schools  %of students use Private-run schools % of studentsse
Libraries 90 Tead) parents 100
Teachers, parents 70 Libraries 80
Soundtrack (radio, T.V) 60 SoundtracldipaT.V) 40
Tourist attractions 40 Self-lgiag center 20
Workplace (bank, hotel) 30 Workplace (hamitel) 0
Self-learning center 30 Touristadtions 0

In connection with school types, sociocultural éastof state-run schools
were libraries (90%), teachers and parents (70%g, sbundtrack movies (60%),
whereas private-run teachers utilized the followapgions more than 50%: teachers
and parents (100%) and libraries (80%). From therwews, some of private-run
schools seemed to have some limitations on usimgplace and tourist attractions

to help the students use language. Some of théedsta
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“Within this area, there are no workplaces or tatrattractions that allow

students to use English.”

Table 4.29 Sociocultural Factors Classified by Scol Locations

Locations
Inside city %of students use | Outside city %f students use

Teachers, parents 75 Libraries 100
Libraries 75 Thacs, parents 85.7
Soundtrack (radio, T.V) 62.5 Soundtréeldio, T.V) 42.9
Self-learning center 37.5 Workglgbank, hotel) 28.6
Tourist attractions 37.5 Selining center 14.3
Workplace (bank, hotel) 12.5 Touristattions 14.3

With regards to school locations, more than 50%nside and outside city
students had opportunities to use English withrttesichers, and parents (75% and
85.7%) and libraries (75% and 100%). From the unev, there were no differences
between inside and outside city schools. Someashttieclared:

“My students talk with their friend’s parents whoedoreigners.”
“ My students borrow English books from the schdwalhy.”

Table 4.30 Sociocultural Factors Classified by Sdol Sizes

Sizes
Small %ofteachersuse Medium %ofteachersuse Large 9%f teachers use
Libraries 100  Teachersrepts 85.7 Teachers, parents 100
Teachers, parents 50 Libraries 85.7 Libraries 75

Soundtrack (radio, T.V) 25 Soundtrack (radi®))T. 71.4  Self-learning center 50

Workplace (bank, hotel) 25 Tourist attractions 42.9 Soundtrack (radio, T.V) 50

Self-learning center 0 Self-learning center 28.6 Workplace (bank, hotel) 25

Tourist attractions 0 Workplace (banitet) 14.3 Tourist attractions 25

Concerning their school sizes, the majority ofsalhool sizes students used
libraries (100%, 85.7%, and 75%), and teachers @ar@énts (50%, 85.7%, and
100%). Soundtrack (71.4%) was employed quite ajlomedium-sized students.
From the interview, environment or circumstancéeafning which allowed students
to use English outside classrooms was teachergntsarand teachers. Some

comments from English teachers were:
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“I tried to speak English with my students outsitkess.”

“Some visitors used to come to school and didvaes with my students.”

“We hired a foreigner to teach in our school.”

To conclude that the majority of environment orcemstance of learning
which allows students to use English outside ctesss is teachers, parents,

libraries, tourist attractions and soundtrack mevigelf-learning center, workplace,

and tourist attractions were not used becausediteyot exist in many places.

4.5 Data from Classroom Observations

This part is to present the data of classroom ebsens. It covers the
following issues: teacher’s language use, classrimbenaction between teacher and
students, language skill focus, teaching activjitaesl teaching aids. The data will be
presented by using comparison and contrasting imdasties and differences
between state-run and private-run schools, insi#g e@utside city schools, and
among three different sized schools.

4.5.1. Teacher’s Language Use

This part reports the data about teacher’s languesg for their teaching in
the classroom. The researcher took an hour pes ¢taobserve what language
teachers used to teach their students and whyusey it.

From the classroom observations, it was found tathers in private-run
schools asked some guestions and gave their stuthstructions for doing exercise
in English. Some students volunteered to answer ghestions. The teachers
sometimes used both English and Thai in their tegchThe teachers used Thai
because they wanted to make sure that studentsrstoo@ the lesson. Some

students could understand teachers’ directionsngli€h and could do the tasks,
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while some of them understood it after the teactrarsslated it into Thai. However,
most of teachers in state-run schools used Engligshe beginning of the class to
greet their students and at the end of the classdging good-bye. They hardly
spoke English while they were teaching. Thai wasdusiost of the time to ask
students some questions and students also ansthergdestions in Thai. When the
teacher asked the question in English, studentaestevorried probably about how
to answer the questions.

Comparing the language used by the teachers im#ige and outside city
schools, it is clearly observable that the teaclerthe inside city schools usually
spoke English with their students when they tauglhe class. Some students were
able to respond in English. They felt proud whesythad a chance to speak or read
in front the class. The teachers always praised stiedents in English, for example
very good, excellent. In the classroom, when tlaehers noticed that the students
did not understand the instructions, they trandl@ténto Thai. Most of teachers are
native speakers. On the other hand, teachers iauts&de city schools hardly spoke
English to their students in class. Thai was udest greeting at the beginning of the
class until the end. The teachers seemed to benfideot to converse in English
with their students. They worried about making akss when they used English in
class. For example, a teacher in one school cadessthe observer that she has
never felt confident speaking English at all bue dended to keep practicing
conversation in English. English was used only wiienteachers had to read the
passage. It is noticeable that students tendeddp guiet when the teachers tried to

ask the questions in English.
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A comparison of the observations of language usetkachers in different
school sizes, the teachers in small-sized schos#sl iEnglish when they greeted
students. Thai was used most of the time. Studedsopportunities to use English
when they repeated the words or sentences aftertélaehers. Relating to medium-
sized schools, the teachers used English more woftéeir classes, but the teachers
sometimes had to translate the English instruatibm Thai. Some teachers tried to
use English when they were teaching and playingegar@oncerning large-sized
schools, the teachers always communicated withr thieidents both inside and
outside classrooms in English, for example, wheteacher saw students at the
canteen, she/he greeted and asked them some qsesiich as “What did you have
for lunch?” Most of students dared to speak witkirtheachers. Some teachers tried
to use English from the beginning until the endhef class, for example to ask some
guestions apart from greeting. Again, the teachelarge sized schools still needed
to use Thai to make sure that students could utatefstheir instructions and
checking students’ understanding. Some students amthusiastic to speak English
with their teachers.

In short, both Thai and English were spoken imnssiaom for teachers’
instruction. Thai was used by teachers mostly eftime for giving the instructions
to students. English was used when the teachersohezhd the passage for doing
exercises, greeted and praised the students.

4.5.2. Classroom Interaction between Teachand Students

This section shows the different patterns of ctam® interaction between
teacher and students in different schools’ typesations, and sizes. Teachers’

performance and students’ participations are maihberved.
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For the private-run schools, students participatethe activities actively.
When the teachers asked questions, some studesdstdr be the first person to
answer by raising their hand. Student-centeredsahleass found in the private-run
schools. That was to say the teachers’ role sedmée the monitor or facilitator.
They just provided the students with some gamewitges while students did all the
rest. The teachers in state-run schools only intedawith their students by greeting
and asking students some questions. When teacbsesl gome questions, students
just only sat still and no responded. The teackersetimes had to call students’
names to answer the questions. The teacher dirdodadclasses most of the time
and almost in every activity.

Concerning school locations, the students in te&lécity schools could ask
and answer questions in phrase and sentence |8alise teachers could even ask
them to do the tasks in English and they were depaflperforming them. But it was
also found that interaction occurred after the Hees translated their instructions into
Thai. In short, the students could understand wWieat were supposed to do from Thai
rather than English. Then they responded. Howesteilents in the outside city
schools always kept quiet and asked their frienaisutathe questions while the
teachers were giving the questions. Teachers \Wwereeanter of teaching. The teachers
took a director role in their classrooms. That nseshe/he directed class and
instruction since the beginning. They seemed tkrasvledge provider while students
were knowledge receivers. They hardly participatetdzely in their teachers.

The teachers in small-sized schools usually intechor conversed with their
students by using Thai language in the classroatardction in English was limited

to some functions such as at the beginning thes adgpecially in greetings and
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praising. Teachers always taught in front of thassfoom and handed out the
worksheets to students to complete. In some mediaed schools, classes were
more interactive comparing to the small one. Sithe@r proficiency was limited,
they only answered in word level or an incompletatence. The teachers tried to
encourage the interaction or participation by wadkiaround the class and asked
guestions individually. Student-centered activitgsaemphasized. Relating to large-
sized schools, students could form sentences weanrthe questions or follow the
instructions in English. The teachers focused ardesit-centered. The teachers
provided more opportunities for students to perfoinentasks through games, songs.
The majority of students actively interacted in Estgwith their teachers.

To sum up, the patterns of interaction found inssés were 1) Teacher-
Student, 2) Student-Teacher, and 3) Student-Studeather-Student was found in
most of classes. Student-Teacher was found onlyshelents understood the task,
the questions or knew clearly what to do. Finaijydent-Student was found only
when they were asked to do some tasks-in groupghen they did not understand
class instruction, they usually turned to theierfids for clarification.

4.5.3. Language Skill Focus

This part introduces what language skills teactisrquently used in the
classroom. Listening skill means what students heaEnglish from teachers,
cassette, CDs, and the foreigners. Speaking skilvhat language teacher and
students used to communicate to each other. Re#tlitngassage and pronunciation
English vocabulary are considered reading skilktlya writing skill refers to what
students write down to their notebooks. It covargying English vocabulary, doing

exercises, and writing after teachers.
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Comparing the language skills that the teacherssied between private-run
and state-run schools, the teachers in privatesthools emphasized more on
speaking skill in classes, but it was still based reading and translating the
passages or stories. For example, a teacher auatyabty speaking English all of the
time. On the other hand, the teachers in stateschnols focused on practicing their
students to read and pronounce vocabulary. It ftws reading and writing skills.
It can be seen from the example. In one classch¢eacommanded students to open
their textbooks and read the passage after her.

In connection with the language skill taught asidle and outside city
schools, speaking and reading skills were the tilbgssor main goals. Commercial
textbooks were often used for reading in the ctamsr Nevertheless, the teachers in
the outside city schools spent about 20% of thesctame for speaking task in the
class. The teachers focused their lessons in rgadid writing skills. The teachers
usually wrote their passages on the blackboardsamtents read and repeated after.

For language skill taught in different school sizéhe teachers in small-sized
schools focused on reading skill (70%) especiallgmf student’s textbooks.
Speaking or conversations were not the core. Iniumedized schools, the teachers
often used writing skill (40%) in addition readinhe students spent about 20
minutes for doing their exercise from the commér@atbook in the class. Finally,
the teachers in large-sized schools taught vard@oguage skills such as listening,
speaking, reading and writing. They sometimes usethp-recorder to teach
conversations in the class. Some schools hiredfdreigners to teach in their
schools. For example, one large-sized school eredldwo Philippinoes to teach

conversations, reading and writing in their Englitdss.
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To conclude, reading and writing skills were offemind in teaching. The
teachers paid less attention on teaching speakiddjstening skills in class.

4.5.4. Teaching Activities

This section demonstrates what teaching activiteexchers employed for
their teaching.

The teachers in state-run schools put emphasigiog éxercises in students’
worksheet individually. The majority of teachersstate-run schools put students
into small groups and did exercises. The majoritgativities found in the classroom
was writing or repeating the English vocabulargnthhe teachers taught students to
read them. On the other hand, the majority of &ets/found in private-run schools
were playing games relating to English and doingreéses. Songs were used at the
beginning of the class about 10 minutes. In addjtsbme teachers used pictures,
models, flashcards, and cartoons as props to téeilitheir teaching. Sentences
drilling which spent about 30 minutes were employe] the main method of
teaching.

The majority of the teachers in the inside citysuhl focused on practicing
conversations from a tape-recorder, for example,téachers turned on the tape-
recorder and students repeated the dialogue ageiape. Then, students played the
role in pairs. Questions and answers were the &elg tof teaching. Some of the
teachers used a computer to facilitate their te@cfor playing multimedia aids. For
example, one teacher in the inside city school hed students played English
learning multimedia from the computer. Most of t@ag activities were run by
teachers. However, the teachers in the outsigeschiools highlighted reading the

vocabulary and drawing. Doing exercise, reading passages and copying
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vocabulary into their notebooks were found commautilized by most teachers.
Some outside city schools used programs from th@Rwoject for students to learn
English. This can be seen in one outside city scHgtoidents learned English by
watching the activity from the television. The rajé students was the watchers.
They sat and listened to the television. The te@cls®mmetimes added some
information about the language taught on televistostudents after the program.

With regards to the school sizes, the teachermailssized schools provided
worksheet and practiced reading and coloring theksiwets. The teachers in
medium-sized schools followed the activities frdme tommercial textbooks. Most
common activities found in the medium-sized schawdse done in group. Songs
and games were sometimes used. For large-sizedlsdeachers used games and
songs to warm up the students before startingabsoh. Presentations of student’s
work were found. The majority of the teaching ati were mainly based on what
were suggested in the textbooks.

To sum up, most teachers employed reading andydbaexercise from the
commercial books for their teaching activities. §@@and games were used before
the teachers started to teach.

4.5.5. Teaching Aids

This part presents the data about the instrudtiaids used in class by
teachers. It includes equipment, and foreigners.

Some private-run schools could hire foreigners gach English in their
schools. Mostly of the teachers always used flaslscgictures, and models to help
them. For example, a teacher used flashcards amargs to teach and present new

words to students. More than half of the privateosts provided students with
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sound laboratory. On the other hand, the statesdmools used commercial
textbooks and worksheets. A few of the teacher8ojlGtilized sound laboratory.

The equipment was old-fashioned and some of theimali work and needed some
budgets to repair.

In terms of the inside city schools, the teacHeeguently used pictures,
flashcards, instructional kits, role plays, andiesasuch as teachers, students, table,
chair, window, fruits, etc. Some of the schools$ha inside city could hire foreigner
to teach English in their schools. Some of themduaasimated aids for their
instruction, for example cartoons, CDs. Howeveeg teachers in the outside city
schools mainly used ordinary aids such as cardasurgs, printed materials, and
commercial textbooks.

The teachers in small-sized schools used printedopied lessons from
textbooks. Pictures and cards were utilized inscl& me of the teachers provided
the book created by themselves to students forgdaxercises and coloring pictures.
For example, a teacher in small-sized school iregeiiiter own cartoon books and
students colored the pictures from the book. Tlaehers in medium-sized schools
provided students sound laboratory to study Englidbwever, most teachers
preferred the commercial textbooks because théneéesaceeded not to prepare the
lesson. The teachers taught students how to reddvate the vocabulary, then did
the role play from the commercial textbooks becatiseas easier to find the
materials. Regarding large-sized schools, the dshaith the students’ parents
corporation supported the schools by hiring forergnto teach English in their
schools. The foreigners used various kinds of tegchids in their instruction, for

example flashcards, pictures, realias, modelsteatimaterials, cassettes. Some of
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them emphasized on activities such as role plald firip). Commercial textbooks
still were the main tools for English instruction.

To sum up, the teachers about 85% used commeegidlooks as the main
tool for their English instruction. Pictures, flaginds, realias, and role-play were
often utilized by most teachers. A few schools pagver to hire the foreigner to

teach English in the schools.

4.6 Summary

There are two main sections in this chapter. Ficgtantitative data
concerning administrative, teachers, learners, aodiocultural factors were
presented and second, qualitative data illustragagher’s language use, classroom
interaction patterns, language skills focus, teaglaictivities and teaching aids were
presented. It can be concluded that different tylpestions and sizes have different

strengths and weaknesses for English instruction.



CHAPTER 5

CONCLUSION AND IMPLICATIONS

This chapter contains a summary of the state ofliEingnstruction of
preparatory level of schools in Nakhon Ratchasimathe following factors:
administrative, teachers, learners, and socioa@lltufhen, it ends with some

pedagogical implications and recommendations fahér study.

5.1 A Summary of Research Results

5.1.1 Administrative Factors

The majority of school administrators participatedhis study have at least 1-
5 years of working experience and graduated witlaéhelor degree. With regards to
learning policy for administrators, there are thregjor findings found in this study.
First, only the schools located near tourist atiodas have an involvement with the
communities because they need financial support they want to serve the
community’s needs of English such as teaching EBhgto souvenir sellers and
restaurant owners who need English for their bssiee Second, school
administrators of all sizes of state-run schoolsehamitations in recruiting and
selecting English majored teachers or qualifiecchiees to teach in their schools
because the positions have to be granted from é&mérat government, i.e., the
Ministry of Education. Therefore, they do not hawentrol over the teacher’s

qualification specifically for English instructionThird, the majority of school
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administrators support their teachers in the follgvissues: 1) developing the
English and teaching abilities, 2) providing faeds for English teaching and
learning, 3) setting appropriate learning environtnand academic activities to
support English teaching and learning, and 4) pliagi good learning resources,
materials, and modern educational technology tolifimgeaching and learning.
However, the teachers do not use provided faalibgtimally because they lack
knowledge of how to use them and most schools dda&ee budget for maintenance
when some facilities were broken.

5.1.2 Teacher Factors

The majority of English teachers participatedhis tstudy are female (93.3%)
and 86.7% of the English teachers graduated withddar degree, but only 13.33%
graduated in English major. For their teachingigbithe majority of teachers have
rated good to fair levels of knowledge about Ergligrammar, vocabulary, and
pronunciation), curriculum, and teaching young mheas. Relating to teaching
activities, the majority of English teachers emplpgper-pencil, drill exercises,
games, songs, questions and answers, hands-onesxqgagrand role-plays in their
teaching. In terms of teaching aids, the most featly used instructional media are
general teaching aids e.g. flashcards, picturesyaas, tape-recorders, and authentic
materials. However, the teachers report that tresdncomputers with the Internet
access, computer programs for English learning,extérnal supplementary reading
books. Concerning students’ assessment and ewalydtie majority of English
teachers use observation, student’s portfolio, ardmination for assessing their
students’ abilities.

From observation, the majority of teachers espigciahes who did not
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graduate in English major seem to feel unconfiderieach English in class. The key
causes are that they are afraid of making mistakesfeel unsure when they have to
use English, and they are not fluent in speakingjiEim.

5.1.3 Learner Factors

The majority of learners have positive attitudewaals English learning.
Most of them report that they like playing games amging songs in English, they
feel that English is challenging, they want to lb®d at English, learning English is
fun and interesting, and they enjoy English less@rdy small number (5.45%) have
negative attitudes. It is because they felt thaglish is quite difficult, they do not
understand and can not read English, they are sley they meet foreigners, they can
not do English assignments, and they are bored Fitllish learning and teaching.
Moreover, most of them have never had chance t&ngbsh outside classrooms.

5.1.4 Sociocultural Factors

Environment or circumstance of learning which hedpsdents learn English
outside classrooms is limited. The students onlydve English books from school
libraries to read at home. Even though every schasl their own library, some of
them especially in small-sized, located outsidg @d not have a lot of budget to buy
books for the library. From my observation, therdily is old and the books,
magazines, and cartoons are torn apart, and mad¢isbdo not directly relate to
English learning. In short, the environment is rnoh enough to enhance language

learning outside classrooms.
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5.2 Discussion and Implications

This part presents a discussion of research fysdin

5.2.1 Policy for Administrators

According to the Office of the National Primary Edtion Commission
(1996), five standards and eight indicators conogrnEnglish instruction as
mentioned in chapter two are proposed for schoolimidtrators to use as guidelines
to support the teaching and learning. One of them,getting communities to involve
in developing English language teaching plan is dhly standard that was found
unattained. The result relating to the involvemerth community shows that only
20% of state-run schools especially located clogeurist attractions had connection
with the surrounded communities. In terms of schepés, small-sized schools did
not show any relationship with the community wherealy 28.57% of medium and
25% of large-sized schools had involvement withrtbt@mmunities.

The reasons reported by school administrators aadhers for not having
connection include (1) the community does not hlavewledge and understanding
about a plan for English instruction, (2) peopleti® community think that it is
schools’ responsibilities to write up an Englishstmctional plan, it is not the
community’s duty and (3) this seems to be a newdstal so the school
administrators do not know what type of connecttbey would need from the
community.

That is because the standard is too ambitious aschbt been stated clearly
and concretely. This supports the result of Upa(a98) and Jorntapha’s (2000)
studies that cooperation between schools and comigsiim terms of creating the

plan to develop English instruction is at the levdl. Therefore, it is necessary for
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school administrators to work with communities teoaibstorm ideas how the
communities’ needs can be addressed and servdielschools and vice versa how
the schools can be supported by communities. Netesth, it cannot be denied that
the majority of students’ parents have no backgioknowledge about English
instruction. So their mind set about education,, @ducation is only the teachers and
schools’ responsibility should be also changedatt, parents also play a key role in
shaping their children’s future. This may be onetla# limitations preventing the
success of getting involvement with the commurfty, what should be done is to
make the standards clear and try out the implertientavith some pilot schools
before really implementing it.

5.2.2 Policy for Teachers

The results of this study reveal that the majootyEnglish teachers do not
have appropriate qualifications for English teaghifihe primary key qualification
that they lack is educational background. Mostheiht graduated with other fields of
study such as Work and Occupational Developmen66®26), Agriculture (6.66%),
Economics (6.66%), Primary School Education (6.66%dass Communication
(6.66%), Marketing (6.66%), Science (6.66%), Bussnédministration (6.66%),
Curriculum and Teaching (6.66%), and Library Scee(&.66%). Only13.33% possess
a degree in English. This result is similar to tbChanintaratep’s (1997), Songsri’s
(1998), and Boonpun’s (2000) studies that the nitgjaf English teachers did not
graduate in English major.

However, the private and large-sized schools incttyedo not have the same
problem. That is because (1) private-run schoots hare opportunities in selecting

English teachers because they could offer highkrysand better benefits if the
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teachers were qualified, and (2) English-majorethers tended to move to inside
city schools when the opportunities were availdigdeause there were some extra jobs
for higher income.

The ways to solve the problem about unqualifiedliEhgeachers is beyond
the administrators at the school level to do beedhe central government provides
the teachers for all public schools. What shoulddoae for getting a qualified
English teacher is that the government may nedd)tprovide incentive to motivate
English-majored students to be a teacher and peaeid@sonable income for them, and
(2) set up a standard for foreign language teac®is the United States of America.
According to the American Council on the Teachinfy Foreign Languages
Proficiency Guidelines (1998), the standards aretki® teacher understands the
central concepts, tools of inquiry, and structwethe discipline(s) he or she teaches,
can create learning experiences that make thesetaspl subject matter meaningful
for students and can link the discipline(s) to oteabject, (2) the teacher plans
curriculum appropriate to the students, to the @attand to the course objectives, (3)
the teacher plans instruction based upon humantgrawd development, learning
theory, and the needs of students, (4) the teamtiebits human relations skills which
support the development of human potential, andhg}eacher works collaboratively
with school colleagues, parents/guardians, and doenmunity to support
students/learning and well being. If any teaclmyssess competencies which are
required by the standards, they should get moezysal

For current non-English-majored teachers, the mwlushould be done by
providing complete set of materials which are cosggb of teacher’s manual

including English language knowledge, teaching matfogy, teaching materials,
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photocopieable exercises, lesson-plan as well aki&ion plan for teachers of each
grade. Training how to use these materials forhecis highly recommended.
Furthermore, according to the findings of this gtuthe teachers need
additional training on the following aspects: (1ndish teaching methodology, (2)
how to teach young learners, (3) English grammal @onunciation, and (4) using
technology for language teaching such as Compussisfed Language Learning
(CALL), Web-based Learning. It is urgently relevdat the government or related
organizations to fulfill the mentioned aspects. Btorer, for the purpose of having the
same standards of English instruction, Englishiteacmanuals of every level should
be written with clear procedure, practical teactangvities, and effective assessment.

5.2.3 Budget for Teaching and Technology Enhancemie

When examining the supporting facilities for Englisastruction such as
televisions, tape-recorders, CD players, overheemegors, computer software
programs for learning, sound laboratory, computegith the Internet access, the
finding of this study shows that more than 50%adfaols regardless of their types or
locations have adequately supported the facilittesEnglish teaching and learning
except small-sized schools. However, from the unev, the administrators of all
school types, locations, and sizes reveal the protihat English teachers do not use
them because the teachers (1) do not know how ¢otliem, (2) prefer using
textbooks, handouts, and worksheets because dsigreto handle, (3) the existing
facilities such as tape-cassettes, computer pragdammot match with the lessons, (4)
the existing facilities such as tape-recordersnhdoaboratory are not ready to use.
Some are broken and the schools do not have maimterbudget. Budget is critical

factor for small-public-outside city school in prdwng effective English instruction.
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So, the school needs to have enough budgets fecte# teaching and buying
technology equipment such as computers, UBC, lategincess to allow students to
have more exposure to English language. Traininghow to use these media
effectively is also needed for teachers. Moreovegintenance budget is also
necessary to have.

5.2.4 Learning Environment

The result of this study shows that the sociocaltéectors, i.e., out of class
environment or circumstance of learning which alistudents to use or learn English
outside classrooms are limited. Borrowing Englisioks from school libraries is the
only activity that some students do to learn Emgbsitside classrooms. The result of
this study is similar to what was reported by Jaighal. (2005) that the situations or
sociocultural factors in Northeast of Thailand dat support English instruction. So,
the ways to solve these problems are (1) schooirastnators and English teachers
should set school environment or school settingrtieance the use of English of the
students and more exposure to English such asdangvirips to the tourist attractions
or providing cable TV or VDO cartoons in English 8wt students will become
familiar with English, its sound systems, listensiglls and the real/authentic use of
English outside classroom, (2) appropriate books @wedia should be adequately
provided within the school, and (3) the governnsiduld take care of this matter by
selecting and buying new supplies for schools ewear. Training the teachers on
how to use them effectively is also required.

5.2.5 Learner's Attitude

The finding of the present study shows that 94.5%f%earners at this stage

have positive attitudes towards learning languadgachv can be regarded as
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integrative attitude that is good for live long ri@ag. However, according to Abu-
Rabia’s finding (1996), he reported that the stislen higher level have instrumental
attitude. It can be assumed that the studentsudétimay change from integrative to
instrumental. Therefore, for the success of lifagldearning, student’s integrative

attitude should be encouraged and maintained gsdspossible.

5.3 Recommendations for Further Research Studies

1. A further study should be conducted to find th& needs and supports the
non-English majored teachers may require in ordeeach English effectively. The
study may capture details about teacher’s teadmaglanguage abilities, perceptions,
best practice for teaching young learners in depth.

2. A longitudinal study of young learners (grad&31to follow up their
achievement based on the current goals and standaiinistry of Education. Then

compare the results of the studies.

5.4 Summary
There are three parts presented in this chagtstlyi-it deals with a summary
of research results. Secondly, discussion and peiza) implications are addressed.

Lastly, further research studies are recommended.
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