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For English-major students in Chinese universities, the move from the
instruction-based writing in the first 2 or 3 years to the more practice-based task of
bachelor’ thesis writing in the final year of study is a critical step in their literacy
development. However, to date, between the two rhetorical contexts, a noticeable gap
remains yet to be bridged. To fill in this gap, this study first investigated 40 quality
bachelor’s theses written by English majors from a Chinese university based on genre
theories from Systemic Functional Linguistics. Results unveiled the genre complexity
in this academic macrogenre, identified one new elemental genre, analytical
explanation, and revealed the variations across four sub-fields. Through document
examination and semi-structured interviews with thesis writers/advisors, 3 rhetorical
values were teased out as characterising this thesis writing community. Second,
collecting writing assignments from 40 students in 3 writing-related courses in the same
university, this study analysed the diversity of elemental genres taught, learnt, and
practiced in the instruction-based settings. Although arguments remained the most
common genre, it was found that the students were ushered into a holistic, balanced
grasp over a broader range of genres. Thirdly, through examining a myriad source of

qualitative data, such as documents, teaching materials, and semi-structured interviews,



v

a situated account was offered regarding the core participants’ lived experiences and
their insider’s perspectives in the related writing courses. Fourthly, the match and
mismatch between the two rhetorical worlds were examined by comparing the two
corpora via log-likelihood tests. Two patterns of continuity and two patterns of
discontinuity emerged. Finally, based on a focus group interview, it was proved that
students did consciously and adaptively reuse and reshape a range of rhetorical
knowledge acquired from the previous writing courses to navigate the complex task of
thesis writing. Three main factors, i.e., student cognitive ability, thesis advisor
feedback, and reading in the disciplinary field, were found to have influenced or
promoted such a transfer. Based on these findings, this study proposes practical

implications for L2 writing research and pedagogy.
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