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LINGLI DUAN : THE EFFECTS OF EXPLICIT AND IMPLICIT
INSTRUCTION ON APPROPRIACY OF ENGLISH REFUSALS BY
CHINESE EFL STUDENTS. THESIS ADVISOR : ASST. PROF.

ANCHALEE WANNARUK, Ph.D., 263 PP.

EXPLICIT INSTRUCTION / IMPLICIT INSTRUCTION / APPROPRIACY OF

ENGLISH REFUSALS

The speech act of refusal is an important part of pragmatic competence that
has led to a great research interest in the field of interlanguage pragmatics. The
present study was of teaching first-year students at English major level at a Chinese
university how to use English refusals appropriately. The purposes of the study were
to compare the results in achievements from before and after instruction of Chinese
EFL students learning English refusals; to compare the different teaching effects
between explicit and implicit instruction to Chinese EFL students; to examine the
retention of Chinese EFL students learning English refusals after instruction; and to
investigate the students’ opinions about the instruction.

The present study was a quasi-experimental study with both quantitative
and qualitative approaches. Fifty-eight participants from two separate intact groups
participated in the study. Twenty-nine students were in the explicit and the implicit
groups respectively. The teaching targets were of four types, i.e. refusals to
invitations, suggestions, offers and requests and three kinds of status (high, equal and
low) in a familiar relationship. Pretest, posttest and delayed posttests were used to

obtain the scores and the instrument for the tests was a written DCT.  Pair-sample
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and independent-sample t-tests and effect size were used for analyzing quantitative
data. Analyzing the responses of the written DCT and categorizing the data from the
written self-report were the methods used for the qualitative data.

The results revealed that the participants learned how to refuse
appropriately in English after the explicit and the implicit instruction. The learners
did well in learning refusals to invitations, offers and requests and performed better in
the aspects of quality of information and level of formality. The explicit instruction
was better than the implicit instruction for teaching English refusals. The
performances in refusals to invitations and requests and in quality of information,
level of formality and strategies choices in the explicit group were better than those in
the implicit group. The participants could retain appropriate uses of English refusal
patterns after three months, but the achievements decreased in refusals to invitations
and requests and in three aspects of appropriacy: correct expressions, quality of
information and level of formality in the delayed posttest. Lastly, students’ opinions
about the instruction they received were positive.

The present study provides more evidence to prove the effects of teaching
pragmatic competence. It was hoped that addressing pragmatic issues in language
teaching would raise learners’ consciousness of pragmatic competence and thus,

contribute to an improvement in EFL pragmatic learning.
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