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IMFORMATION LITERACY TRAINING/ ENGLISH SPEAKING SKILLS/

RHIZOMATIC LEARNING/ LEARNER AUTONOMY

This study investigated the effects of a teaching approach developed on the basis
of a Rhizomatic learning structure and Information Literacy Training (RILT) for
improving Chinese university students’ English-speaking skills and strengthening their
sense of learner autonomy. In addition, students’ and teacher’s perceptions of this
approach were investigated. The study employed a quasi-experimental design. Two
intact classes, 85 second-year Business English majors in Qingyuan Polytechnic in
China participated in the study. One class was randomly assigned as the experimental
group and the other as the control group. Both groups participated in an English-
Speaking Course (ESC), which was a compulsory course taught by a Native English-
speaking teacher. The RILT approach was administered to the experimental group for
11 weeks. The control group participated in a traditional ESC, also for 11 weeks. Both
groups were taught by the same teacher.

Mix-methods approach was used to collect data for answering the research
questions. A pretest and a posttest of English speaking were used to detect the
differences in students’ English-speaking proficiency both before and after the 11
weeks. Questionnaires, semi-structured interviews, reflection reports, students’ chat

histories, and observation field notes were used to investigate the development of
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students’ sense of learner autonomy as well as students and teacher’s perceptions of the
intervention. The findings revealed that after 11 weeks’ intervention, the experimental
group outperformed the control group significantly in terms of English-speaking skills.
The control group, however, made no significant improvement in English-speaking
skills. In addition, the experimental group also improved significantly in terms of their
sense of learner autonomy, while the control group did not. The RILT approach was
considered innovative, challenging, and effective by both the students and the teacher.
They suggested that the RILT approach had the potential to be widely applied to other
courses. Moreover, the students indicated that they became more confident and more
motivated to learn to speak English. Meanwhile, the training lesson and classroom
practice made them realize the benefits that their personal technology devices can bring

to their learning. These benefits were likely building up a foundation for their lifelong

learning.
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