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Most Thai university students have studied English for eight years bafore they begin their tertiary
education, where they normally take two to five compulsory English courses in their first and second
years. Some also take a few elective courses after they have finished the compulsory ones. Even with
considerable study of English most of them do not satisfactorily acquire the desired competence. In terms
of my teaching experience, | realize that one of the crucial problems facing English instruction in Thal
universities is the implementation of traditionat teaching methods that do not provide sufficient conditions
for leaming the target language. This is because the traditional teaching methods are usually organized
around words, structures, notions, functions, topics, or situations which are the units of leaming that have
little support from research as “meaningful acquisition units from a language teamer’s perspective™ (Long
& Crookes, 1992, p.27). For a few decades, many researchers, syllabus designers and educational
innovators have propounded a task-based approach to instruction as a method to clear up the deficit of
using the above-mentioned units of leaming and as an approach that has high potential to promote
second language (L2) and foreign language (FL) leaming (Prabhu, 1987; Long & Crookes, 1992;
Thomson, 1992; Clayton, 1995; Skehan, 1996; Willis, 1996). To increase the efficiency of English
language teaching (ELT) in Thai university English language classrooms, it would be valuabie to
implement the task-based approach to instruction. However, the task-based approach is stili not widely
implemented in Thai university classrooms because there Is little research demonstrating its potential in
the context of English language teaching in Thalland. As a result, there is an urgent nead for such

research to be carried out.

Although task-based instruction has been proposed for some time, it is still not significantly
implemented in the Thai context as attested by the lack of published fiterature in the field. To fill this gap,
this study will replicate and extend previous research that was conducted to test the efficiency of task-
based instruction; however, it will extend previous research in significant ways. First, this study will follow
a longitudinal approach, while most of the previous research tends to rely on a cross-sectional approach.
Second, it will investigate not only the effect of task-based instruction, but also: (1) the effects of leamers’
proficiency levels; (2) the effects of group participation pattems; (3) the interaction effect between the task-
based instruction and group participation pattems and leamers’ proficiency levels; and (4) the attitude of
teachers and leamers towards task-based instruction. Third, this study will rely on a triangulation research
approach; it will combine both quantitative and qualitative methodology in its process. As a result, it will
allow a more confident interpretation of the research data as well as a wider and deeper understanding of
efficiency of task-based instruction and its feasibility in a Thai university English teaching context.

8. Janusrasd

This study aims to examine and describe the efficiency and feasibility of the task-based approach to
instruction in the context of English language teaching in a Thai universily,
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There are three main key concepts in this study: (1) task+based instruction;(2) participation
pattem; and {3) teachers’ and leamars' attitude and beliefs (see their conceptual frameworks in Table 1).

Table 1: The conceptual framework of sach of the key concepts related to this study

Key concepts Assumptions Focus of the study
1. Task-based The integration of task and focus on form + | This study relies on an integration of the
instruction will best promote L2/FL leaming task- based instruction frameworks

proposed by Skehan (1996, 1998) and
Willis (1996). The framework consists of
three main stages:

1. Pre-task

2. During-task

3. Posttask

(for details see section 5.2)

2. Classroom The combination of task-based instruction | This study compares two group
participation with small group pattems is necessary to participation patterns: a dyad and a
pattems bring out its potential. four-person group (for details see

section 5.4).

3. Teachers - The success of task-based This study investigates teachers’ and
and leamers’ instruction also depends on leamers’ attitude towards task-based
attitude: teachers’ and learmners’ '

attitude towards it.

- An atlitude is a relatively enduring
organization of interrelated beliefs
that describe, evaluate and
advocate action with respect to an
object or situation, which each
belief having cognitive, affective,
and bghavioral components.
(Rokeach, 1968, p.457).

instruction, and group participation
pattems (for details see section 5.5).
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9.1 Quantitative research design

For the quantitative part of the study a 2 x 3 x 2 research design, set out schematically in
Figure 1, will be employed. The first independent variable, teaching method, has two levels: task-based
instruction and traditionat teaching method, which is a control condition. The second independent variable
is leamers’ English proficiency levels having three levels: high, medium, and low. The fast independent
variable, classroom participation pattern, has two ievels: dyad and four-person group. All the three
independent variables are between subject factors.

Figure 1: Research design

Teaching methods Proficiency Participation
levels patterns
High dyad
Task-hased instruction fourperson group
(24 participants) Medium dyad

four-person group

Low dyad

four-person group

High
Traditional teaching methods Whole class
(24 participants) Medium
Low

9.2 Qualitative research design

The aim of the qualitative methdds used in this study is to investigate the teachers’ and students’
attitude towards the efficiency of task-based instruction, classroom participation pattems, and the feasibility
of task-basaed instruction in a Thai university English teaching context. To increase the refiability of the
qualitative data the following four qualitative methods will be used: (1) video-recorded ctassroom
observations; (2) audio-recording of the participation of each of the dyads and four-person groups while
performing class activities; (3) audiorecorded semi-structured interviews; and (4) joumnals from both the
teachers and students.
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4.1 Introduction

Most Thai university students have studied English for eight years before they begin their tertiary
education, where they normaily take two to five compulsory English courses in their first and second years.
Some also take a few elective courses after they have finished the compulsory ones. Even with considerable
study of English most of them do not satisfactorily acquire the desired competence. In terms of my teaching
experience, I realize that one of the crudal problems facing English instruction in Thai universities is the
implementation of traditional teaching methods that do not provide sufficient conditions for learning the target
language. This is because the traditional teaching methods are usually organized around words, structures,
notions, functions, topics, or situations which are the units of leamiﬂg that have little support from research
as “meaningful acquisition units from a language leamer’s perspech‘ye" (Long & Crookes, 1992, p.27). Fora
few decades, many researchers, syllabus designers and educational innovators have propounded a task-based
approach to instruction as a method to dear up the deficit of using the above-mentioned units of leaming and
as an approach that has high potential to promote second language (L.2) and foreign language {FL) learning
(Prabhu, 1987; Long & Crookes, 1992; Thomson, 1992; Clayton, 1995; Skehan, 1996; Willis, 1996). To

increase tha efficioncy of E::g!:sh language teaching (EIT) in Thai lmnmrc.th; Englich lanquana elassrooms, it

would be valuable to implement the task-based approach %o instruction. However, the task-based approach is
still not widely implemented in Thai university classrooms because there is little research demonstrating its
potential in the context of English language teaching in Thailand. As a result, there is an urgent need for such
research to be camried out.

4.2 Research problem

This study aims to examine and desaribe the efficiency and feasibility of the task-based approach to
instruction in the context of English language teaching in a Thai university.

4.3 Significance of the study

Although task-based instruction has been proposed for some time, it is still not significantly
implemented in the Thai context as attested by the lack of published literature in the field. To fill this gap, this
study will replicate and extend previous research that was conducted to test the efficiency of task-based
instruction; however, it will extend previous research in significant ways. First, this study will follow a
tongitudinat approach, while most of the previous research tends to rely on a cross-sectional approach.
Second, it will investigate not only the effect of task-based instruction, but also: (1) the effects of teamers’
proficiency levels; (2) the effects of group participation pattems; (3) the interaction effect between the task-
based instruction and group participation patterns and leamers’ profidency levels; and (4) the attitude of
teachers and learners towards task-based instruction. Third, this study will rely on a triangulation research
approach; it will combine both quantitative and qualitative methodology in its process, As a result, it will
allow a more confident interpretation of the research data as well as a wider and deeper understanding of
efficiency of task-based instruction and its feasibility in a Thai university English teaching context.

10
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This study aims to examine and describe the efficiency and feasibility of the task-based approach to
instruction in the context of English language teaching in a Thai university. It will answer the following
research questions:

1. To what extent does task-based instruction lead to gains in fluency, complexity and accuracy over
a 72 hour (6 months) period of instruction?
2. To what extent does task-based instruction result in gains in general language proficiency?
What aspects of task-based teaching are related to gains in fluency, complexity and accuracy and
to gains in general language profidency?
\What is the effect of two participation patterns (specifically, dyads and four-person groups) on the
~ gainin fluency, complexity and accuracy, and on the gain in general language proficiency?
- 5. What is the effet of leamers’ proficiency levels (i.e., high, medium, and low) on the gain in
, - . fluency, complexity and accuracy, and on the gain in general language proficiency?
|76, What s the interaction effect between task-based instruction, group participation patterns, and
- learners’ levels of profidency on the gain in fluency, complexity and accuracy, and on the gain in
general language profidency?
7. What ara the attitude and heliefs of Thai university lecturers of English and Thai university EFL
learners towards task-based instruction?

P | 4 * 3
6. HAVTHIVANLAYINDY URSIENHITEEY

I have organized my literature review into five sections: (1) theoretical base of task-based
instruction; (2) task-based implementation; (3) frameworks for task-based instruction; (4) interaction
between task-based instruction and dlassroom participation patterns; and (5) teachers” and students” attitude
towards task-based instruction.

6.1 Theoretical base of task-based instruction

The task-based language teaching approach differs from approaches that are more traditionai in that
it is an approach in which learners’ L2 acquisition is promoted through their performance of tasks rather than
through specific knowiedge about language (Long & Crookes, 1992). Up to now tasks have been defined
differently by different researchers:

- pieces of work undertaken for oneseif or for others freely or for some reward (Long, 1985, p-89)

- pleces of work or activities usually with specified objectives, undertaken as part of an educational course or
a piece of work (Crookes, 1986, p.1 )}

- asequential and problem-solving social activity, which involves appfication of exdsting knowladge to
attainment of goals (Candlin, 1987, p.10}

- mmmmmwmatmmmmfnmmmmmmof
thought, and which affow teachers to control and regulate the process, was regarded as a task (Prabhu,
1987, p.24)

1
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- aavities that are meaning focused and outrorne-evaluated and have some sort of real-world refationship
(Foster & Skehan, 1996, p.300)

- anacivily or action which & carried out as a result of processing or understanding language (Richard, Platt
& Weber, 1985, p.289). 3

- & piece of dassroom work which involves leamers in comprehending, manipulating, producing, or interacting
In the target fanguage wivite their attenition is principally focused on meaning rather than form
( Nunan, 1983, p.10).

Though the definitions are different, the consensiis among them seems to be that a task is a piece of
work or activity that is meaning-focused and outcome-oriented.

Tasks are supported by second language acquisition research as a unit of leaming that has potential
in promoting 12 acquisition (i.e., Long & Crookes, 1992). Foster and skehan {1996) explain the benefit of
tasks as “pushing toward interlanguage development because the demand that tasks make will engage the
process that leads to acquisition 7 {p.300). Long and Crookes (1992} explain the beneficial effect of tasks on
learners’ L2 development as foliows:

-..Lasks provide a vehicle for the presentation of appropriate target language samples (o leamers,~ input which
they will inevitably reshape via application of general cognitive processing capacities — and for the defivery of
COMPreNension and production 0pPOITUTES of NEgatiabic Gy, Now farm-function relatorssips are
perceived by the keamners as a result. The strengthening of the subiset of thase that are not destatrilized by
negative inped, increased accessibility and incorporation in more complex assodiations within fong term memory,
add to the complexity of the grammar and constitutes L2 development ( p.43).

Long and Crookes also point out that traditional teaching approaches are inferior to the task-based
approach to instruction because “they assume a mode! of language abquisition unsupported by research
findings on language leaming in or out of classroom” (p.30). * First, research shows that people do not jeamn
isolated items in the L2 one at a time, in additive, linear fashion, but as parts of complex mappings of groups
of form-function relationship. Second, SLA research offers no evidence to suggest that nativelike exemplars
of the units of leaming such as word, structure, notion, function, topic or situation are meaningful acquisition
units, or they are (or even can be) acquired separately, singly, in Eine%lr fashion.” (Long & Crookes, 1992,
Pp-33-34). The task-based approach to instruction is seen to have mere potential to promote L2 acquisition.

There are two different assumptions on the task-based approach to instruction: the strong form and
the weak form. The strong form is based on the assumption that “task should be the unit of language
teaching, and that everything else should be subsidiary. The need to transact tasks is seen as adequate to
drive forward language development” {(Skehan, 1996, p.39). The weak form is based on the assumption that
“tasks are a vital part of language instruction, but that they are embedded in a more complex pedagogic
context. They are necessary, but may be preceded by focused instruction, and after use, may be followed by
focused instruction which is contingent on task performance.” (Skehan, 1996, p-39). This weak form of task-
based instruction is developed because there has been research showing that form-focused instruction is also
necessary for L2 acquisition. The research has supported the view that form-focused instruction provided
within the context of communicative programs is more effective in promoting L2 leaming than programs that
are limited to an exdusive emphasis on explicit linguistic knowledge on the one hand, or an excusive

12



w1 ITMT watagm wniinademelule el

emphasis on meaning-focus on the other (Lightbown & Spada, 1993). In order to promote 12 development, it
is crucial to maintain an appropriate balance between form-focused instruction and meaning-focused
instruction because they complement each other and contribute to learners’ 12 development {Celce- Mucia,
1985; Harley, 1989; Long, 1988b; Mdaughlin, Rossman, & Md.eod, 1983). As a result, Long and Crookes
{1992) propose that task-based language teaching in combination with a fecus on form is superior in
promoting second language acquisition since its basic rationale is highly supported by second fanguage
acquisition research. This study will rely on the weak form of the task-based instruction. '

6.2 Frameworks for task-based instructions

Skehan (1996, 1998) and Willis (1996) propose frameworks for task-based instruction that rely on
the assumption that task-based language teaching in combination with a focus on form has high potential in
promoting L2 aoquisition (see section 7.2.1 }. The comparison of the two frameworks is presented in Table 1.

Shahan {1996) makes two suggestions on task-based teaching. First, he proposes that task-based
leaming can be harmful to learners if implemented without care, because it tends to create pressure for
immediate communication rather than interfanguage change and growth. Second, he suggests that the most
relevant goais for task-based instruction should be: accuracy, complexity, and fluency. He then proposes a
framework for the impiementation of task-based instruction based ot Ccognitive psychoogy and SeCond
language acquisition research, and daims that this framework is practical and effective in minimizing the
mentioned problems, and in maximizing the probability to reach the goais of accuracy, complexity and
fiuency,

Skehan’s framework consists of three phases: pre-task, during-task, and post-task. The pre-task
phase has two main purpases: 1) to teach, or raise students’ consciousness of the language need for the task,
and 2) to lessen the cognitive load that students may encounter when they actually do the task. The first goal
can be achieved in two ways: the teacher may predict what language will be needed for the task and explicitly
or implicitly pre-teach It to stidents, or let the students do a pre-task activity that will provide them the
language they need. The second goal may be reached by showing videos, playing tapes, or providing
transcripts of similar tasks to students. After that, the shudents wil! plan their tasks. In the during-task phase,
students do their tasks and the teacher acts as a monitor. At this phase, the teacher should emphasize the
appropriate balance between fluency and accuracy. In the post-task phase, the students wilt re-do their tasks
to the dass, and their performances may be videotaped so that they can be played back for

13
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Table1: A comparison of task-based instruction frameworks proposed by Skehan

{1966, 1998) and Willis {(1996)

Skehan (1996, 1998)

willis (1996, p.155)

1. Pre-task
The teacher

1. explicitly and implicitly teaches new forms, do
Consciousness raising activities, or introduce

1. Pre-task

The teacher

1. imroduoesa'lddeﬁnfsthetopic
2. uses activitiés to help students recallfleamn

pre-task planning activities useful words and phrases.
3. ensures shudents understand task instructons
4. may play a recording of others doing the same
or a similar task
The students The students
1. observe similar tasks, and/or plan 1. note down useful words or phrases from the
linguistically and cognitivefy pre- task activities and/or the recording.
2. may spend a few minutes preparing for the task individually
2. During-task 2. Task cycle
2.1 Task
The chidante The chidenis
1. do the task 1. do the task In pairs or small groups
The teacher The teacher

1. emphasizes the appropriate balance between
accuracy and fluency

1. acts as monitor and encourages students

2.2 W(hmﬂkrepod)

The students

1. prepare to report to the dass how they did the
task and what they have discovered/decide

2. rehearsewhatmeywiﬂsyordraftawnuenversuonforme
dass to read

The teacher

1. ensures the purpose of the report is clear

2. acks as language adviser

3. helps students rehearse oral reports or organize written one

2.3 Report

The students

1. present their spoken reports to the dass, or dirculate/display
their written reports

The teacher

1. acts as a chairperson, selecting who will speak
next, oF ensuring all students read most of the
written reports

2. may give brief feedback on content and form

3. may play a recording of others doing. the same or similar task

(continue)

14
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Skehan (1996, 1998)

Willls (1996, p.155)

The students

1. re-do their tasks to dass, and the performance
will be videotaped for analysis purposes
2. do paralle! tasks to strengthen their accuracy

3. Language focus

3.1 Analysis

The students

1. do consciousness-ralsing activities to identify

and process spedific language features from
the task text and/or transcript

and fluency in doing the tasks 2. may ask about other features they have noticed
The teacher The teacher
1. raises students’ consciousness for a focus on 1. reviews each analysis activity with the dass
form 2. brings other useful words, phrases and pattemns
o students” attention
3. may pick up on language items from the report
3.2 Practice
The teacher

1. conduds practice activities after analysis
activities, where necessary, to build
confidence

The students

1. practice words, phrases and patterns from the
analysis activities

2. practice other features occurring in the task
cyde or report stages

3. enter useful language items in their language
notebooks

Notes:  Some time after this final phase, students
may like to repeat the same or similar
task with a different partner

anatysis purposes. This practice will motivate the students to pay more concem to the goals of restructuring
and aocuracy. Finally, the students may repeat the tasks or do paraliel tasks in order to strengthen their
accuracy, complexity and fluency in doing the tasks. anatysis purposes. This practice will motivate the
students to pay more concem to the goals of restructuring and accuracy. Finally, the students may repeat
the tasks or do parallel tasks in order to strengthen their accuracy, complexity and fluency in doing the tasks.

Willis (1996) also proposes a framework for task-based instruction. Her framework consists of three
phases: pre-task, task cyde, and language focus. The pre-task phase aims to make students famitiar with the
topic of the task and understand task instructions, and to provide the students the language needed for doing
the task. At this pre-task phase, teachers will introduce and define the topic of task, elict language need for
doing the task from students, explain task instructions, and may play a record of others doing the same or
similar task. Then the students will plan their tasks. The task cyde phase consists of three stages: task,
planning (for public report), and report. The task stage aims to make students gain fluency and confidence in
using the target language. At this task stage, students do the task and the teacher acts only as a monitor.
The planning stage aims to ™ gives students the time and support they need to prepare for the linguistic

15
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challenge of going public™ {(Willis, 1996, p.64). At this planning stage, students will prepare to report to
dass how they did the task and what they discovered, and the teacher will act as an adviser. The report stage
aims to “give students a natural stimulus to upgrade and improve theiij’ language™ (Willis, 1996, p. 64). At this
report stage, the teacher may give feedback on content and formThé language foaus phase consists of two
stages: analysis and practice. The two stages aim * nothoperfectsmdmis'produchon of the target language
and make it automatic, but to draw their attention fo the surface forms realizing the meanings they have
“already become familiar with during the task cyde, and so help students to systematize their knowledge and
broaden thelr understanding * (Willis, 1996, p.64). At this language focus phase, the teacher will guide
students to analyze and practice language form. After the analysis and the practice, students may re-do the
task or do paralie] tasks.

It is evident that Skehan’s framework and Willis’s framework share several similarities. In their first
stages, both suggest that students may be exposed to examples of similar tasks done by others, and students
should be given time to plan before they do the kask, since the preparing time will promote accuracy, fluency,
and complexity of language use. Second, both of them seem to agree that the report stage is important
because it encourages students to balance the three leaming goals: adcuracy, complexity, and fluency. In the
last stage, both recommend language analysis activities and parallel tasks. However, the frameworks also
have three differences. First, Willis suggests only implicit teaching of language in the first stage, while Skehan
suggeEsts both expiicit aind implicit teaching of language In the first Sage. Second, whils Skehan sugnacts that
a teacher may predict what language will be needed in the task and what should be explicitly or itplicitly
taught to students, Willis argues that “although it may be possible, with experience, to predict some of the
forms that may occur In dosed tasks, in more open tasks, it is virtually impossible to do so.” (Willis, 1996,
p-33). Third, while Skehan puts the public report and the fanguage analysis activities in the post-task phase,
Willis places the public report in the second phase of her framework, and places language analysis in the third
phase of it. Furthermore, she adds the practice stage in the language focus phase. This study will rely on a
combination of the task-based instruction frameworks proposad by Skehan (1996, 1998) and Willis (1996).

6.3 Task-based implementation

The first study that investigated the efficency of the task-based approach to instruction is the
Bangalore/Madras Communicational Teaching Project that was proposed and implemented in South India
between 1979-1983 in response to dissatisfaction with existing methods. The project was based on the
assumption that “form is best leamt when the leamer’s atbention is on meaning” (Prabhu, 1982, p.2). This
assumption resulted from the following beliefs: ieamers develop a grammar of L2 in an organic process rather
than an additive one, and observer generalization about language structures based on fully formed language
competence does not necessarily correspond to those the leamers make for themselves and may distort the
leamers’ own generalizations. As a result the project rejecbed any explicitly language-focused aciivities, and
its designers developed “materials to enabie leamers to develop English without overtly leaming English”
(Brumfit, 1984, p.233). Four primary and secondary schools in Bangalor and Madras each with one
experimental and control dass participated in the project. The students in the experiment groups learned
English through materials designed by the project designers, while the control groups leamed English in
normal English dasses. The matetials aimed to promote: ™ (1) the leamer’s natural desire to meet a

16
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challenge {i.e. to solve a problem to prove that he can do so; (2) the preoccupation with meaning or thinking
which such problem solving necessarily bring about; (3) the incidental struggle with language-use which such
activity engenders” (Prabhu,1982, p.3). The teaching and leaming activities consisted of three steps: first, a
task similar to the one that the students would do was done by the teacher and the whole dass to provide a
guided demonstration of the procedure and some language needed for doing the task; then the students did
the task themselves; and finally students evaluated their own performance to discover whether they had
successfully solved the problem; however, success was the only criterion not the comectness of language.
After four years of the experiment a battery of tests were administered to assess achievement of the
experimental and control groups. The test results were overall positive, while not entirely condusive, and do
support the superiority of task-based instruction over the traditional approach.

Thomson (1992) implemented task-based instruction in a beginning level Japanese language course
at the National University of Singapore. She focused her study on a task that aimed to promote students’ skili
in exchanging personal information. Two hundred and twenty Singaporean first year students did the task of
asking about the sleeping habits of students in other dasses. The teaching and leaming process consisted of
five stages: (1) preparing: students worked as a whole dlass to brainstorm Japanese adjectives needed for the
task; (2) creating a questionnaire: students worked as a whole dass to make a questionnaire on sleeping
habits; (3) pre-interview practice: students practiced interviewing with three peers; (4) interview: the
students worked in groups to interview students from other dasses; (3) disCussion and repoit: SWGEnts
worked as a whole dass to discuss the collected information and write a report for the whole dlass. The
researcher found that students could make coherent reports of the interview result, and students reported
_ that they enjoyed the leaming experience. She then conduded that task-based instruction was superior to
traditional approaches and suggested that the following five components are essential for the success of the
implementation of task-based instruction: (1) learners’ famifiarity with the concept of communicative language
teaching and seff-directed leaming, and opportunities to experience both of them; (2) task objectives focusing
on both language skill objectives and leaming skill objectives; (3) teachers’ awareness of their new roles in
task development; (4) greater emphasis on task process than task product; and (5) incorporation of leamer
input into the task.

Clayton {1995) imptemented a task-based, leamer-centered business English program for eighteen
Thai adult leamers of English who were employees of a muttinational company and had various educaticnal
and English language backgrounds. The study consisted of three sessions, each three weeks in length. In

the first session, leamers worked in small groups to execute an oral presentation task. In the second session,
each group worked on a field-problem solution task during which they identified a work-related problem,
described possible solutions, and prepared and presented a tape-siide production of the problem and solution.
At the end of the second session, the researcher was convinced that the leamers had successfully developed
English tanguage competence through the task-based leaming activities; the learmers did not concur. They
therefore requestad a more conventional form of instruction for the next session; however, they found the
focus on language form was boring and not motivating. Clayton concluded that a task-based, leamer-
centered approach, in which students take responsibility for defining their own tasks, planning and evaluating
their work, and reporting their results successfully, Is effective despite severe constraints of variable times,
resources and leamers’ various levels of language ability and motivation,
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Prabhu’s Bangalor/Madras project (1982) and Clayton’s ‘ (1595) rely on the strong form of the
task-based approach to instruction (see section 7.2.1), as a resuit ‘ are no explidt language-focused
activities in either study. Thomson's study (1992) relies on the weak form of the task-based approach to
instruction (see section 7.2.1), since there is focused instruction in the preparation phrase. Though Prabhu’s
study does not report a need for focused instruction, Claymn'ssmdy!wemsbo imply that students want
focused instruction, and furthermore, they need familiarity with and understanding of the concept of task-
based instruction as suggested by Thomson (1992). Thomson and Clayton’s studies seem to support the weak
form of the task-based approach to instruction and confirm Long anq Crookes’s claim that task-based
language teaching in combination with a focus on form has high puhentlal in promoting L2 aoquisition. As a
result, this study wili rely on the weak form of the task-based instrudtion.

6.4 Interaction between task-based instruction and dassroom participation
pattems ‘

Second language research informs us that the amount and quality of language practice can
sometimes depend not simply on the teaching methods or format empiloyed but upon the interaction of
teaching methods and dassroom participation pattems {Long, 1990). Long, Adams, Mdean, and Castanos
(1976) compared ianguage use in iwo dassroom participation paiiems: teacher-ed whotle dass and Oyads
doing the same problem-solving task. They found that the task produced more student talk in pairs than in a
teacher-led whole group where the teacher continued to use most of the teaching and leaming time to ask
questions, correct errors, and drill language forms. Pica and Doughty (1985, 1986) also compared language
use in three participation pattems: teacher-led whole dlass, four-peqbn group, and dyads. Students in the
three groups did two similar tasks: one-way and two-way tasks. The hndings were: {1) more negotiation work
was found in small groups than in the whole group; (2) negotiations nf dyad and four-person group were not
significantly different. These findings suggest that the combination of task-based instruction with smail group
participation is necessary to bring out its potential. However, little research has investigated the interaction
between these two variables, as a resut this study will investigate the interaction between task-based
instruction and two group particpation pattemns: dyads ang fourbperéon groups,

6.5 Teachers’ and students’ attitude towards task-based instruction.

Success in implementing of a new teaching method depends aucially on the attitude and beliefs of
both teachers and students. Though research shows that teachers’ and students’ attitude and beliefs
influence them to accept or reject a new method, there has been litthe research on the task-based approach
to instruction that investigates the attitudes of teachers and students towards it. One is the study by Murphy
(1993}, who investigated the attitude of a group of high school students in Malaysia towards tasks in term of
interest and usefulness. For six weeks, the students were asked o answer a questionnaire after they finished
doing each task. Teachers then analyzed the students’ answers and discussed the respanses in dasses. The
findings were: (1) students rejected too difficult tasks; (2) they preferred choosing their own tasks; (3) they
preferred tasks that promoted active involvement and tasks that were new; (4) they liked to work in groups;
(5) they wanted their English teachers to use some L1.
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The other two studies, though they do not directly investigate teachers and learmers’ attitude and
beliefs towards task-based instruction, report some information on the two variables. First, Thomson (1992),
who implemented task-based instruction in a beginning !evei Japanese oourse at the National University of
Singapore, reported that the students in her study enjoyed doing learning tasks. Second, Clayton (1995),
who implemented task-based instruction in a business English course for. Thai adult leamers of English,
reported that his students initially rejected the task-based instruction before they finally accepted that it was
more interesting than traditional teaching methods. Thomson, as the teacher of the course, also reported his
attitude and beliefs toward task-based instruction that it effectively promoted the English fanguage leaming of
Thai adult leamers of English.

Although the above-mentioned research results show that both teachers and students have good
attitudes towards task-based Instruction, Clayton's (1995) study also shows the constraints that need to be
managed before the method is accepted by students. Since ™ teachers and leamers, as experienced members
of the classroom community in a particular sodiety, bring with them their own perceptions of what constitutes
language teaching, language leaming and language outcomes, and their own prescriptions about what their
classroom roles ought to be.” (Kumaravadivelu, 1991,p.99), to understand the whole picture of task-based
instruction, it is necessary to investigate both its effects on students’ target Janguage leaming, and teachers’
and stidents’ attitude towards and beliefs about it. To gain a thorough understanding of the efficency and
feasibiiity of task-based instruction in a Thai university Engiish teaching context, this study will invesigale
both the effects of the task-based instruction on the students’ English language leaming, and the teachers’
and studenits’ attitude towards it.
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There are three main key concepts in this study: (1) task-based instruction;(2) participation pattern;
and (3) teachers’ and leamners’ attitude and beliefs (see their conceptual frameworks in Table 2).

Table 2: The conceptual framework of each of the key concepts related to this study

Key concepts Assumptions Focus of the study
1. Task-based The integration of task and focus on form This study relies on an integration of the
instruction will best promote L2/FL leaming task- based instruction frameworks

proposed by Skehan (1996, 1998) and
Willis (1996). The framework consists of
three main stages:

1. Pre-task

2. During-task

3. Post-task

{for details see section 5.2)

2. Classroom The combination of task-based instrudtion “This study compares two group
participation with small group pattems is necessary to participation pattemns: a dyad and a four-
pattems bring out its potential. person group (for details see section 5.4).

3. Teachers - The success of task-based This study investigates teachers’ and
and leamers’ instruction also depends on leamners’ attitude towards task-based
attitude teachers’ and leamers’ instruction, and group participation

attitude towards it pattermns (for details see section 5.5).
- An attitude is a relatively enduring

organization of interrelated heliefs

that descaribe, evaluate and

advocate action with respect to an

object or situation, which each

belief having cognitive, affective;

and behavioral components.
(Rokeach, 1968, p.457).

8.2 Quantitative research design

For the quantitative part of the study a 2 x 3 x 2 research design, set out schematically in Figure 1,
will be employed. The first independent variable, teaching method, has two levels: task-based instruction and
traditional teaching method, which is a control condition. The seoond Independent variable is leamers’ English
proficiency levels having three levels; high, medium, and low. The last independent variable, dassroom
participation pattem, has two levels: dyad and' four-person group. All the three independeht variables are
between subject factors.
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Figure 1: Research design

Teaching methods Proficiency Participation
levels pattermn
High dyad
Task-based instruction four-person group
{24 participants) Medium dyad
four-person group
Low dyad
four-person group
High
Traditional teaching methods Whole dass
{24 partidpants) Medium
Low

8.3 Qualitative research design

The aim of the qualitative methods used in this study is to investigate the teachers’ and students’
attitude towards the efficiency of task-based instruction, dlassroom participation pattemns, and the feasibility
of task-based instruction in a Thai university English teaching context. To increase the reliability of the
quaiitative data the following four quafitative methods will be used: (1) video-recorded classroom
observations; (2} audio-recording of the participation of each of the dyads and four-person groups while
performing dass activities; (3) audio-recorded semi-structured interviews; and (4) journals from both the
teachers and students.

8.4 Participants

‘Two lecturers of English and forty-eight first year students at Suranaree University of Technology
(SUT), Thailand will volunteer to participate in this study. The shidents will be selected to join this study
according to the following four criteria: (1) they will be required by the university to take two compulsory
English courses (i.e., English 1, and English 2) in the second and third trimester of the 2003 academic year;
(2) their willingness to participate in the study; (3) their levels of English proficiency (i.e., high, medium, and
low) which are determined by the soores from the Engilish placement test administered by the SUT School of
English; (4) undertake not to receive any additional Engfish instruction during the period of the experiment
(i.e., from the time they are selected to participate in the study until the time they take the foflow-up English
profidiency test); and (5) in the case that they are randomiy assigned into the experimental condition, agree
to be taught with the task-based approach, and to get the assigned grades for the two required English
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courses based on a combination of the assessment of their abilities to do the leamed tasks and the mid-term
and final examinations. (i.e., The participants under the control oondibon wilt get their final grades for both
courses based on the mid-term and final examinations.) The particifant will consist of students with high,
medium, or low level of English proficiency, 16 participants in each level of proficiency. The participants in
each proficiency fevel will be first randomly assigned into the experimental and control groups. Then, they will
be randomly assigned Into the two participation pattems (i.e., dyads and four-person groups).

8.5 Research tools

The following nine research tools will be used in this study: (1) a letter to solicit participants; (2)
a personal and academic questionnaire; (3) an attitude quesﬁonnalré aiming to investigate participants’
attitude towards the effidency and feasibility of the task-based Ins'rpdion, and the two group participation
pattemns; (4) journals from both the lecturers and students; (5) Engifsh proficiency tests; (6) tasks, task-based
lessons, and task-based lesson plans. In the following sections, each research tool is briefly described; (7)
recorded dassroom observation; and {8} semi-structured interview,

8.5.1 A letter to solicit participants

A soliciting letter will be developed to invite students to participate in the study.

8.5.2 A personal and academic questionnaire

The researcher will develop a questionnaire for gathering personal and academic information on
each student who volunteer to participate in the study. This quesl:iohnaire will be tried out and revised until it
is able to provide the expected information in a satisfactory manner, Based on this information, I will then

sefect participants for the study.

853 An attitude questionnaire aiming to Investigate participants’ attitudes towards

the effidiency and feasibility of task: instruction, and the group
participation patterns

The researcher will construct a questionnaire for investigating teachers’ and students’ attitude
towards (1): the effidency and feasibility of task-based instruction; and (2) the two group participation
pattems (i.e., dyads and four-people groups). The questionnaire will be pilot-tested with a small sample group
and revised. To increase the efficiency of the questionnaire, the researcher will present in the session when
participants do the questionnalre, so that rapport can be built and mere will be opportunities for darifying the
respondents” queries on it.

8.5.4 Joumals from both the lecturers and students

The purposes of using students’ and lecturers’ journals in this study are: to trigger their insight
about learning and/or teaching and to use the record for their jater reflection and the interview. After each
dass, the participants under the experimental and control conditions, and the lecturers will be asked to record
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their personal reflection to things that happen in the dassroom, questions or observation about the problems
that occur in learning or teaching, descriptions of significant aspects of the lessons, ideas for future analysis
or reminders of things to take action on.

8.5.5 English proficency test

For practicality, a tryout version of the IELTS will beusedfort!'leparﬁcipants'proﬁdencytest,sinoe
the cost for the real test {5,000 bath per testee) for all 48 participants is unaffordable for this research
project.

8.5.6 Tasks, task-based lessons and task-hased lesson plans

The researcher wili develop tasks around the same $opics and genres as those used in the traditional
dasses. In addition, she will develop task-based lessons and task-based lesson plans based on the integration
of the task-based instruction frameworks proposed by Skehan {1396, 1998) and Willis {(1996) {see section
5.2).

8.5.7 Video-recorded dassroom observation

Classroom observation will be used in his study t0 gain rich pictures for the whole teaching and
leaming activities that will be going on in the experimental dass {i.e. this dass will be taught by the task-
based instruction). To increase the efficiency of the method, the following five steps will be taken. First, two
observers will rate dassroom sessions to reduce the possible subjectivity of the observers. In addition, the
two cbservers will be trained until they reach reliable rating. Second, each dlassroom session will be
videotaped so that observers will not have to be in the dassroom since their presence may influence the
teaching and leaming activities. The videotape will not only allow the observers to study the behaviors
carefully before rating, it will afso allow checking on the reliability of their ratings. Furthermore, unanticipated
data may be observed. Third, a guided category for observing and rating will be developed to provide neutral
observational language and to increase consistency between raters. Fourth, there will be continuat feedback
between the observers and the participants Finally, the observation method will be pilot tested with a small
sample.

8.5.8 Audio-recorded group interaction

The otal interaction of each of the dyads and four-person groups while performing
dass activities will be audio-recorded.

8.5.9 Semi-structured interview

A week after the final teaching session, semi-structured interviews will be administered. The
purpose of the interviews is twofold: (1) to ensure that the students and the teachers understand the
questionnaire items and the researcher understands their responses correctly; (2) to further probe the
students’ and the teachers’ attitude towards the task-based instruction and the group participation pattems.
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Each participant under the task-based instruction will be interviewed for approximately 30 minutes. The first
part of the interview will deal with questionnaire items, the participant will be asked to darify any responses
that seem vague to the researcher. In the second part of the interview, will deal with her/his journal, open-
ended and exploratory questions refated to her/his journal will be asked.  The participants under the control
condition wili also be interviewed, for approximately 30 minutes, regajrding their journals. The lecturers wilt
be interviewed three times in three days, for approximately two hours per day. The first interview will deal
with questionnaire items; while the second and third interviews will deal with their written journals.

Al interviews will be audio-recorded. To increase the effidiency of the methad, the following four
steps will be followed. First, in developing the protocol of the interview, open-ended questions will be asked,
and exploratoty questions will follow. Second, the interviews will be done in the Thai language. Third, a
conversational mode will be used in the interview because it is the mode that will promote empathy,
encouragement and understanding, and produce trust and a relaxed atmosphere (Borg & Gal, 1989). Finally,
the interview will be pilot-tesbed with a small sample.

8.6 Procedure for data collection
This study will proceed along the following 10 steps:
8.6.1 Step 1: Research tools constructing and field testing

All research tools (see section 6.5) will be adapted or constructed. All of them will then be field-
tested and revised. In addition, the classroom observation and semi-structured interview will also be trialed.

8.6.2 Step 2: Selecting participants

A soliciting letter and a personal and academic questionnaire will be distributed to the target
stidents. The students who volunteer to participate in the study are required to fill in the personal and
academic questionnaire, and return it with their consent form. After that, based on the criteria described in
section 6.4, the researcher will select participants. '

8.6.3 Step 3: Teacher training

A month before the task-based teaching, one of the two lecturers will be introduced to task-based
instruction, its rationale, purposes and procedures. Then, she/he will practice teaching according to a few
task-based lesson plans to make sure that she/he is familiar with the teaching procedures before the real
teaching begins. Shefhe will be asked to foliow without any changes the teaching procedures in the given
lesson plans provided. However, after teaching she/he can comment and express her/his opinions on them in
her/his journals and the interview.

8.6.4 Step4: Orientation to the experiment

Two weeks before the experiment, the researcher will implement two fifty-minute orientation
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sessions (i.e., one for the participants under the experimental condition, the other for the participants under
the control condition) during which I wiil explain the purpose of the study, the kinds of activities the
participants will be involved in, the amount of time they will be required to give to the study, and the benefits
they will derive from participating. In retum for their involvement, all participants will be paid.

8.6.5 Step5: English proficiency pre-test and attitudinal questionnaire

A week before the experiment all partidpants will do a profidency test (i.e., a iry out version of the
IELTS) (for details see section 6.5.5) to assess their general language proficiency. In addition, the participants
in the experimental group will complete an attitudinat questionnaire (for details see section 6.5.3) that aims
to investigate their attitude towards task-based instruction and the two participation pattemns. The two
teachers will also answer a questionnaire (for details see section 6.5.3) that aims to investigate their attitude
towards and beliefs about task-based instruction opinion and the two participation pattems.

8.6.6 Step 6: Experiment

8.5.6.1 Experimental procedure for partidpants in the task-based instruction group
(the experimental condition)

All participants in the task-based instruction group will study in the same class. They will work in two
different group participation patterns: six dyads and three four-person groups. The participants will
undertake the first course of task-based lessons (English 1) for 12 weeks (three hours per week). They will be
asked to write a journal regarding teaching and leaming activities of each dass (for details see section 6.5.4).
In the 13 week, they will be tested for their ability to do the leamed tasks and they will answer the
questionnaire investigating their attitude towards the task-based instruction and their group participation
patterns. In addition to the test, they wilf do the midterm and final examinations that are developed far the
students who take the required English 1 course in that trimester. They will receive the assigned grades for
the English 1 course based on a combination of the assessment of their abilities to do the learned tasks and
the mid-term and final examinations. After the first course, they will have a two-week break, which is the
university’s second trimester break. After that they will take the second course of task-based instruction
(Engiish 2) with the second lecturer. The procedure for this second course will be the same as that of the first
course.

8.5.6.2 Experimental procedure for participants under the traditional teaching
method (the control condition)

All participants under the control condition will be randomly assigned into four dasses of their first
required English course (English 1), six participants in each dass (i.e., 2 students from each of the high,
medium, and low profidency levels), They will study English 1 in the traditional dasses for 12 weeks (three
hours per week). They will be asked to write a journal regarding teaching and leaming activities of each dass
{for details see section 6.5.4). They will take the midterm and final examinations that are developed for the
students who take the required English 1 course in that trimester, and they will be assigned grades for the
oourse based on their scores from the midterm and final examinations. After the first course, they will have a
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two-week break, which is the university’s second trimester break. After that they will take their second
required English course (English 2). The procedure for this second cdurse will be the same as that of the first
course, |

To control possible Hawthom effects, the participants under the experimental and control conditions
will not be told about the real objectives of the present study. They (r.«m be toid that the researchers are
interested in their attitudes towards the teaching and learning activities in their Engiish class. In addition, the
participants under the controf condition will be asked keep secret their participation in the present study.
Furthermore, the teachers whose dlasses these participants enrolt in will not be informed about the presence
of these participants. |

8.6.7 Step 7: English profidiency post-test and attitudinal questionnaire

A week after the end of the second dass, all participants will again take a parallel try-out version of
the IELTS to assess their general language proficiency. In addition, the participants in the experimental group
will again complete the same attitudinal questionnaire that aims to iﬁvesﬁgate their attitudes towards task-
based instruction and the two participation pattemns. The two teachers will also answer the same
questionnaire that aims to investigate their attitudes towards and beliefs about task-based instruction opinion
and the two participation pattemns.

8.5.8 Step B: Semi-structure interview

Two weeks after the English profidency post test, each participant in the experimental and control
groups, and the teachers will be interviewed (for details see section G.S.Q).

8.5.9 Step9: English proficiency follow-up test

Two months after the English profidency post test, all parﬁ{:ipants, in both the experimental and
control groups will again take a parallel version of the IELTS to asseés their general language proficiency.

8.6.10 Step 10: Data analyze

8.6.10.1 Quantitative data

The data from the proficiency tests will be treated in two ways: (1) as a holistic proficiency
score; and (2) specifically in terms of complexity, accuracy, and fiuency as reflected in their speech and
written texts in their proficiency test. After that the two sets of the data will be analyzed with a three-way
ANQOVA. Where significance is reached, this will be followed by Tukejy HSD post hoc multiple tests.

8.6.10.2 Quaiitative data

The qualitative data regarding: (1) lecturers’ and studeqts” attitudes towards the task-based
instruction and the two-group particpation patterns; (2) students’ (under the control condition) attitudes

30



o3 iTms swsagm awinmdomelulabend

towards the traditional instruction; (3) dassroom observation; {4) students’ and lecturers’ joumnal; (5) audio-
recoided group participation; and (6) semi-structured interviews will be transcribed, coded, grouped and
interpretad.
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