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In the modern age, the tourism industry makes up a significant part of the
economy, directly and indirectly benefiting the people in and out of the
business. With the increasing needs from inbound and outbound tourism, greater
amount of English-speaking tourism and travel professionals are in demand. To meet
the needs, Tourism English (TE) programs are provided as a major in universities and
colleges. However, problems exist in TE teaching and TE teacher professional
development. In-service teacher ftraining is needed for TE teachers, who were
originally trained as language teachers. Existing training programs, however, could
not meet the needs of TEteachers. Therefore, the present study aimed 1) to explore
the problems in TE teaching and TE teachers™ needs before finding suggestions to
improve their professional development; 2) to develop the Work-based Reflective
Model (the WBR Model) for TE teacher professional development and then test its
efficiency; and 3) to investigate TE teachers’ attitudes towards the WBR Model for
their professional development.

In the first phase of data collection through the use of questionnaire, the

participants included 253 TE teachers from 6 universities and colleges and 392 TE
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students from Kaili University, and 389 tourism professionals from 6 cities and
prefectures in South China. In the second phase, 15 TE teachers, 15 mentors and
students in the intact classes were selected to take different roles in the training. Data
were collected by six instruments, i.e., questionnaires, semi-structured interview,
teachers’ logs, online evaluation, trainee teachers’ self-appraisals, scoring results and
comments from trainers and mentors. Mean scores and T-test were employed to
analyze the quantitative data while content analysis was used for qualitative data.

The findings of the study proved that major problems existed in TE teaching
and TE teacher professional development concerning TE teaching quality, TE
curriculum design and TE teachers. ‘'TE teachers had their own needs in their
professional development in terms of English proficiency, tourism content
knowledge, teaching skills, research skills and other aspects. It was discovered that
TE trainee teachers made significant changes with the training provided by the WBR
Model. TE teachers had very positive attitudes towards the WBR Model. Moreover,
the design of the model is also provided to be an example for designing the training

model for other purposes.
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CHAPTER 1
INTRODUCTION

The present study aims at investigating the situations of teacher training in
the field of tourism English (TE). Its purpose is to design Work-based Reflective
Model (WBR Model) for TE teacher professional development. This chapter deals
with the introduction of the whole study, starting with the background, which is
followed by the rationale, the purposes, research questions and significance of the
study. At the end of the chapter are definitions of operational terms frequently applied

in the present research.

1.1 Background of the Study

Howatt (1984) noted that Teaching English as a Foreign Language (TEFL)
emerged as an autonomous profession during the first half of the 20" century. No
matter what theories or principles are involved, the effect of language teaching and
learning is always focused, directly concerning with the competencies of language
teachers. Therefore, teacher awareness, competencies and skills of the language are of
great significance and have attracted great attentions from scholars, experts and even

teachers themselves (Brumfit, 1997).



In the history of English language teaching, English for Specific Purposes
(ESP) emerged in early 20" century, referring to the teaching and learning of English
as a second or foreign language where the goal of the learners is to use English in a
particular domain (Parkinson, 2011). In the early days, its teaching was largely
motivated by the needs to communicate across languages in areas such as commerce
and technology (Belcher 2009). ESP has been expanding along with more recent
subareas. Many countries have been involved in the teaching of ESP and its subfields
for their social, economic and educational development (Krzanowski, 2009).

ESP teaching focuses on the language, skills, and genres appropriate to the
specific activities the learners need to carry out in English (Paltridge and Starfield,
2013). The wide range of purposes and contexts in which English is used has made
ESP an eclectic discipline. Before the 1980s, English was taught and learned mostly
for general purposes (EGP) in China. In the 1980s, English for Science and
Technology was quite a popular idea and practice in the country. From then on, ESP
has been attracting attentions of scholars, teachers and authorities of EGP in the
country (Wang, 2008). At the end of the same decade, some more ideas on ESP were
introduced at a larger scale. ESP courses like Business English, Tourism English,
Finance English, Engineering English, English for Art Purposes, and Aviation English
were designed and then taught in some universities with the publications of textbooks
in these fields. Since then, EGP and ESP have become two major orientations in the

field of TEFL in China (Zhang, 2007). ESP has experienced some development stages



in China but now there are still some practical problems in terms of curriculum
designs, teaching quality and teacher education. Similarly, tourism English (TE), a
sub-branch of ESP, has its problems in these aspects. It is critical to study such issues
to improve TE teaching quality for higher standards (Wang, 2008).

Since the end of last century, domestic tourism, inbound tourism and
outbound tourism have been more and more popular, playing an active role in the
economic development in China. By the end of 2008, there were altogether 20,691
travel agencies providing travel services in the country (Zhang, 2009). The number of
people working for tourism sectors was 321,655, including 103,688 tour guides. In
2005, 1336 universities, colleges and vocational schools provided tourism programs
to 566,493 students, but only 1% was majoring in TE. It was proved that only 10% to
20% of TE students worked in tourism businesses after graduation. Within 2 years,
less than 20% of these students continued to stay in the same profession (Wang, 2004).
Wang’s findings also revealed that tourism sectors such as tourism administrations,
travel agencies, hotels and touristic destination management offices were short of
English-speaking tourism professionals.

The study of Liu (2001) showed that 99 % of foreign language learners at
junior and senior secondary school level were English learners by the end of 2002.
Only 1 % of these students were learning Russian or Japanese or other foreign
languages mainly in the northeastern provinces. The situation was similar at the

tertiary level. TE was much more popular than Japanese for Tourism, Russian for



Tourism or other foreign languages for tourism at the tertiary level (Wang, 2004). TE
teaching quality has been attracting more attentions from educational circles and
tourism sectors in China .

The world that teachers are preparing young people to enter is changing
rapidly and the required skills of language teaching are also evolving (Huling-Austin,
1988). With the application of technology in language teaching and learning, this
evolving process has become much shorter. With the fast economic and social
progress, great changes have emerged in tourism and traveling, bringing out new
requirements to tourism sectors and TE teaching.

Teachers are one of the major factors affecting teaching and education
quality. In TE teaching, teachers play critical roles because of the specific features of
TE. However, TE teachers are typically trained as language teachers and they seem to
work outside of their own disciplines. It is often found that it is not easy for them to
effectively integrate English language and tourism content knowledge in the teaching
process. To meet the new requirements of TE teaching, TE teachers should face the
challenges and solve their problems through professional development.

Teacher professional development refers to the policies and procedures
designed to equip teachers with the knowledge and skills required to perform their
tasks effectively in the classroom, school and wider community. It is the process by
which teachers reflect upon their competence and develop them further. They should

be trained to implement curricula in their field in the specific context (Richards, 2001).



TE teacher professional development is critical for TE curriculum implementation and
teaching quality promotion because TE teachers can improve their competencies in
many aspects in terms of foundational knowledge and skills, the required English
proficiency, tourism content knowledge, teaching methodology, and skills to practice
teachings in classroom or some other forms of education (Wong, 2004).

Specific problems are found in teacher professional development practices
(Diaz-Maggioli, 2004). One of the major problems is that such practices are generally
arranged top-down, failing to meet teachers’ needs or to provide solutions to
classroom problems as often expected by teachers themselves.

It can be seen that teacher professional development programs are mostly
characterized by their technocratic nature of the training content. More often than not,
teachers are taught techniques that they are expected to replicate in the classroom
(Fessler & Christensen, 1992). In attempting to transfer such practice into their
classrooms, teachers need to invest considerably more efforts than the professional
development planners originally anticipated.

Another problem is the lack of variety in the delivery modes of teacher
professional development. Once a decision is made to invest in professional
development, the cheapest format is often chosen for the purpose: usually a lecture,
workshop, or seminar. There is a vast and valuable body of literature supporting the
concepts of differentiated instruction in the classroom. However, when it comes to

instruction for teachers, undifferentiated approaches usually prevail. Moreover, it is



not easy for all the teachers to get access to professional development opportunities,
which seldom reach teachers when they are really needed. When teachers do not help
plan and deliver professional development programs, their needs can go unmet
(Furlong & Maynard, 1995). This may help explain why only a small percentage of
teachers seem able to transfer the content covered in a workshop to the classrooms.
Teachers go through certain developmental stages as they progress in their
careers, each of which triggers specific needs and crises that they must address
(Fessler & Christensen, 1992; Furlong & Maynard, 1995; Huberman, 1989). The
standardized nature of traditional professional development programs assumes that all
teachers should perform at the same level, regardless of their particular experience
and needs. Little or no attentions are paid to the learning characteristics of teachers
among professional development planners. Most professional development models for
teachers ignore the fact that teachers possess unique learning characteristics that must
be accounted for if the programs are to be successful. The features of adult learners
have been the focus of research for a long time (Brookfield, 1986; Vella, 1994), but
they are often overlooked in the process of training. Given the complex nature of
teacher competence, assessing professional development often seems impossible. As a
result, many professional development programs are not evaluated, nor are their
results communicated to other communities (Vella, 1994). Since the beginning of the
new century, TE teacher professional development programs were sponsored by TE

Branch of MOE Supervision Committee of English Teaching (SCETTEB), different



universities or colleges, or even by tourism agencies (Jiang & Wang, 2006). However,
the problems previously mentioned exist in the programs.

As is often seen, most of the programs remain fragmented, poorly aligned
with curricula and inadequate to meet teachers’ needs (Cohen & Hill, 2001). Many
are intellectually superficial and do not take into account how teachers could better
learn and implement their teaching practices (Kyriakides, Creemers & Antoniou, 2009;
Richards, 2001). There are some teacher professional development models but they
cannot meet the needs of TE teachers (Jiang & Wang, 2006). Many scholars or
researchers such as Burns (1992), Darling-Hammond (2000), Freeman and Johnson
(1998) and Zeichner (2003) hold the idea that many teachers have expressed
dissatisfaction with pre-service and in-service professional development programs.

The findings show that it is critical to have a well-designed model for TE teachers.

1.2 Rationale of the Study

The rationale of the study was discussed on the basis of the background of
the study.

1.2.1 Importance of TE Teacher Professional Development

As was discussed in the former section, there are specific problems in TE in
terms of its curricula, teaching and teacher training, which affect TE teaching quality.
Teacher training programs should be conducted so as to prepare TE teachers for better

changes for their profession and to meet higher requirements of TE teaching.



Professional development serves a long-term understanding of teachers’
teaching and of themselves as teachers (Richards & Farrell, 2005). It brings out some
other outcomes such as enhancement in professional skills and understandings,
updating of teaching profession, improvement in educational changes and innovations
that are required in and involved with teaching practice (Dall’ Alba & Sandberg, 2006).
These targets can be reached through teacher professional development, which can
keep the teachers up to date with the new changes and development of TE teaching.
TE teacher professional development programs can be designed to help TE teachers
so as to implement TE curricula effectively in the Chinese context.

1.2.2 Advantages of WBR Model to TE Teacher Professional

Development

The research findings of Cohen and Hill (2001), Kyriakides, Creemers and
Antoniou (2009), Burns (1996), Darling-Hammond (2000), Freeman and Johnson
(1998) and Zeichner (2003) display teachers’ dissatisfaction with current professional
development programs. WBR Model provides TE teachers with the training from
workshops, work-based practices and mentoring, equipping them with the knowledge
and skills to implement TE curricula efficiently and to meet higher teaching quality
standards. It offers TE teachers opportunities to learn through work and reflections so
as to improve their professional development. The model could be helpful for solving
the problems in TE teaching and improving teacher professional development due to

at least three reasons. The first is the need of teacher quality improvement from the



national perspective. The second is the need of teaching quality promotion from the
institutional perspective. The third is the needs of TE teachers, who long for
equipping themselves with the knowledge and skills in terms of classroom teaching
methodology, English language proficiency and tourism content knowledge.

1.2.3 Necessities of TE Teacher Professional Development Models

Some gaps have been discovered by the researcher in reviewing the
literature related to TE teacher training and professional development, especially on
TE teacher training models. The gaps are depicted as follows:

Firstly, because TE has a brief history as an ESP branch, most of the
previous studies on TE were related to aspects of TE features and teaching. For
example, Simon (2012), Boonyavatana (2000) and Dann (1996) focused their research
on the important roles of teaching English for university students from other majors
rather than English major. Other scholars like Magennis (2002), Fuentes (2007),
Jaworski and Pritchard (2005), Kang (2011), Mendéz (2005), Mol (2008), Pierini
(2009), Thurlow and Jaworski (2010), Wilailak (2008), Hsu (1999), Apichai (2000)
and Kunyot (2005) conducted their studies on TE teaching from social, cultural and
linguistic perspectives. In China, a few studies were carried out on the issues and
trends of TE teaching. For example, Peng (2007) made detailed analysis of TE
teaching problems and called for necessary innovations. Some other studies were
involved with TE teaching methods. For instance, Zhou (2007), Liu (2007) and Zhu

(2008) made suggestions on the effective application of TE teaching methods.



10

Secondly, there were fewer results concerning TE teacher professional
development. Ma (2005), Chen (2006), Yao (2010), Wang (2011) and Qu (2013)
conducted studies on the bi-disciplinary quality of TE teachers in vocational colleges
and made suggestions to improve it. Jiang and Wang (2006), Yang (2006), Xie and
Zheng (2007), Peng (2007) and Li and Cui (2006) found that there were problems in
TE teacher professional development, claiming that TE teachers should get more
training for their improvement in terms of vocational ability, teaching skills and
understanding of tourism contents.

Thirdly, no research is found on TE teacher training models. There are still
gaps in the studies of this field.

Based on the discussions, it was concluded that it is critical to conduct a
systematic study on TE teacher professional development models so as to provide

them more help for in-service training.

1.3 Purposes of the Study

According to the background of the study, there is a great need for the
answer to the question of how to design WBR Model for TE teacher professional
development. The present study attempted

1) to explore the problems in TE teaching and TE teacher professional
development;

2) to explore TE teachers’ needs for their professional development;
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3) to find suggestions on TE teacher professional development;

4) to develop WBR Model for TE teacher professional development and
then test its efficiency; and

5) to investigate TE teachers’ attitudes towards WBR Model for their

professional development.

1.4 Research Questions

To achieve the purposes, three research questions were raised as follows:

1) What problems exist in TE teaching and TE teacher professional
development?

2) What needs do TE teachers have for their professional development?

3) What suggestions can be found for the solutions concerning TE teachers’
professional development?

4) Could TE teachers’ professional knowledge and teaching ability be
improved through the in-service training of WBR Model?

5) What attitudes do TE teachers have towards WBR Model in their

professional development?

1.5 Significance of the Study
The present study could bring valuable outcomes to TE teacher professional

development and its significance was listed as follows:
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Firstly, it provided a clearer picture of TE teaching current situations in
southern China in terms of teacher training, training models and the problems based
on data collection and analysis. It was a good foundation for deeper understandings
and insights of TE teaching and TE teacher professional development.

Secondly, the findings of the present study could provide training program
planners or educational administrators with more perspectives in the designs of
training programs. The application of WBR Model was believed to yield the results
advocated by TE teachers, students and tourism professionals.

Thirdly, the present study could lead TE teachers to know more about TE
teaching and TE teacher training in the Chinese context. With the help, TE teachers
could have more options for their own professional development.

Fourthly, the findings of the study could provide reference to researchers in

the field by adding more to the related literature.

1.6 Definitions of Operational Terms of the Study

1) TE Teacher Professional Development

TE teacher professional development refers to the ongoing training that TE
teachers receive to improve in areas of deficiency, to gain new knowledge or insight
in the area of tourism English. It indicates the knowledge, skills and ongoing
opportunities of learning and is usually undertaken to improve abilities of TE teachers

in performing TE teaching. It helps TE teachers to grow professionally both in
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tourism and English teaching, keeping their skills and career fresh. Since TE teachers
are generally trained as language teachers, TE professional development serves a
longer-term goal and seeks to facilitate growth of their understanding of tourism
content knowledge and English teaching and of themselves as teachers. It comes in
various forms like workshops, work-based training, and mentoring, and so on.

2) Tourism English

Tourism English (TE) is generally treated as an English course for the
specific purposes of tourism. In the Chinese context, it is either a course or a specialty.
As a course, Tourism English is conducted for students majoring in tourism. As a
specialty, it is independent from the majors of English or tourism. In some areas, it is
also called English Oriented in Tourism. In the present study, TE is a specialty.

3) WBR Model

In the present study, a model means a system or a pattern which is used to
the basis of teachers with specific approaches and methods. WBR Model refers to the
in-service training system for TE teacher professional development. It provides TE
teachers with the training from workshops, work-based practices and mentoring,
equipping TE teachers with the knowledge and skills to implement TE curricula
efficiently and to meet higher teaching quality standards. It offers TE teachers
opportunities to learn through work and reflections so as to improve their professional

development.
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4) Problems in TE Teaching

In the present study, problems in TE teaching refer to those situations
regarded as harmful to TE teaching quality and needing to be dealt with and overcome
with constant efforts. The situations of TE teaching and learning are typically
emphasized in the process.

5) TE Teachers’ Needs

The needs for teachers are specific to particular majors or schools. They
need to be equipped with the attitudes, knowledge and skills mainly for the practice of
classroom teaching. TE teachers are typically trained as language teachers and their
needs are mostly concerning with English language proficiencies, tourism content

knowledge and teaching methodology.

1.7 Summary

This chapter provided a detailed overview of the background of the present
study. Then specific situations of TE in China were introduced. A description of TE
development in China was provided, explaining the needs and importance of TE
training in the country. After that, the purposes of the study, research questions and
significance of the study were presented. At the end of the chapter were the

definitions of operational terms for the study.



CHAPTER 2
REVIEW OF RELATED LITERATURE

In order to provide theoretical foundations to the development of WBR
Model for TE teacher professional development, a review of related literature is
presented in this chapter, which consists of eight parts. The first part is about teacher
professional development, focusing on the nature of teacher professional
development and the situations of teacher professional development in China. An
introduction is then made to the research of ESP and TE. This section presents the
historical development of ESP and TE research. The third part is about major teacher
professional development models. The fourth part deals with the approaches for TE
teacher training. The fifth part of the chapter is about training models for TE
professionals and the use of ISD. The sixth part is introduced on information
processing, activity theory and reflection in TE teacher professional development.

The seventh part is the theoretical framework which is followed by the summary.

2.1 Teacher Professional Development
2.1.1 Nature of Teacher Professional Development
Professional development refers to a long process in which a person of the

profession will continue growing in the career. The long process is for a long-term
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goal and should go beyond personal reflection. In terms of teacher education, the
term in-service training or in-service professional development is often used. It
refers to the training for trainees to develop knowledge and skills in a specific
discipline or occupation. Traditionally, teacher education, teacher training and
teacher professional development were used to indicate their professional growth,
frequently encompassing all types of learning undertaken by teachers beyond the
point of their initial training (Craft, 2000).

Teacher professional development is considered essential mechanisms for
enhancing teachers’ content knowledge and developing their teaching practice to
meet higher standards (Cohen & Hill, 2001; Darling-Hammond & McLaughlin,
1995; Smith & O’Day, 1991). In recent years, the demand for improved quality of
teaching and learning and for higher academic standards has put issues related to
effective professional development on the agenda of educators, researchers and
policy-makers.

According to Guskey (2000), the term of teacher professional development
refers to those processes, actions and activities designed to enhance the professional
knowledge, skills and attitudes of teachers so that they might improve the learning of
students. Despite the recognition of its importance and the pressures emanating from
high stake accountability systems, most professional development opportunities
remain fragmented, poorly aligned with curricula and inadequate to meet teachers’

needs (Borko, 2004; Cohen & Hill, 2001; Corcoran & McDiarmid, 2000).
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There is a rich body of literature engaging with teacher professional
development. To scholars like Cohen and Hill (2001), Darling-Hammond and
McLaughlin (1995), and Smith and O’Day (1991), teacher training and professional
development are essential mechanisms for enhancing teachers’ content knowledge
and developing their teaching practice to meet higher standards. In practice,
professional development is broadly used, indicating all types of learning undertaken
by teachers (Craft, 2000) or those processes, actions and activities designed to
enhance the professional knowledge, skills and attitudes of teachers (Guskey, 2000).
Day (1999) states that professional development consists of all natural learning
experiences and those conscious and planned activities intended to be of direct or
indirect benefit to the quality of education in the classroom. To Bolam (1993),
professional development consists of practitioner, training, education and support
activities experienced by teachers.

In teacher professional development, there are some problems. Educational
systems annually spend a considerable amount of funds and resources on in-service
seminars and other forms of professional development, which are intellectually
superficial and do not take into account what should be known about effective
teaching and how teachers could better learn and implement such practices (Ball &
Cohen, 1999; Kyriakides, Creemers & Antoniou, 2009; Putnam & Borko, 1997).
Educational reform movements around the world are setting ambitious goals for
student learning (Borko, 2004). Although teachers generally support high standards

in teaching and learning, many teachers are not prepared to implement their teaching
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practice based on such standards (Cohen, 1990; Elmore & Burney, 1996; Elmore,
Peterson & McCarthey, 1996; Grant, Peterson & Shojgreen-Downer, 1996; Sizer,
1992). This is why there is now more than ever the need to guide teachers to respond
to the growing demands of increased accountability and the needs to raise student
learning standards by developing effective programs that can promote change in
classroom practices (Ball & Cohen, 1999; Fullan & Miles, 1992; Putnam & Borko,
1997; Spillane, 1999; Wilson & Berne, 1999).

Although researchers are beginning to examine the effects of professional
development on teaching and learning, few studies have explicitly compared the
effects of different approaches to professional development (Garet, Porter, Desimone,
Birman & Yoon, 2001). There is a clear need for new and systematic research on the
effectiveness of alternative strategies in relation to teacher professional development.

Traditionally, TE teacher professional development programs were carried
out by different institutions at different levels (Jiang & Wang, 2006). However, most
of them remained fragmented, poorly aligned with curricula and inadequate to meet
teachers’ needs (Zhou, 2008; Cohen & Hill, 2001). Many were intellectually
superficial and did not take into account how teachers could better learn and
implement their teaching practices (Kyriakides, Creemers & Antoniou, 2009).

In terms of the intrinsic specifications of teacher professional development,
great differences can be sensed in different cultural contexts. The General Teaching
Council (GTC, 2000), an executive agency in the Department of Education of

Britain, declares that teacher professional development should try to 1) develop a
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shared understanding in the profession about what professional development and
learning should include; 2) influence national policy and funding; 3) raise teachers’
expectations both on entry to the profession and of professional learning
communities; 4) enable teachers to reflect on how they can and do contribute to the
professional, collective knowledge about teaching and learning; 5) provide the basis
for widening opportunities for accreditation and recruitment; and 6) provide support
for school leaders in making time and support available.

In the context of China, teacher professional development is treated as a
process in which teachers are developed for reflective abilities. According to Xu
(2010), stress should be laid on what they can do in practice instead of on what they
are taught. Sustainable competencies and reflection should be achieved so as to
improve 1) their self-directed learning abilities; 2) their pedagogic and research
abilities and 3) their abilities in practice and creation.

2.1.2 Teacher Professional Development in China

As a critical part of the Chinese educational system, teacher professional
development plays a positive role in enhancing teacher quality and teaching quality.

2.1.2.1 Policies on Teacher Professional Development

From the webpage of China MOE (http://www. moe.gov.cn),
important documents can be found on teacher professional development. Among
them, The Decisions of Strengthening Education Reforms and Comprehensively
Improving Quality Education issued in 1999, the regulation of On Further Improvement

of Vocational Education issued in 2004, the policy entitled On Overall Improvement of
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Higher Vocational Education Quality issued in 2006 and National In-service Training
Plan for Teachers (2009-2012) issued in 2008 made suggestions on how to improve
teachers’ bi-disciplinary quality on the basis of theoretical and on-site training. In 2010,
Long-term Reform and Development Plan of Education in China 2010-2020 was issued,
putting stress to teacher continuing education and bi-disciplinary quality. Objectives
were made about bi-disciplinary training as shown in Table 2.1.

Table 2.1 Objectives of Bi-disciplinary Teacher Professional Development

Year 2009 2015 2020
Continuing Education Trainees 16,600 29,000 35,000

As important national policies, those documents gave general ideas
and broad orientations about teacher professional development instead of the detailed
procedures or practical strategies. How to achieve the goals of the policies depended
on the in-depth understanding and educational concepts of related administrators,
scholars and trainers. Teacher professional development policies of the provincial or
university levels could be found in relation to the national policy (Chen, 2003).

2.1.2.2 Practice of Teacher Professional Development

In the Chinese context, teacher professional development programs
were conducted and some achievements were made. In 2009, for example, various
in-service professional development programs were launched for teachers of

compulsory education level as presented in Table 2.2.
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Table 2.2 National In-service Professional Development Programs in 2009

Programs
Key Teacher Program of Primary and Middle Schools in Central and West China
Key Teacher Program of Primary and Middle Schools in Remote-Minority Areas
Distance Program for Teachers in Compulsory Education Schools in Rural Areas

Program for Teachers of Curriculum Reform Provinces
Key Trainer Training Program in China

Program for Teachers in Earthquake-hit Areas

Program for PE and Arts Teachers in Central and West China

Student Affair Management Training Program

Participants

11,000
3,000
300,000
80,000
500
1,200
1,200
100,000

For tertiary teachers, it was not easy to carry out large-scale training

programs as those mentioned above. Seminars and workshops were mainly

organized for tertiary teachers. The workshops provided to college English teachers

in 2006 were an example as displayed in Table 2.3.

Table 2.3 College English Teacher Workshops in November 2006

Group Date City and Participants

Nov. 21 Shenyang City: 300 teachers
Nov. 22 Shenyang City: 300 teachers

Group | Nov. 24 Changchun City: 300 teachers
Nov. 25 Changchun City: 300 teachers
Nov. 27 Harbin City: 300 teachers
Nov. 28 Harbin City: 300 teachers
Nov. 21 Zhengzhou City: 300 teachers
Nov. 22 Zhengzhou City: 300 teachers

Group Il Nov. 24 Hefei City: 300 teachers
Nov. 25 Hefei City: 300 teachers
Nov. 27 Nanjing City: 300 teachers
Nov. 21 Nanjing City: 300 teachers
Nov. 22 Nanjing City: 300 teachers

Group 111 Nov. 24 Guangzhou City: 300 teachers
Nov. 25 Guangzhou City: 300 teachers
Nov. 27 Fuzhou City: 300 teachers

The program in Table 2.3 showed that workshops were mainly found

even in important national programs. It can be implied that gaps still exist between

national policies and the actual practice of teacher professional development.



22

2.1.2.3 Problems of Teacher Professional Development in China

Teacher education consists of degree-oriented and non-degree
programs. In the 1980s, debates existed on the connotations of teacher professional
development, for people had a vague understanding of the tasks and targets in the
field. Some scholars insisted that degree-oriented education should be the most
important (Cheng & Wang, 2004). However, too much stress on degree-oriented
education could lead to a dilemma destructive to educational practice and quality
(Gu & Wang, 2006; Zhou, 2008). Non-degree teacher education should be taken into
account to improve educational and teaching quality. But different opinions emerged
in defining the form of non-degree teacher professional development (Shi & Englert,
2008). Scholars agreed that improvement of professional competence should be the
core task of teacher professional development. Unfortunately, it was not stressed in
the practice of teacher professional development (Wan, 2011; Sun, 2003).

Problems existed in contents of teacher professional development
programs. Scholars had suggestions from diversified perspectives (Wu, 2008). It
seemed that the changes of educational contents were unavoidable with the changes
of national needs (Zheng, 2010; Li, 2001). Some insisted that the training contents
should be useful to improve professional knowledge, skills and qualifications based
on national needs. However, teacher professional development practice was different

as expected in the concepts (Zhang & Li, 2003; Zhong & Wu, 2004).
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In terms of training methods, different ideas arose to support teacher
professional development, ranging from workshops, self-teaching, distance
education, team research projects, mentoring, fieldwork and teaching contests
(Huang & Bao, 2006). Suggestions were also made on the application of
teaching-aid packages, off-campus surveys and community learning (Liu, 2006). In
practice, workshop was the most frequently used (Hou & Zhang, 2012).

Trainers could be a key factor affecting teacher training. It was
debated that a qualified trainer should have profound professional knowledge, rich
work experience, in-depth educational principles and abilities to solve classroom
problems (Zhou, 2008). Unfortunately, many trainers in teacher training programs
could not meet the standards of the training or the needs of trainees (Gu &
Wang, 2006).

Teacher professional development evaluation attracted attentions
from researchers, and there were many problems in the practice of evaluation in
terms of the evaluation parties, evaluation standards and evaluation methods
(Liu, 2006).

It was found that problems existed on teachers themselves in terms
of professional understanding, needs and learning strategy (Wan, 2011), though
many solutions were proposed for the problems (Zhong & Wu, 2004; Li, 2001).

In sum, teacher professional development experienced some changes

in China and there were problems in both its theory and practice.



24

2.2 ESP and TE Teacher Professional Development

2.2.1 ESP Teacher Professional Development

In the early era of the 20" century, ESP emerged as a branch of English
teaching especially at tertiary level (Krzanowski, 2009). Its earlier stages witnessed
the stress on the research of different topics (Johns, 2011). However, ESP teacher
professional development did not turn into a major topic at the time, though its
importance was realized by some scholars. For example, Dudley-Evans and St John
(1998) focused their research on the key roles of ESP practitioners. ESP teacher
professional development was touched in terms of its connotations, developing
curricula to equip teachers with what they really needed in their classroom teaching
practice.

From the 1980s in China, some English programs were designed and
implemented in the name of ESP, though some of them were not based on ESP
principles (Chen, 2005). Similarly, ESP teacher professional development was not
taken into consideration in its earlier stages. Related literature showed that before the
1990s, the focus was on the introduction of ESP ideas (Qin, 2003; Zhou & Guo,
2004) and on teaching methodology and contents (Liu, 1996; Cai, 2004).

With the growing needs from the state, institutions and teachers, ESP
teacher professional development began to arouse interest and concerns from the
1990s (Wang & Ning, 2003). ESP teacher professional development training was
conducted but mainly through workshops (Liu, 2010). But what should be done for

ESP teachers was always a question among scholars.
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The categorization of ESP can reflect the academic views and educational
practice in different cultural context. Figure 2.1 shows the divisions of ESP branches

in the USA as follows:

EAP

Academic /
\

ITA training
Professional Pre-vocational
- Cluster
ESPin US /
N_— | Vocational —
\ Specific

Sociocultural Adult literacy,

\ citizenship,
survival English,
etc.

Figure 2.1 ESP in the United States of America (Howard, 1997)

Figure 2.1 shows that ESP in the United States is divided into four main
branches: academic, professional, vocational, and sociocultural. ESP teachers should
be familiar with the content knowledge of the particular field. Figure 2.2 shows that

the division of ESP branches is simpler from its purposes in the United Kingdom.
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Figure 2.2 ESP Purposes in the United Kingdom (Howard, 1997)

Figure 2.2 shows that ESP is categorized into only three branches on the
basis of its purposes. Among the eight sub-branches, six are conducted for schools,
colleges and/or universities. Comparatively, the division of ESP is much more
complicated in the Chinese context, for ESP focuses more on language in China than
in English-speaking countries (Cai, 2004). Focus is mainly on the professional and
vocational purposes of ESP (Zhao, 2009). It is crucial to provide ESP teachers with
specific professional development programs, since they are one of the most
important factors in ESP development (Liu, 2010).

Some scholars proposed some suggestions to improve ESP teacher
professional development from various perspectives. Chen (2011) proposed that ESP
teachers should have collaborations with the teachers of related disciplines and
professionals of related businesses so as to push ESP teaching forward in a more

professional way. Liu (1996) proposed that ESP should be selected from teachers of
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related majors and special programs should be provided to improve their English
competence. Cai (2004) thought that ESP courses should be taught by teachers of
English, who should be trained to have a command of the content knowledge of
related subjects. Chen (2011) considered that ESP teachers should be selected from
graduates of English major. Necessary pre-service and in-service professional
development programs should be conducted to improve their content knowledge,
pedagogical knowledge and vocational skills. She proposed a conceptual framework

for ESP professional development as follows:

ESP features

y

Y
ESP teachin

ESP teacher training

basic model:
1. Content knowledge
2. Vocational practice

Figure 2.3 Conceptual Framework of ESP Teacher Training

The conceptual framework in Figure 2.3 showed that language theory is
the core of the training system. Content knowledge and vocational practice are
treated as the foundation, directly acting on language theory and indirectly

supporting ESP teaching principles and teacher roles (Chen, 2011).
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According to Paltridge and Starfield (2013), an ESP teacher should have
general professional training as an educator and teacher as well as special training as
a teacher of foreign or second language. In the training process, the components of
skills, information and theory must be categorized distinctively in order to make
clear what should be the core components for the potential trainees.

2.2.2 TE Teacher Professional Development in China

Only a few findings were found about TE in China, mainly focusing on its
teaching problems (Qin, 2003; Peng, 2007), teaching methodology (Liu, 2007; Wei
& Wang, 2008), the vocational practice and methods (Zhu, 2013), and textbooks
(Dai, 2013; Zhang, 2011; Li, 2011). There were fewer results concerning TE teacher
professional development. Ma (2005), Chen (2006), Yao (2010), Wang (2011) and
Qu (2013) carried out their study on the bi-disciplinary quality of TE teachers in
vocational colleges. They made suggestions to improve TE teachers’ English
language competence, tourism content knowledge and teaching ability through the
training from workshops and work-based practice.

The findings of some scholars showed that there were problems in TE
teacher professional development. Based on their study, Jiang and Wang (2006)
found that the training programs for TE teachers were generally seminars lasting for
one or two days. Yang (2006) found that the design and application of TE teacher
professional development programs were one of the biggest problems in the field

and he called for more reforms to the models for TE teacher professional
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enhancement. Xie and Zheng (2007), Peng (2007), E (2013) and Li and Cui (2006)
made investigations of the relationship between TE teaching quality and TE teacher
professional development, concluding that TE teachers should get more training in
terms of vocational ability, teaching skills and understanding of tourism contents.

2.2.3 TE Teacher Professional Qualifications

Educational institutions cannot do without qualified teachers. About the
qualifications of teachers, however, different scholars had different ideas. A very
general definition for teacher quality is that a teacher should have the teacher
knowledge and skills for the teaching career. Richards (2001) stated that teacher
knowledge consists of practical knowledge, content knowledge, contextual knowledge,
pedagogical knowledge, personal knowledge, and reflective knowledge. Teacher
skills have different requirements or standards in different fields. For example,
CELTA of UCLES 1996 specified teacher skills as many aspects including
professional development (Richards, 2001).

As is required, a TE teacher is a teacher with the integrated skills and
knowledge of English and tourism. No. 16 Regulation issued by China MOE in 2006
(http://www.moe.edu.cn/edoas/website18/73/info13573.htm) made a description that
ESP teachers including TE teachers should be bi-disciplinary. Zhou (2008) listed TE
teacher qualifications as follows:

1) Double-certificate Type: A bi-disciplinary teacher should have at least

the certificates of teacher qualifications and professional qualifications. In this sense,
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a TE teacher should have a degree/certificate of English major, a degree/certificate of
tourism major or a tour guide license, and a teacher certificate. The degrees or
certificates are the basic premise of the qualifications required for a TE teacher.

2) Double-competence Type: A bi-disciplinary teacher should be equipped
with the comprehensive quality of both a teacher and a professional. That is to say, a
TE teacher should be equipped with the quality of a teacher of English and the quality
of a tourism professional.

3) Superposition Type: The Superposition Type means the obtaining of
double certificates and double competences. In this type, a bi-disciplinary teacher is
required to own both double certificates and double competences. In this situation,
certificates and competences are equally important for a bi-disciplinary teacher.

4) Double-level Type: According to Zhou (2008), the definition of the
Double-level Type is that the teacher has the capability to conduct two levels of
teaching: competence training and quality education. In terms of TE teaching, for
instance, a teacher should know how to carry out the teaching well so as to train the
students for a high competence of both English and tourism as well as for quality
education.

5) Multiple-quality Type: Zhou (2008) regarded the Multiple-quality Type
as the type for TE teachers to be equipped with at least four kinds of qualities:
theoretical knowledge, teaching methods and skills, experience in vocational teaching,

and up-to-date professional skills.
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Liu and Gong’s study (2001) demonstrated that only less than 35% of TE
teachers graduated from TE. In regards of the TE teacher qualifications discussed by
Zhou (2008), it was suggested that there is still a great gap to fill in the field of TE
teacher qualifications. As a result, there are needs for TE teacher professional
development especially in higher educational institutions.

To sum up, TE teacher qualifications can be listed in various forms in the
Chinese context. Such qualifications cannot be obtained without pains-taking efforts
and well-planned training programs. In the training process, teacher professional

development models play very critical roles.

2.3 Major Teacher Professional Development Models
Teachers have their own learning process, for they have to focus on the
practical skills to solve classroom problems (Howard, 1997). Figure 2.4 showed the

elements of such a process of teacher learning.

Beliefs

1
\ 4

Post-action Pre-action

Action <

Figure 2.4 Teachers’ Learning Process (Howard, 1997)
The process in Figure 2.4 showed that teachers’ learning is based on their

beliefs about teaching and learning. They know what they can do for both themselves
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and their students. Teachers are able to see for themselves the effects of the clearly
defined purpose and focus of the learning. The learning process consists of three
stages: 1) pre-action, in which the objectives, reasons and methods are considered; 2)
the action of the learning, which is generally conducted through the practice of
imitating, observing and teaching, reflections and formative evaluation on the learning
process; and 3) post-action, during which teachers have their reflections, discussions
and summative evaluation of the outcomes of the learning. Due to the characteristics
of teachers’ learning process and learning needs, there were various models for teacher
professional development in many cultural and educational contexts.

2.3.1 Zeichner’s Four Models

Zeichner (1983) made a conclusion of teacher professional development
with four models listed as follows:

1) Behavioristic Teacher Education Model stresses the training of
observable skills, which are thought to have direct interaction with effective
classroom teaching. Teaching techniques are the core contents. Copying or imitations
are the chief approaches.

2) Personalistic Teacher Education Model, in which the psychological
factors of teachers are focused, is the one to improve the formation of professional
awareness and beliefs of teachers. It is believed that with good training programs,
teachers can have their own beliefs on their educational profession while they are

learning about education in terms of behaviors, skills and subject knowledge.
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3) Traditional-craft Model focuses on the practical skills mainly from
mentoring. By learning from more experienced teachers, teachers especially novice
teachers can know more about the crafty knowledge of teaching. It is also called
traditional way of craft training method.

4) Inquiry-oriented Teacher Education Model attempts to lead and guide
trainee teachers to research-based trainings. In the training process, situations of
classroom teaching are mainly introduced. Teachers can have a clearer picture of
what should be achieved for the future development.

2.3.2 Wallace’s Three Models

According to Wallace (1991), there are three major models for teacher
professional development as follows.

1) In the training process of Craft Model, trainees, particularly the young,
learn the craft by imitating the expert’s techniques and by following the expert’s
instructions and advice. Actually, this traditional model is simple in terms of its
practice routines: it is mostly an interaction between demonstration and imitation
and is accordingly called apprenticeship model. In Zeichner’s four models, it is
called Traditional-craft Model.

2) Put forward by Schon (1983), Applied Science Model is probably still
the most prevalent traditional model underlying most training or educational
programs. It is different from other models just because in such a model, the trainees
learn Dby putting into practice the findings of scientific knowledge and

experimentation conveyed to them by experts in the field.
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3) The notion of reflection had great influence in the philosophical
concepts about teacher professional development in the 1980s and 1990s (Grenfell,
1996). In Reflective Model, the received knowledge derived from research findings
is combined with experimental knowledge to form the so-called
“knowledge-in-action”.

In the design of WBR Model, Craft Model and Reflective Model were
adapted, focusing on the interaction between demonstration and imitation for novice
teachers as well as their knowledge-in-action.

2.3.3 Dynamic Model

Creemers, Kyriakides and Antoniou (2013) proposed Dynamic Model
based on the assumption that an evidence-based approach to teacher professional
development should be adopted. Rather than focusing on a specific approach to
teaching, teacher professional development should be concerned with developing
those skills that are found to be associated with successful learning outcomes,
irrespective of the approach from which they are derived.

2.3.4 Competency-based Model

According to Bunda and Sanders (1979), generally there are two types of
competence. One definition conceives of competence as a hypothetical construct,
while the second refers to a standard of performance, either implicitly or explicitly.
Based on the assumption, competency-based teacher professional development was

proposed, referring to an educational movement that advocates defining educational
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goals in terms of precise measurable description of the knowledge, skills and
behaviors teachers should possess at the end of a course of study (Guskey, 2000). As
a result, Competency-based Model began to take its stage in teacher education.

2.3.5 Four-integration Model

To Zhou (2008), Four-integration Model should be conducted to meet the
needs of educational institutions and teachers. It refers to the combination of a
systematic curriculum and special-topic courses, theories and expertise, knowledge

and methodologies as well as inquiry-based courses and practice-driven courses.

2.4 Approaches for TE Teacher Professional Development

Teacher professional development is generally to promote teacher
qualifications and teaching quality so as to improve them professionally. In China,
emphasis was particularly stressed on pre-service trainings (Wong, 2004). However,
with the higher qualification requirements in higher education, in-service trainings
have more impacts to teachers, students and schools. Based on her research findings,
Li (2011) categorized TE teacher professional development into five approaches.

2.4.1 Theory-informed Approach

Theory-informed Approach stresses a systematic construction of
educational and teaching theories. It is usually a kind of off-work training. In some
cases, it is conducted in the form of school-based training.

Based on the review of foreign literature, Liang (2005) noted that

visitor-oriented approach refers to some planned off-work trainings of different forms,
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which are effective and fruitful because teachers can be freed from their work,
focusing on their study or research with the help from supervisors. They directly get
what they need from the trainings within a comparatively short time. This method,
however, needs support from the administrations in terms of policy and budgets.

The mission of teacher education in 1970s and 1980s was mainly
degree-oriented due to the specific situations in China (Yang & Wei, 2006; Hu, 2009;
Dai, 2009). With the deepening innovations and changes of assessment standards in
higher education, higher educational institutions need more teachers of PhD degree or
MA degree holders in recent years. However, it is not the only way to improve
teaching quality and teacher in-service professional development should be an option
for the purpose.

2.4.2 Practice-driven Approach

The Practice-driven Approach focuses on the practice of TE teaching,
involving with the methods of social-service, team-teaching, base-oriented training
and field-based/workplace practice (Liang, 2005).

Social service is now a common social practice in different parts of the
world (Wittenberg, 2003). During the process, TE teachers can learn a lot from such
work experience.

Team-teaching is a kind of apprenticeship system between or among
teachers (Liang, 2005). In terms of TE teaching, it means two kinds of cooperation:

cooperation between novice teachers and experienced teachers, cooperation between
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language teachers and tourism teachers. In actual practice, however, it is always
challenged by problems in terms of the allocation of time and teachers.

Based on her review of related literature, Lin (2009) suggested that TE
training programs should be conducted systematically in the base-oriented method.
The most important point is to set up some training bases so as to provide different
training programs to teachers all over the country.

Field-based or workplace training, generally a kind of on-site training, is
often applied for TE teachers since TE also involves tourism contents. Liang, Hu and
Cai (2010) made an analysis of the importance of the method and found that it was
critical for TE teachers.

2.4.3 Particularity-driven Approach

The Particularity-driven Approach is a special form of TE teacher training
with distinctive features. Yang and Wei (2006) concluded that it could be carried out
through the programs of Outstanding Teacher Training Program (OTTP),
bi-disciplinary training, contest-based method and qualification-oriented method.

OTTP is a society-oriented training method for teachers. Higher educational
institutions are generally expected to provide education to students, scientific research
and service to the society. OTTP, a long-term program to cultivate novice teachers to
expert teachers, is often conducted for the purposes (Lai & Liu, 2007).

Dudley-Evens and John (1998) stated that ESP should be treated as a

multi-disciplinary activity. Based on the experience from the teacher training
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programs in her university, Jia (2008) suggested that bi-disciplinary method should be
applied to TE teacher training, for a TE teacher should be bi-disciplinary: the teacher
should be equipped with the knowledge and skills of both English and tourism.

Contests can be of great value in the process of teacher training, for they can
stimulate teachers to study and plan more on their work. Teachers can also get trained
from each other during a contest activity (Chen, 2006).

2.4.4 Practicality-oriented Approach

The Practicality-oriented Approach can be implemented with some methods
like mentoring, school-based training, classroom observation and classroom-based
teacher development program (CBTD) (Liang, 2005).

Mentoring is still practiced in education but in a more systematic way
(Stones & Morris, 1972; Yan, 2009). From the early 1980s, some scholars in the
western countries began to implement the practice and research of mentoring, which
can be very effective to the training of teachers, especially to novice teachers (Bartell,
2005; Shea, 1997, 2002; Bell, 2001; Murray, 2001; Zachary, 2005; Stone, 2007;
Cohen, 2000; Schwiebert, 2000; Scherer, 1999; Fisher, 1994; Daloz, 1996). Inspired
by the research and practice of mentoring in China and other parts of the world, Chen
(2008) insisted that mentoring should be applied to TE teacher training systematically.

Zhou (1999) proposed that teacher training could be available for all the
teachers within their institutions by providing lectures, seminars and workshops from

expert teachers or external scholars. The heavy workload makes it not easy for many
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teachers to get their on-site training for some time. Such school-based training
programs can be effective and practical for more teachers.

Classroom observation is a routine practice for professional trainings among
TE teachers in some universities of China (Zhang, 2009). It promotes young teachers
in terms of teaching skills effectively, though it can also upset them in the process.

Short as CBTD, Classroom-based Teacher Development was designed for
teacher education in Britain in 20" century. It was introduced to the education in the
Chinese context years ago (Duan, 2004; Wang, 2009). Wang (2009) discussed that
education is mainly achieved through classroom teaching, which can become an
important motivation for teacher professional development.

2.4.5 Life-long Learning Approach

With the application of modern technology in education, the evolutions of
teaching skills will happen more frequently in shorter time (Huling-Austin, 1988).
Teacher professional development is a long process and even a life-long learning.
According to Wang’s study (2009), such an approach can be conducted with methods
like self-development, self-teaching and research. Self-development is more flexible
because teachers can decide how to conduct training in the aspects concerning time,
places, contents and means (Liang, 2005). It is a content-based training method (Du,
2009). Self-teaching approach is a self-training generally supervised by the
administration. In his research, Lv (2009) stated that some non-university tertiary

colleges were upgraded as universities in the past years and teacher training was much
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more important than other projects. It was suggested that self-teaching should be
applied by providing the teachers more academic resources and opportunities.

Research-based method is now quite popular in the higher education of
China. In his research, Wei (2009) discussed the importance of research in the
professional development for teachers. He insisted that such an approach should be
carried out within a team and not by a single teacher.

To sum up, training approaches can give the training model a support if
proper methods are selected. In the development of WBR Model, workshops,

mentoring, and peer observations were applied.

2.5 TE Professionals Training Models and Instructional System Design

Since teacher professional development is to help teachers better fulfill their
teaching, the training programs should be done in accordance to the curricula or
teaching contents. It is believed that training models for TE professionals can give
valuable feedbacks to the design of TE teacher training models (Liu, 2008).

Liu (1996), in his book, adopted two training models for TE professionals
from two colleges in China. The first one is TE Professional Training Model in
Minzhen Vocational College of Hunan Province (For convenience, it is short as the
Hunan Model. See Appendix A for more details). The second one is Model of TE
Skill Courses in NGS Vocational College, Guangdong Province (It is short as the

Guangdong Model. See Appendix B for more details).
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2.5.1 Hunan Model

Minzhen Vocational College is located in Changsha, the capital city of
Hunan Province. The college is famous for the training of professionals for various
fields including TE. Hunan Model clearly describes the detailed items of TE
professional trainings in terms of aims, discipline structures, course structures,
methods and the quality standards. It aims at training practicality-based professionals,
specifically managers in tourism sectors. Social needs are analyzed in the program.
Balance between theoretical training and skill practice are stressed and achieved.
Courses are designed for three targets: to cultivate TE learners’ expertise, to meet the
needs of tourism sectors, and to lead to pertinence and practicality. The program takes
a flexible integration of classroom training and workplace practice, leading students to
the command of both English language and tourism content knowledge, which
requires TE teachers to have the knowledge and skills of both English and tourism.

2.5.2 Guangdong Model

NGS Vocational College is situated in Guangzhou, the capital city of
Guangdong Province. Guangdong Model provides much more information about TE
skill trainings. It aims at the implementation of skill courses for TE students. In the
model, the integrated structure of skill courses seems very important. Skill courses are
emphasized. Evaluation, teaching management, on-line interaction and even digital
databases are all designed for the integrated practice of theoretical teaching, English

teaching and skill trainings. The model takes TBI as its priority.
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These examples showed the characteristics of TE teaching and practice. The
information can be crucial reference for the design of a TE teacher training model.
The two cases showed that the required teacher qualifications were critical to TE
teaching. To make up the lack of bi-disciplinary teachers, these two colleges
recommended that experienced professionals from tourism agencies should be
employed as part-time teachers. In-service training programs were also highly
recommended for full-time TE teachers.

2.5.3 Application of CBI and TBLT in the Training

2.5.3.1 The Application of CBI in the Training

From the two models, it was seen that content-based instruction (CBI)
was applied as the major teaching methodology. Evolved from the 1960s to the 1980s
from a variety of sources, CBI is often treated as an experiential learning method
since learners’ learning experience is taken into account (Brinton et al., 1989). Stryker
and Leaver (1997) categorized the characteristics of CBI into three groups, namely: 1)
it is based on a subject matter core; 2) it uses authentic language and texts; and 3) it is
appropriate to the needs of specific groups of learners. It is positive in a variety of
teaching contexts especially for programs like ESP, vocational education and
college-level foreign language instruction (Grabe & Stoller, 1997). According to
Briton, Snow and Wesche (2003), CBI aims to eliminate the artificial separation
between language instruction and subject matter classes which exists in most

educational settings. The use of informational content perceived as relevant by the
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learner is assumed by many to increase motivation in the language course, and thus to
promote more effective learning. Stryker and Leaver (1997) treated content as one
facilitator to language growth and CBI can be effectively used in TE teaching.

In the teaching with CBI, learners are presented with discipline-based
materials, and the main focus of instruction is the acquisition of disciplinary
information (Kasper, 1997). The target language is largely used as the tool through
which subject matter content is learned. CBI is characterized by its specific features in
rich contents, integrated skills, holistic language approach and extensive use of
authentic texts (Brinton, Snow, & Wesche, 2003).

Parkinson (2000) and Hudson (1991) reported their successful application
of CBI in ESP teaching. The advantages were that the learners were able to build on
their previous knowledge, were exposed to the contextualized uses of language, and
were able to prepare for the eventual uses to which the language would be put. It was
also found that the content-based approach resulted in significant improvement in the
students’ reading comprehension. CBI did not arouse interest in China before 1994
when scholars analyzed the feasibility of its application in ESP teaching (Zhou, 2011).

2.5.3.2 Application of TBLT in the Training

In the training process, the approach of task-based language teaching
(TBLT) is used. Also known as task-based language learning or task-based instruction,
it focuses on the use of authentic language and on asking students to do meaningful
tasks using the target language since the training consists of many “tasks” in courses

like Tour Guide English and Hotel English.
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TBLT can be considered a branch of Communicative Language
Teaching. It shares the same beliefs, as language should be learned as close as
possible to how it is used in real life, stressing the importance to combine
form-focused teaching with communication focused teaching. It has the
characteristics as 1) students are encouraged to use language creatively and
spontaneously through tasks and problem solving; 2) students focus on a relationship
that is comparable to real world activities; 3) the conveyance of some sort of meaning
is central to this method; 4) its assessment is primarily based on task outcome; and 5)
is student-centered.

Although TBLT has produced very positive results in certain contexts,
it reveals its weaknesses as 1) there is no acquisition of new grammar or vocabulary;
2) everything is left to the teacher; 3) not all students are or will be motivated by
TBLT; 4) some students cannot notice language forms or language accuracy; and 5)
students would like to use L1 rather than the target language (Bruton, 2005).

Assessment in TBLT is primarily based on task outcome rather than on
accuracy of prescribed language forms. This makes TBLL especially popular for
developing target language fluency and student confidence in TE teaching.

2.5.4 Instructional System Design

Instructional systems design (ISD) refers to the systematic and reflective
process of translating principles of learning and instruction into plans for

instructional materials, activities, information resources, and evaluation (Smith and
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Ragan, 1999). For Piskurich (2006), it is a set of rules to create training and the
practice to maximize the effectiveness and appeal of instruction and other learning
experiences. There are many ways to do instructional design but they will follow the

ADDIE Model.

| Analysis |
v

| Design |
v

| Development |
v

| Implementation |
v

| Evaluation |

Figure 2.5 Instructional Systems Design Straight-Line Model (Smith and Ragan, 1999)

However, some designers began to realize that although the phases were a
pretty good representation of how instructional design worked, the straight-line
model with a beginning and an end was not realistic. Evaluation usually led to more
analysis, which created the need for redesign (Piskurich, 2006). As a result, there are

many models developed from ADDIE Model. The one in Figure 2.6 was an

example.
Analysis
Evaluation Design
— " {
Experimentation | q—| Development

Figure 2.6 Instructional Systems Design Cyclic Model (Piskurich, 2006)
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The ISD cyclic model is the one with slight changes from ADDIE Model.
In fact, both formative and summative evaluation is provided to the whole system,
different from what is illustrated in Figure 2.6. Interactions happen frequently among

all the five elements all the time as shown in Figure 2.7.

Analysis

Evaluation Design
l b l A

Experimentation

\4

Development

4&

Figure 2.7 Instructional Systems Design Spiderweb Model (Piskurich, 2006)

Compared to Figure 2.6, the illustration of the ISD spiderweb model is
more complicated in the process. A model assumes a specific intention of its user.
ADDIE Model makes the training process more flexible and efficient with its cost
effectiveness, time effectiveness, learning effectiveness, training effectiveness
evaluation, competitive advantages, tourism integration and consistency. It is thus

used in the design of WBR Model in the research.

2.6 Information Processing, Activity Theory and Reflection
According to Mitchell and Myles (1998), perspectives about learning
processes generally consist of intermental and intramental. Intermental indicates that

language learning is a result from the cognitive processes of the learner while
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intramental explains that language learning is a result from the social activity of the
learner. Information processing is based on intramental perspective and activity
theory is based on intermental perspective. They are both very important theories
supporting the learning process of TE.

2.6.1 Information Processing and TE Teacher Professional

Development

According to information processing, language learning is a complex
behavior based on various processes, which take time and need practice. Through
practice, there is development from controlled processing to automatic processing
(McLaughlin & Heredia, 1996). Such development happens due to two types of
memory: controlled processing and automatization. Controlled processing and
automatization are the two categories of cognitive processing. Attention and effort
that a learning process requires is the primary factor used to determine whether it is
controlled processing or automatization (John & Uleman, 1989).

In controlled processing, a process that is under the flexible, intentional
control of the learner, information is stored in the short-term memory. The amount of
information that can be focused on at any one time is limited because of the
limitations of the short-term memory (McLaughlin & Heredia, 1996).

In the process of automatization, the simple bits of information in the
short-term memory are repeatedly activated through frequent practice and are stored

in the long-term memory. Once stored in the long-term memory, they become
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automatic. Then the learner is freed up and can move onto other bits of information
and higher levels of processing, such as the integration of groups of information
enabling complex language behavior (McLaughlin, 1987). The classroom can be seen
as functioning to provide opportunities for students to practice what they have learnt
so that what they have learnt becomes automatic (Cook, 1997).

According to the theories of information processing, the focus of TE
learning should be on the disciplinary information of TE. In some activities like the
workshop in WBR Model, content-based approaches should be the most preferable
ones to TE teaching to the trainee teachers because in the training process, the trainee
teachers are presented with discipline-based materials, and the main focus of
instruction is the acquisition of TE information (Kasper, 1997). In the application of
CBI, the target language is viewed largely as the tool through which subject matter
content is learned rather than as the immediate object of study (Brinton, Snow, &
Wesche, 1989). Since TE teachers are typically trained as language teachers, they are
believed to use the target language well for the learning of tourism content.

2.6.2 Activity Theory and TE Teacher Professional Development

Information processing construes that language learning process is a
complex behavior concerning individual learners. However, such a learning process is
also a kind of social activity. Sociocultural perspectives on learning, originally
proposed by Vygotsky in the early 20th century, are applied to ESP learning recently

(McLaughlin & Heredia, 1996). Activity theory considers an entire activity system
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beyond just one learner. The sociocultural theory focuses on two central ideas and
they are both important to language learning process.

The first is that learning arises from and through social interaction and it is
therefore regarded as a social activity. When a learner is faced with a task he is unable
to complete with his present knowledge and skills, scaffolding might appear. The
learner works on the task in collaboration with a more knowledgeable or skillful
individual, who offers help to the learner as they work on the task together. With the
help, the learner comes to know how to complete the task. With the scaffolding,
learning is most productive when the learner is in the Zone of Proximal Development
(ZPD). As a result, the learner will be able to work independently on the task in the
future (Mitchell & Myles, 1998). Mentoring and workplace practice programs of the
WBR Model are actually a kind of social interaction between/among trainers and
trainee teachers. It is critical for novice teachers to learn about TE teaching and
tourism content knowledge from more experienced teachers or tourism professionals.

A second idea is that learners actively construct their own learning
environment. Socialcultural theorists never treat the learner as a passive recipient.
They claim that learners shape their own learning, and they do so because they have
their own individual goals (Mitchell & Myles, 1998). That should be true with the
trainee teachers in the training process, during which they know what their goals are

and can shape their own learning so as to achieve the goals and meet their own needs.
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2.6.3 Teacher Reflections and TE Teacher Professional Development

In the past decades, the terms reflection and critical reflection have become
more and more popular in teacher professional development. Scholars believe that
reflections can yield more if they are purposeful in teacher professional development
process. As Crawley (2005) explains, it is about challenging and testing out what you
do as a teacher and being prepared to act on the results.

According to Houston (1988), Dewey is treated the key originator of the
concept of reflection on the basis of drawing on the educational ideas of various
educators or philosophers. To Dewey, reflection is a special form of problem solving.
Within the process, consideration is to be given to any form of knowledge or belief
involved and the grounds for its support (Adler, 1991). In such a context, reflection is
considered as an active and deliberative cognitive process, involving sequences of
interconnected ideas which take account of underlying beliefs and knowledge.

Tharp and Gallimore (1991) proposed that even the competent adult can
profit from regulation for enhancement and maintenance of performance. This view,
developed from the theory of Vygotsky, emphasizes the premise of mediated learning
with its consequent recognition of the learner’s goal directedness. The importance of
language in cultural transmission and acquisition is well supported in the literature on
learning in both formal and informal settings (Norman, 1978; Wertsch, 1985).

In the process of teaching and learning, reflection can generally provide

help to the teachers and learners, making them feel aware of and confident in
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themselves. Apart from some other strengths, reflection can also maximize the
opportunities for learning, improve professional judgment, and help the learners learn
from their successes and mistakes. It can help the learners to meet the requirements to
undertake professional development (Roffey-Barentsen & Malthouse, 2009).

In the training of TE teachers, reflection was believed to be a critical factor
that helped them improve their professional development. Teachers’ logs and

summaries are the media for them to show their reflections.

2.7 Theoretical Framework of the Study

The review of related literature provided critical ideas for the research. The
study was about the development WBR Model for TE teacher training. The model
was conducted among TE teachers to improve their professional development. In the
development process, related theories were involved and some programs were
conducted in order to support the design of the model.

In the designing and conducting process, teacher professional development
was the most important word to be mentioned. In TE teacher training, professional
development generally gets involved with professional understanding, knowledge
and skills in the field of English and tourism teaching.

Having a command of tourism content knowledge was one of the basic
tasks in the training from WBR Model. From the perspectives of theory and practice,

this involves the disciplinary information theory in information processing.
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Accordingly, CBI was used in the training process, during which English language
was viewed to a great extent as the tool through which subject matter content was
learned rather than as the immediate object of study (Brinton, Snow, & Wesche,
1989). This was important to TE teachers, for as teachers from English major, they
had a strong need to be equipped with the content knowledge of tourism. For the
training comprised of various tasks, TBLT was also put into practice in the training.

Language learning process is a complex behavior concerning individual
learners. However, it is also a kind of social activity. Activity theory considers an
entire activity system beyond just one learner, focusing on two central ideas and they
are both important to language learning process. The first is that learning arises from
and through social interaction and it is therefore regarded as a social activity. When a
learner is faced with a task he is unable to complete with his present knowledge and
skills, scaffolding might appear. In the training process, it was important to provide
the trainee teachers the opportunities for such a social activity. Mentoring and
workplace practice programs of WBR Model are actually a kind of social interaction
between/among trainers and trainee teachers, providing the trainee teachers
opportunities to learn from the more experienced teachers or tourism professionals.
Meanwhile, opportunities should be offered to these teachers to shape their own
learning so as to achieve the goals and to meet their needs.

Reflection was crucial for the trainee teachers in the training process, during

which they were asked to report what they did and what they gained from the training.



53

It was found that their reflection was a critical factor that helped them improve their
professional development.

The review of related literature showed that there is no teacher in-service
professional development model for TE teachers in the Chinese context. In order to
make a more systematic and scientific development of WBR Model, the theory and
models of ISD were taken into account. In the case, ADDIE Model was adopted to
the development of WBR Model. Some elements of Reflective Model and Craft
Model were absorbed to the development process. The theoretical framework of the

study is illustrated as follows:
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2.8 Summary

In order to provide theoretical foundations to the study, a review of related
literature was presented. The first part was about teacher professional development.
The second was about the research of ESP and TE teacher professional development.
Some major teacher professional development methods were presented in the third
part. The fourth section was about some training approaches for TE teachers. In the
fifth section, two training models for TE professionals, the application of CBI and
CBLT were introduced. The sixth section was about some theories before the

theoretical framework was presented.



CHAPTER 3
RESEARCH METHODOLOGY

This chapter focuses on the research methodology for the study, starting
with the research design, population and participants, and variables. Then research

instruments and procedures are reported. The last part is about the pilot study.

3.1 Research Design

Before the conduction of a study, it is critical to frame the research design,
collecting all the components into an integral system (Creswell, 2003).

According to the research purposes, the study consisted three major parts.
The first phase was to collect data about the problems in TE teaching, TE teachers’
needs in their professional development and the suggestions for the solutions. For the
purpose, questionnaires and interviews were employed among three groups of
participants. The second phase was to develop, implement and evaluate WBR Model.
In order to achieve the purpose, data were collected from the trainees’ logs, student
and colleague online evaluation, the grading and comments from workshop trainers,
workplace trainers and mentors. The last phase was to investigate TE teachers’
attitudes towards WBR Model. To achieve the purpose, a post-experiment

questionnaire and interview, trainee teachers’ logs and self-appraisals were used.
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According to Creswell (2003), there were different kinds of research
methods including quantitative research, qualitative research and mixed methods
research. In selecting the research approach for a study, factors like the research
problems and the researcher’s preferences and experiences have to be taken into
consideration. The data collected for the present study mainly relied on interviews,
logs, comments and self-appraisals. Quantitative data from questionnaires and grading
scores were used as a supplement because the supplementary data could provide more
support to the study (Denzin, Norman & Yvonna, 2005). Qualitative research was
therefore selected for the study, gathering an in-depth picture of TE teaching

situations and WBR Model efficiency.

3.2 Context and Participants of the Research

3.2.1 Context of the Research

According to the findings of a survey, nine of the ten top touristic
destinations of China were in the south and the tourism income in the south was much
higher than other parts of the country (Pan, 2007). Therefore, the participants of the
study were selected from the south, for TE programs were much more popular in the
region. Different areas in the south had great differences in terms of social, economic
and educational development. Participants were selected from the most popular
tourism regions including Chengdu, Guangzhou, Guilin and Kaili, which lie from
southeast to southwest in the country. The regions and the universities/colleges were

listed as in Table 3.1;
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Table 3.1 Information of Selected Universities and Colleges

City/Province University/College
Guilin, Guangxi Lijiang College
Guilin, Guangxi Guilin University of Technology
Guangzhou, Guangdong Baiyun University
Chengdu, Sichuan Chengdu University
Kaili, Guizhou Kaili University
Qiandongnan Prefecture, Guizhou Qiandongnan Vocational College

The six universities and colleges were selected for two reasons: they
offered TE major programs and they were from the areas where tourism was run
successfully.

3.2.2 Participants of the Study

There were three groups of participants in the study: TE teachers, TE
students and tourism professionals. The quantitative data and qualitative data on
problems in TE teaching and TE teacher professional development, TE teachers’
needs and their solutions were collected from the three groups of participants. To
determine the number of participants, Khaimook’s (2006) sample size calculation
design was applied because it was used for more exact information about the
population for surveys in the mentioned areas.

3.2.2.1 Teacher Participants

The report from China MOE Supervision Committee of English
Teaching (SCET, 2008) showed that the total number of students concerning TE in
China was approximately 60,000 at the end of 2008. The average student-teacher ratio

was about 18:1 and the total number of teachers involving TE was roughly 3,400.
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Therefore, the number of teacher participants was calculated to be at least 252. The
number of interviewees was at least 84 (253/3 of the participants).

In the process of data collection, 285 TE teachers were selected by
random sampling. All of them were asked to complete a questionnaire. Among the
returned questionnaires, 253 were completed and could be used for the research.

Table 3.2 Number of Teacher Participants

University/College Participants Interviewees
Chengdu University 45 15
Lijiang College 45 16
Guilin University of Technology 39 13
Guangdong Baiyun University 45 16
Kaili University 42 14
Qiandongnan Vocational College 37 12
Total 253 86

In the experiment phase, 16 TE teachers were selected from this group
of participants as a trainer and mentors based on KLU Trainer Teachers Selection
Standard (See Appendix C): 1 associate professor was invited to be the workshop
trainer while 13 associate professors and 2 lecturers worked as the mentors. 15
teachers, whose work experience as TE teachers was not longer than 4 years, were
selected as the trainees from Kaili University for the convenience of the experiment.

3.2.2.2 Student Participants

All the 415 TE students from Kaili University were treated as the
participants of the study with convenience sampling. Altogether 415 questionnaires

were distributed and 392 of the 408 returned questionnaires were completed.
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3.2.2.3 Participants of Tourism Professionals

In the study, tourism professionals included those involving tourism
management, travel practice and hospitality services. Their number was uncertain and
was treated as an infinite one. The numbers of the participants and interviewees were
calculated to be at least 385 and 128 (385/3 of the participants).

The participants of tourism professionals were selected through
purposive sampling method. They were specifically selected because of their expertise
and work experience. For the purpose, the participants were selected from tourism
professionals who had graduated from TE or English majors and had been working in
tourism sectors for over ten years. In order to collect data from the participants of
tourism professionals, 450 questionnaires were delivered but 412 were turned back.
389 of the returned paper were completed as shown in Table 3.2.

Table 3.3 Number of Tourism Professionals

City Participants Interviewees
Chengdu City 65 21
Counties around Guilin 70 24
Guilin City 40 18
Guangzhou City 65 22
Kaili City 78 23
Qiandongnan Prefecture 71 22
Total 389 130

In the experiment, 5 tourism professionals were chosen as trainers in
accordance to KLU Trainer Teachers Selection Standard (See Appendix C): one for
workshop sessions and four for the workplace training. They were senior personnel in

tourism sectors. For the convenience of the training, they were all from Kaili City.
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3.2.3 Variables

The study aimed to develop WBR Model so as to improve TE teacher
professional development. In the study, independent variables and dependent
variables were categorized as follows:

The independent variables covered WBR Model and the training process.
Dependent variables referred to TE teachers’ professional development in

professional knowledge, teaching ability, and attitudes towards WBR Model.

3.3 Research Instruments

In terms of the employment of instruments for the study, triangulation was
applied, involving with the application of more than one research instrument to collect
data. The data collected by each instrument were compared to determine whether or
not there was the convergence of multiple data sources or multiple data collection
(Creswell, 2005). This research aimed to develop and evaluate WBR Model. Data by
one instrument seemed not sufficient to draw conclusions. Triangulation was therefore
applied to the research to guarantee more reliable findings.

3.3.1 Questionnaires

Questionnaires can be used to collect vast quantities of data from a variety
of respondents (Wilkinson & Birmingham, 2003). Four questionnaires were designed
and conducted for the study. The first three were designed on the basis of Richards’

questionnaire designing model (2001), the questionnaire of education quality for
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tertiary students by MOE (See Appendix E), used to elicit views for the first three
research questions from the three groups of participants (See Appendices F, G and H).
The fourth one was developed to gather trainee teachers’ attitudes towards WBR
Model for Research Question 5 (See Appendix ).

Each questionnaire consisted of two parts, namely: personal information
and question items. The participants were asked to rate on 5-point Likert scale
according to their level of agreement. Each item was translated into Chinese in order
to avoid misunderstanding and confusing. During the conduction, all the participants
were completely anonymous.

The validity and reliability of data collection instruments are critical to the
overall measurement qualities (Wilkinson & Birmingham, 2003). The questionnaires
depended on the readability of the statements and the actual wordings described in the
content items, and piloting was a very important step in the questionnaire construction.
Some steps and measures were taken for validity and reliability check.

3.3.1.1 Content Validity Check

The first step was to check whether the questionnaire items and
interview questions could measure what they had been designed for. For the purpose,
the English and Chinese versions, their evaluation forms and the research questions
were sent to three experts respectively from Kaili University, Qiandongnan Vocational
College of Guizhou Province and Baiyun College of Guangdong Province. The

experts, academically qualified and experienced, read the relevance of each item to
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the purposes of the questionnaires and the appropriateness of the content areas. They
checked the evaluation forms by using Item-Objective Congruence Index (IOC) as a
validation method for the relevancy of the content and the objectives of the
questionnaires. The evaluation forms used 3-point scales (1=relevant, 0= uncertain,
-1=irrelevant).
3.3.1.2 Validity and Reliability Check
The second step was to check the results of 10C index for each item
and question by item analysis (IAS). According to Booncherd (1974), the acceptable
value should be higher or equal to 0.5 (>0.5). The result of the questionnaire for TE
teachers was 0.913 and that of the interview question was 0.901. The results of the
questionnaire for TE students were respectively 0.9 and 0.825 while the results of the
questionnaire for tourism professionals were respectively 0.948 and 0.879. Both the
items and questions of the three questionnaires fell between the results. The results of
the item analysis from the 10C showed that there were respectively 3, 1 and 1
unacceptable items in the questionnaires for TE teachers, TE students and tourism
professionals. The researcher corrected and improved the unacceptable items
according to the advice and suggestions from the experts.
3.3.2 Interviews
An interview is a conversation initiated by the interviewer for the specific
purposes of obtaining research-relevant information (Robinson, 1993). Interviews

were applied to the present study because they yielded richest data. Among different
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interviews, semi-structured interview is often preferred because of its flexibility
(Nunan, 1992). In the present study, four semi-structured interviews were used (See
Appendices G, H, I and J).

Before the data collection, the interview questions were piloted with four
teachers, five students and three tourism professionals to see whether they had been
made clear for interviewees. Transcriptions were made for the overall picture of their
answers from the interviews. All the questions were reworded and rearranged with the
supervisor’s comments before they were applied to actual practice.

3.3.3 Other Instruments in the Experiment

The efficiency of training models is generally evaluated by outsiders and
insiders in various forms (Creswell, 2005). To meet the needs of the present study,
evaluation forms, on-line assessments, logs, scoring results comments and
self-appraisals were used.

3.3.3.1 Evaluation Forms for Consultations

An evaluation was conducted to check the efficiency of the model
with WBR Model Evaluation Criteria Range. The design of the model and the
evaluation form were sent to 3 experts respectively. The experts gave comments and
suggestions for the revision of the model.

3.3.3.2 Teachers’ Logs

A log is a factual and precisely detailed record of what a teacher or

student is doing each day, as far as teaching, learning and assessment are concerned
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(Bailey, 1987). In the experiment, the trainees were asked to keep their logs,
recording what they did in the process. At the end of each phase, they were requested
to make summaries based on the logs about what they had fulfilled. The summaries
had to be submitted together with the logs, from which qualitative data were
collected.

3.3.3.3 Online Evaluations

In the present study, online evaluations by students and teacher
colleagues were applied so as to check the experiment results.

Student Online Evaluation: At the end of each term, students at KLU
are required to evaluate their teachers by filling KLU Student Online Evaluation Form
(See Appendix J), which is a standardized evaluation designed by China Fangzheng
Education Evaluation System. The feedbacks can be an important index to the effect
of the teaching in the term.

Student Online Evaluation consists of five parts: teaching contents,
teaching methods, teacher task fulfillment, teaching effect and teacher responsibility.
Each part covers a total score of 100. Students are asked to finish the scoring and then
give a description about a teacher’s teaching in the past term. At the bottom of the
form is the average score of all the five parts from the scores of all a class. The
teachers are ranked automatically on the basis of the average scores among all the
teachers in charge of the courses for the class. For the overall evaluation of the

teaching effect of the trainee teachers, the mean scores of three terms were used,



65

respectively the terms before, during and after the experiment. At the end of each term,
students are trained on evaluating their teachers on line before the conduction.

Colleague Online Evaluation: When a term is over, all the teachers
are required to make online evaluation to their colleagues based on team work,
classroom observations, mentoring and teaching contests. Also provided by China
Fangzheng Education Evaluation System (See Appendix K), the form is made up of 5
aspects: appropriate contents, creative methods, teaching task fulfillment, teaching
effect and student development promotion. Each aspect needs detailed specifications
and scoring. The evaluation requirements are the same as those for the students’
evaluation form. As a result of the score, a teacher’s ranking is made among all the
teachers in charge of a cluster of major courses or non-major courses. The scores and
the ranking are treated as important reference to the administrative summative
assessment of teaching effects. In this research, evaluation results of three terms were
also collected.

3.3.3.4 Scoring and Comments from Trainers and Mentors

In the experiment, data were collected from the scoring results and
comments from the workshop trainers, the workplace trainers and mentors.

Workshop Trainers’ Scoring and Comments: In the workshop,
lectures, group presentations and simulation practice were arranged. The trainers
evaluated the trainees by giving them scores based on the efficiency of the activities.

The evaluation was conducted with the percentile grading method, which, based on
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Workshop Trainers’ Scoring Form of WBR Model and consultancy from two experts
(See Appendix M), consisted of five levels: Excellent (90-100), Good (80-89),
Average (60-79), Fail (40-59) and Bad (0-39). The comparisons of the scores from
different phases displayed the changes the trainee teachers had made. In the whole
process, the trainers also made comments on what the trainee teachers did.

Workplace Trainers’ Scoring and Comments: The workplace
training was conducted twice, one before the mentoring program and the other after
the mentoring program. The evaluation criterion Workplace Trainers’ Scoring Form
of WBR Model (See Appendix N) covered five levels: Excellent (20-25), Good
(15-19.9), Average (10-14.9), Fail (5-9.9) and Bad (0-4.9).

Mentors’ Scoring and Comments: The mentors gave evaluation with
the percentile grading method on the basis of the criterion Mentors’ Scoring Form of
WBR Model (See Appendix O), which were composed of five levels: Excellent
(90-100), Good (80-89), Average (70-79), Pass (60-69) and Fail (0-59).

3.3.3.5 Trainee Teachers’ Self-appraisals

When all the training activities had been conducted, all the trainee
teachers were asked to make summaries of what they had done and achieved. A
self-appraisal form was used (See Appendix L). The form was revised by two experts
from Department of Teaching Affairs of Kaili University. Qualitative data from the

self-appraisals were used to evaluate the efficiency of the model.
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3.4 Research Procedure

The model provided activities including workshops, workplace training and
mentoring. The whole model covered a process of workplace practice and reflections
so as to help TE teachers expand and build academic and professional knowledge in
the fields of teaching methodology, teaching skills and tourism content knowledge.
The development process was conducted on the basis of the instructional system

design criterion of ADDIE Model as follows:

Analysis Design Development Implementation
1. Problem Analysis 1. Make training goals 1. Develop framework 1. Workshop
2. Select trainers &
2. Needs Analysis trainees 2. Create content 2. Workplace (1)

3. Define contents
=P Select methods
5. Select time & places 4. Develop Model 4. Workshop (1)

6. Define evaluation

Model Evaluation
Questionnaires, Interviews, Teachers’ logs, Online Evaluations, Expert consultancy, comments &
grading, Self-appraisal

- 3. Evaluate content = 3. Mentoring

Figure 3.1 Development Process of WBR Model

Figure 3.1 showed that the whole process included five phases, namely
Phase 1. Context Analysis; Phase 2: Model Design; Phase 3: Model Development;
Phase 4: Model Implementation and Phase 5: Model Evaluation. Each phase was
made up with elements as the support, which made the training as an integral process,
playing their own roles in the entire system. The process of each phase was

demonstrated respectively in details as in the following parts.
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3.4.1 Context Analysis of WBR Model
To develop a training model, it is critical to make an investigation of the
context focusing on current TE training problems and TE teachers’ needs. For the

purposes, three questionnaires and interviews were constructed and applied.

Phase 1: Analyses Phase 2: Analyses

_| 253 TE teachers ] 15 trainees
|
= 392 TE students L | 15 mentors, 1trainer
i
— 389 tourism professionals

\4

5 trainers

1. Analyze of problems and needs
2. Find causes of the problems

3. Define the necessity of training
4. Find the potential solutions

5. Give suggestions to model design

v ¥

Questionnaires Interviews

\ 4

Figure 3.2 Detailed Process of Context Analysis in WBR Model

Based on the investigation, it was decided whether it was necessary to create
a model for the training to solve the problems of TE teaching and meet the needs of
TE teachers. The findings of the research in Phase | showed that it was necessary to
have a training model so as to provide systematic training to TE teachers.
3.4.1.1 Details of the Five Steps
As discussed in the former part, Phase 1 of Context Analyses was

implemented in five steps:
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Step 1: Analyzing of policy, problems and needs

Before the model design and conduction, analyses were made in the
fields of policy of national, provincial and university levels, problems in TE teaching
situations and what TE teachers needed most. Through reviewing related literature,
the data of relevant policy were drawn. Both quantitative and qualitative data were
collected through questionnaires and semi-structured interviews. In order to have a
clearer picture of TE teaching situations and TE teachers’ needs, a survey was carried
out among six universities or colleges in southern China.

Step 2: Finding the causes of the problems

After TE teaching problems and TE teachers’ needs were detected, it
was critical to find their causes, for they could lead to the expected outcomes of the
training in terms of the contents and patterns. Through the same questionnaires and
interviews discussed in Step 1, the researcher collected data about the causes of the
problems in TE field.

Step 3: Defining the necessity of training

After the discussions of the requirements of policy at different levels,
TE teaching problems and TE teachers’ needs, it was possible to decide whether it
was crucial to conduct the training activities. The findings of the present study
revealed that it was necessary to implement training so as to solve the problems in TE

teaching and to meet the needs of the TE teachers for their professional development.
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Step 4: Finding the potential solutions
This step was essential to find solutions to the problems and teachers’
needs on the basis of data. When all the information was collected in the first three
steps, it was obvious that training should be provided to TE teachers. Based on the
research findings, it was important to develop WBR Model for the purposes.
Step 5: Giving suggestions on the training model
What model is used for the training is of great importance. There are
many kinds of models for teacher professional development. But different models are
characterized by their own features. In the present study, ADDIE Model was adopted
as the resource of WBR Model due to its elements of instructional design system
criterion. The reflective model by Wallace (1991) was also borrowed as a reference.
3.4.2 Design of WBR Model
In this part, altogether six steps were conducted on the basis of the research

design as illustrated in Figure 3.3.

Phase 2: Model Design

Making training goals

v

Selecting trainers/trainees
v
Defining training contents

v

Selecting training methods

v

Selecting time & places

v

Defining evaluation methods

Figure 3.3 Phase I1: Design of WBR Model
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After the design of WBR Model, three experts were consulted and they

provided great help to various steps in the design of the model.

3.4.2.1 Making the Training Goals

What to achieve from the training was vital for the trainee teachers. It
was also one of the most important means to test the efficiency of WBR Model. The
first step in the model design was to make the training goals, which covered the
process goals and the ultimate goals. The process goals were defined as what to be
achieved by groups or individuals, for in varied phases, the trainees were arranged in
different ways. The goals of the workshops and workplace training had to be achieved
by groups while the goals of the mentoring had to be achieved by individuals. During
the training, their tourism knowledge and teaching methodology should be improved.
The overall level of the trainees’ professional development should be promoted.

3.4.2.2 Selecting the Trainers and Trainees

A standard was made to select the trainers. Since the program
involved with the training activities on campus and in tourism workplaces,
consultancy and discussions were made before selecting the trainers. Two trainers
were selected for the workshop, four trainers for workplace training and fifteen
mentors for mentoring. For the convenience of the follow-up experiment, fifteen
young TE teachers were selected from Kaili University as the trainees of WBR

Model.
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Defining the Training Contents

Since the training involved on-campus training and on-site practice, it
was crucial to define what to use as the contents in the training process. Based on the
teacher participants’ problems and needs, their suggestions, background knowledge,
and available resources, the content for the training was selected. There were too
many resources for any training materials with the application of modern technology.
Careful filtering was needed in selecting materials for any training. In the study, the
researcher chose six books as references by consulting experts.

Selecting the Training Methods

The choice of training methods was determined by the training
objectives. The training involved with tourism contents and TE teaching methodology
on the basis of trainee teachers’ needs. The training should cover the training of
related theories and teaching practice. Therefore, a workshop, workplace training and
teaching practice were covered as the training pattern of the model. In the study,
learner-centered and content-based methods were selected. Attentions were paid to
the training and practice of tourism contents and TE teaching methodology.

3.4.2.5 Selecting Time and Places

In the study, two aspects were taken into account: coherence of time
and convenience of locations. The former could make all the activities smoothly

connected as a whole. The latter could make the training easier and more efficient.
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In Kaili University, a term is made of 18 weeks. One week is arranged
for mid-term tests and two for final examinations. Teachers teach in fifteen weeks.
The training from WBR Model covered twenty weeks. The workshop covered one
week in the summer term break. After that, the trainee teachers spent two weeks for
on-site training. The mentoring started at the beginning of the new term and lasted for
fifteen weeks. Then the teachers were arranged to practice in the workplaces for two
weeks.

Convenience of the locations for the training was another critical
aspect to be considered. In the study, the workshop and the mentoring were conducted
in Kaili University. The workplace training was conducted in Kaili, which is rich in
tourism resources and reliable for workplace practice. That could save time and
budgets, making the training more efficient and practical.

3.4.2.6 Defining the Evaluation Methods

During the training process from WBR Model, evaluation methods
were triangulated to check the efficiency of the model, including questionnaires and
interviews, comments and grading results from the workshop, the workplaces and the
mentoring, student and colleague online evaluations, logs, and self-appraisals.

3.4.3 Model Development
In the development process, WBR Model was developed into a systematic

and concrete framework for all the training activities. Similarly, some aspects should
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be taken into considerations in the process to maintain its efficiency in practice. In the

development process, five steps were conducted:

Model Development

Developing framework

v

Developing training contents

v

Evaluating training contents

v

Developnina the WBR Model

v

Revising the WBR Model

Figure 3.4 Phase 111 Development of WBR Model

Analysis of problems and needs

3.4.3.1 Developing the Framework of the Model

<

0o

Selectina trainees

& Making goals

v

Organizing trainees

Selecting time & place

Selecting evaluation

Selecting methods

Selectina contents

Workplace
training and
mentoring

Conducting

Revising the
the workshop

model

Drafting the
model design

Developing
training
contents

Developing
framework of
the model

v

Conducting evaluation

Figure 3.5 The Conceptual Framework of WBR Model

v

WBR Model conceptual framework was developed as shown in Figure 3.5.
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The conceptual framework of WBR Model provided a training system
based on the five steps of ADDIE pattern. The principles of information processing,
activity theory and reflection were absorbed to it design. Some aspects were taken
into consideration. Firstly it contained the necessary components of a training system
S0 as to cover the requirements and standards of the instructions and evaluation in the
training process. Secondly, the training goals and trainees’ needs were taken into
account. Thirdly, the training contents were selected on the basis of training goals,
trainees’ needs and experts’ advice.

3.4.3.2 Creating the Training Contents

The teaching materials should be evaluated before they were put into
the practice of teacher training. To make the training more effective, the researcher
and some trainers of the programs discussed and developed the contents for the
training practice according to the training goals, the trainees’ needs and the features of
TE teaching. The contents mainly covered the knowledge concerning ESP teaching
methodology and tourism related to TE teaching practice.

3.4.3.3 Evaluating the Training Contents

Before selecting the books as the reference of the training activities,
the researcher read the books and discussed with the trainers and mentors, analyzing
and checking their applicability and practicality for the training. The analysis was
conducted to check whether the content could meet the training purposes and the

trainee teachers’ needs.
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3.4.3.4 Developing the Draft of WBR Model
Based on the conceptual framework and the training contents, the
development of WBR Model was started. When the model draft was completed, it
was sent to 3 experts for evaluation. These experts evaluated the appropriateness of
the model by filling out the seven items of a five-point scale evaluation form.
3.4.3.5 Finalizing WBR Model
After WBR Model was evaluated by the experts, the researcher tried
out the model by asking a trainer to make a lecture and the effectiveness of the
training contents was assessed. Talks were made to three mentor candidates about the
oncoming supervisions. Two young teachers were shown to a travel agency to check
the convenience of the workplace training. Adjustments of some steps were made on
the basis of data. Following the revision of the model was the preparation of all the
teaching plans by the trainers. Then the researcher and the trainers discussed to
improve the evaluation criteria for the workshops, mentoring and workplace training.
3.4.4 Implementation of WBR Model
The implementation of WBR Model, lasting for 20 weeks, consisted of all
the activities required in the training. For the convenience of the experiment, it was
conducted in the city of Kaili, where Kaili University is located.
3.4.5 Evaluation of WBR Model
The last phase of the development process of WBR Model was the
evaluation. During and after the model development, formative and summative

evaluations were provided to check the efficiency of the model with various methods.
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3.5 Data Analyses

3.5.1 Quantitative Data Analyses

Quantitative data from instruments of questionnaires, experts’ evaluation,
student online evaluation, colleague online evaluation, workshop trainers’ scoring,
workplace trainers’ scoring and mentors’ scoring were analyzed using SPSS 16.0 for
Windows. In order to have a clearer picture of the participants’ ideas, views and
attitudes, mean scores and T-tests were applied in data analyses.

3.5.2 Qualitative Data Analyses

In the study, qualitative data were collected from instruments such as
interviews, teachers’ logs, workshop trainers’” comments, workplace trainers’
comments, mentors’ comments and trainee teachers’ self-appraisals. Content analysis
was used for qualitative data analysis. The data were analyzed by following the steps
of content analysis. The researcher followed the analysis steps for data from every

source to gain more in-depth information.

3.6 The Pilot Study
A pilot study is a small experiment designed to gather information prior to a
larger study in order to improve the latter’s quality and efficiency (Bailey, 1987). A

pilot study was conducted for the present research and it lasted for five weeks.
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3.6.1 Basic Information about the Pilot Study

Based on convenience and availability, 65 participants were selected: 10 TE
teachers and 40 students from Kaili University and 15 tourism professionals from
Kaili City. All the participants were the subjects of the present study.

3.6.2 Implications of the Pilot Study for the Main Study

The findings of the pilot study showed that the research design and
methodology were feasible. Implications could be reached from the suggestions of the
participants as follows:

1) Time Duration Should Be Adjusted. The workshops and workplace
training were suggested to last longer. Therefore, the time for the workshop and
workplace training was extended to 5 weeks, and the mentoring lasted for 15 weeks to
provide the trainees more practice in teaching methodology and tourism sectors.

2) Subjective Scoring Should Be Avoided. According to the trainers and
trainees, the scores in the training process might be too subjective as evaluation means.
More scores should be achieved so as to show the changes of the trainees in different
phases. There should also be some criteria for the scoring in order to make the
evaluation more objective. Arrangements were made for more scoring at different
phases for more in-depth findings.

3) The Post-experiment Questionnaire Items Should Be Adjusted. Some
items in the post-experiment questionnaire overlapped with the items in other
questionnaires of the study. They should be strengthened or replaced. Therefore, some

changes were made to these items.
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4) More Tourism Sectors Should Be Selected. In the pilot study, only a
hotel and a travel agency were selected for the workplace training due to the
limitations of time. Selection of more tourism sectors could provide more resources.

Two more tourism enterprises were selected for the main study.

3.7 Summary

To sum up, this chapter focused on the research methodology for the study.
It started with the research design, population and participants. The participants were
selected from six universities or colleges from southern China. Triangulation of
research instruments was applied to the study: questionnaires, interviews, online
evaluation results, scoring results and comments from trainers and mentors, teachers’
logs and self-appraisals were used. A pilot study was conducted so as to get the
information about the research methodology. The pilot brought out some implications

for the improvement of the main study.



CHAPTER 4
WBR MODEL DEVELOPMENT AND

IMPLEMENTATION

This chapter presents the development and implementation of WBR Model
for TE teacher professional development. It firstly makes an introduction to the
objectives, which is followed by the presentation of its development phases and the

designing process of its various components. The last part is a summary.

4.1 Specifications of WBR Model

4.1.1 Definition and Main Objectives of WBR Model

WBR Model refers to the in-service training system for TE teacher
professional development. It provides TE teachers with the training from workshops,
work-based training, mentoring and workplace practice, equipping TE teachers with
the knowledge, attitudes, behaviors and skills to implement TE curricula efficiently
and to meet higher teaching quality standards. It offers TE teachers opportunities to
learn through work and reflections so as to improve their professional development.

According to the rationale of the present study, the main objectives of
WBR Model were to: 1) create a model for TE teacher professional development so

as to meet higher teaching quality standards in TE teaching at the tertiary level; 2)
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provide TE teachers with training activities concerning the knowledge and skills to
implement TE curricula efficiently; 3) provide TE teachers the chance to gain
bi-disciplinary competences through mentoring and work-based training; and 4)
provide TE teacher trainings to meet the institutional needs.

4.1.2 Experts’ Evaluation of WBR Model

When completed, the draft of WBR Model was sent to three experts for the
evaluation of its appropriateness by filling out the seven items of a five-point scale
evaluation form based on the criteria range of means as follows:

Table 4.1 WBR Model Evaluation Criteria Range

Mean Scores Level of appropriateness
4.1-5.0 Most appropriate
3.1-4.0 Very appropriate
2.1-3.0 Appropriate
1.1-2.0 Somewhat appropriate
0.0-1.0 Inappropriate

WBR Model evaluation criteria range was sent to the experts together with
the evaluation form. The experts’ feedback showed the results of their attitudes

towards WBR Model as follows:
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Table 4.2 Evaluation Results of WBR Model

Items Y SD Leve_l of
Approp riateness

All the elements in WBR can strongly support the whole training 5.00
system of WBR Model. '
All the five steps are clearly specified and strongly connected in
the training process.

All the five steps are practical and operable in the training process. 4.67 577 Most appropriate

All the five steps are operable in the training process. 4.67 .577 Most appropriate
WBR Model is flexible in improving TE teachers’ tourism .
knowledge and teaching ability. 5.00 000  Most appropriate
WBR Model is easy for implementation so as to maintain the 4
training effectiveness for TE teachers.

WBR Model is closely related with TE teacher professional
development training.

.000 Most appropriate

4.67 .577 Most appropriate

.33 .577 Most appropriate

5.00 .000 Most appropriate
Total 4.78 .289

The results demonstrated that the experts gave positive evaluation to the
model. According to WBR Model Evaluation Criteria Range, all the seven items
were evaluated to be most appropriate.

After the evaluation, the researcher tried out the model by asking a trainer
to give a lecture to all the teachers in School of Foreign Studies, Kaili University.
From his presentation, the researcher checked the effectiveness of the training
methodology and contents through the trainee teachers’ feedback. After that, the
researcher ensured that the mentors and the workplaces were ready to give
supervisions to the young trainee teachers. The researcher introduced two young
teachers to a travel agency and talked with one of the managers there so as to check
the convenience of the workplace program. Information obtained through these steps
was useful for the researcher to make the programs clearer, shorter and more feasible

than the original one.



83

4.1.3 Operational System of WBR Model

Based on the conceptual framework and

training contents, the
development of WBR Model was started. It was designed to provide training so as to
improve TE teachers’ professional development. As reflected by its name, WBR
Model focused on TE teachers’ work-based experience and reflections from the

training. In the training process, a workshop, workplace training and a mentoring

program were conducted. The operational system of the model was illustrated as

follows:
WBR Model
Workplace On-campus Workplace
Workshop training | mentoring practice 11
Groups of 3 One-to-one
p Groups of 3 supervision Groups of 3
| Practice | | Practice | > | Practice | >
Tourism overview, Tourism Supervisions, Tourism
Model management, Classroom management,
introduction, Travel operation, observations Travel operation,
Lectures on Hotel Hotel
teaching, management, management,
Simulation Tourism culture Tourism culture
Reflection Reflection Reflection Reflection

Figure 4.1 Operational System of WBR Model
It was seen that the operational system of WBR Model was supported by
work-based practice and reflection according to the design and needs of TE teachers.

In the system, all the training components were arranged one after another.
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4.1.4 Process of Work-based Practice in WBR Model

Work-based practice and reflection were the major features of WBR Model,
for the trainee teachers were inspired to learn through both practice and reflections,
which happened in the whole process of the training from the workshop to
Work-based Practice (I1) as shown in Figure 4.1.

The whole process of the experiment was designed to test the efficiency of WBR

Model. Its implementation included all the activities required as illustrated in Figure 4.2:

Implementation of WBR Model

Workshop 1 week
- Y .
Practice Work-based Training | _| 2 weeks |
Reflection > ‘
Evaluation v
Mentoring 15 weeks
A4 Work-based Practice 11 —| 2 weeks |

Figure 4.2 Structure of WBR Model Implementation

4.1.4.1 Conduction of the Workshop

To set the expected outcomes of the workshop, the trainee teachers’
needs should be taken into account. The core competencies include the required
English proficiency, tourism content knowledge, pedagogical knowledge and
classroom teachings ability. Therefore, some outcomes should be achieved such as 1)
improvement of tourism content knowledge; 2) knowledge of English for tourism; 3)

TE teaching ability; 4) TE research ability and 5) TE evaluation methods.
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The workshop was the first stage of WBR Model. Lectures, group
presentations, simulation practice were arranged. The detailed process of the
implementation of the workshop was described as follows:

1) Reasons for a workshop: The workshop was designed initially to
provide the trainee teachers with the opportunities to improve their tourism content
knowledge, attitudes and skills in TE teaching. The workshop could be a good start
at the beginning of the training so as to provide the trainee teachers a clear picture of
the latest development of tourism sectors, TE teaching requirements and methods.

2) Contents for the workshop: The contents of the workshop depend
on the needs to analyze the specific context. To set the contents of the workshop, some
factors were considered in details including tourism content, theories and practice of
TE teaching, the objectives of the training, the trainees’ background and needs, and
other factors. The details mainly covered four parts: introduction to tourism,
introduction to TE teaching methods, simulation practice and reflection. The overview
of tourism included the latest development of tourism, the expectations of the tourism
sectors, issues in TE professional training, the differences between TE and GE, and
suggestions for TE teaching. The second part focused on TE teaching methods. In the
training, the principles and importance of Content-based Instruction (CBI) in TE
teaching was introduced and the techniques of Task-based Language Teaching (TBLT)
in TE teaching were presented. The third part was about the simulation practice,
concerning what the trainee teachers were required to do. All the trainee teachers were

asked to reflect on what they had learned and what should be improved.
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To make the training more efficient, the researchers and some
trainers discussed and developed the contents for the training practice according to
the training goals and the trainees’ needs. The contents mainly covered the
knowledge concerning ESP teaching methodology and tourism content knowledge.
TE teaching methodology, the principles of TBI and CBI were covered.

Three books were used as the references for the training of TE
teaching methodology. Modern Foreign Language Teaching Methodology (Yin, 2009)
was selected as because the author, a famous scholar of language teaching
methodology in China, gave very detailed descriptions about the use of TBLT in the
Chinese context. Content-based Instruction in Foreign Language Education: Models
and Methods by Stryker and Leaver (1997), influential scholars in CBI, provides
practical information about the models and methods of its application in classroom
teaching. ESP Teaching Research: Theory and Practice (Shan, 2012) makes detailed
introductions to the design of ESP courses and the application of ESP teaching
methods in the Chinese context and other countries. The books were provided to
both the trainers and the trainees as the reference books for the workshop training
and mentoring programs. The trainee teachers were required to read and discuss the
principles, methods and models of the methods or approaches from the books.

Since tourism covers a wider field concerning many aspects, the
researcher and the trainers of the programs were very careful in selecting the

references from many choices, narrowing the topics to tourism management,
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hospitality management and tour guide business as generally practiced in TE teaching
contents. After discussions with the trainers and consulting two experts, three books
were selected. Strategic Management in Tourism by Moutinho (2006), an influential
scholar on tourism education, presents the latest development of tourism management
from a world-wide perspective, covering evaluation of the most important global
trends in tourism, analysis of the impact of crucial environmental issues and the major
factors affecting international tourism management. The book is helpful to learners in
their future careers and professionals working in the tourism sectors. Hotel
Management and Operations compiled by Rutherford and O’Fallon (2006), two
scholars famous in hotel management research and education, is a practical book
based on the contributions of sixty leading professionals and academics of the field in
the world. It is distinctive with its newest perspectives, providing comprehensive
information which is presented in interesting sections. Tour Guide Practice, written by
the scholars from China Tour Guide Qualification Test Office of China Tourism
Administration (2010), is a must-read book to learners who will enter the tour guide
business in the future. It was the most authoritative institution for English tour guide
qualification training and tests. It has been the most popular for students related to
tourism since the publication of its first edition in 2001 in China.

All these references were given to both the trainers and trainees for
the workshop and the workplace practice. The trainee teachers were asked to read
the books and pay attentions to the terms, genres and sentence structures in the

passages of their readings so as to know more about the contents in the references.
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The researcher and the trainers selected some of the chapters and
made supplementary handouts so as to help them prepare the lectures on TE teaching
methodology and tourism contents. The handouts were also provided to the trainees.
They were asked to get familiar with the contents before they went to the training.

3) Selection of trainers and trainees

Before the workshop, standards were made on the selection of the
trainers and the trainees in order to make the training more efficient. Based on the
training, two trainers were selected from a large number of candidates. One was an
external expert from English major who had been working in the local tourism
administration for 22 years. The other was an associate professor with a MA degree
and he had an experience of 13 years in English methodology at Kaili University.
According to the needs of the training and the requirements of the selection criteria,
fifteen TE teachers from Kaili University were selected to participate in the training.

4) Means and methods to conduct the workshop

In terms of the means and methods to conduct the workshop, some
aspects had to be considered. The workshop was carried out in four parts, namely,
lectures, group presentations, simulation practice and reflection (See Appendix P for
details). The means and methods were selected because they made the workshop
more feasible and rewarding. In such a training program, the trainees’ needs could be

met according to the needs analysis.
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5) Time and locations for the workshop

On the basis of the research design and needs of the trainees, all the
programs should be conducted in a cyclical way. The allocation of time was a key
point to consider. A whole term would be spent on mentoring. In order to make the
training in a systematic way, the researcher decided to conduct the workshop
Work-based Practice (I) during a term break before the mentoring. The workshop
was conducted at Kaili University. The arrangement was more helpful for the lecture,
simulation practice and presentations.

4.1.4.2 Operation of Workplace Training (1)

To select workplaces was critical to the training. As commonly seen
in tourism practice, tourism administrations, travel agencies, hotels and scenic spots
were the tourism sectors mentioned most frequently. As a result, one tourism
administration, one travel agency, one hotel and one scenic spot were selected for the
training programs by the criteria of practicality and convenience. Apart from the
criteria, the 4 tourism sectors were selected because of the following reasons: Kaili
Tourism Administration was the best operated one in Guizhou Province;
Qiandongnan International Travel Service was the largest travel agency in the area in
terms of its staff and tourism business; Heaven-sent Dragon Hotel of Kaili, a 4-star
hotel, was the best one in the city in terms of its infrastructures and management; the
Miao village of Xijiang, the largest community of Miao people in China, was a

popular touristic destination in Southwest China.
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The conduction of work-based training (1) lasted for sixty hours in
two weeks. During the time, the trainee teachers received training in four tourism
sectors and spent three days in each of them: six hours in each of the first two days
and three hours on the third day. The trainers made comments and gave scores to the
trainee teachers by observing how they did in the workplaces and by listening to
their reflections. They filled out the Form of WBR Model Workplace Evaluation
Criterion. The training was conducted as follows:

1) Work-based Training in the Local Tourism Administration

The first workplace was the local tourism administration of Kaili
City. A vice director was invited to be the trainer. The activities were depicted as in
Table 4.3.

Table 4.3 Content Table of Work-based Training (I): tourism administration

Phase I: Kaili City Tourism Administration

Day 1 Activity In-charge Agents

8:00-10:00 A lecture on tourism

1. Brief introduction to the tourism administration

2. Contents of tourism management

3. Situations of tourism development in the area

4. Tourism operation for the growing markets

AM 5. Discussions; questions and answers.

10:00-10:30 Tea Break

10:30-11:30 Tourism and Education

1. Needs of tourism sectors for high-quality tourism professionals
2. Suggestions to the improvement of tourism and TE training
3. Discussions, questions and answers

Vice Director

2:00-3:00 Visit to Tourism Development Section Vice Director
1. Overview of tourism management missions
2. Tourism development strategies Manager Zhang

3. Questions and answers

3:00-4:00 Visit to Tourism Market Promotion Section
PM 1. Tourism market promotion policy Manager Ma
2. Tourism market promotion practice
3. Questions and answers

4:00-5:00 Visit to Tourism Quality Assurance Section Manager Wan
1 .Tourism quality criteria

2. Solutions of tourism complaints
3. Questions and answers

Outcomes & Assessment: The trainees learned about the general situations of | Vice Director &
tourism management. The Vice Director and managers made comments. The | managers
trainees made reflections on what they had learned.
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Table 4.3 Content Table of Work-based Training (I): tourism administration

(Cont.)

Day 2

Activity

In-charge Agents

AM

8:00-11:00 Working at Tourism Quality Assurance Section

1. Read documents on tourism quality criteria.
2. Learn regulations of tourism complaint solutions.
3. Learn situations of tour guide qualification training and tests.

Manager Wan

PM

2:00-5:00 Cases of tourism complaints

1. Introduction to specific cases
2. Conclusion of tourism quality criteria and tourism complaint solutions

Manager Wan

Outcomes/Assessment: The trainees learned about tourism quality criteria and
tourism complaint solutions. The manager made comments based on observations
and discussions. The trainees made reflections on what they had learned.

Manager Wan

Day 3

Activity

In-charge Agents

AM

8:00-11:00 Trainees’ presentations

The trainer listened to each trainee who talked about their understanding of tourism
management based on their work experience. Then the trainer filled the evaluation
form for each trainee.

Vice Director

2) Work-based Training in Qiandongnan International Travel

Service

Qiandongnan International Travel Service is the largest travel agency

in the area in terms of its staff and tourism business. A vice chief manager was

invited as the trainer and he could speak very good English. The activities of the

training were depicted as in Table 4.4.

Table 4.4 Content Table of Work-based Training (1): travel agency

Phase Il: Qiandongnan International Travel Service

Day 4

Activity

In-charge Agents

AM

8:00-10:00 A lecture on tourism

1. Brief introduction to the travel agency

2. Travel agency management

3. Various forms of travel agencies and their functions
4. Travel Emergencies and their solutions

5. Buyers and sellers in tourism

6. Transportation for traveling

10:00-10:30 Tea Break

10:30-11:30 Traveling business and education
1. Requirements of qualified tour guides

2. Discussions, questions and answers

Vice Chief
Manager
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Table 4.4 Content Table of Work-based Training (I): travel agency (Cont.)

2:00-5:00 Visit to Development of Travel Affairs Vice Chief
1. Overview of travel affairs Manager
2. Infrastructures of the agency
3. Tour guides and language requirements in the agency Manager Yang
4. Information about the local tourism market
PM 5. Planning of all-inclusive travel books
6. Traveling routes in the area
7. Analysis of expected profits and loss
8. Questions and answers
Outcomes & Assessment: The trainees learned about the general situations of | Vice Chief
agency management. The Vice Chief Manager and Manager Yang made | Manager &
comments. The trainees recorded what they had learned. Manager Yang
Day 5 Activity In-charge Agents
AM 8:00-11:00 Working at Development of Travel Affairs Manager Yang
Reading related documents on how to become a qualified tour guide
PM 2:00-5:00 Cases of tourism complaints Manager Yang
Learning how to plan all-inclusive travel books
Outcomes/Assessment: The trainees learned about the detailed quality of a | \panager Yang
qualified tour guide and the techniques of planning all-inclusive travel books.
Day 6 Activity In-charge Agents
AM 8:00-11:00 Trainees’ presentations Vice Chief
The trainer listened to each trainee who talked in details about what they had | Manager

learned and experienced in the agency. Then the trainer filled the evaluation form
for each trainee.

3) Work-based Training at Heaven-sent Dragon Hotel

Heaven-sent Dragon Hotel of Kaili, a 4-star hotel, is the best one in

the city in terms of its infrastructures and management. The lobby manager of the

hotel, who graduated from the major of tourism English, was invited as the trainer of

the program. She made a detailed plan of the lecture for the trainee teachers. The

activities were depicted as in Table 4.5.
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Phase I11: Heaven-sent Dragon Hotel

Day 7

Activity

In-charge Agents

AM

8:00-10:00 A lecture on hotel management

1. Introduction to the hotel and its major departments

2. Introduction to Hotel English

3. Discussions; questions and answers

10:00-10:30 Tea Break

10:30-11:30 Needs of Hotel for Qualified Professionals
1. Needs of hotels for high-quality tourism professionals
2. Suggestions to the improvement of TE training

3. Discussions, questions and answers

Lobby Manager

PM

2:00-3:00 Visit to Front Desk

1. Tasks of the Front Desk

2. Questions and answers

3:00-4:00 Visit to Housekeeping Department
1. Details about the work of the department

2. Questions and answers

4:00-5:00 Visit to Food & Beverages Center
1. Details about the work of the Center

2. Questions and answers

Lobby Manager

Manager Liu

Manager Yang

Manager Qin

Outcomes & Assessment: The trainees learned about the general situations of
hotel management. The lobby manager and other three managers made comments.
The trainees made reflections on what they had learned.

Lobby Manager &
managers

Day 8

Activity

In-charge Agents

AM

8:00-11:00 Working at Different Departments

1. Observing the operations of three departments
2. Questions and answers

Managers

PM

2:00-3:00 Participating in the work of the departments

Group 1 staying in Front Desk; Group 2 & 3 at Housekeeping Department; Group 4
& 5 at Food & Beverages Center

3:00-4:00 Participating in the work of the departments

Group 2 & 3 staying in Front Desk; Group 4 & 5 at Housekeeping Department;
Group 1 at Food & Beverages Center

4:00-5:00 Participating in the work of the departments

Group 4 & 5 staying in Front Desk; Group 1 at Housekeeping Department; Group 2
& 3 at Food & Beverages Center

Managers

Outcomes/Assessment: The trainees learned about the management and
operations of the hotel and the functions of the three major departments.

Managers

Day 9

Activity

In-charge Agents

AM

8:00-11:00 Trainees’ presentations

The trainer listened to each trainee who talked in details about what they had
learned and experienced at the hotel. Then the trainer filled the evaluation form for
each trainee.

Lobby Manager

4) Work-based Training at Xijiang Miao Village

The Miao village of Xijiang is claimed to be the largest community

of Miao people in China. As a popular touristic destination, the number of its tourists

was 0.689 million in 2010. The trainee teachers were sent there to learn how a
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touristic destination or scenic spot was managed and operated. A tour guide of

English was invited to be the trainer for the program. The activities were depicted as

in Table 4.6.

Table 4.6 Content Table of Work-based Training (I): scenic spots

Phase 1V: Attractions of Xijiang Village

In-charge Agents

Day 10 Activity
8:00-10:00 A lecture on Tourist Attractions Management:
1. Management mode of the village from the perspectives of tourism
2. Services provided by both the management office and villagers
AM 3. Local products

4. Promotion programs of the village

The trainer listened to each trainee who talked in details about what they had
learned and experienced at the village. Then the trainer filled the evaluation form
for each trainee.

5. Miao culture and customs of the local people Tour guide
6. About the village
7. Discussions; questions and answers
10:00-10:30 Visits to the local museum for more information
10:30-11:30 What Education Sectors Can Do for Tourism Development
1. Training high-quality tourism professionals
2. Helping the staff of tourism to improve their professional skills
3. Discussions, questions and answers
2:00-3:00 Visiting Ticket Office
1. Information of travelers to the village
2. Questions and answers
3:00-4:00 Visiting Management Office Tour guide
1. Information about the tourism projects in the village
PM 2. Questions and answers
4:00-5:00 Visiting Farmers’ Houses
1. Information about what they need
2. Questions and answers
Outcomes & Assessment: The trainees learned about attraction management. | Tour guide
The tour guide made comments.
Day 11 Activity In-charge Agents
8:00-11:00 Talking with tour guides Tour guide
AM 1. Talking with tour guides about their work
2. Questions and answers
2:00-5:00 Joining International Tour Groups to the Village Tour guide
PM Five groups were arranged to join five tour groups of international travelers,
listening to the tour guides and talked with the travelers.
Outcomes/Assessment: The trainees learned about village and its tourism | oy guide
situations.
Day 12 Activity In-charge Agents
AM 8:00-11:00 Trainees’ presentations Tour guide

The workp-based practice (I1) was conducted to give the trainee

teachers more training of tourism knowledge and to check whether they could apply
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their tourism English more freely. The comments and grading results were compared
with those of the workplace practice program (1).

4.1.4.3 Conduction of the Mentoring Program

The mentoring was designed to give more training to the trainee
teachers and to check how they conducted TE teaching. Fifteen teachers were
selected to be the mentors so as to provide one-to-one supervision. Before the
conduction, a criterion of mentor selection and a standard of mentoring had been
made to make the mentoring effective. In the process of the conduction, the mentors
and mentees had to meet at least four hours for supervisions and classroom
observations per week. Every four weeks, the mentors evaluated their mentees by the
feedbacks and by observing their classroom teaching. The results were compared so
as to get the data about how the mentees did in the process. The program consisted
of two parts as follows:

1) Face-to-face Supervisions

The mentors and mentees met every week for supervisions in terms
of teaching planning, teaching progress, problem solving and so on. The mentors
wrote down what they got from the mentees’ feedback. The mentees also kept what
they had learned from the mentors in their logs.

2) Classroom Peer-observations

Peer-observations were required for the mentoring program. The

mentors went to observe the mentees’ classroom teaching at least one hour per week
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and made their comments in The Classroom Observation Form. The data were used
as important reference to evaluate the effect of the mentees’ teaching. The mentees
were required to observe their mentors’ classroom teaching at least one hour per
week. Through the observations, they learned from their mentors how to manage the
class, to select the key contents, and to blend the tourism contents with English

language and so on. They kept their reflections in their logs.

4.2 Summary

Chapter 4 dealt with the conclusion of WBR Model, providing with
detailed descriptions and illustrations about different phases of the model, including
its development and implementation. In the implementation phase, detailed
explanations were made about the workshop, the workplace training and the
mentoring, which were treated the core contents of the implementation of WBR

Model. The results would be displayed in Chapter 5.



CHAPTER S
RESULTS OF THE STUDY

This chapter presents the research findings of this study in response to the
research purposes and research questions postulated in Chapter One. The results are

organized according to the five research questions.

5.1 Results in Relation to Research Question 1
Research Question 1 was “What problems exist in Tourism English (TE)
teaching and TE teacher professional development?” The data concerning the
problems were collected through three questionnaires and semi-structured interviews.
The results were presented as follows:
5.1.1 Quantitative Results Concerning Problems in TE Teaching and
TE Teacher Professional Development
Three questionnaires were distributed among 253 TE teachers, 392 TE
students and 389 tourism professionals. The data were analyzed using SPSS 16.0 for
Windows to examine the participants’ problems in TE teaching. Mean scores were
used to show the findings of the research.
5.1.1.1 TE Teachers’ Attitudes towards the Problems
The data collected from the 5-point Likert scale questionnaire of TE

teachers presented the problems in TE teaching as shown in Table 5.1.
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Table 5.1 TE Teachers’ Attitudes towards Problems in TE Teaching

Problems x  SD

TE teaching is beneficial for students’ future profession. 2.76 .868
TE teaching can meet the needs of tourism sectors. 2.64 761
You can give more priority on teaching tourism content knowledge. 198 .626
You can focus on the practice of tourism in TE teaching. 1.90 .665
You have participated in the training of TE teaching in your career. 185 .735
The existing training programs are helpful for teacher professional development.  1.78 .653
You know well how to manage tourism content knowledge in teaching. 1.77 .649
You have a good command of both English and tourism content knowledge. 1.77 .692
You can integrate tourism contents and English language well in teaching. 1.66 .588
You can supply sufficient tourism terms in TE teaching when necessary. 1.65 .705
You have opportunities to learn tourism knowledge from in-service training. 155 .638
Total 1.94 .689

253 TE teachers gave responses to the above questionnaire. The
results in Table 5.1 displayed the problems covering 3 aspects: contents of TE
teaching, the effectiveness of TE teaching and teacher professional development.

About the effectiveness of TE teaching, the teacher participants
showed neutral attitudes. They were not sure whether TE teaching was beneficial for
the students’ future profession or not (x =2.76; SD=0.868). They were not certain
whether TE teaching could meet the needs of tourism sectors (x =2.64; SD=0.761).

To the teacher participants, TE teachers could not give more priority
on teaching tourism contents (x =1.98; SD=0.626) and they could not focus on the
practice of tourism in TE teaching (x =1.90; SD= 0.665). Towards the problems in TE
teacher development, the participants showed negative views. The data demonstrated
that the teacher participants thought that TE teachers did not receive training of ESP
teaching in their career (x =1.85; SD=0.735); the existing training programs were not

helpful for their professional development (x =1.78; SD= 0.653).
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They admitted that they did not know well how to manage tourism
content knowledge in teaching (x =1.77; SD=0.649); they did not have a good
command of both English and tourism content knowledge (x =1.77; SD=0.692); they
could not integrate tourism contents and English language well (x =1.66; SD=0.588);
they could not supply sufficient tourism terms in TE teaching when necessary
(x=1.65; SD= 0.705). They also expressed that they did not have enough in-service
training for their professional development (x =1.55; SD=0.638).

5.1.1.2 TE Students’ Attitudes towards the Problems

The data collected from the questionnaire of TE students revealed the
problems in TE teaching as shown in Table 5.2.

Table 5.2 TE Students’ Attitudes towards Problems of TE Teaching

Problems X SD

What you learn from TE can meet the expectations of tourism sectors. 2.24 .812
TE teachers provide sufficient opportunities for workplace practice. 1.80 .842
Your TE teachers often give you help for vocational practice. 1.79 770
TE teachers focus on the cultivation of students' practical abilities. 1.79 .828
TE teachers can teach tourism content knowledge through English. 1.79 JT47
TE teachers teach you much about tourism content knowledge. 1.71 721
Tourism practice covers a high percentage in TE teaching. 1.68 124
Total 1.83 778

392 TE students gave responses to the 5-point Likert scale
questionnaire. From Table 5.2, it can be seen that TE student participants disagreed
with all the items asked except the first one “What you learn from TE can meet the

expectations of tourism sectors” that they reported neutral ( X =2.24 and SD=0.778).
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5.1.1.3 Tourism Professionals’ Attitudes towards the Problems
The data collected from 389 tourism professionals showed the
problems in TE teaching in Table 5.3.

Table 5.3 Tourism Professionals’ Attitudes towards Problems of TE Teaching

Problems x  SD
TE teachers focused mainly on English language in teaching. 3.88 .662
What you learned from TE can meet the needs of your work now. 256 .622
What you benefited most from TE teaching is English and tourism contents. 243 595

You were satisfied with your TE teachers' teaching in terms of tourism contents.  1.73 .737

TE teaching can meet the expectations of tourism sectors. 172 755
TE teachers frequently used tourism terms in TE teaching. 171 .879
TE teachers treated it most important to provide students tourism contents. 157 .665
TE teachers focused on the cultivation of students' practical abilities. 1.46 .639
TE teachers integrated English and tourism content knowledge well. 143 522

Total 2.05 .675

From the results, 389 tourism professionals agreed that TE teachers
mainly focused on English language in TE teaching ( X =3.88; SD=0.662). However,
they remained neutral when answering whether what they had learned from TE could
meet the needs of their work and whether English and tourism contents were what
they benefited most (X =2.56 and 2.43; SD=0.622 and 0.595).

On the contrary, they did not agree with that they were satisfied with
TE teachers’ teaching in terms of tourism content knowledge (X =1.73; SD=0.737)
and that TE teaching could meet the expectations of tourism sectors (X =1.72;
SD=0.755). They disagreed that TE teachers frequently used tourism terms in TE

teaching (X =1.71; SD=0.879); TE teachers treated it most important to provide
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students tourism contents ( X =1.57; SD=0.665); TE teachers focused on the
cultivation of students’ practical abilities (X =1.46; SD=0.639) and TE teachers
integrated English and tourism content knowledge well (X =1.43; SD=0.522).

To sum up, the results revealed some major problems involving TE
contents, TE teaching effectiveness and TE teacher professional development. The
results from the teacher participants showed that there were some problems in teacher
professional development mainly concerning their command of English and tourism
content knowledge as well as in-service training programs.

5.1.2 Qualitative Results of the Problems in TE Teaching and TE
Teacher Professional Development
The responses from the interviewees of 86 teachers, 130 students and 130
tourism professionals gave more insights to the problems in TE teaching. The
problems they mentioned were categorized into four groups and presented as follows:
5.1.2.1 Problems in Relation to Teaching Quality

1) Evaluation of Students’ Professional Performance

64% of the teacher participants mentioned the problems in the
evaluation of students’ professional performance. It seemed that the most important
evaluation method was to check the number of certificates that students had obtained,
including certificates of TEM-8, TEM-4 and Tour-guide Work License and so on. The
reasons that were repetitively mentioned were that obtaining certificates should not be

the only way of evaluation of students’ professional performance. T6 stated:

“The assessment should be implemented in various ways. Certificates
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are important for the students, for they tell people something about what
qualifications students have obtained. But too much focus on certificates means the
neglect to the training or evaluation of other skills like pronunciations.
Communication ability is in fact necessary for tour guides...”

In fact, 35% of the students looked at the certificates in the sense that
it guaranteed only knowledge but not the real ability to work. They considered that
the requirements on qualifications or certificates cost them too much time and energy,
which they should have spent on the learning of tourism content knowledge and

English language skills. S11 stated,

“...We know it is easier for us to find a job with the certificates.
However, TE learning does not mean these certificates only. We need something
practical. We need the training of knowledge and skills of both tourism and English.
To earn the certificates really make me exhausted...”

In the interview, 25% of the tourism professionals stated that
certificates alone did not mean the qualifications or competences that students should
have. They said that TE teachers should be more careful in evaluating their students’
professional competences in tourism and English. One manager from a travel agency

replied:

“It is true that we are prone to employ students with related
certificates or licenses. But they are never the guarantee of high quality. Nowadays
students are required to get various certificates. But my suggestion is that teachers
must employ different ways to assess them. That is the best way to expose students to
real work experience...”

2) TE Teaching Methodology
61% of the teacher participants mentioned that problems existed in TE

contents and TE teaching methodology. They explained that most of TE teachers
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taught their lessons in the way of GE. To them, such problems came into existence

due to the lack of pedagogical knowledge and the complexity of TE. T38 answered:

“...In my teaching, what | focused on was just reading from the text
and explaining the text sentence by sentence. In the teaching process, | prefer to use
CLT. It is quite good in terms of language teaching. But it is not so effective in the
teaching of tourism contents. | need to add some more teaching methods like CBLT to
my teaching. | think many young teachers have met such problems...”

During the interview, 33% of the student participants also insisted that

they had found that TE teaching was similar to GE courses. As S17 explained,

“...the teacher told us something about the new words before we were
asked to read the texts. Sometimes we had to read aloud in the class, for he would like
to check how well we could read. All the steps of the class were arranged to practice
on the words and sentence structures...”

28% of the tourism professionals insisted that TE teachers should
make some changes in their teaching methodology because it was crucial to the

efficiency of TE teaching. One tour guide stated:

“Good teaching methodology is a promise of how to teach well. No
regulation is found about what kind of methods a teacher should use in classroom.
But the better use of teaching methodology could be more creative and positive to
show the students where to go and what to achieve. When | was a student, my TE
teachers asked the students practice on the pattern drills, dialogues and conversations.
Quite similar to the teaching of English major courses...”

3) Application of Technology in Teaching
24% of the teacher participants had a strong wish to have
technological support to their teaching in order to maximize the effect of teaching to

its optical scale. For them, there were some problems in the field. T21 stated,
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“Technology can help making teaching process and management
more interesting and informative. TE teaching cannot be implemented well without
the help of technology. In TE teaching, we need to present students something like
folklores and products through pictures, films and music and so on. But I find many
teachers didn’t treat it seriously. They were not good at applying the necessary audio
or video materials to their teaching...”

28% of the students and 13% of the tourism professionals also

mentioned the technological limitations in TE teaching. S14 stated,

“In many cases, the so-called modern education cannot be done
without technology, which can provide richer content and more delivery modes to TE
teaching. But it is a pity that we didn’t get enough. Some of the teachers preferred
more traditional ways...”

P77 reported her views about technological application:

“...The world is changing rapidly. With the help from technology,
more information about tourism can be provided to teaching. TE is different from GE
and it needs to show pictures or films of scenic spots or traveling situations.
Technology nowadays allows teachers to bring the real world into classrooms. TE
teachers should know more about its application...”

4) Insufficiency of Teaching Facilities and Resources
16% of the teacher participants complained that the insufficiency of
teaching facilities and resources including modern equipment or books made their

teaching restricted. As T18 replied,

“In the teaching process, we need to show students lots of pictures or
movies, since TE is quite special. But the facilities in the university are limited. We
even do not have a virtual tourism simulation lab. My students don’t get enough
experience of tourism from on-campus training with the help of such facilities...”
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Book resource was the biggest among all the problems the students
mentioned. For example, 61% of them stated that they did not have enough reference

books and that the TE textbooks were too difficult for them. S8 answered as follows:

“The textbooks were compiled mainly by professors from universities
like Beijing University or Tsinghua University. They were designed for their students
but not for us. | spend too much time on the learning of so many new words and
sentence structures. How can | focus my time on the learning of the contents of
tourism?”

The students agreed that the textbooks were not related with the

students’ life experience or with what they would do in the future. S47 responded,

“The contents in the textbooks are mainly about some big cities like
Beijing, Tianjin and Shanghai. | could not possibly find a job there. What we would
like to know is something about this area...”

S19 complained that “when | want to explore questions about tourism,
it is quite hard, for I cannot find enough references for my projects...”

Only 4% of the tourism professionals mentioned something in the
field. They agreed that the limited teaching facilities could not maximize the effect of

teaching. P36 answered,

“l have found that some of the TE graduates do not know enough
about the latest development of tourism. This involves with many factors and the
insufficiency of teaching facilities is one of them.”
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5.1.2.2 Problems Concerning Curriculum Design

1) Goals of TE Training

Since TE had only a short development history in China, there were
some problems in its curriculum design. 41% of the teachers thought that the goals of

TE teaching were not clearly specified. T23 replied,

“...TE curricula are often designed top-down without enough detailed
information. As a teacher, | cannot get a clear picture of the intended goals or the
expected outcomes in TE teaching from the curriculum...”

T65 insisted,

“What the students should become in the future should be the core
basis of the curriculum. It could be concluded that the goals were not clearly or
specifically defined. That is quite hard for the teaching...”

2) Integration of English Language and Tourism Contents

The findings from the interviews showed that some TE teachers did
not have a clear mind of what to focus on. They focused too much on the teaching of
English language instead of tourism contents. 65% of the teachers answered that they
“got confused about whether to focus on English language skills or tourism contents”.
T47 stated, “I found teaching Tour-guide English quite tough. In the teaching, | spent
most of my time paraphrasing sentences or explaining the grammar points”. T38

described his problem in teaching,

“...I need to learn more about how to have a perfect infusing of
English and tourism contents. In class, | often spent my time telling my students about
TEM4 and TEMS8 tests, for they should get the certificates before they can
graduate...”
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In the interview, 54% of the student interviewees reported that the

teaching of tourism contents was not sufficient. S6 answered,

“What we need is the knowledge and skills of both tourism and
English. But we are trained to be language students only. What we have to do in some
TE courses is still about theme sentences, sentence structures, sentence cohesion...”

In the interview, S4 stated,

“My TE teachers kept the tourism contents and English apart...the
teachers taught us English language in a natural way. But when it came to tourism
content knowledge, they preferred to explain it in Chinese...”

As much as 58% of the tourism professionals had similar opinions.

P19 replied,

“l was quite confident when | just started my career in my travel
agency, for | spoke fluent English. But | felt embarrassed when | stayed with some
travelers, for they seemed to know much more about the culture of the people here.
Nobody told us anything about it before....”

3) Insufficiency of On-site Practices
73% of the teacher participants reported that they could not provide

their students sufficient on-site practice in workplaces. For example, T36 answered:

“TE is special because of its requirements in professional knowledge
and competence. Therefore TE students should have more time for on-site practice.
However, they have to stay on campus for their practice due to many reasons. On
campus we can provide only simulation instead of the real situations...”

32% of the students described that they could not have enough

practice in workplaces. S43 stated,
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“It is important to check how well we learn TE in the real situations.
What we do is to show how we can manage the process and deal with the problems of
sight-seeing, but only in classroom...”

52% of the tourism professionals agreed that TE students should have
on-site practice in workplaces, which was no longer stressed because of safety and

budget problems and the tight schedules of tourism sectors. P55 responded:

“In the past years, TE students were often sent to work in my agency
for some time each year. But now they stay on campus only. I'm afraid that there will
be some gap between tourism operations and what the students learn at school...”

4) Problems Concerning Course Design
37% of the teachers mentioned there was an imbalance between
English skill courses and tourism-based courses, for the former covered a higher

percentage. T48 stated,

“There are very few differences between TE and GE...TE-centered
courses do not have their distinctive features as expected. However, the training of TE
professionals needs proper courses and different teaching ways. | think nearly half of
the courses are not related to TE...”

33% of the students mentioned the core TE-centered courses covered

around half of the total courses in their learning. S12 said,

“As a TE student, | found that we did not have enough TE-focused
courses as expected. Other courses are good, for they provide us with fundamental
knowledge. But for us, TE-focused courses are better. We need to be equipped with
both tourism content knowledge and English language skills...”
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5.1.2.3 Problems Relating to TE Teachers

1) Problems Relating to Teacher Knowledge and Skills

The data from the interview showed that TE teachers had problems in
the knowledge and skills needed for their profession. 58% of the teacher participants
mentioned that they did not have a good command of tourism knowledge or teaching

methods. T45 stated:

“l graduated from English major and | did not have the training of
tourism content knowledge. However, | was assigned the work of TE teaching, and it
was too much for me. | had to learn tourism knowledge by myself. I still have some
problems with tourism knowledge in my teaching...”

T36 asserted, “When | was in the university, | attended some selective
courses of tourism. However, that is not enough for my teaching. | need to learn more
about how to conduct my work well. It is helpful for my work...”

Due to the lack of tourism content knowledge and appropriate
teaching methods, 50% of the teachers expounded that they were not confident
enough for TE teaching. T10 replied, “Tourism covers many aspects. I don’t think I
know a lot about it. How can | help my students well is a question that troubles me.”

52% of the teachers said that they were not highly motivated in TE

teaching. They had a strong wish to teach GE. As T41 answered,

“...What | want to do is to teach English language to my students.
Tourism English teaching is also English teaching but it is for the specific purposes of
tourism. It needs something more.”
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48% of the tourism professionals proclaimed that TE teachers needed

to improve themselves in their tourism knowledge. P44 stated,

“When | asked my teachers something about tourism, they gave me
answers, but not very detailed or related. Nobody is perfect. | think some of my TE
teachers are good enough, but some should improve themselves in tourism
knowledge...”

42% of them reported that TE teachers were found unconfident when

they went supervising their students in workplaces. One manager from a hotel stated,

“...Many TE teachers are confident. But when they come with their
students for on-site practice, they are not confident at all. What they need is to know
more about the operations of tourism.”

2) Problems of Teaching Efficiency

Problems about the efficiency of TE teaching in terms of teaching
plans, class and time management and the control of the teaching process were found
in the interview data. 53% of the teachers claimed that they were not efficient enough

in their teaching. T3 replied:

“Frankly speaking, I could not do my teaching efficiently due to my
loose plan of the teaching. | cannot implement my teaching exactly as planned, for 1
spend too much time on telling my students something different...”

40% of the tourism professionals mentioned the problems of TE
teaching efficiency, which could be found in class planning, classroom management
and on-site practice. P58 stated, “Some of my teachers did not even finish what had

been planned in the term. They could not arrange their teaching steps appropriately....”



111

To sum up, the findings from the semi-structured interviews showed
that there were some major problems concerning TE teaching quality, TE curriculum

design and TE teachers.

5.2 Results in Relation to Research Question 2
Research Question 2 was “What needs do TE teachers have for their
professional development?” This section reported the findings based on the
quantitative and qualitative data from the questionnaires and interviews concerning
TE teachers’ needs in professional development.
5.2.1 Quantitative Results of TE Teachers’ Needs
The data from the three questionnaires demonstrated the participants’
attitudes of TE teachers’ needs in professional development.
5.2.1.1 TE Teachers’ Attitudes towards their Needs
The quantitative data collected from the questionnaire of TE teachers
presented their needs for professional development as shown in Table 5.4.

Table 5.4 TE Teachers’ Attitudes towards their Needs

Needs x SD
It is critical to provide in-service training to TE teachers. 4.07 .530
You should learn more of tourism content knowledge in in-service training. 4.02 .590
Bi-disciplinary quality is crucial for TE teachers. 392 712
You need to have a higher degree. 3.58 .761
You should improve your English proficiency in in-service training. 3.56 .730
It is important for TE teachers to get qualifications of English and tourism. 3.37 .763

Total 3.75 .681
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Results in Table 5.4 showed that TE teachers strongly agreed that they
needed in-service training so as to improve their tourism content knowledge ( X =4.07,
4.02; SD=0.530, 0.590). They realized that bi-disciplinary quality was crucial for
them (X =3.92; SD=0.712) and they needed to get a higher degree( X =3.58;
SD=0.761). It was important for TE teachers to equip with English proficiency
(X =3.56; SD=0.730). They also thought they needed qualifications of both English
and tourism (X =3.37; SD=0.763).

5.2.1.2 TE Students’ Attitudes towards TE Teachers’ Needs

The quantitative data collected from the questionnaire revealed the
students’ attitudes towards TE teachers’ needs for professional development in Table 5.5.

Table 5.5 Students’ Attitudes towards TE Teachers’ Needs

Needs x SD
TE teachers should keep improving their teaching abilities. 3.90 .541
TE teachers should keep improving their professional abilities. 3.76 .536
TE teachers should keep improving their research abilities. 3.67 .630
TE teachers should keep improving their tourism knowledge. 3.56 .653
A qualified TE teacher should have a good command of English language and 348 729
tourism content knowledge.
TE teachers should keep working for higher academic titles. 3.33 .781
Total 3.62 .618

From Table 5.5, it can be concluded that the students considered that
TE teachers should keep improving their teaching ability (X =3.90; SD=0.541),
tourism knowledge (X =3.76; SD=0.536), research ability (X =3.67; SD=0.630),

professional ability (X =3.56; SD=0.653) and keep working for higher academic titles
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(X =3.33; SD=0.781). They regarded a qualified TE teacher as the one with a good

command of English language and tourism content knowledge ( X =3.48; SD=0.729).
5.2.1.3 Tourism Professionals’ Attitudes towards TE Teachers’ Needs
The data collected from the questionnaire of tourism professionals

displayed the needs of TE teachers for their professional development in Table 5.6.

Table 5.6 Tourism Professionals’ Attitudes towards TE Teachers’ Needs

Needs X SD
TE teachers should keep improving their teaching abilities. 3.95 563
TE teachers should keep improving their tourism content knowledge. 3.80 .530
TE teachers should keep improving their research abilities. 3.73  .666

A qualified TE teacher should have a good command of English and tourism content knowledge.  3.56  .618
It is important for TE teachers to have higher degrees. 231 797
Total 347 635

The results in Table 5.6 showed the tourism professionals agreed that
qualified TE teachers should keep improving their teaching ability ( X =3.95;
SD=0.563) and their their tourism content knowledge (X =3.80; SD=0.530). They
also thought that TE teachers should keep improving their research ability ( X =3.73;
SD=0.666). TE teachers should have a good command of both English language and
tourism content knowledge (X =3.56; SD=0.618). However, their opinions were
neutral when asked about the higher degrees of TE teachers ( X =2.31; SD=0.797).

To summarize, the quantitative results from all the groups of
participants showed that TE teachers strongly needed in-service training so as to

improve their tourism content knowledge and English proficiency. TE teachers
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themselves thought that they needed higher degrees. It was mentioned that a qualified
TE teacher should have a good command of English language and tourism content
knowledge. TE teachers should keep improving their tourism knowledge, teaching
ability and research ability.
5.2.2 Qualitative Results of TE Teachers’ Needs
The responses from the participants of 86 teachers, 130 students and 130
tourism professionals gave more insights to TE teachers’ needs for their professional
development. The needs were categorized into five aspects and presented as follows:
5.2.2.1 Needs of English Proficiency
The qualitative data showed that TE teachers needed to have higher
English proficiency through regular specific training programs, audiovisual
self-teaching and studying abroad.
71% of the teachers insisted that there should be regular specific
training programs for them such as workshops, seminars, classroom observations and

so on. T55 stated,

“l know the importance of English proficiency for a TE teacher. Some
teachers are quite good at English. But some need help in their work. It will be better
if we can have more training programs like workshops or seminars. | really want to
attend training programs about English writing...”

But 44% of the teachers expressed that they needed to have more

audiovisual materials so as to teach themselves. T18 answered,

“...In order to improve my English proficiency, I watched lots of
English movies. They were very helpful. Unfortunately we cannot have more for all
the TE teachers and even students ...”
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36% of the teachers thought that studying abroad was one of the best

ways to improve their English proficiency in English-speaking countries. T8 stated,

“l have been working with some native speakers for a long time. It is
a good chance to improve the fluency and accuracy of English. | can imagine living
and studying in an English-speaking country for some time could be the best way to
improve my English.”

65% of the students thought that it was important for TE teachers to

improve their English proficiency through training. S11 reported,

“...Not every TE teacher can speak fluent English. I should say some
of them need to improve it. | think specific programs will be better for them. I wish my
teachers can have a good chance for the training...”

To students, teachers would be a good resource for English
proficiency training and they should have a high proficiency of the language. S32

replied,

“...TE teachers can be our examples. They need to practice their
English, too. They can regularly watch English movies or listen to English news so as
to keep them a high level of the language proficiency. It is much easier.”

5.2.2.2 Needs of Tourism Content Knowledge

The data reflected that TE teachers needed to improve tourism content
knowledge because it was one of the most important competencies for them.

1) Tourism On-site Training

70% of the teachers thought that the best way to learn tourism content
knowledge was workplace practice or on-site training, which could show them how

tourism was operated. TS5 made a description of her experience at a travel agency:
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“l worked at a travel agency for two months. | was quite sure about
what I should do. But later on | found that | was not that qualified. So | began to focus
on the details of tourism operations and management. | learned from the managers
and tour guides how to make connections among travelers, scenic spots and
hotels...By doing so, I knew more about the principles and practice of tourism
sectors.”

48% of the student participants uttered that it was quite important for

TE teachers to have the work experience in tourism workplaces. S/35 answered,

“In tourism sectors, people need to know many aspects concerning its
operation. We hope teachers can tell us something in the field. It is more helpful if
they can show us something practical. For example, to arrange rooms for different
meetings is interesting...”

68% of the tourism professionals insisted that it was critical for TE
teachers to work in the tourism sectors for a while so as to know more about the

situations and operations of tourism. P22 replied,

“...I should say TE teachers can learn tourism content knowledge
from books. But some cases are not always the same as the actual situations. The
experience in such workplaces can show them more details of the tourism industry.
That is helpful for their teaching...”

2) School-based In-service Training Programs
75% of the teacher participants agreed that in-service training
programs conducted in their schools were helpful for them, for such programs could

be more practical, efficient and related to their job. T25 stated:

“It is not easy for us young teachers to participate in some training
programs in other cities because of the budgets and workload. Anyhow, we hope to
have some training programs regularly. The department can invite experienced
tourism personnel or experienced colleagues for the training. They can give us
training through workshops or seminars. That will be practical and helpful ...”
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51% of the tourism professionals treated it critical and helpful to
regularly provide TE teachers with training through workshops or seminars. P22

replied,

“We often invite experienced managers or tour guides to have workshops
for the managers and staff in the agency. As for TE teachers, such workshops or seminars
will be helpful. The training can help them learn more about tourism...”

5.2.2.3 Needs of Teaching Skills

The results from the interviews showed that the participants
considered that teaching skills were a critical component in TE teachers’ professional
development.

1) Evaluation Methods

65% of the teachers agreed that they should know how to better apply
more formative evaluation to their teaching process, which could be more helpful for

them to know how the teaching or students’ learning was going on. T33 stated:

“It is necessary for TE teachers to apply formative evaluation in the
teaching process. Not just summative evaluation. TE is different from GE. It needs
different evaluation methods. TE teachers need to know more about evaluation
methods for the purposes...”

36% of the students stated that TE teachers should apply different
ways to evaluate the learning process and outcomes, which could be helpful to get the

information of the teaching and learning effectiveness. S8 reported,

“...Actually, we hope TE teachers could use other forms of evaluation.
For example, the course Tourism Management can be evaluated through course
papers. Tour-guide English can be evaluated through presentations or simulations.
Not just paper-based tests...”
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35% of the tourism professionals suggested that TE teachers needed

to know more about the evaluation of students’ skills. P16 answered,

“...TE is special and it is not proper to evaluate the students’ learning
effect with tests only. More methods should be used so as to help the students to have
a good command of practical skills for tourism business.”

2) Course Delivery Skill
74% of the teachers agreed that course delivery methods could affect

teaching effect. They needed to learn more about its skill. T28 stated,

“l have classroom observations regularly. | have found that some
teachers are quite popular among the students. They present the teaching contents in
interesting ways. That is what I need to learn...”

42% of the students thought that it was important for some teachers to

make a change in their classroom delivery modes. For example, S14 replied,

“Different teachers have different teaching styles and delivery
methods. Good delivery methods can make us much more interested. | think some
teachers should make changes and try to present their teaching more creatively...”

5.2.2.4 Needs of Research Skills

The results from the interviews witnessed TE teachers’ needs to
improve research skills so as to keep them learning about tourism, English and
teaching. 53% of the teachers reported that they needed to improve their research

skills. T32 stated,

“TE is a bi-disciplinary subject and needs special attentions. It has a
very short development history and just very little resources can be found about it. But
what to research and how to carry out the research is a question for me. | need to
learn more in the field...”
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32% of the teachers thought that TE teachers needed to have more

publications. T55 stated,

“...Research is a must for teachers now in China, for its output is one
of the necessary requirements for academic title promotion and research funds.
Publications can tell people something more. Under such a context, teachers need to
have more publications so as to provide help to themselves and other people.”

48% of the students agreed that TE teachers needed to improve their
research skills. S46 stated,

“Research skills can promote the research outputs, which can also

result in in-depth understanding of TE and its teaching. We can say that researcher
teachers are generally more popular among the students.”

5.2.2.5 Needs of Higher Academic Titles

In China, academic title promotion needs to reach certain standards in
aspects like degrees, publications and teaching quality. 38% of the students confirmed
that TE teachers needed to have a promotion of their academic titles, which meant

higher abilities in teaching and research. S62 stated,

“...a higher academic title means the accumulation of many things,
including teaching ability and experience, research outcomes and some other
qualifications. TE teachers should keep working for such a promotion. We can benefit
from their success...”

In conclusion, the findings from the interviews displayed that TE
teachers had their own needs in their professional development in terms of English
proficiency, tourism content knowledge, teaching skills, research skills and promotion
of their academic titles, respectively covering in-service training, audiovisual resources,

studying abroad, workplace training, evaluation methods and more publications.
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5.3 Results in Relation to Research Question 3
Research Question 3 was “What suggestions can be found for the solutions
concerning TE teachers’ professional development?” This section reported the
suggestions for the solutions to meet TE teachers’ needs based on the quantitative and
qualitative data from the questionnaires and interviews respectively.
5.3.1 Quantitative Results of the Suggestions
The data from the questionnaires displayed the solutions suggested by the
participants to meet TE teachers’ needs for their professional development.
5.3.1.1 Solutions Suggested by TE Teachers
The quantitative results from the questionnaire demonstrated that the
teacher participants made suggestions on how to meet their needs in professional
development as shown in Table 5.7.

Table 5.7 Solutions Suggested by TE Teachers to Meet their Needs

Suggestions X SD
It is important to observe classroom teaching of more experienced teachers. 415 788
A good in-service training model is helpful for TE teacher professional development. 414 480
It is important to have on-site training. 4.04 763
It is important for teachers to get help from mentoring programs. 3.97 .695
It is important to organize school-based training programs for teachers. 3.92 770
You think it is important to teach yourself through research. 3.15 .508
It is important for teachers to participate in Outstanding Teacher Training Programs. 275 .660
It is important to have vocational contests at different levels. 2.70 .646
You think it is important to learn by yourself. 247 574
It is important to have base-oriented training. 240 558
It is important for teachers to learn tourism content knowledge from social-service programs. 239  .637
It is important for teachers to have team teaching. 236 .527
It is important for teachers to earn qualification of English and tourism. 227 618
Itis crucial for TE teachers to study off-work as a visitor to other universities. 226 .702
It is important to participate in Classroom-based Teaching Development programs. 2.18 .689

Total 3.01 .641
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The results in Table 5.7 showed that the teacher participants strongly
agreed that they needed to conduct classroom observations ( X =4.15; SD=0.788); that
a good in-service training model was helpful for TE teachers’ professional
development (X =4.14; SD=0.480) and it was important to provide TE teachers with
on-site training (X =4.04; SD=0.763).

They agreed that it was important to give help to TE teachers through
mentoring and other school-based training programs (X =3.97 and 3.92; SD=0.695
and 0.770). They also agreed that it was important for TE teachers to teach themselves
through research ( X =3.15; SD=0.508).

However, they had neutral attitudes towards other items, including the
conduction of visitor study, social-service programs, team teaching, base-oriented
training, OTTP, vocational contests, qualification training programs and
Classroom-based Teaching Development programs.

5.3.1.2 Solutions Suggested by TE Students

The quantitative data collected from the questionnaire of TE students
showed their suggestions to meet the needs of TE teacher professional development.
The results were shown in Table 5.8.

Table 5.8 Solutions Suggested by TE Students to Meet TE Teachers' Needs

Suggestions x SD

A well-designed in-service teacher training model is helpful for TE teacher
professional development

3.65 .651
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The quantitative results in Table 5.8 demonstrated that the student
participants agreed that a well-designed in-service teacher training model was helpful
for TE teacher professional development ( X =3.65; SD= 0.651).

5.3.1.3 Solutions Suggested by Tourism Professionals

The quantitative results in Table 5.9 showed the suggestions by the
tourism professionals to meet the needs of TE teacher professional development.

Table 5.9 Solutions Suggested by Tourism Professionals

Suggestions x SD

A well-designed in-service training model is helpful for TE teacher professional

3.95 .770
development.

The quantitative results from the tourism professionals in Table 5.9
confirmed that a well-designed in-service teacher training model was helpful for TE
teacher professional development ( X =3.95; SD= 0.770).

5.3.2 Qualitative Results for the Solutions

The responses from the participants of 86 teachers, 130 students and 130
tourism professionals showed the suggestions on the solutions to meet TE teachers’
needs of professional development presented as follows:

5.3.2.1 Improvement of In-service Training Programs

72% of the teachers suggested that their in-service training programs

should be improved so as to promote their professional development. T76 stated,

“...Teacher in-service training is a complicated system and involves
many aspects. What we need is something practical that can help us solve the
problems in teaching. Such programs should provide systematic and practical
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training to meet the needs of TE teachers. There are still some problems in TE
teaching, and the training should be designed to solve these problems.”

45% of the tourism professionals suggested that TE teacher training
programs should be improved so as to promote TE teachers’ teaching skills and

tourism knowledge. P44 replied,

“TE teaching is special. The training for TE teachers should be
special. The aspects of teaching skill, English proficiency and tourism content
knowledge should be taken into consideration. Don 't just focus on theories. They need
to know something practical...”

5.3.2.2 More Help from More Experienced Teachers

55% of the teacher participants reported that more experienced
teachers should be treated as reliable resources for novice teacher training. Often in
the form of mentoring, experienced teachers could present the details of teaching

techniques, professional skills and research skills for young teachers. T26 stated,

“It is a real blessing when you can learn from a considerate and
experienced senior. That can save lots of time. My mentor taught me a lot about
teaching, research and even student management. But my suggestion is that there
should be some systematic mentoring...”

5.3.2.3 More Support from the Universities/Colleges

Support from the university or college is critical to teacher
professional development, for they can supply necessary budgets and other resources.
They can arrange time and places and even staff to help the conduction of the training
programs. 58% of the teacher participants agreed that support from universities or

colleges could make teacher training much operable and productive. T49 answered:
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“Well, actually waiting for the help from the university is a bit helpless
because every faculty is looking forward to having that money. Many training
programs are conducted in big cities. It is not easy for us to attend some of them
without the money. We hope the university can give more support to young teachers.”

During the interview, young teacher participants complained about
their heavy workloads. They expressed that tight schedules made it hard for them to
improve their professional development. 43% of the teacher participants suggested

that their workloads should be reduced to some degree. T8 stated:

“All teachers want to give more to students. Therefore, we want to
learn more from different training programs and from the experienced teachers. But
the heavy workload keeps us too busy. | know the problem is not controllable for us.
Anyhow, | wish young teachers can have some time to learn something more.”

5.3.2.4 More Practices in Tourism Sectors

Results from the interviews showed that 54% of the teachers agreed
that it was vital for TE teachers to learn tourism content knowledge from tourism
sectors. They thought that these workplaces could provide more information about

tourism and could also provide more chances for off-campus practices. T72 answered,

“During the stay with my students in a travel agency for two months, |
learned a lot about the management, operation and situations of tourism. There
should be such professional practices for TE teachers. That can help a lot especially
in tourism content knowledge...Of course, we can do something else to improve
ourselves if we cannot afford the time. For example, we can teach ourselves through
the use of technology, job-shadowing, or cameras. We don t have to go for the real
visits all the times....but the real visits to tourism sectors are certainly better..."

62% of the tourism professionals suggested that TE programs should

keep a close connection with tourism sectors. P53 replied:
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“It is believed that some programs in university should have their
connection with related institutions, organizations or enterprises. That can help
cultivate students’ skills required by the profession. Such programs are helpful for TE
students in terms of professional skill improvement...”

To sum up, the findings based on the quantitative and qualitative data
illustrated the solutions for the problems in TE teaching and TE teachers’ professional
development, covering in-service training programs, help from more experienced

teachers, and support from the University/College and workplace practices.

5.4 Answers in Relation to Research Question 4

Research Question 4 was “Could TE teachers’ professional knowledge and
teaching ability be improved through the in-service training of WBR Model?” In
response to the question, data were collected from the trainees’ logs, student and
colleague online evaluation, the grading results and comments from workshop trainers,
workplace trainers, and mentors. The data were analyzed and presented in three parts:
improvement of tourism knowledge, balanced integration of tourism knowledge and
English language, and improvement of teaching ability.

5.4.1 Improvement of Tourism Knowledge

Quantitative and qualitative data were collected from all the training stages

of the BWR Model. The results were presented as follows:
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5.4.1.1 Quantitative Results of Tourism Knowledge Improvement

The results from the grading evaluation of the workshop trainers,
workplace trainers and classroom mentors clearly illustrated the improvement of the
trainee teachers’ tourism knowledge after attending the training programs of WBR
Model.

1) Results from the Workshop

In the workshop, lectures, group presentations, simulation practice
were arranged (See Appendix P for details). The trainee teachers were divided into
five groups of three. Each group was required to make two group presentations about
tourism development and TE teaching: one at the beginning and one at the end of the
workshop. The trainers evaluated the trainee teachers by observing their presentations
to see what they understood in the field. The evaluation was conducted with the
percentile grading method and the scores were presented in Table 5.10 (A).

Table 5.10 (A) Workshop Grading Results: Tourism Knowledge

Groups Trainees Tourism knowledge
Presentation 1 Presentation 2
Gl T1-3 75 78
G2 T4-6 75 80
G3 T7-9 74 78
G4 T10-12 75 80
G5 T13-15 74 80
Mean/SD 74.6/0.548 79.2/1.095

The comparisons displayed a change between the mean scores from

the first presentation (X =74.6; SD=0.548) and the second one ( X =79.2; SD=1.095).
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The results, however, revealed that all the groups stayed at the level of Average in
both the first and the second presentations. In order to test the significance of the
difference, a paired-sample T-test was employed as shown in Table 5.10(B).

Table 5.10 (B) Paired Sample T-test Results of Presentations 1 and 2

X SD t Sig.

Pair 1 Presentation 1 74.60 .548
-9.02 .001

Presentation 2 79.20 1.095

The paired-sample t-test score (t=-9.02, p=0.001) displayed a
significant difference in the scores of Presentation 1 and Presentation 2. As the
p-value was less than 0.05 (p<.05), it was concluded that the workshop training was
helpful to improve teachers’ tourism knowledge.

2) Results from the Work-based Practices

The work-based training and practice were conducted two
respectively. At the end of each time, trainers gave each group scores and comments
based on observations and the trainees’ reflections. The results were presented in
Table 5.11(A).

Table 5.11 (A) Workplace Grading Results

Tour guide Hospitality Tourism Culture
Group Trainee (Score/%) (Score/%) management (Score/%)
(Score/%)
| 1 | 1 | 1 | 1
Gl T1-3 18(72) 20(80) 16(64) 20(80) 17(68) 20(80) 17(68)  21(84)
G2 T4-6 18(72) 21(84) 17(68) 20(80) 19(76) 21(84) 17(68)  20(80)
G3 T7-9 19(76) 21(84) 16(64) 20(80) 18(72) 21(84) 19(76)  20(80)

G4 T10-12 19(76) 22(88) 18(72) 21(84) 19(76) 21(84) 18(72) 20(80)

G5 T13-15 18(72) 20(80) 17(68) 21(84) 17(68) 20(80) 17(68) 20(80)
Mean 18.4 20.8 16.8 20.4 18.0 20.6 17.6 20.2
Percentage 73.6 83.2 67.2 81.6 72.0 82.4 70.4 80.8
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The comparisons showed that changes happened between the mean
scores about the trainee teachers’ tourism knowledge in tour guide business,
hospitality management, tourism management and tourism culture. Take tour guide
knowledge as example. At the end of Work-based Training (1), the mean score of the
results from all the groups was 18.4 and it fell in the level of Good. At the end of
Work-based Practice (1), the mean score was 83.2, falling in the level of Excellent. In
order to check the differences between the mean scores, paired-sample t-tests were
conducted as shown in Table 5.11 (B).

Table 5.11 (B) Paired Sample T-test Results of Work-based Practice (I) and (11)

X SD t Sig.

Pairl  Tour guidel 18.40 .548
-9.798 .001

Tour guide2 20.80 .837

Pair 2 Hospitalityl 16.80 .837
-14.697 .000

Hospitality2 20.40 .548

Pair 3 Managementl 18.00 1.00
-10.614 .000

Management2 20.60 548

Pair4  Culturel 17.60 .894
-5.099 .007

Culture2 20.20 447

Paired-sample t-tests were conducted and the scores (t=-9.798,
-14.697, -10.614 and -5.099; p=0.001, 0.000, 0.000 and 0.007) showed significant
differences between the mean scores of Work-based Training (1) and Work-based
Practice (I1). As the p-values were less than 0.05 (p<.05), it was seen that teacher

tourism knowledge was significantly improved by the workplace training.
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3) Results from the Mentoring Program
The mentoring provided the results of the mentees’ tourism
knowledge improvement as listed in Table 5.12 (A).

Table 5.12 (A) Mentoring Grading Results: Tourism Knowledge

Trainees Week 1-4 Week5-8 Week 9-12 Week 13-15
T1 70 75 78 85
T2 70 75 78 85
T3 75 80 80 85
T4 75 75 80 80
T5 75 80 80 85
T6 70 75 78 85
T7 70 75 80 85
T8 75 80 88 85
T9 70 75 75 80
T10 75 80 80 85
T11 70 80 80 85
T12 75 80 85 85
T13 70 80 85 85
T14 70 75 78 80
T15 75 78 80 85

Mean/SD 72.3/2.58 77.5/2.50 80.3/2.30 84/2.07

The results presented in Table 5.12 (A) displayed that a comparison
was made among the mean scores from the four stages of the mentoring program
(Stage 1: X =72.3, SD=2.58; Stage 2: X =77.5, SD=2.50; Stage 3: X =80.3,
SD=2.30; Stage 4: X =84, SD=2.07). It could be seen that the improvement gradually
increased. To check the differences between the mean scores of Stages 1 and 4, a

paired-sample t-test was conducted and the results were displayed in Table 5.12 (B).
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Table 5.12 (B) Paired Sample T-test Results of Stages 1 and 4 in Mentoring:

Tourism Knowledge

X SD t Sig.

Pair 1 Week 1-4 72.33 2.582
-14.642 .000

Week 13-15 84.00 2.070

The paired-sample t-test result (t=-14.642, p=0.000) of Stage 1 and
Stage 4 reflected a significant difference in the scores of Stage 1 (X =72.3; SD=2.582)
and Stage 4 (X =84.0; SD=2.070). As the p-value was less than 0.05 (p<.05), it
suggested that the mentoring could improve the trainee teachers’ tourism knowledge.

To sum up, the results based on the data from the workshops, the
workplace practice and the mentoring of WBR Model proved that TE teachers’
tourism knowledge was improved significantly.

5.4.1.2 Qualitative Results of Tourism Knowledge Improvement

The qualitative data of TE teachers’ tourism knowledge improvement
were collected from the trainees’ logs, the workplace trainers’ comments and the
mentors’ comments. The results were reported in the two major themes as follows:

1) Deeper Understanding of Tourism Principles and Practice

The comments of the four workplace trainers confirmed that the
trainees had a deeper understanding of tourism principles and practices than before.

For example, the trainer from Qiandongnan International Travel Service wrote:

“... I have to say that when they just came to my agency, it seemed
that they knew very little about it. For most of them, the job of a travel agency was
just to send tour guides out and help travelers. Actually it is not that simple. They
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came for the training twice and each time they stayed here for three days. It was not
easy for them. After the training, they knew much more about how a travel agency is
operated. They could clearly tell the differences of various kinds of travel agencies
and how the agencies work for different purposes...”

The manager from Heaven-sent Dragon Hotel wrote:

“...it seemed that they did not have lots of knowledge or experience
about hospitality management. For instance, when they just came, they did not know
what sundry fees or deposits meant. Some of them called the doormen ‘Waiters’, or
described ‘King-size bed’ as ‘big bed’. But after the training for six days in two times,
they could talk or act in the ways as they had been expected.”

Most of the mentors gave positive comments to the mentee colleagues,
illustrating that the trainee teachers made great changes in the improvement of

tourism knowledge. A mentor reported her comments as follows:

“As a young teacher majoring in English, the trainee teacher found it
hard to teach TE well due to her lack of tourism knowledge. In the teaching, she used
to explain tourism situations in Chinese, such as hospitality development, food from
different cultures and many aspects concerning tourism practice. In the training
program, the mentee has been working well with me. We meet and talk regularly.
Each week we have peer-observations and then | give her some more comments. Now
she can tell her students more about tourism, and of course, in English...”

The trainee teachers’ logs also demonstrated their improved
understanding about tourism principles and practice. In her logs, for instance, T2

described her changes in tourism content knowledge as follows:

“...To be frank, I did not think tourism was something difficult though
| knew very little about tourism and TE. However, | found it quite difficult to teach TE
well when | was assigned the task. For example, | could not even tell the differences
between tourism and traveling... What I could do was just to read the passages from
the books. With the training programs, | have learned a lot. I think I am now quite
ready to tell my students more...”
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2) Uses of Tourism Technical Terms

Technical terms are treated one of the core contents of a subject. The
better uses of tourism terms such as hospitality, package deal, theme park, ecotourism
and so on were regarded as one task of TE teaching. The uses of tourism-specific
terms in TE teaching could show the tourism knowledge improvement of TE teachers.

The external expert of the workshop made his comments as follows:

“...In the first group presentations, some of the trainee teachers could
not clearly or effectively use tourism terms as expected. In the lectures of the
workshop, they even got confused about the words or phrases like ‘package vacation’,
‘long-haul destination’ or ‘tourist boom’. I asked them to tell me the exact differences
among the words trip, travel, journey, tour, cruise and voyage. But it was not easy for
some of them. After the training, they knew better how to distinguish terms from
everyday words...And in the second presentations at the end of the training, they used
the terms more frequently and professionally. From their reflection work, | knew they
had sensed the changes...”

The comments of the mentors showed that the trainee teachers could

use tourism terms in teaching more appropriately. One mentor wrote in his comments:

“...I'made some comparisons to my mentee colleague s teaching in the
past weeks. For example, at the very beginning, he talked with me about a very short
paragraph about a trip plan: ‘We have planned to go on a cruise in Phuket this
summer. We went to consult a travel agent and chose a seven-day package vacation
for our trip. The travel agent gave us the itinerary, and offered us cheap cut-price
tickets for the flights to the island. We are looking forward to the cruise to avoid the
congestion on the island....” He told me that he knew every word of the passage, but
when he taught, he had difficulty in using the terms and preferred to use simple words.
| found he is better now in the use of tourism terms, not just the everyday words...”

In conclusion, the findings from the workshop, the workplace practice

and the mentoring proved that TE teachers’ tourism knowledge was improved greatly.
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After the training, the trainee teachers had a deeper understanding of tourism
principles and practice, and they could use tourism terms more appropriately.

5.4.2 Integration of Tourism Contents and English Language in Teaching

Results from the workshops and mentoring were used to prove the
integration of tourism contents and English language in teaching.

In the training, the trainee teachers agreed that TE teaching was mainly to
help the learners to be equipped with the ability of effective communication in a range
of tourism-related situations, placing special emphasis on the relevant vocabulary,
register and grammatical structure used in the field of tourism. Tourism contents and
English language should be integrated to help students to accomplish the specified
goals. For example, the vocabulary and skills needed to speak English with tourists
are different from those in everyday English. Another example was the English
necessary for working in tourist information offices, including how to provide
directions, understand guidebooks and write news for press releases. In TE teaching,
the integration needs special attentions due to the features of tourism English.

In this part, quantitative and qualitative data were drawn from the grading
of the workshop trainers and mentors. The results were presented as follows:

5.4.2.1 Quantitative Results of Integration of Tourism Contents
and English Language
The results revealed the trainee teachers’ improvement in integrating

tourism contents with English language in TE teaching.
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1) Results from the Grading Evaluation after the Workshop

A comparison was made to reveal the trend of the trainee teachers’
changes in the integration of tourism contents and English language in their teaching.
The evaluation was conducted by the two trainers during the training.

Table 5.13 (A) Workshop Results: Integration of Tourism Contents & English

Groups Trainees Integration
Presentation 1 Presentation 2
Gl T1-3 75 84
G2 T4-6 75 85
G3 T7-9 76 85
G4 T10-12 76 85
G5 T13-15 75 84
Mean/SD 75.4/0.548 84.6/0.548

The comparisons of the mean scores showed the trainee teachers’
improved skills in integrating tourism contents with English language. To check the
differences between the mean scores of Presentation 1 and 2, a paired-sample t-test

was conducted and the results were presented in Table 5.13 (B).

Table 5.13 (B) Paired Sample T-test Results of the Workshop Grading Results

Integration of Tourism Contents & English

X SD t Sig.

Pair 1 Presentation 1 75.40 .548
-46.000 .000

Presentation 2 84.60 548

There was a significant difference (t=-46.0, p=0.000) in the mean
score of Presentation 1 (X =75.4; SD=0.548) and that of Presentation 2 ( X =84.60;

SD=0.548). The p-value was less than 0.05 (p<.05), showing that the workshop
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significantly improved the teachers’ ability in the integration of tourism contents and
English.

2) Results from the Mentoring Program

The mentoring provided quantitative data to the results of the trainee
teachers’ improvement in integration of tourism contents and English language as
shown in Table 5.14 (A).

Table 5.14 (A) Mentoring Results: Integration of Tourism Contents & English

Trainees Week 1-4 Week5-8 Week 9-12 Week 13-15
T1 75 78 82 85
T2 73 78 82 85
T3 75 85 85 90
T4 75 80 85 85
T5 75 85 80 85
T6 73 78 80 85
T7 75 80 80 90
T8 75 80 80 85
T9 75 80 80 85
T10 75 85 85 90
T11 75 80 80 85
T12 75 80 80 85
T13 74 80 80 85
T14 75 76 80 83
T15 75 80 80 83
Mean/SD 74.67/0.724 80.3/2.69 81.3/1.05 85.73/2.314

Results presented in Table 5.14 (A) displayed a comparison made
among the mean scores from the four stages of the mentoring. The results manifested
that they had improved the integration of tourism contents and English language

gradually in fifteen weeks. To check the differences between the mean scores of
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Stages 1 and 4, a paired-sample t-test was done and the results were listed in Table
5.14 (B).

Table 5.14 (B) Paired Sample T-test Results of Stages 1 and 4 in Mentoring:

Integration of Tourism Contents & English

X SD t Sig.

Pair 1 Week 1-4 74.67 0.724
-18.526 .000

Week 13-15 85.73 2.314

A significant difference (t=-18.526, p=0.000) was found in the scores
of Stage 1 (X =74.67, SD=0.724) and Stage 2 ( X =85.73, SD=2.314), revealing that
the mentoring improved the trainee teachers’ integration of tourism contents and
English. The p-value was less than 0.05 (p<.05), showing that the mentoring
significantly improved the teachers’ ability in the integration of tourism contents and
English.

To sum up, the results based on the quantitative data confirmed that
TE teachers could integrate tourism contents with English language more
professionally.

5.4.2.2 Qualitative Results of Integration of Tourism Contents and

English

The qualitative data of the integration were collected from the
trainees’ logs and comments of the workplace trainers and the mentors. The results
were described in the three major themes: better uses of tourism terms, more teaching

methods for the focus of tourism and more application of tourism situations.
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1) Better Uses of Tourism Terms

In TE teaching, the better uses of tourism terms were regarded as one
task of the integration between tourism contents and English language. The comments
of the workshop trainers revealed the trainee teachers’ use of tourism terms more

appropriately after the training. One of the trainers made his comments as follows:

“...In the first group presentations, the trainee teachers could not use
tourism terms well. For example, they used the word ‘traveling’ to take the place of
journey, trip, excursion, cruise and so on. They are different in many aspects. After the
training, they could supply more specific words to different contents and contexts...”

The comments of the mentors also showed that the trainee could

better use the terms in their teaching. As one mentor wrote in his comments,

“...At the beginning, my mentee colleague was a little bit confused
about tourism terms and everyday words. For example, when he made an introduction
of hotel departments, he mentioned Department of Food and Drinks. It was
understandable. But in tourism, people would like to say ‘Center of Food and
Beverage’. Anyhow, he has made great changes...”

2) More Teaching Methods for the Focus of Tourism

The comments of the mentors showed that most of the trainee
teachers were keen on the uses of grammar translation method in TE teaching,
focusing on the training of grammar and translating the vocabulary into Chinese so as
to help the students to memorize them. After the training, the trainee teachers applied

more methods to their teaching. A mentor wrote in her comments as follows:

“...At the beginning of the mentoring, | found my colleague liked to
apply GT in her teaching of Tourism Studies. What she did in class was to translate
the texts sentence by sentence, and then explained the grammar points in details. In
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such a way, she focused too much on the language itself. | recommended her to have a
try of other methods like CLT and CBLT, attracting her students to learn the language
through the simulations. By doing so, she could integrate tourism contents and
English in a natural and smooth way...”

The data from the trainee teachers’ logs showed that they began to use

more methods in TE teaching in a proper way. T5 reflected in her logs as follows:

“...In the workshop, the trainers and other colleagues in my group
showed me the application of some methods such as TBLT. | practiced it in the
simulation and I think I can use it in my teaching of Hospitality English. I also have a
try of other methods such as TPR for the practice of some situations in traveling.
These methods brought changes to my teaching, for | could teach both the tourism
contents and English language at the same time...”

3) Application of More Tourism Situations in TE Teaching

TE is designed to achieve the occupational needs of tourism. In the
teaching, situations of tourism are helpful to lead the learners to the specific context
of tourism. That is a flexible way to blend tourism contents with English language. In
the mentoring, the mentors made comments on the application of tourism situations
by observing the mentees’ lectures. One of the mentors wrote his comments as

follows:

“...In her teaching, my mentee seemed to neglect the authentic
language based on real-life tourism experience. We had some discussions on the
design of the teaching and the use of methods, and she was aware of the significance
of real life situations and simulation exercises in teaching. She began to redesign the
teaching, applying more situations and simulations to the process. Students could
learn and practice their English for tour guides through role plays...”

In sum, the results displayed that the workshops and the mentoring

helped providing ideas about integrating tourism contents and English.
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5.4.3 Enhancement of Trainee Teachers’ Teaching Ability
Results from student/colleague online evaluation, trainees’ self-appraisals,
mentors’ grading scores and comments demonstrated the trainee teachers’ teaching
ability enhancement.
5.4.3.1 Quantitative Results of Teaching Ability Enhancement
1) Results from the Mentoring
The mentoring provided the outcomes of the trainee teachers’ teaching
ability enhancement as shown in Table 5.15 (A).

Table 5.15 (A) Mentoring Grading Results: Teaching Ability

Trainees Week 1-4 Week5-8 Week 9-12 Week 13-15

1 72 80 84 85

2 70 80 83 84

3 73 80 85 88

4 70 80 85 85

5 70 78 82 85

6 70 80 83 85

7 72 80 85 87

8 72 80 83 85

9 70 78 85 85

10 73 80 85 87

11 70 80 85 85

12 70 78 85 85

13 72 80 83 85

14 70 78 83 84

15 72 80 83 85
Mean/SD 71.07/1.223 79.5/0.91 83.9/1.09 85.33/1.113

The results presented in Table 5.15 (A) revealed the comparisons

made among the mean scores from the four stages of the mentoring. The results
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demonstrated that the enhancement of the trainee teachers’ teaching ability kept

growing. To further prove their teaching ability enhancement, a paired-sample t-test of

the mean scores of Stages 1 and 4 were applied as presented in Table 5.15 (B).

Table 5.15 (B) Paired Sample T-test Results of Teaching Ability Enhancement

after Mentoring

X SD t Sig.
Pair 1 Week 1-4 71.07 1.223 -62.52
.000
Week 13-15 85.33 1.113 5

The paired-samples t-test results (t=-62.525, p=0.000) displayed a

significant difference between the mean scores of Stage 1( X =71.07, SD=1.223) and

Stage 4 (X =85.33, SD=1.113). It was inducted that the training of the mentoring

could enhance the trainee teachers’ teaching ability.

2) Results from Student Online Evaluation

Student online evaluation results were used in evaluating trainee

teachers’ teaching ability enhancement. The average scores of three terms were used.
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Table 5.16 (A) Results of Student Online Evaluation

Teacher & class 2/2011* 1/2012 2/2012
Score/Rank Score/Rank Score/Rank
T3: TE 2008* 82.33/5* 83.45/6 87.26/4
T9: TE 2008 79.80/7 83.32/4 86.51/5
T1: TE 2009(1) 84.50/3 83.21/5 87.59/3
T 4: TE 2009(1) 70.55/8 76.15/7 83.32/5
T 5: TE 2009 (1) 78.55/6 80.21/5 84.32/4
T2: TE 2009 (2) 83.28/5 82.72/3 84.80/4
T8: TE 2009 (2) 80.23/7 80.54/5 85.15/3
T11: TE 2009 (2) 82.34/6 80.65/4 86.02/2
T12: TE 2009 (2) 85.60/3 80.45/3 84.01/5
T 10: TE 2010(1) 80.55/6 81.37/5 85.34/4
T13: TE 2010(1) 82.10/4 83.26/4 86.77/3
T 14: TE 2010 (1) 81.33/5 80.07/6 84.86/5
T6: TE 2010 (2) 82.24/4 83.62/2 85.32/3
T7: TE 2010 (2) 78.86/7 80.45/6 85.22/4
T15: TE 2010 (2) 79.20/6 81.98/4 84.59/5
Mean/SD 80.76/1.479 81.43/1.990 85.41/1.212

Note: “2/2011” means the term just before the experimentation. “1/2012” means the
term of the experiment and ‘“2/2012” means the one after the experiment. T3: TE
2008 means Teacher No.3 was in charge of a course of the class Tourism English
2008. 82.33/7 means the average score of T3 was 82.33 and the teacher ranked No. 7
among the teachers teaching the class at the end of the first term.

The results in Table 5.16 (A) showed that a comparison was made
among the mean scores from the three terms respectively before, during and after the
training. The mean scores proved that the some changes happened between Term
2/2011 (X =80.76, SD=1.479) and Term 1/2012 (X =81.43 and SD=1.990). Term
2/2012 after the training witnessed the changes of the teachers (X =85.41 and

SD=1.212). It is obvious that all the trainee teachers were listed top five among the
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teachers in charge of the courses of a certain class after the training. Differences
between the mean scores of Term 1/2012 and Term 2/2012 from a paired-sample t-test
could further clarify the situation as shown in Table 5.16 (B).

Table 5.16 (B) Results of Paired Sample T-test of Student Online Evaluation

X SD t Sig.

Pair 1 Term 1/2012 81.43 1.990
-11.364 .000

Term 2/2012 85.41 1.212

It was obvious that a significant difference (t=-11.364, p=0.000)
existed between the mean scores mentioned. The p-value was less than 0.05 (p<.05),
revealing that the training could enhance the trainee teachers’ teaching ability.

3) Results from Colleague Online Evaluation

In this research, the ranking was made among 35 English teachers at
School of Foreign Studies, Kaili University. To evaluate the trainee teachers’ teaching
ability enhancement, colleague online evaluation results were applied. The average
scores of three terms were used. The mean scores showed the changes of the trainee

teachers’ teaching quality as presented in Table 5.17 (A).
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Teacher 2/2011 1/2012 2/2012
Score/Rank Score/Rank Score/Rank
T1 90.33/12 92.56/6 95.25/8
T2 87.25/20 90.21/13 91.01/20
T3: 89.44/13 89.44/16 95.83/6
T4 81.87/33 82.94/32 86.65/31
T5 82.95/31 84.09/30 87.89/26
T6 88.23/18 92.46/5 94.55/9
T7 81.12/34 85.72/25 92.11/14
T8 82.32/32 86.54/21 90.93/21
T9 84.76/23 93.20/9 91.35/18
T10 83.22/29 84.54/27 87.46/28
T11 84.35/26 84.11/28 92.25/13
T12 91.34/9 92.23/7 95.77/5
T13 88.52/17 91.43/8 95.94/3
T14 84.58/25 86.35/22 89.88/23
T15 83.74/28 87.98/18 92.93/11
Mean/SD 85.60/3.299 88.25/3.599 91.99/3.112

From Table 5.17 (A), it can be explained that the mean scores in Term

2/2011( X =85.60, SD=3.299) and Term 1/2012 ( X =88.25, SD=3.599) fell in the level

of Good. However, the mean score of Term 2/2012 ( X =91.99, SD=3.112) fell into the

level of Excellent. The difference between the mean scores of Term 1/2012 and Term

2/2012 was obtained through a paired-sample t-test as follows:

Table 5.17 (B) Results of Paired Sample T-test of Colleague Online Evaluation

Terms X t Sig.

Pair 1 Term 1/2012 88.25
-6.035 .000

Term 2/2012 91.99




144

The compared mean scores of the two terms reported a significant
difference of the result (t=-11.364, p=0.000). The result (p<.05) proved that the
trainee teachers’ teaching ability could be enhanced by the training of WBR Model.

In short, the results reflected that a promotion happened to the trainee
teachers’ teaching ability after the training.

5.4.3.2 Qualitative Results of Teachers’ Teaching Ability

Enhancement

The qualitative data of the trainee teachers’ teaching ability enhancement
were collected from the mentors’ comments and was reported in three major themes:
comprehensive lesson plans, students’ motivation and students’ active participation.

1) Comprehensive and Practical Lesson Plans

During the mentoring, the mentees were required to write lesson plans
every week and then talked with their mentors. The mentors read and made comments
on the lesson plans before observing the teaching. Timely feedbacks were given to
both the mentees and the researcher. Their comments witnessed the changes of the
mentees: they were better in developing comprehensive and practical lesson plans
after the training. Such ability was treated one of the premises of promoting teaching

ability. One mentor wrote in her comments:

“...In the past weeks, my mentee colleague submitted me her lesson
plans before her lessons. From reading these lesson plans, | found that changes
happened in her ideas of teaching. She was more aware of the objectives of each
lesson based on the teaching materials, making clearer behavioral and knowledge
objectives. Expected outcomes were explained in details with related teaching and
evaluation methods. When a lesson was taught, she made an analysis of the lesson
itself, reflecting on what had worked and what aspects needed more improvement...”
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2) Students’ Motivation in Learning

TE teachers should keep their students motivated and interested, giving
them help in learning the skills in the context of tourism. Students’ motivation was treated
a sign of success or failure of teaching in the mentoring process. One mentor wrote in her

comments on her mentee’s teaching ability enhancement as follows:

“...1 talked with my mentee colleague about students’ motivation. With
the passing of time, she realized that she did not arrange the lessons as required. She
redefined the objectives of the course and made goals attainable for her students. She
applied various methods and activities to the process, arranging students to work in
small groups so as to reduce their anxiety. She encouraged her students to express
and reflect on themselves, telling what they had learned and what they needed...”

3) Students’ Classroom Participation

TE classroom is often learner-centered rather than teacher-centered
due to its vocational and occupational features. In such classrooms, students should be
actively engaged in the learning process. During the mentoring, the mentors made
comments on the teaching process including students’ participation so as to tell the
teaching effect and the mentee teachers’ teaching ability. For example, one mentor

reported her comments on her mentee colleague as follows:

“...At the beginning I found that the students did not participate in the
classroom teaching actively. | talked with him and we tried to find the reasons. Then |
talked with the students for some more suggestions. Actually, they complained that he
always read the passages from the textbook. Then he employed student discussions,
presentations and group work, changing the teaching into student-centered. He
listened carefully to the students, leading them to have more learning experience and
explore related knowledge by themselves...”
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In the training process, the trainee teachers’ lesson plan, students’
motivation in their learning and their classroom participation were treated as one
index of the trainee teachers’ changes in teaching ability. The data showed that the
trainee teachers’ teaching ability was improved after the training of WBR Model.

In summary, the findings showed that the trainee teachers made
significant changes with the help from the activities provided by WBR Model. Firstly,
their tourism knowledge was improved, for they had deeper understanding of tourism
contents and could better manage the tourism contents in teaching. Secondly, they
could integrate tourism contents and English with the appropriate uses of tourism
terms, teaching approaches and methods and more tourism situations. Thirdly, the
trainee teachers’ teaching ability was enhanced, for they made comprehensive and

practical teaching plans, kept their students motivated and active in class.

5.5 Results in Relation to Research Question 5

Research Question 5 was “What attitudes do TE teachers have towards
WBR Model in their professional development?” To answer the question, quantitative
and qualitative data were collected through a post-experiment questionnaire, a

semi-structured interview, trainee teachers’ logs and trainee teachers’ self-appraisals.
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5.5.1 Quantitative Results for TE Teachers’ Attitudes towards WBR

Model

The post-experiment questionnaires were distributed to fifteen teacher

participants after they had attended the training. The ten items in the questionnaire

were to obtain the information about the appropriateness of the activities and the

model itself. The results were presented in Table 5.18.

Table 5.18 Results of Trainee Teachers’ Attitudes towards WBR Model

Items X SD
WBR Model is effective to improve teacher professional development sustainably. 480 414
WBR Model is useful for improving your professional knowledge and performance. 4.67 488
You have become more efficient in your teaching after the training. 4.60 507
The activities in WBR Model were well designed. 4.60 507
You reflected more frequently on your teaching in the training process. 453 516
Your work experience in the tourism sectors is helpful for your teaching. 447 516
You have gained a deeper understanding of TE teaching after the training. 447 516
You think your TE teaching process has been strengthened after the training. 440 507
The tourism sectors where you had your practice were well selected for the training. 413 352
The time needed for the training in the model was acceptable. 340  .507

Total 4407 483

The data in Table 5.18 displayed the trainee teachers’ positive attitudes

towards WBR Model for TE teacher professional development.

The participants strongly agreed that WBR Model was efficient to improve

TE teacher professional development sustainably and to improve TE professional

knowledge and performance (X =4.80, 4.67; SD=0.414, 0.488). The activities were

well designed (X =4.60, SD=0.507). They had a strong consent that in the training
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process, they reflected more frequently on teaching (X =4.53, SD=0.516). They
strongly approved that after the training, they gained a deeper understanding of TE
teaching, became more efficient in teaching and the teaching process was
strengthened ( X =4.47, 4.60, 4.40; SD=0.516, 0.507, 507). They also strongly
accepted that the tourism sectors were well selected for the training and their work
experience there was helpful for teaching ( X =4.13, 4.47; SD=0.352, 0.516).

They agreed that the time needed for the training in the model was
acceptable (X =3.40, SD=0.507). But the mean score in this item was much lower
than those of other items, which reflected the participants had various attitudes
towards the time duration.

5.5.2 Qualitative Results for TE Teachers’ Attitudes

The qualitative results of the trainee teachers’ attitudes towards WBR Model
were based on the data collected from the trainee teachers’ logs, the post-experiment
semi-structured interview and trainee teachers’ self-appraisals. The findings depicted
five aspects: deepening professional understanding of TE teaching, improving
teaching efficiency, strengthening teaching process, heightening confidence in
teaching and offering better opportunities for professional development.

5.5.2.1 Deepening Professional Understanding of TE Teaching
The results from the interview displayed the increase in TE
professional understanding. In other words, they comprehended more about TE

teaching. All the fifteen interviewees reported that with the training from WBR Model,
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they had a clearer picture of what they should do about TE teaching. They described
TE had its specific purposes and needs in terms of its vocational and occupational
functions, though it had much in common with GE. T2, during the interview, stated as

follows:

“...Well, | experienced and learned a lot from the training. Actually,
the activities provided from the model were quite practical. | know what and how to
serve my students better now. Of course | also know the challenges in TE teaching...”

The trainee teachers’ self-appraisal was the final reflections of what
they had achieved from the training. Data from it reflected the participants’ positive

attitudes towards TE teaching. T5 wrote in her self-appraisal form,

“...Since I was in charge of the teaching of TE and College English for
four classes, | could not distinguish them in terms of contents, language uses or skill
training. They overlap in the training purposes. However, they are different in many
aspects such as learner needs, themes, and content knowledge. After the training, |
know more about the differences...”

T4 stated in his self-appraisal form,

“Before the training, | thought TE and GE shared the same features.
However, after the training, | know they are different in many aspects. GE often
focuses on education, but TE focuses mainly on training. In TE class, the spoken skills
are mostly stressed, for tourism sectors need people who can speak English well, not
the ones who only know the grammar well. TE and GE teachers have differences in
terms of their roles...”

In sum, the results showed that the trainee teachers’ professional
understanding was deepened in relation to tourism contents, teaching methods, the

features of TE, students’ needs and teachers’ roles in the learning process.
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5.5.2.2 Improving Teaching Efficiency

The results from the interview showed that the trainee teachers became
more efficient in their teaching due to the training of WBR Model. They thought they
knew more about tourism content knowledge, technical terms and about how to
integrate tourism contents with English language for meaningful contexts in class.
They knew better about how to apply the principles of CBI and techniques of CBLT

to their teaching process. In the interview, T1 said,

“...When preparing the lessons, | did not focus on the appropriate
language for the tourism subject-matters. | spent too much time on the language in
terms of sentence structures, grammar points and the training reading skills. They are
necessary for students of TE or GE, but now | know TE students need more of spoken
skills and the language appropriate for tourism. Now | use more evaluation ways to
check what problems my students have and try to give them more help...”

The trainee teachers’ logs recorded the main points of the training
process. The logs showed the teaching was more efficient after the training of WBR

Model. In her logs, T3 wrote:

“By observing my mentor’s lectures in the past weeks, I think I have
learned the teaching techniques and methods from her. In class, | know better about
how to manage my time and how to deal with the tourism contents. | can make the
teaching process a more integral one. So | can make a better use of my time...”

The trainee teachers’ self-appraisal showed that most of the teachers
were more efficient in their teaching because of the training of WBR Model. T6, for

example, reported her reflections:

“Through the training of WBR Model, | have made some progress in
many aspects. With a clearer picture of TE teaching principles and basic contents in
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my mind, | think I am confident in classroom teaching. My changes in teaching ability
and methods make me better-prepared and more efficient in teaching, much different
from before. [ can make my teaching more practical and interesting with their help...”

5.5.2.3 Strengthening Teaching Process

The results of the post-experiment interview showed that the trainee
teachers agreed both English language and tourism content knowledge should be
stressed in TE teaching. During the interview, they made some descriptions of their

teaching process, reflecting that their teaching process was strengthened. T8 stated,

“...We do not have any standards or benchmarks for TE teaching from
the national or provincial levels. Young teachers can easily get lost in the teaching of
the contents. In my previous teaching, | focused a lot on the teaching of the language,
but just some isolated language fragments. After the training, | realized that I should
stick my teaching to more important elements of TE especially the tourism contents
through the appropriate use of English language...”

Similar ideas were found in the trainee teachers’ self-appraisals. T4 wrote:

“...The knowledge, skills and experience from the training help me to
have a deeper understanding of the whole picture of TE teaching process. Actually,
the teaching should be conducted on the basis of what the students need and what the
tourism sectors expect. We cannot take it for granted. Now | treat TE teaching more
professionally and take the aspects of the needs, methodology, evaluation and
outcomes into consideration. TE is not just a language course...”

5.5.2.4 Increasing Confidence in Teaching
In the interview, the teachers described they had acquired professional
knowledge and received encouragement from their trainers and mentors. They

became more confident in their teaching. T9 answered:

“l have learned professional knowledge and skills from the trainers
and my mentor. They are good for the improvement of my professional competences.
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The encouragement and support from them are really valuable for young teachers like
me, for it reduces my anxiety in teaching...”

In their self-appraisal, some of the trainee teachers also described how
they became more confident after the training from WBR Model. The reflection of

T13 could be treated as a good example:

“The training made me more aware of educational policy and TE
teaching. The training improved my tourism content knowledge, teaching skills and
methods. Now [ know more about the skills in TE teaching process...By the way, after
the training, I have won teaching contest prizes and awards in KLU and Guizhou...”

5.5.2.5 Offering Opportunities to Improve Professional

Development

The trainee teachers reported that it was not easy for them to attend
professional training programs due to the limited budgets and heavy workload. They
agreed that the TE programs they had attended were inadequate and irrelevant to meet
their needs. Most of the trainee teachers agreed that WBR Model could provide

flexible and purposeful training to them. In his self-appraisal, T15 wrote:

“...Each year, School of Foreign Studies sent only a few teachers out
for training, and it is not easy for us young teachers to get the chance... The training
was quite helpful and rewarding, though it took too much time...”

The results from the interview showed that the teachers cherished the
training from the model. They agreed that the program was helpful because it offered
the opportunities for them to learn both theoretical knowledge and direct experience

of tourism and English teaching. T11 stated:
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“...The program helped me to know how to become a qualified teacher
and gave me more inspirations on how to be outstanding in my profession. | really like
the workshop. Though it lasted for only one week, I knew what I should do in my work.
To be more specific, | know better about how to teach TE more effectively, especially
about how to conduct TE skill training to my students. For me, such a bi-disciplinary
quality is very important...”

The qualitative results showed that the trainee teachers had positive
attitudes towards WBR Model, for they were positive that the training from the model
could enhance their TE professional understanding, improve teaching efficiency,
strengthen teaching process, heighten their confidence in teaching and offer better

opportunities for TE teacher training.

5.6 Summary

In sum, this chapter described the results for the study including five
sections, including 1) the problems in TE teaching; 2) needs in TE teacher
professional development; 3) the suggestions for their solutions; 4) the efficiency of
WBR Model and 5) TE teachers’ attitudes towards WBR Model. It was found that
major problems existed, concerning TE teaching quality, TE curriculum design and
TE teachers. The findings illustrated that TE teachers had needs in their professional
development in terms of English proficiency, tourism content knowledge, teaching
skills, research skills and promotion of their academic titles. Solutions were suggested
for the problems in TE teaching and TE teacher professional development, including
providing in-service training programs, help from experienced teachers, and support

from the University/College and workplace practices in tourism sectors. WBR Model
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was developed on the basis of the findings. Investigations were made on the
efficiency of WBR Model. The findings displayed the teachers’ significant changes
with the help from the activities provided by the model. Teachers’ attitudes towards
WBR Model were reported and the findings demonstrated that all the trainee teachers

were positive to the overall efficiency of WBR Model.



CHAPTER 6
DISCUSSIONS AND THE SUGGESTED MODEL

This chapter presents the discussions and the suggested model of the study

based on the findings from the research.

6.1 Discussions

According to the findings of the research, the problems and TE teachers’
needs in TE teaching, the efficiency of WBR Model for TE teacher professional
development were discussed in this section.

6.1.1 Major Problems in TE Teaching and Their Solutions

The findings from the questionnaires and semi-structured interviews
showed that in TE teaching, there were some major problems, which could be
classified into three levels: national level, provincial level and university level.

At the national level, the major problems were mainly found in curriculum
designs. The provincial level problems mainly covered the evaluation policy towards
students’ professional performance. Under such circumstances, students had to focus
much of their learning on the obtaining of certain certificates or licenses. The
university level problems mainly dealt with teaching quality, including insufficiency
of TE courses, teaching facilities, technology application, on-site practices and

teachers’ professional knowledge and skills.
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The findings of the study showed that the problems are caused by specific
factors. The first one is that there is no TE teaching criteria at the national level due
to its short history of development and practice (Qin, 2007). Under such a
circumstance, it is difficult to make a standardized curriculum at the university level
or to publish standard textbooks for TE students. It is hard to make TE teaching
standards and to help TE teachers know what to focus on in terms of the key
knowledge points and evaluation methods (Yang, 2008). Without the development of
a curriculum, it is not easy for TE teachers to know what to do in teaching (Cummins,
1979).

The second reason is that there are different standards of evaluation of
university students’ professional performance at the provincial level. Comparatively,
West China provinces have more needs of vocational or occupational personnel for
different businesses so as to promote their economic development. However, how
they apply evaluation to university students is a problem. At the provincial level, it is
generally believed the most effective way is to check what qualifications the students
have already earned, which can lead them to the neglect of learning basic knowledge
and skills. In such a context, it is difficult to provide relevant courses and on-site
practices to TE students. Necessary teaching facilities or technological support
would be ignored for TE teaching.

The third reason is concerning TE teachers. As was discussed, most TE

teachers were typically trained as language teachers. In TE teaching, they are not
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equipped with the tourism knowledge or skills necessary for TE teaching, which
could bring out problems to the teaching quality.

There are factors that affect the quality of education or teaching including
societal factor, project factor, institutional factor, teacher factor, learner factor and
adoption factor (Richards, 2001). However, for researchers, scholars or trainers in
the field of education or teaching, some factors are controllable but some are not.
Among the problems in TE teaching, the national level problems and provincial level
problems cannot be solved through the training from WBR Model. Even some
university level problems like insufficiency of TE courses, teaching facilities and
technology application cannot be solved easily. However, the most important factor
affecting the quality of education or teaching is the quality of the individual teacher
in the classroom. The problems of on-site practice, teachers’ professional knowledge
and skills could be solved through the training from WBR Model.

Teacher training is the process by which teachers reflect upon their
competence and develop them further. Training programs are commonly seen in
various forms in educational institutions. In regards of the training programs, teacher
training models have been attracting attentions from different respects (Richards,

2001). For TE teacher training, it is necessary to provide help from a training model.
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6.1.2 Problems in TE Teacher Professional Development and Their

Solutions

Similarly, the findings from the questionnaires and interviews showed that
there were some major problems in TE teacher professional development. These
problems could be classified into two levels: national level and university level.

At the national level, the major problems mainly involved with the
quantity and quality of TE training programs. Each year, there were occasionally
some TE training programs at the national level sponsored by TE Branch of MOE
Supervision Committee of English Teaching (SCETTEB). The inadequacy of TE
training programs resulted in very few opportunities for TE teachers especially
young teachers. To TE teachers, these programs were not effective because they
were generally workshops or seminars which lasted for only days or even hours,
focusing on only certain aspects of TE teaching or learning. Some were fragmented
and intellectually superficial. Most of the training programs were irrelevant to the
needs of TE teachers because they were designed and conducted in a top-down
manner, remaining ignorant how teachers could better learn and implement their
teaching practices.

At the university level, the problems concerning TE teacher professional
development mainly included heavy workload and tight financial support. The first
was the heavy workload of the teachers. It was found that GE or TE teachers in the

survey schools had very heavy workload. For example, the average amount of
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teaching load for each TE teacher at Kaili University generally was 13.6 hours per
week in the first term of 2011. Most of them were involved with administrative
management or student affairs. The teachers could not afford the time for the
training. Insufficiency of financial support from the universities or colleges was one
of the factors that affected TE teacher professional development. In practice, most of
the training programs at the national level were conducted in cities like Beijing or
Shanghai. For teachers from other provinces, to attend such a training program
means the cost of high budgets. It is not easy for teachers to get the financial support
from the administration.

In order to solve the problems, the participants made their recommendation
concerning budget increase and workload reduction. Some participants adviced that
TE teachers should be provided with more in-service training based on an effective
model. However, the first two recommendations were not so solvable or controllable
as they expected. The administration could not possibly change their plan on the
budgets or teaching arrangement in order to maximize the conduction of teacher
professional development. Therefore, these solutions were not really feasible. The
last one was also out of control for TE teachers, since SCETTEB would design and
conduct TE training based on their experts’ advice and their own understanding.

The training provided in WBR Model could be the effective solutions to
these problems. First of all, the workshop and workplace practice were conducted in

the term breaks. The mentoring program was conducted for fifteen weeks during the
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term and TE teachers could work as usual while they received the training. These
arrangements could solve the time contradictions between heavy workloads and
teacher training. Secondly, the work-based training was implemented in the
university or in the city where the university was located. TE teachers did not have
to spend a lot of budgets for the registration fees, accommodation fees and
transportation fees. It could solve the problem of budgets to a great extent. Thirdly,
all the training activities in the model were relevant, effective and adequate to solve
TE teachers’ problems in classroom teaching and their professional development.

The implementation of WBR Model proved that it provided TE teachers
with practical training by solving the contradictions in budgets, time or resources.
Zhang and Su (2013) concluded that school-based in-service training was very
helpful for teacher professional development, for it could be a successful way to
solve the problems in budgets, time, locations and resources.

6.1.3 Efficiency of WBR Model

To test the efficiency of WBR Model, a 20-week-long experiment was
conducted, including the workshop, the workplace training (1), the mentoring and the
workplace practice (I1). The results from the trainees’ logs, student and colleague
online evaluations, comments of the workshop trainers, the workplace trainers and
the mentors proved that WBR Model had high efficiency for TE teacher professional
development in three main areas as follows: 1) TE teachers’ tourism knowledge; 2)

their teaching methodology and 3) their teaching ability were greatly improved.
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6.1.3.1 Reasons for the Efficiency of WBR Model

The training from WBR Model was efficient to TE teachers’
professional development. The reasons are discussed as follows:

The first obvious reason for the efficiency of the model is that WBR
Model offered TE teachers with a comprehensive training. The whole process of the
training in the model was an integral one, focusing on offering both theory and
practice. As discussed in the previous chapters, TE in the study is a major in the
Chinese context. TE teacher training is special because of the vocational and
occupational features of TE teaching. They need to be equipped with professional
competence like high English competence, rich tourism content knowledge and
pedagogical competence. Therefore, a comprehensive training is necessary and
significant. The training from WBR Model is different from other teacher training
programs for TE teachers. In China, TE teacher training programs generally focus
too much on the training of theory. There are few training programs that focus on
practice. It seems that there is a clear split or gap between theory and practice in the
training process and they could not be blended well (Yan, 2008). To de Arechaga
(2001), professional competence is the activities that teachers practice to enhance
learning, depending on mostly on their experience through seminars, conferences,
individual group reflections and interaction with colleagues. In such training

programs, theory rather than practice is always strongly stressed.
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The second significant reason is that the model offered a training
program prone to help the TE teachers to be language teachers and tourism
specialists. The results showed that the trainee teachers had made achievements in
both pedagogical competence and tourism, which is a crucial foundation for a
qualified TE teacher. That means apart from the training of language teaching, they
are offered the opportunities to learn tourism subject matters from specialists. The
role of TE teachers is more complex than teaching GE or tourism. A TE teacher is
more than a teacher because he is rather a practitioner who, apart from teaching, has
to act many roles including collaborating with subject specialists (Hutchinson and
Waters, 1987). To compensate for the lack of specialist knowledge, TE teachers
should have cooperation with subject specialists. However, this is not easy. Sierocka
(2008) states that it is crucial for teachers like TE teachers to have cooperation with
subject specialists, but the situations are generally discouraging for two reasons. The
first one is that the consultation is time-consuming. The second one is that subject
specialists generally do not have strong desires to cooperate continuously unless they
are interested in the teaching. The training of the model offered the chance for the
teachers to learn from specialists, which provided much easier solutions to the
problem of lack of tourism content knowledge.

The third obvious reason for the efficiency is that WBR Model
offered the time for TE teachers to learn direct experience from others and then have

reflections on themselves. During the training, opportunities were supplied to the
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teachers to learn from the specialists: trainers, mentors and even their group members.
In the training process, they kept their logs, make summaries and write self-appraisals,
which could make them reflect on themselves: what they had learned and what they
wanted to learn. That can lead to a virtuous cycle: while learning from the specialists,
the teachers knew more about their own strengths and weaknesses before they planned
what to learn next. They reflected on what they had known, what they wanted to learn,
what they had learned from the training and what they would like to learn next. Such a
virtuous circle helps the teachers highly motivated in the training process. It is similar
to the Training Reflection and Action Planning (TRAP) Model presented by De

Montfort University (2014) as illustrated in Figure 6.1:

B What

What do
did you
you What did you What have we want

want to learn? covered?

already to
know? learn
: next?

Figure 6.1 TRAP Model (De Montfort University, 2014)

As shown in Figure 6.1, the TRAP Model consists of four steps. The
reflections are connected step by step before planning to learn, highlighting the
transferability of existing knowledge and the learning outcomes in next step.

The fourth transparent reason for the efficiency of the model is that it
was a mechanism for both training and learning, which made it quite distinctive in

TE teacher professional development. Other programs are generally workshops or
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seminars, leading mainly to training of teachers. Concerning teacher education, there
is a subtle distinction between learning and training: the former is often used to refer a
long-term process for professional development while the latter is a timely, particularly
technical skills-based process for skill acquisition. Learning can be described as a
self-directed, work-based process leading to increased adaptive capacity (Sloman,
2005). Training endeavors to impart knowledge, skills and attitudes necessary to
perform job-related tasks, aiming to improve job performance in a direct way
(Truelove, 1992). In TE teacher professional development, training indicates the
process when the trainee teachers received knowledge of contents from the trainers
and mentors. It could be an active process, especially when the trainee teachers tried to
explore something they were interested in. But in more cases, it was a passive one.
Comparatively, learning was a more positive and active way of the trainee teachers’
exploration for something new, interesting or practical. They took the initiative to ask
about and discuss the details with the trainers, mentors or their group members. In
WBR Model, all the steps including the workshop, workplace practice and mentoring
offered the opportunities of training and learning to TE teachers.

The fifth reason is that it is a bottom-up approach. The program was
designed on the basis of context analysis so as to meet the needs of the teachers in
their classroom teaching. In this way, the training was relevant and effective for TE
teachers’ professional development. This is quite different from the TE training

programs practiced in China, which were designed top-down by scholars or experts.
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6.1.3.2 Appropriateness of Steps, Duration and Contents of the

Training

In the training of WBR Model, four steps were designed and
conducted, namely, the workshop, the workplace practice (1), the mentoring and the
workplace practice (11). The steps were appropriate for the following reasons:

The first reason was that it was arranged in a
theory-practice-reflection way, which led the TE teachers to learn systematically. In
the field of philosophy, there seems to be a tension between theory and practice. In
the field of education or training, the realms come together through the process of
abstraction and application. But which comes first often arouses debates. WBR
Model stresses the importance of practice and reflections in the process of the
training. But before the practice, there should be some underlying rules for the young
teachers to follow. From such a perspective, it is crucial for the TE teachers to know
the related theory first before they put it into their practice as a guideline. The
workshop laid a stress to deliver theoretical rules. It was appropriate to put it at the
beginning of the training.

The second was that the workplace practice was arranged twice in
order to offer more help to the TE teachers. After the workplace training (1), they
started the teaching in the new term during which they received mentoring from
more experienced colleagues. In the teaching process, they could check again and
again what they still needed to learn from the specialists from tourism sectors. The

workplace practice (I1) could be a good chance for the compensation.
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The third reason was that both the workshop and the workplace
practices were arranged during term breaks while mentoring was arranged in the
term. Such an arrangement was appropriate because the former ones needed the
trainees to come together for the group training within a period of time. The latter
was more flexible because the mentors and mentees could choose the time that was
convenient for them.

In the training process, altogether twenty weeks were needed to
fulfill all the training. Through analysis, discussions and consultation after the
experiment, it was concluded that the duration of the training was not appropriate for
TE teachers because the time frame was too long. It was agreed that all the training
activities could be finished well within thirteen weeks and the suggestions were
shown in Table 6.1:

Table 6.1 Suggested Duration for WBR Model Experiment

Training activities Experiment time Suggested time
Workshop 1 week 1 week
Workplace training (1) 2 weeks 1 week
Mentoring 15 weeks 8 weeks
Workplace practice (I1) 2 weeks 3 weeks

Total 20 weeks 13 weeks

The researcher thought that such duration of time for the training
was acceptable, for all the requirements of the mentoring could be met within eight
weeks. It was better for the trainee teachers to stay in tourism sectors for one week

for the workplace training (I). During the time they could learn about the principles
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and practice of the tourism sectors through lectures and observations. The workplace
practice (I1) could last for three weeks, during which the trainee teachers could learn
more about tourism principles and practice by observing and working in the sectors.

The content of the training was appropriate for the trainee teachers.
The content mainly covered two parts: tourism and teaching methodology. Six books
were used as the reference books from which the training content was taken from.
These books were characterized by some features. The first one was that they were
informative, providing detailed information in the related fields. The second one was
that they were authoritative. All the writers of the books were famous scholars in the
field either in other countries or in China. The third one was that they provide
up-to-date knowledge or information in the field. The fourth one was that they were
practical in the training, for they could meet the needs of the teachers.

6.1.3.3 Reliability of Selections of Trainers and Mentors

The selections of the trainers and mentors were a promise for the
effective conduction of the training in WBR Model. All the trainers and mentors
were selected according to the selection standards.

Two trainers were invited for the workshop training. The one in
charge of the tourism overview was a manager from Kaili Tourism Administration.
He graduated from English major and had been working in the field of tourism for
22 years. As a part-time professor in School of Tourism in Kaili University, he was

competent in both tourism management and teaching. Meanwhile, he could speak



168

fluent English and it was critical for the training. The other one in charge of teaching
methodology was an associate professor of English teaching methodology from Kaili
University. She held a MA degree of English Teaching and had been working in the
university for 17 years. She had been teaching English Teaching Methodology for
over 10 years and had 12 publications in the field. Both of the trainers could present
the trainee teachers up-to-date information or knowledge in the fields. They could
show the teachers how to apply to theoretical underpinnings to the teaching practice.
The four trainers in the tourism sectors were treated the most
experienced professionals in their fields. They could speak fluent English to the
teachers and show them the direct experience in the work of their fields. All the
trainee teachers learned from their lectures. After that they learned the principles and
practice of tourism by doing and by observing the work involved.
Altogether fifteen teachers of English were selected from Kaili
University as the mentors of the training, including thirteen associate professors and
two lecturers. All of them had the experience of TE teaching or work experience in
tourism sectors. The two lecturers were MA degree holders and they had been
working as teachers for over ten years. All of them were skillful in supervising and
helping novice teachers.
6.1.4 TE Teachers’ Attitudes towards WBR Model
The results from the study displayed that the TE trainee teachers had very

positive attitudes towards WBR Model for their professional development.
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6.1.4.1 Benefits of the Opportunities to Learn, Practice and Reflect

The findings of the research showed that the TE trainee teachers
agreed that the training in WBR Model were helpful for their professional
improvement in many aspects. They were positive to the opportunities to learn
theories and direct experience, to practice what they learned and to reflect on further
improvement, which helped solve the problems in their professional development. In
the training, the trainee teachers took in information and knowledge of tourism and
TE classroom teaching from the workshop. They learned the direct experiences of
tourism practice and classroom teaching from the professionals in the fields and
mentors in the classroom. In each step of the model, they had sufficient opportunities
to conduct simulation practices and hands-on practices. Timely feedbacks were sent
to them immediately from the trainers and mentors. Based on their practice and
feedbacks, they reflected on what they had learned and what they would learn next.
In such a way, the training, practice and reflection made an integral and practical
system for the teachers to make up what they lacked in the teaching. As discussed in
the previous parts of this chapter, in the training of TE teachers, there should be the
delivering of theoretical rules for them to follow as guidelines. Then they could put
the theoretical rules into their practice, through which they checked, proved and
adjusted what they had learned. Based on the learning and practice in the training,
the trainee teachers had their reflections on their learning experience and outcomes.

Actually, reflection was a crucial in the process of teacher professional development.
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Portugal National Council of Teachers of Mathematics (1994) specified that the
professional development of teachers, both inside and outside the classroom, is the
result of their reflection and participation in training opportunities which improve
and increase their development and progress. Scholars like Dewey (1933) and
Zeichner (1993) were positive to inspire reflections among teachers for their
professional development. This implied that TE teachers could benefit from the
participation of the training and practice, and from the reflections on the learning and
practice experiences.

6.1.4.2 Applicability of the Training to TE Teachers

The findings of the research showed that the trainee teachers agreed
that WBR Model was applicable and helpful to sustain their professional
development because of the following reasons:

1) WBR Model Is a Process-oriented Training

In the training activities of WBR Model, the trainers and mentors
guided the trainee teachers through an exploration to construct understanding of TE
teaching. They used tourism content to facilitate the development of important
process skills including the reflections and the ability to learn and to apply their
knowledge in the teaching. Such a process-oriented approach was vital to the
professional development of the trainee teachers since they learned from their work
and mistakes in the training process. The trainee teachers attended the training not to

achieve a single goal only but to ensure they became better than they had been
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before the training. The process took them the direction to attain the goals while it
kept them reflecting on their teaching and thinking about future goals, since
everything they did was focused on the process of improving their profession and
their core competences. From such a perspective, the teachers claimed they could
obtain more outcomes in the whole process: they could know how to improve their
competences by themselves. They also believed that WBR Model was applicable
because it could be used with other contexts or areas.

2) WBR Model Is an Example of Localized Training Design

Tourism knowledge is @ major component in TE. To meet the needs
of the TE teachers, the training process of WBR Model produced multiple
opportunities to learn tourism knowledge through experiential learning. Tourism is
always area-based because of the cultural diversities of the touristic destinations. In
relation to the natures of touristic destinations, cultures and the needs of the trainee
teachers, localized training plays a vital role. The tailor-made training can serve the
needs of the trainee teachers effectively. Such a localized training design could bring
out more results. Firstly, it is area-specific. Apart from the general principles and
practices of tourism, the trainee teachers learned something about the local culture of
tourism. Secondly, the training is integrated in terms of the contents and sectors.
Thirdly, it is flexible because it could be responsive to any changes in the training

process.
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Some researchers conducted studies on localized training. For
example, Dyson and Raffo (2007), and Facer (2009) made their investigations and
found that there are more opportunities for the trainees to benefit from having a wide
range of people involved in the training. Besides, there are also personal gains for
the trainees in working with a wide range of professionals as part of their in-service
training.

6.1.5 Strengths and Weaknesses of WBR Model

WBR Model provided TE teachers with the opportunities to learn from
trainers and mentors through different programs. Similar to many other training
models, WBR Model had its strengths and weaknesses as follows:

1) WBR Model Can Provide Systematic Training

The strong point is that the trainees can be trained in a systematic way. The
whole process is embedded with more channels for the trainees to get knowledge of
both tourism contents and English teaching methodology. Furthermore, all the
activities in the training are designed to promote practices and reflections through
the two-ways communication and hands-on experience.

Barnlund (2008) found that two-way communication plays important roles
in teaching, for such interpersonal communication involves transmitting information
from both parties by responding appropriately with comments, questions, and
paraphrasing, and summarizing to confirm main points and an accurate

understanding. In the training process from WBR Model, two-way communication
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happened all the time in the activities in the form of trainer-trainee or trainee-trainee
relationship. That brought out a harmonious and advantageous condition for the
training.

Hands-on experience is pertinent in the training process of WBR Model.
The workshop, the workplace practice and the mentoring provided multiple chances
for the trainee teachers to learn knowledge through hands-on experience. In The
Cambridge Business English Dictionary, hands-on experience is defined to be the
knowledge or skill that someone gets from doing something rather than just reading
about it or seeing it being done. For scholars like Itin (1999), Breuning and Connell
(2008), Breuning and O’Connell (2008), it offers numerous advantages to learners in
and out of classroom. The strategy is advocated to practice guided tactile learning in
teacher training, in which teachers absorb knowledge by directly experiencing.

2) WBR Model Can Supply Varied Assessment

Assessment is critical in the training process because it can help both the
trainers and the trainees gaining deeper insights to what outcomes have been
achieved. In the training from WBR Model, assessments of various kinds were put
into practice on the basis of the training goals and the trainees’ needs. The
assessments in WBR Model were conducted by the trainers, mentors, colleagues,
students and even the trainee themselves throughout the whole programs. Formative
and summative assessments were arranged. For example, questionnaires, interviews,

the scoring results and comments from the trainers and mentors, online evaluation,
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trainees’ self-appraisals and so on were used for the purpose. Some of the
assessments were set for learning, helping the trainers or mentors to gain insight into
what the trainee teachers understood in order to guide the instruction and provide
helpful feedback for improvement. Some were designed for learning, stimulating the
trainee teachers for more reflections on the training and their teaching.

3) Help from Experienced and Knowledgeable Trainers

The selection of trainers could affect the quality of the training. In the
training process of WBR Model, experienced and knowledgeable trainers were
invited because the selection criteria were applied in practice.

A trainer should be a facilitator who is able to assume different roles and
perform various functions with ease. In the case of TE teacher training, a trainer
should be a person with a rich source of expertise: he should know about both
tourism and English language. His depth of knowledge in the area is important for
the trainees. Furthermore, the trainer should have enough expertise to act as adviser
to the trainees on issues and problems they may have in the classroom or their
professional development. In the training, it is also important to have inspiring
trainers, who can make substantial changes to the quality of the training.

4) Drawbacks in Duration and Cost of the Training

It should be confessed that there were some drawbacks in the training
process of WBR Model. The first one was the duration of the training which was

rather long. Among all the activities throughout the training, the mentoring activity



175

covered fifteen weeks, taking most of the training time. Some mentors and mentees
complained that it was too long for them because four hours were spent per week on
discussions, supervisions and peer observations. The schedule was tight for them. The
second was the cost which was high, though it was much lower than sending fifteen
teachers for a workplace in a big city. Compared to other training programs, it cost
more budgets because the whole process involved many activities and many people.
These were the biggest challenges to the training program and such challenges should
be taken into consideration. Some scholars noticed the problems of time and budgets
in training programs. Hayes (2010), for example, insisted that spending more on the
professional development may allow for higher quality, more time for learning, and
more follow-up support as educators apply their learning. Gulamhussein (2013) also
stated that there is a reason to believe that effective professional development funding
will require more spending, but sometimes a restructuring of current spending will be

necessary if no more spending can be found.

6.2 The Suggested Model

Based on the research results, WBR Model was suggested and presented as
follows:

6.2.1 Details of WBR Model Suggested for Adoption

Based on the findings of the research, it is suggested that the training of

WBR Model should last for 13 weeks: 1 week for the workshop, 1 week for
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workplace training (1), 8 weeks for mentoring and 3 weeks for workplace practice
(11). Stress should be laid to practice in classroom teaching and on-site work, because
it is the most important step to put the theory into practice, which can lead the trainee
teachers to a better understanding and command of the knowledge and skills.

As discussed before, tourism administrations, travel agencies, hotels and
scenic spots are the tourism sectors that are most frequently mentioned in hospitality
businesses. They can be chosen as the workplaces for the training of the model.

6.2.2 The Suggested Model and Cautions in Workplaces

Based on the findings of the study, some recommendations were made for
the improvement and implementation of WBR Model. Advice were also provided

concerning the training at different workplaces.
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Cautions to the Conduction of the Workshop: In the conduction of the
workshop, attentions should be paid to the selection of trainers and the training
contents. Concerns should be shown to the supervisions of the simulation practice so
as to get sufficient information about how the teachers did in the training.

Cautions to the Operation of the Work-based Practice: During the
operation of the workplace practice, attentions should be paid to the schedules of the
activities, which could bring some problems, for the arrangement was quite tight.
Budgets should also be taken into considerations. Enough budgets could make the
programs especially the workplace practice program easier. The time duration should
be shortened to eight days, for all the activities could be conducted within the time.
The selection of the trainers could be problematic. Experienced tourism
professionals were mostly preferred, but high-ranking professionals should be
avoided, for they might leave the training any time when they had workloads.

Cautions to the Conduction of the Mentoring Program: Since the
mentoring program lasted for fifteen weeks, the time arrangement could be a
problem for both the mentors and the mentees. The supervision and
peer-observations could be accomplished well within eight twelve weeks. By the
way, attentions should be paid to the personal relationship among the colleagues. It
is important to avoid mentoring between colleagues with personal tensions or
conflicts. If conflicts happen during the mentoring, timely arrangement should be

conducted.



178

6.3 Summary

In the present chapter, discussions were made on some important findings,
including the major problems in TE teaching and teacher professional development
and their solutions. The efficiency of WBR Model was discussed, leading to five
reasons for its practicality. What followed were the discussions of the appropriateness
of the steps, during and contents of the training, the reliability of the selections of
trainers and mentors for the training and the factors to be considered in the adoption
of WBR Model. TE teachers’ attitudes towards WBR Model were the last part of the
discussions, focusing on its benefits and the applicability. The second part of the
chapter was the suggested WBR Model of the study. Cautions were suggested about

the adoption of the model.



CHAPTER 7
CONCLUSIONS, IMPLICATIONS,
RECOMMENDATIONS AND LIMITATIONS

This chapter presents the conclusions, pedagogical implications,

recommendations and limitations of the study.

7.1 Conclusions

In order to help TE teachers to improve their professional development, the
study was conducted to develop and evaluate the WBR Model. According to the
research questions, the results of the study were summarized as follows:

1) The findings from the questionnaires and interviews reflected that the
major problems in TE teaching were found in many aspects such as teaching
evaluation, teaching methodology, technology application, teaching conditions and
curriculum designs. TE teaching did not present its features of vocational and
occupational training or cultivate students’ abilities. Problems were also found in the
contents of TE teaching. It was found that TE teachers could not select proper
teaching contents. TE textbooks were found to be too difficult for most of the TE
students. In the teaching process, they could not integrate tourism knowledge and

English language well. TE was a special major and it should provide enough on-site
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practices for students so as to improve their tourism skills. However, there was a lack
of such practice for TE students and teachers.

There were problems concerning TE teachers. It was found that TE teachers
had problems in teacher knowledge and skills. Most of them were typically trained as
language teachers, who were not equipped with sufficient tourism knowledge or skills
needed in TE teaching. Because of their lack of tourism knowledge and pedagogical
knowledge, they were not efficient in teaching. TE teachers needed to gain more
confidence and motivations for TE teaching. It was also proved that TE teachers did
not have enough in-service training programs. They needed to attend in-service
training programs to improve their professional development. To them, TE teacher
training programs were not helpful for their professional development.

2) The findings showed that TE teachers had their needs of professional
development categorized into five groups as follows:

Firstly, they had needs for higher English proficiency, and for the purposes,
they had a wish for specific in-service training programs, more audiovisual resources
and studying abroad in English-speaking countries. Secondly, they wanted to improve
their tourism content knowledge through on-site training programs, for tourism
content knowledge is a key ingredient of TE teaching. Thirdly, they also wanted to
promote their teaching skills by improving their evaluation methods and technology
application ability. Such skills could make their teaching more efficient. Fourthly,

they wished to improve their fundamental knowledge and research abilities. These
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abilities were critical for their professional development. The last one was that they
longed for a promotion of their degrees through life-long development, including
more publications and teaching quality improvement.

3) Suggestions on solutions to TE teaching problems and TE teachers’
professional development needs were made and presented as follows:

It was concluded that TE curriculum should be adjusted and revised, which
was a core solution to TE teaching problems and to meet TE teachers’ needs. To the
participants, TE teachers should have more on-site practices and other in-service
training programs. These were the best ways for them to know more about tourism.
TE teachers should get improvement in terms of teaching methodology, evaluation
methods, English for tourism, research skills, and their fundamental knowledge.

About the means and ways to solve the problems, it was suggested that
in-service training programs and models should be provided to TE teachers. TE
teachers should get help from more experienced teachers, support from the university
or college and practice opportunities from tourism sectors. Wishes were also
expressed for the reduction of young teachers’ workload and the improvement of
teaching conditions.

4) The findings from the trainees’ logs, student and colleague online
evaluations, comments of the workshop trainers, workplace trainers and mentors
showed that the trainee teachers made positive changes with the training from WBR

Model. Firstly, their tourism knowledge was greatly increased, for they had deeper
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understanding of tourism contents and could better manage the tourism contents in
teaching. Secondly, their teaching methodology was improved. They could integrate
tourism contents and English language well with the better uses of tourism terms.
They applied to their classroom teaching more teaching approaches and more tourism
situations. Thirdly, their teaching ability was improved, for they made better teaching
plans, kept their students motivated and active in class. In short, the training from
WBR Model was helpful for TE teacher professional development.

5) TE teachers had positive attitudes towards WBR Model. The results from
the post-experiment questionnaire showed that all the trainee teachers were positive to
the overall efficiency of WBR Model. They stated that they had received a lot from
the training. They had accumulated some direct experience in tourism undertakings
and classroom teaching by learning from tourism professionals and more experienced
teachers. Most of them displayed their positive attitudes towards WBR Model because
it was practical to sustain TE teachers’ professional development. The results from the
post-experiment interview showed that the trainee teachers became more aware of TE
teaching, more efficient and more confident in teaching because of the opportunities
for professional development training provided in the model. They also strengthened

the teaching process, emphasizing the teaching of tourism contents through English.
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7.2 Pedagogical Implications

Based on the results of the study, some implications were drawn from the
implementation of WBR Model as follows:

7.2.1 A Bottom-up Process Is Needed for the Training

One of the obvious pedagogical implications is that the training from WBR
Model provided a bottom-up process during which the trainers/mentors and the
trainees/mentees were actively involved and achieved plentiful interactions. The
activities throughout the training witnessed that all the staff involved supported the
training. That was one of the reasons why the program was conducted smoothly.

Originally applied in information processing and knowledge ordering,
top-down and bottom-up can be seen as a style or approach of thinking and teaching
in practice. A top-down approach generally starts with the big picture while bottom-up
approach focuses mainly on smaller segments. In a teacher training program, a
bottom-up process is of vital importance because it is based on needs analysis, which
allows the designer of the program to provide relevant helps. If it is top-down from
the government, the objectives are usually more general while bottom-up is more
specific. Once the objectives are clearly relevant, trainees will be highly motivated.

7.2.2 Experiential Learning Is Essential for Skill Learning

The second pedagogical implication from WBR Model is that experiential
learning is crucial in TE teacher training. The whole process of the training is

embedded with activities for practice and reflections. The trainees learned by
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observing, doing and reflections rather than listening and seeing alone. Such hands-on
experience contributed significantly to their professional development.

Experiential learning is learning through reflection on doing. It focuses on
the learning process for the individual. According to Kolb (1984), learning is the
process whereby knowledge is created through the transformation of experience. He
presented a cyclical model of learning consisting four stages: concrete experience (or
“Do”), reflective observation (or “Observe”), abstract conceptualization (or “Think’)
and active experimentation (or “Plan”). This four-stage learning cycle shows how
experience is translated through reflection into concepts. The stage of concrete stage
is where the learner actively experiences an activity such as a lab session or field
work. In the stage of reflective observation, he consciously reflects on the experience.
The third stage is to conceptualize a model or theory of what is observed while in the
last stage, the learner is trying to plan for a forthcoming experience.

7.2.3 Involvement of All Levels Is Crucial

The findings of the study imply that many people at all levels need to get
involved for TE teaching and TE teacher professional development.

As shown in Chapter 4, there are specific problems in TE teaching and TE
teacher professional development. On the national level, a standardized TE
curriculum should be produced in order to guarantee teaching quality and teacher
professional development. The government needs to play its function---a role of

supporting budgets to teacher training programs. Growing evidence demonstrates that,
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among all educational resources, teachers’ abilities are especially critical contributors
to students’ learning and consequently the success of a nation to advance in its
economic, social and political spheres (Darling-Hammond, 2006). The government
should get involved positively with teacher training and education.

The university should take teacher professional development as a key policy
and supply various resources to achieve the purposes. Universities now play a major
role in the education and training of their own teachers. In their research, Lee and
Barro (2001), and Moon (2003) displayed that universities play critical roles in
teacher education for the nation and for the universities themselves by issuing related
policy and supplying different resources.

On the personal level, teachers need to see the importance of the in-service
training for their professional development. Teacher performance is the most crucial
input in the field of teacher training. Whatever policies may be laid down or whatever
resources may be supplied, in the ultimate analysis these have to be implemented by

teachers as much through their personal efforts in the training process.

7.3 Recommendations

Based on the results from the experiment, some recommendations could be
proposed for further study.

1) WBR Model could be employed for a similar study for other ESP

contexts such as Business English, English for Medical Purposes, Aviation English
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and Engineering English. As is well-known, ESP makes use of underlying
methodology and activities of the discipline it serves. It focuses on the language
appropriate to the activities in terms of grammar, lexis, register, study skills, discourse
and genre. It is thus often restricted as to the language skills to be learned (Strevens,
1988). Compared to other teacher in-service training models, WBR focuses on the
training for the discipline of tourism. It could be used for further studies to see if it
could lead teachers of other ESP contexts to improve their professional development.

2) The research was conducted among TE teachers only. It is suggested that
efforts should be made in the study of the design and revisions of TE curriculum so as
to help students for a better command of the integration of language and content.
From this perspective, assistances could be achieved for ESP students of any
disciplines through the training.

3) Further studies should be conducted to add the use of technology to the
training process so as to check if it helps reduce the cost of the training and heighten
the accessibility of the tourism content. Commonly seen in teaching and training
practices, technology plays positive roles in the effective implementation of the
teaching or training. It could provide efficiency and rich resources to both the trainers
and the learners. Therefore, it is necessary to have a study on the application of

technology in TE teacher training of WBR Model.
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7.4 Limitations of the Study

The study aimed at investigating the current situations of TE teaching and
TE teacher in-service training so as to design WBR Model for TE teacher professional
development. Unavoidably like some other studies in the field of language education,
the study brought in certain limitations as follows:

1) The study was restricted to southern China and it is not generalized to all
countries because it focused on the problems of TE teacher training and the design of
WBR Model for TE teachers in the areas, though some ideas could be useful for other
countries.

2) The sampling procedures were difficult since the population covers a
huge number at different levels and some specific professions, including teachers,
students, and tourism professionals.

3) Since China is such a big country, it was difficult to select the
participants from the population. However, participants were chosen from cities in
southern China though convenience and availability had to be considered.

4) The collection of the training content in this study was mainly based on
the needs of the TE trainee teachers involved in the particular experiment. There
could be some differences of the needs between the trainee teachers and other teachers
to be trained. The results of the study, therefore, should not be generalized to the

training contents in other teacher training programs.
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APPENDIX A

TE Professional Training Model in Changsha Minzhen Vocational College

Nbr Items Contents Specifications
Training | To train practicality-based Practical skills and vocational knowledge are focused.
1 Aims professionals, specifically
mangers in enterprises of
tourism and hotels.
Discip- It must be closely linked Discipline will be designed on the basis of social needs analysis.
2 line with social needs
structure
Balance should be reached to cultivate and develop TE learners’ individuality
between theoretical and to meet the needs of the society

3 Course skill courses. Practice is to lead to pertinence and practicality

structure stressed in the process of
teaching. Courses should
be designed for 3 targets
Training It takes the flexible Bi-disciplinary Mode: TE learning will be stressed while students
mode combination of classroom | have to learn skills of tourism skills.
study and workplace Order-form Teaching Mode: Basic TE and theoretical knowledge
practice courses will be provided based on the needs of employers.

4 Study & Work Mode: Students finish the course work in 1% year
and work in tourism agencies in 2" year for practical skills of
tourism. From 3" year they come back to carry on their course
work.

Induction Training Mode: Pre-employment guide should be

strengthened so as to help the students know more.

TE qualifications as well as required certificates of tourism.
Teacher Teachers should be In-service trainings should be provided to teachers so as to achieve

5 quality “bi-disciplinary” the goals.

Teachers from tourism agencies will be another way to guarantee
the teaching quality.




APPENDIX B

TE Skill Model in NGS Vocational College, Guangdong Province

Items Requirements Specifications
Integrated structure of skill An implementation platform See ll1-1
courses An integrated implementation module See 111-2
Skill courses modes, tasks and projects See I11-3
Teaching situation platform induction bases and the involvement of the See l11-4
third party
Assessment and test platform | Formative and summative assessment See I11-5
Skill practice task platform Detailed tasks or projects of skill courses See 111-6
Teaching administration Management of teaching affairs in an open See I11-7
platform and dynamic way
On-line interaction platform | Stimulating interactions among students, See 111-8
teachers and professionals
Digital database Providing related references See 111-9
Teaching method Task-based method See I11-5
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APPENDIX C
F B 22 Be s I S 2 ik R

KLU Trainer Teachers Selection Standard

ERaR E SRR Description of the requirements
Quialification
TR JHE T ARG WA DL L) MA or above
Degree
TRFRESK JHE SO D AUEA B LL_EERFR Associate professor or above

Academic title

LAGEART IR kS . K IAIRGUAIATIEIEOL;  theories of the related discipline
2 BRIV SRR AT B4 professional skills required in the related discipline

TAREIER | SERRT A RHO AIRMA R . EAEAE LY 777 knowledge and methods required for the
Professional teaching of the discipline
competence 4R BCERI A B AR JEA R B 557 principles and skills of education and
required teaching
5.7 R sl 5 e A EL &R foundational knowledge for education and teaching
6. 1 R ITHERL 5L 4 SEERBE 2R knowing the relationship between the discipline and
social practice
7. B RRARIIEE 11, REL WL ALl E. capable of research and have at least 10
publications
LRFA B H s A 24111 having clearer pictures of teaching objectives and goals
2.4 BRI 22 R PR AN ik B 22 B2 s making good use of teaching materials to design
a teaching process
3.5 SR 2 A AN AR I 22 21311 helping students design an specific learning plans
HEERESIER | to meet their needs
Teaching ability | 4. &i& R0 E, BR ST 2AER2A 2] 2488, successfully helping students
required interested and motivated
Sl AR WA, wiesl. 25RE2 M7, H B making full use of
teaching methods in the teaching process
6.4 R HE T 2 managing teaching process effectively
7.5 RSB ERT,  KEFAAIHIRE/); guiding students to think creatively
and explore positively
8B IMARHEBEHARTBIBER HEIZ 4 applying technology to teaching process
9.5 RIEHE 15, FRIEXHUF; having strong communicative competences
1005 Z4AEHUF P FE BT =4 LA . ranking top three in teaching quality assessment in the
past three years.
LR TR, ERZIOTPMITE, 200, 2RI %4 K E; applying evaluation
methods formatively and summatively
VAR IER | 2.5 24T BRI guiding students to conduct self-assessment
Evaluation B HIIFM B AL FRHOR, B S0IE#E H % L1E; self-assessing teaching results

ability required

and improve teaching quality

A5 E B TAED MBS HE 58, #HTIREMBIF; research on practical needs
and problems in teaching

5.0 Tl K R, AWk e B &35 . working out professional development plans
for competence improvement




APPENDIX D
L BL A T SR T -3 I 1 = i A s

KLU Regulation of Mentor Selection and Management

TAEFAREER
Commitment

Requirements

LB RE K BB T 5T BUR, W57 BE VAL
abide by policies on education and laws of education
2IMREE TAEME S, MEHEF, RGNS,
have a deeper understanding of education; highly motivated in education
SANFEIZUB I E AR, A ST KR,
be aware of the specialty and uniqueness of tertiary teachers
4 HA RIFINPE #4555, equipped with professional moralities
5. - A HINA1ER#, FRTFREPMESZCHt; good at team-work and communication
6.5 EAMAZE R, FB T AR L HERN A F
accept individual differences and understand needs of young teachers
TR, BRGNS A, fERE T UM B 3R
help improve young teachers’ professional development
8. I FHEMFHUN A L], Kege B B )15
help novice teachers with independent study and creative thinking
9.5 HZ 0. THAEL . MHLAIGHLr; be responsible, patient and considerate
1000 H B BUEITFRI. A 354 /7. have a positive personality

Tk BESIER
Professional
Ability
Requirements

LABR LB IS . RJBARBAFTVE S 00; familiar with professional theories, latest
development and trends

2 ABAENY I S R 3 E 54T, equipped with professional skills

3R AT E A RHP ERA & L ZEA BB 5771, competent in knowledge and methods for the
discipline

AFRTHCFER N AR A RN FEATFEI SR AE; qualified with basic knowledge,
principles and skills for teaching

5.7 fi sl 5 H e RHYEL £, familiar with the connections among various disciplines
6. 1 TRl 54 SEE L 2, knowing the relationship between the discipline and
social practice

7. A RERNAMIEE )1, KRB+ LL L. capable of research and have at least 10
publications

EiERcH VAR -SN
Teaching Ability

LR 2 BRI 2% 1+%); making reliable teaching objectives and plans

2.4 B 2 VR AN 5 B #d FE s making good use of teaching materials and
methods to design a teaching process

3.5 SR B 2 A AN AR 22 21 R s helping students design an specific learning plans
to meet their needs

4. EIE R CIGHEL, Bk SR A4 22 2 successfully stimulating student’s
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Requirements

learning interest and motivations

S A AN AN, Wit. Z25F LM, FRELECA: making full use of
teaching methods in the teaching process

6.8 %A% d FE; managing teaching process effectively

75 REFAMSI BE MR, KRE¥AQHEE S guiding students to think creatively
and explore positively

SN EB ERARFERIBIENH R # 2%+, applying technology to teaching process

Q1B S FikkE 158, FTIEBCRLF; having strong communicative competences

10 =FEHEPNERT =4 LU . ranking top three in teaching quality assessment in the
past three years

P BE IR
Evaluation
Ability
Requirements

LA TR, ®REZ0EN 5, 20, SR N 54 K& applying evaluation
methods formatively and summatively

2.5 S 24 34T B R PF4; guiding students to conduct self-assessment

B ERIFMBE B, KBRS E 2% 1AE; self-assessing teaching results
and improve teaching quality

AEREE B LA I SERE S R, FEATIRZEMBIF: research on practical needs
and problems in teaching

5.4 Tl B IR, AWt E &l & i . working out professional development plans

for competence improvement

AR FTER
Personal
Qualifications
Requirements

1T BOm R B ZR BB IARR LA B Rk SO0, AT DUs sk ghm, (Hb R
fi -t LB fr, SRS R E - R Ll R, B FEI##45: A mentor should be at
least an associate professor. In particular cases, lecturer with MA degrees can be selected as
mentors if they have a teaching experience over 10 years.

2. I ZOW ) E B A DL E 2. RIS, BRI ZARERTR T,
T AT 2 IR ZE SR . A mentor should have at least a MA degree. In particular majors such as

folk literature and folk art, the requirements can be lowered.




APPENDIX E

MOE Education Quality Questionnaire for Tertiary Students
B REWME NS (EERD

[E
=

AR ES LRIAINEZEEN
2. RETTERIESe: (L —F4 () =% () =F% b WUFEH (5 HFH
3. RN BAR IR 10 H 2«
(D) BFEASTENSEHANAEAS () BFREERT AR
(3) BEFETAIN. Wit AR, JERMRAMGA (D NEE
4. PRI RS AT 4 7 G 7Rk 1 2
(LD JEEFRPZAEN TR, RIIRRZE
(2) BFARBREEF—RERE S, WL
(3) H1 ST A8 7 B it 20 sl ol TR 42 R
(4) FERHREIRRIR
5. PRI AR AR (1) O3 -
(L iy (2) HolkZAE (3D #Hepl %S K TPE (b —B (5) B (6) At
6. PRI ZEART HO 2R «
(L) kg HbrErm (2) HR™f% (3 Bk (4) &ER
7. RN ARAE H0 BB it 75 T -
(1) BT () SLN=EDREFE (3 EREM L, &t
() KBTS (5) ZEEKETENZ, RESL S (6) EEHER&uH

8. VREH BRI A Kl E 2.
9. IREERSRAT T BV AL

10N N A FUEE V5 2% B ) FH 56 g e P 2
AR AR T2 Bl
(1) RRiERAEFER (20 I ORESE (3D FEEFHE (b HafiRE
12 AR BT URAE I BOM 2 15 2 i HR M 2
(L RIE=FEHBRMERAR () R=FATHRKEIRES (3 2
1347 URIN HOMAE F 2R 2
(LD HEBR () ZHTHAER (3 FE (4 ZWEERE (5) RAOEHE (6) AH
143832520, VRIARLES AW L7 T 2 A i ? R 2
(D HHEMMHAES (2 JMBRES (3) HZEEE (4) LFEZFRJR
(6) HheiGshie (7 £lEme (8 flHRE (9) HEATZHiAE
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15. R AT SR -
(D HIFAAZN S () AR
(3) AL H H LMV A N SRR RA R N A
(4) Eblgr TR (6) HRERAT AR (6) FRAE
16. A RA AR FIE? (D A (2 &H
7 ARV TR I LA (D) FiEm () ZRErER S (3 k¥4
18ARK AR AA BE IR TARRIPEAY (FRX A2 E R A 77 A
(L & 2 By D —fk ) %=



APPENDIX F

MOE Education Quality Questionnaire for Tertiary Students

1. Department Major

2. Grades: (1) Freshman  (2) Sophomore  (3) Junior (4) Senior (5) Fifth grade
3. The educational goals in your university are:

(1) Train high-tech practical talented personnel  (2) Train skilled workers and senior technician
(3) Train engineers and designers (4) Not sure

4. How were you trained?
(1) Emphasis on students’ practical skills (2) Integrating teaching with workplace practice;
(3) Teaching by engineers or experienced teachers (4) Mainly classroom teaching

5. Most of your teachers are equipped with:
(1) Good professional ethnics (2) High motivations (3) Good teaching skills
(4) So-so (5) Not sure (6) Irresponsible

6. You think the requirements for teachers are
(1) Strict with high standard (2) Relatively strict ~ (3) Not so strict (4) No requirements

7. How do you think of the infrastructure?
(1) Good classrooms (2) Multi-function labs (3) Rich book resources
(4) Complete sports facilities (5) Enough multi-media facility (6) Advanced language labs

8. Where do you usually go for study?
9. Which vocational certificates have you got from your university?
10. Which teaching equipment is used most frequently?

11. What do you think of your major?
(1) Meet the requirements of society (2) It is a comprehensive major
(3) Accord with training objectives (4) No use for society

12. The textbooks you are using are:
(1) Vocational textbooks published in recent three years (2) Vocational textbooks published three

years ago (3) They were not vocational teaching materials

13. Which of the following teaching aids do your teachers use?
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(1) Posters (2) PowerPoint (3) Video
(4) Multi-media (5) Very few (6) Never

14. After learning, which of the followings do you think need to be improved?

(1) Computer skills (2) Foreign language ability (3) Self-study ability
(4) Psychological ability (5) Social activities participation (6) Professional skills
(7) Innovation ability (8) Basic vocational competence

15. How does your university train your employment strategies?
(1) Organize forums (2) Positively involved (3) Get companies involved
(4) Course training (5) They do very little (6) They do nothing

16. Are there any career guidance organizations in your university?
(1) Yes, there are. (2)No, there aren’t

17. What do you think of students trained by your university?
(1) Highly qualified (2) Mostly highly qualified (3) Not qualified

18. How do you evaluate school personnel training mode? (For students’ training)
(1) Good (2) Preferably good (3)So-so (4) Poor



APPENDIX G

Questionnaire of a Training Model for TE Teacher Professional Development
T FHE BT TR REIER A% (FHE)

(For teachers only)

Part 1 Teacher’s Background Information M Af5 &
Directions: Pleases provide the information about yourself by choosing the choices given V.if 7
RN A NG DU 7 T8
1. You have been working in this school for RTE1ZKEE TAF 4R A2
(1) 0-5years (2) 5-10 years (3) 10-15years (4) 15-20 years (5) over 20 years
2. Your highest degree is
(1) 3-year program certificate (2) BA (3) MA (4) PhD (5) others and please specify.
3. Your academic title is
(1) professor  (2) associate professor (3) lecturer (4) assistant (5) no title
Part 2 The Teacher’s Opinions on TE Teacher Training Model #5027 %
Directions: This questionnaire is designed to gather information about your opinions on TE
teacher training model. Please read each statement carefully and click V to the response which
describes your opinions. The numbers from 5 to 1 stand for the following responses: it 7] & H T
FRER VRN TR S 1B UM AL N ETR, G AETRA N RERIB IR & WL T4 . 807 5 3 1
FrRER = AT

5= strongly agree 5¢4:[A] &

4= agree [[&

3= neither agree nor disagree A~ffi &

2= disagree A~ [A] &

1= strongly disagree 584> AN &
Sample: TE teachers can integrate tourism contents and English language well in teaching.

If you agree with the statement, please click V to the response 4 which describes your opinions.
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Items 12 415
You can integrate tourism contents and English language well in teaching. \
Questionnaire of ET Teacher Training Mode
Items 3T 3| 4

You can give more priority to the teaching of tourism content knowledge. /R 7t #5 thi3: 5 ik i 41
R .

You can integrate tourism content knowledge and English well in teaching. ¥4 &5t i 0 1R Al 5
HE ST IRIFRE G

You know well how to manage tourism content knowledge in teaching. /< f& 1R 4 A FH i 7 0 iR

You can focus on the practice of tourism in TE teaching. /33 i i i) L IR Y o

You can supply sufficient tourism terms to TE teaching when necessary. /% & 14 EIl 4 Ab b A A B

TE teaching can meet the needs of tourism sectors. ik Ji7 <15 FUF RE T L iR I i 1 1 35 22

TE teaching is beneficial for students’ future profession. Jiig 7 9% i 25 5% BE I 2 A A SR IR 7 2

You have participated in the training of TE teaching in your career. /K2 Inid i i 2 1 227 5% 3|

You have a good command of both English and tourism content knowledge. /iR GE1R I-$th B 42 #5135
B S AR AR .

You have opportunities to learn tourism knowledge from in-service training. /R & Hl 2 i i 76 BRU%
W2 SR AR

The existing training programs are helpful for teacher professional development. Ei 5255 Il i H
AR T BT LR R

It is important for TE teachers to get qualifications of English and tourism. %} jife §i7 5% 15 2 1 =
BUA5H & i A 984 1) 9 AR AR 2

Bi-disciplinary quality is crucial for TE teachers. X el 2 i i =5, XU & iR B 5

You need to learn more of tourism content knowledge in in-service training. /R 7 Zid i 72 BRE5 Il

PIEEY AR
You need to improve your English proficiency in in-service training. {4 7 B it 1o 76 BRI 1| 2 g 9
BRI

It is critical to provide in-service training to TE teachers. S i i Z 1 Hoi i = , 7EHIZRE it

It is crucial for TE teachers to study off-work as a visitor to other universities. i i 7 & 15 2L i
5, SR E .

You need to have a higher degree. Xt kiiF S iBHURIN S, IR AIREE.

It is important for teachers to learn tourism content knowledge from social-service programs. %} /i
T SR N WA SR I A S R AR EE

It is important for teachers to have team teaching. SigiiF SOEFUMIN 5, EMARIFEREE.

It is important to have base-oriented training. Xk FE BRI 5, LIS IR HE.

It is important to have workplace training. XJiRIESIEEITMN 5, LAEY IR .

It is important for teachers to participate in the Outstanding Teacher Training Programs. X Ji i 2
BEITIN S, SN2 B 2 5 E0m )I ZR 0 B AR B 2

It is important to have vocational contests at different levels. X jiglifeiBEZINNMN S, SN 9HER
e TR PR 2L

It is important for teachers to earn qualifications of English and tourism. X i #7915 20T =,
ZMB IR E L

It is important for teachers to get help from mentoring programs. iR RIEHITT S, Eid S
AR ER T T BTN s R R EE.

It is important to organize school-based training programs for teachers. XJ iR IEIBEHITT =, S
IR ARG I T H AR B2

It is important to observe classroom teaching of more experienced teachers. X/ Jiff 2 i 2 i i
5, NERTENEITITRIRE IR IRE

It is important to participate in Classroom-based Teaching Development programs. % i JiF €15 2

T &, SR SR T VRS e AR I SR H R 2

You think it is important to learn by yourself. X} jiRIFICIELZITM S, H¥EHEE,

You think it is important to teach yourself through research. /KA B RHFHR E H CIR EE .

A good in-service training model is helpful for teacher professional development.i% i+ P £

R BB VIR AT A 0 1l R R
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List of Questions for the Semi-structured Interview
BEEMAL VTR ERE (For teachers only #M 3D

Directions: You will have 5 minutes for reading the questions and thinking about the answers.

Please read them carefully. A T IISRVIRACR, S8 HIEATES, 5 0805 78i1R.)

1. What problems do you think exist in TE teaching? — (iilf D1 BUFAAAEAT A 8?2 )

2. What are the major problems in TE teacher professional development? (i 315 i\l &
JRAEAEAT Al 2 )

3. What aspects are the most important in TE teaching? (il 915 22 bt 5 i i s ? )

4. What quality should a TE teacher have? iR iiF 5515 #OMi M % A& A AR ? )

5. Can you say something about your future plan of your professional development? (/&% H &
IARRE WK A A 24T 5D ? )

6. Personally speaking, do you think it important to conduct in-service training for teachers? (M
AN NAEER, RN RRAEIR R I E L ? )

7. For you, what are the most effective teacher training methods for you? (XHRTI S, A MW
FOBEEIN LR A2 )

8. Do you have any suggestions for a training model for TE teachers? (T i iiF i iRzl
B, F R ARG ? D

9. Do you have any other suggestions for TE teacher professional development? (i T fifg i 18

FOMLA R E, ERIRIEAH ARG ? )



APPENDIX H
Questionnaire of a Training Model for TE Teacher

Professional Development
ERFEFIEBIT R ERIIER S (FEH)

(For students only)

Part 1 The Student’s Background Information 224 N1 B

Directions: Pleases provide the information about yourself by choosing the choices given Vi £
TG BT, REEIRIE R .

1. Now you are a student.

(1) 1%-year (2) 2"-year (3) 39-year (4) 4™N-year

2. How long have you learned English for Tourism?

(1) 1term (2) 2terms (3) 3terms (4) over 4 terms

Part2 The Student’s Opinions on TE Teacher Training Model
Directions: This questionnaire is designed to gather information about your opinions on TE
teacher training mode. Please read each statement carefully and click V to the response which
describes your opinions. The numbers from 5 to 1 stand for the following responses: 1[4 F
TAREARN R I S 05 BUM B, BRI N RERIA VRS LT . #8055
F 1 AR E L

5=strongly agree 5¢4:[fJ&  4=agree [[J&= 3= neither agree nor disagree AN &

2= disagree A~ Al & 1= strongly disagree 52 &/~ A &
Sample: TE teachers stress the features of professional training in teaching.
If you agree with the statement, please click V to the response 4 which describes your opinions.

Items 112(3]4|5

TE teachers stress the features of professional training in teaching. \

Questionnaire of TE Teacher Training Model

Iltems

TE teachers teach you much about tourism content knowledge. 21l e 2% N 2 F iR i 2o T o

Tourism practice covers a high percentage in TE teaching ik 2= 207 0, IR S bk FLDIAR 5 .

IEitezqu:hers provide sufficient opportunities for workplace practice. i Sk ZUM fe 22 2 I LAE
kg

TE teachers can teach tourism content knowledge through English. i 2 BT e A 5% 18 0%
BRI AR

TE teachers focus on the cultivation of students” practical abilities. i 5% 1 2 E B 55 72 7 %
() Sk b 1 B )

gghr TE teachers often give you help for vocational practice. Jig 5e BUMZ 7 75 B VR T2 v B
HE o
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What you learn from TE can meet the expectations of tourism sectors. 7K BUR7 2 1 2057 T 2
B FH R BE Ttk R E 1) 1) 75 2

A qualified TE teacher should have a good command of English language and tourism content
knowledge. & 4% i i S B 0 BE ZAR 47 R iR iF i, R IF ER IR S .

T%teachers should keep improving their professional abilities. ik e 20 bz A B3 fer 4 L e

TE teachers should keep improving their tourism knowledge. ik S 2 i A~ B I 5 it 7 220 IR o

TE teachers should keep improving their teaching abilities. . i 0= B N Z A W1 e o BLF Pe.

1j'jE teachers should keep improving their research abilities. .5 B0 N 1% A~ BT T e A WF e

TE teachers should keep working for higher academic titles. fig 7 2 M 1% 1 H O FRTTRAR

A well-designed in-service training model is helpful for TE teacher professional development.

B P A BT A U IR A A T BOm &b A R -

List of Questions for the Semi-structured Interview
JeEEHIAL TR B AR (For students only 224 F#%)

Directions: You will have 5 minutes for reading the questions and thinking about the answers.

Please read them carefully. (A T IHERVFRACR, WS HIEATES, 5 08057 38iR.)

1. Please describe something about the contents and skills you gain from TE class. (iR /R7E
i A TEa? Sl e NI RS NIESAE )

2. Are you satisfied with what you have learned from TE teaching? (/% T+ M i 2 1 2 o
SRRV =S ? )

3. Is it crucial to provide in-service training to TE teachers? ({15 A i S8 2 i it 76 B
IS ? )

4. What aspects should your TE teachers get improved? (/R g i 2518 00T S 1% 78 R L8 5
HARRRE? D

5. What should be the most important points in TE teaching? (i IS 1 k2 v £ 25 5 ) 2 10
L7 ? D

6. Do you think a well-designed model is helpful for TE teacher professional development? Why?
WRIANA S B RESIIECE R T RSB BUM R TR g ? tt4? )

7. Do you have any suggestions for TE teacher in-service training? (/i 7 9 18 2800 1) 78 HR

FIA A2 ? )




APPENDIX |
Questionnaire of a Training Model for TE Teacher
Professional Development
IiFEERUT BN R REIER S (ML RS

(For tourism professionals only)

Part 1 The Professional’s Background Information Questionnaire /> Afg &
Directions: Pleases provide the information about yourself by choosing the choices given V.
1. You graduated from the major of ET of (School name).

2. You graduated in the year of .

3. You have been working for tourism for years.

Part2 The Professional’s Opinions on TE Teacher Training Model
Directions: This questionnaire is designed to gather information about your opinions on TE
teacher training mode. Please read each statement carefully and click \ to the response which
describes your opinions. The numbers from 5 to 1 stand for the following responses: it i) %5 T
AR R S 1E BON AR BVE, AR N RERIB /RS W 8. B 5 3 1
RSP9I
5= strongly agree 5¢4=[F & 4=agree [d]E 3= neither agree nor disagree /i 5
2= disagree 4~ [A & 1= strongly disagree 5¢ 4= /N[ &
Sample 1: What you learned from ET is very helpful for your work now.
If you think you strongly agree with the statement, please click \ to the response 5 which
describes your opinions.

No ET Teachers’ Teaching and Training Model 112|345

1 | What you learned from TE is very helpful for your work now. \

Questionnaire of TE Teacher Training Model

Iltems 11213415

TE teachers focused mainly on English language in teaching. i i 5% 15 27 2057 1 A% 7
AMEBIRIEES.

TE teachers treated it most important to provide students tourism contents. i 5 2 B & 5 f%
BRI

TE teachers frequently used tourism terms in TE teaching. ik o B Z i 1% 0 NG o

TE teachers integrated English and tourism content knowledge well. ik SE 2T REFT AR RITA
MFHEAR S A HLEE SRk

'é’/JE ie)%chl?% focused on the cultivation of students” practical abilities. iz 2= 20 & 2 72 7 A7
iES ﬁb °

}/’\Elggt ;,X% learned from TE can meet the needs of your work now.fr Bt 2% B 5E /& R ELAE T
) ﬁ% o

What you benefited most from TE teaching is English and tourism contents. 77 Be AUk e
HH ) S T AR B e R 2

You were satisfied with your TE teachers' teaching in terms of tourism content knowledge. &
Yo i 2 5 R R U ) A PR B TR R
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TE teaching can meet the expectations of tourism Sectors. ik 2 25 o Rl Je e i v ] J o 75 oK o

A qualified TE teacher should have a good command of English language and tourism content
knowledge. & 4% [k D ZUT e IR 4T S 4R JEIEE 5 FURIF AR

It is important for TE teachers to have higher degrees. ik 5t 20 4 2> B 3 e 2 Nl o

LE%teachers should keep improving their tourism content knowledge. ik = 2 A Db T8 &
A HTR

TE teachers should keep improving their teaching abilities. ig 5 ZUM & s 2e e e B Be ] o

TE teachers should keep improving their research abilities. ik 9= BN A Vs b 2 FFT R -

A well-designed in-service training model is helpful for TE teacher professional development.
Bt BRI BOMZE IR BT VIR G ) T BOT I bR R

List of Questions for the Semi-structured Interview
LRIV IRERE (For tourism professionals only Fe#E A 7 %)

Directions: You will have 5 minutes for reading the questions and thinking about the answers.

Please read them carefully.  Cy 7SRV R AR, GRS H AT, 54080 EHAT38R)

1. Do you think the knowledge/skills you gained from TE class can meet the needs of your
profession now? Why? (ORI R AR ETE VR B _E 2 3] (10 S VAN B Re 1 RE 6 i 2 VR BILAE
FOID 5 EE g ? )

2. Do you think there are problems in TE teaching? Please tell some of them. (/RN ATE g 94
EHCAPAAAE R S ? 35256 )

3. What problems do you think TE teachers have in their teaching? If yes, please tell some of them.

RN NTRIFDEAE BOMAEHCE T AFAEAT A RN 2 35254515 B o)

4. Do you think it is necessary to provide in-service training to TE teachers? ({/}i\ 45 ik IFIE1E
FUTFRBEAERARE I F 2L 2 )

5. What do you think should TE teachers get trained? (/R A i T 15 20 3 1% 2% 32 W 46 7 T
FIEEI? D

6. Do you think a well-designed model is helpful for TE teacher professional development? Why?

RN B A BRI R M TR I B BOM ) Bk A e 2 Jtta? )
7. Do you have any suggestions for TE teacher in-service training? — (f/R ¥ i 37 915 20 it 75X

HIIEA A2 ? )




APPENDIX J

Questionnaire of TE Teachers’ Attitudes towards
WBR Model
TRIFFLEHUTN WBR RS H4E

Directions: This questionnaire is designed to gather information about your attitudes towards
WBR Model. Please read each statement carefully and click \ to the response which describes
your opinions. The numbers from 5 to 1 stand for the following responses: A w45 F T fi#
XF WBR Ao A2 el 5 P A O AE AR N RER IS VR = L TRAT 8 . # 5
B 1 ARERE LT

5= strongly agree 5&4=[A] &

4= agree [f] 7=

3= neither agree nor disagree ANfi5E

2= disagree 4~ [A] &

1= strongly disagree 5¢4= AN A &

Sample: Your work experience in the tourism sectors is helpful for your teaching.

If you agree with the statement, please click \ to the response 4 which describes your opinions.

Items 1123[4]|5
Your work experience in the tourism sectors is helpful for your teaching. v
Items 514132

The tourism sectors where you had your practice were well selected for the training. R
ST BRI T RIS A I

The time needed in the training of the activities from the model was acceptable. I /K85 1)

I B i 5 RO 1) 22 R

Your work experience in the tourism sectors is helpful for your teaching. /< #8 Ji i 45 11 )

TARZ AR TR e TAE

You reflected more frequently on your teaching in the training process. ZEE5JIlid 2, 4K
AW SO S

You have become more efficient in your teaching after the training. ZIn&5l LLJs, R
FARE TR

You have gained a deeper understanding of TE teaching after the training. Z In5 Il L5 ,
AR TR SR R T S IR 0 A

You think your TE teaching process has been strengthened after the training. Z &zl LA
JG, ARIAN EH E R ECAE RS R TnGE.

The activities in WBR Model were well designed. WBR #%: 2 FF ) &-Fh 85 ) I15E sh Wi
o

WBR Model is useful for improving your professional knowledge and performance. WBR
P A T B e R ) b AU E

WBR Model is effective to improve teacher professional development sustainably. WBR

B AR BUT L b 8RR A g .
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List of Questions for the Semi-structured Interview on
TE Teachers’ Attitudes towards WBR Model
A ISR BTN WBR S B HE L4615 R 7] &
(For TE Trainee Teachers Only 3Z)I|#UMi+ )

Directions: You will have 5 minutes for reading the questions and thinking about the
answers. Please read them carefully. CA 1 IISRVIRZCR, EIRE H 47 8%, 5

e E BT AR O

1. Do you think that the training from WBR Model can provide an efficient way for
teachers to develop their professional knowledge and abilities in their daily
teaching? Why and how? (i) kTR 1 e B U RELE P I B B b v 2
IR AEIRNL BE ) A A Rag e ? iR aeseft, TRSOGR AR Bt ? D

2. What do you think are the problems in your teaching that should be solved with the
training from WBR Model?  (f&i\ Jy 5 FH 2 - 7 1) S BB A e 11 i) et A1
2?7 )

3. Do you think your tourism knowledge can be strengthened more efficiently with
the training from WBR Model?  (f&iA A3 T-HR 1 SRS 2R A RO E R )
TR HTR G2 )

4. What have you obtained from the training of WBR Model? (5 M\ T- BRI )
BRI 238 T A7

5. Compared to other teacher training models, what are the major advantages of WBR
Model? Please specify the reasons. (5 H & #UME I AHLL, FT-HRIZ M K&
R R HIRAL AT A 7 TETEAR IR ? )

6. Do you think that your constant reflections to the right direction of your
professional development? ({RIARIRAW I, ZERET| FAREHE T KR K
IERBERTHE? )



APPENDIX K

Student Online Evaluation Form of Kaili University

Modern Education Management Information System page 1/1
Dear students,
Improving teaching quality is our common goal. To objectively and justly evaluate teachers
teaching and the course and to give the feedback of the information to us will help us achieve our
goal. Please evaluate the teaching quality according to the following items. Thank you.

Teaching Affairs Department

B

Course to be evaluated: English for Hospitality
Evaluated teacher

First Class | Evaluation _ Teacher
] Item Evaluation Contents
Indicators | Number name
Concepts explained clearly; Important points emphasized:;
Teaching L Difficult points dealt properly; New teaching approach
contents used; New information explained; and complete teaching
contents in time.
Application of heuristic mode of teaching and inquiry
Teaching 5 teaching method; Teach according to students’ aptitude;
methods Blackboard writing neatly; Effective use of modern
teaching technology.
Preparing lessons well; High quality teaching plan;
Task 3 Helping and answering students’ questions; Marking
fulfillment students” homework carefully; Communicating with
students effectively; Asking for suggestions on teaching.
Teaching Classroom atmosphere is active; Students participate in
offects 4 class actively; Students like the class and like raising
questions; Students’ class absence rate is low.
Teacher is a role model for students; Teacher comes to
. class on time and does not finish class before the bell
Responsib .
ilities 5 rings; Teacher cares about students; Teacher teaches
students to be good citizens apart from teaching students
knowledge.

Other evaluation and suggestions (No more than 50 words, or leave it empty)

Notes: Save every time after you evaluate a course, submit only after you evaluate all
the courses, or your evaluation will be void.

Save

Finish evaluation, then submit




APPENDIX L

Colleague Online Evaluation Form of Kaili University

Modern Education Management Information System

Dear

page 1/1

Improving teaching quality is our common goal. Your evaluation will play a very important
role in improving the teaching quality of our university and protecting your own rights. Please
evaluate the teaching efficiency according to the following items. Thank you.
Teaching Affairs Department

School offering course: School of Foreign Studies
Teacher’s name:
Course name: 320132/Tourism Course
Information of class to be evaluated: (2013-2014-2)-320132-2007020213-1 [English major grade
2011 of School of Foreign Studies]
Ways of evaluation:

Evaluate in| Evaluate in
detail general )
Evaluation Items
ndicstors | Number Evaluation Contents Trame
Concepts explained clearly; Important points emphasized;
Appropriate 1 Difficult points dealt properly; New teaching approach used;
contents New information explained; and complete teaching contents
in time.
Application of heuristic mode of teaching and inquiry
Creative ’ teaching method; Teach according to students’ aptitude;
methods Blackboard writing neatly; Effective use of modern teaching
technology.
Teaching Preparing lessons well; High quality teaching plan; Helping
task 3 and answering students’ questions; Marking students’
fulfillment homework carefully; Communicating with  students
effectively; Asking for suggestions on teaching.
Teaching Classroom atmosphere is active; Students participate in class
effects 4 actively; Students like the class and like raising questions;
Students’ class absence rate is low.
Student Teacher is a role model for students; Teacher comes to class
on time and does not finish class before the bell rings;
development 5
oromotion Teacher cares about students; Teacher teaches students to be
good citizens apart from teaching students knowledge.

Other evaluation and suggestions (No more than 50 words, or leave it empty)

Save




APPENDIX M

WBR #UiE IR RSB FE KT H PR

Trainee Teachers’ Self-appraisal Form of WBR Model

uuietuujul
puno.bxoeg

Name Gender

School and
major

Academic

Date of birth .
title

Degree

PUTTONT>{JEY
Buiyoea

Course name

Teaching class

Teaching time ‘

Student’s feedback

Course name

Teaching class

Teaching time ‘

Student’s feedback

Buiyoea) JO uoleNn|eAs-J|aS

Evaluation Contents

Evaluation Grade

Excellent

Good | Ordinary

Poor

Situation of language application

Situation of theory application

Classroom teaching procedures

Application of teaching methodology

Situation of improvement of tourism knowledge

Situation of explanation of tourism contents

Situation of combination of English language
and tourism contents

Situation of compilation of teaching plan and
preparation of lessons

Situation of practical teaching

Situation of answering students’ questions and
marking students’ homework

Situation of evaluation ability improvement

Situation of teaching reflection
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uolen[eAs pue sonsiajoeseyd bulyoes

Evaluation grade by School of Foreign Studies: (Excellent, Good, Ordinary, Poor)
Signature (Seal): Date:




APPENDIX N
WBR Jig il & BIM R IR TAED PR priE

Workshop Trainers’ Scoring Form of WBR Model

Evaluation Evaluation Standards Points
Contents
English | Pronunciation and intonation are correct and standard, 5
language | speaking speed is normal
20% Express in English fluently, voice loud enough and use 5
appropriate words
Topic is prominent, teaching content is clear, and structure of 5
Teaching the teaching content is clear
Contents Elaboration of teaching contents is clear , relevant, and logical 5
Know about the current development of the tourism industry 5
Tourism | Know about relevant tourism policies and theories 5
knowledge | Master relevant tourism management knowledge 5
30% Master the work and principle of travel agency 5
Be familiar with hotel management and hotel operation 5
Be familiar with the construction, culture, and management of 5
tourist attractions
Teaching objectives set appropriately, teaching procedure designed 5
reasonably, and use teaching materials effectively
Combine theory and practice, emphasize the characteristics of tourism 5
Teaching En_glish _ _ : _ _ _
Procedures | Pointout the important teaching points and difficult teaching points, arrange 5
teaching contents reasonably
Teaching is interactive, emphasizing the training and forming of students’ 5
professional skills
Teaching methods and rationale of the methods are clear and suitable for 5
curriculum and students’ needs
Teach students in accordance of their aptitude, fulfill tourism English 5
Teaching | students’ needs
Methods Teaching activities are various, use situational teaching and role play in 5
teaching
Use modern education technology to improve teaching
Student-centered, use English to master tourism contents
Emphasize the application of evaluation method
Total score 100
Notes:

1. Score interval: Excellent 4.5-5, Good 4-4.49, Ordinary 3-3.99, Fail 2-2.99, Poor 0-1.99

2.Total score: Excellent (90-100), Good (80-89), Ordinary (60-79), Fail (40-59),

Poor (0-39)




APPENDIX O
WBR Jig il 3 iE BUM S YIRS IFE B V20 fn i

Workplace Trainers’ Scoring Form of WBR Model

Tourism Knowledge Ability Requirements Points
sector & Skill
Be familiar with China’s relevant tourism policies and 5
regulations
Tourism Tourism Be familiar with the flow of tourism management and 5

Management | knowledge | can deal with everyday business in tourism

Be familiar with principles, skills, and methods used in 5
tourism complaints

Be familiar with tourism personnel training and the flow 5
of tourism qualification examination

Practical | Use proper names of tourism management appropriately 5
skills

Be familiar with the flow of travel agency management 5
and be familiar with all sectors of the travel agency

Travel Tourism Know about the classification and operation principles of 5
Agency knowledge | travel agency
Management Know about China’s major tourism resources and local 5

tourism products

Know about the tourism arrangement business, and be 5
familiar with the flow of travel insurance

Practical | Be competent in English expression and be familiar with 5

skills proper names of tour guide
Be familiar with all sectors and their responsibilities 5
Know about the basic flow of events and management 5
Hotel Tourism | skills of all sectors of the hotel
Management | knowledge | Know about Chinese and foreign etiquette in related 5
places
Know about exhibition services and management skills 5
Practical * | Can use fluent English to introduce the basic information 5
skills of hotels

Be familiar with related policies and regulations of 5
tourist attraction management

Resort Tourism | Know about functions and services of tourist attractions 5
Management | knowledge | Know about special products of tourist attractions 5
Know about customers’ information and operation 5
situation of tourist attractions
Practical | Can use fluent English to introduce tourist attractions 5
skills

Scoring interval:

Excellent (4-5), Good (3-3.9), Ordinary (2-2.9), Fail (1-1.9), Poor (0-0.9)
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Mentors’ Scoring Form of WBR Model

Evaluation Evaluation Standards Points
Contents
Teaching | Observe the class carefully, accept mentors’ suggestions timely and 5
Preparation | give feedback
10% Prepare course well with clear and sufficient contents 5
Correct pronunciation and intonation, speak English 5
English | fluently and use the appropriate words
language | Teacher talk is appropriate and suitable for the class 5
Teaching 20% Use body language and spoken language properly and 5
Contents wisely
40% Use language in various ways and the language used is 5
inspiring
Familiar with proper names of tourism and speak the 5
Tourism | proper names fluently
knowledge | Can introduce relevant tourism theories, practice and 5
20% culture
Can elaborate relevant tourism management knowledge 5
Can use tourism textbooks to elicit relevant practical 5
tourism contents
Teaching objectives set appropriately, teaching procedure designed 5
Teaching | reasonably, and use teaching materials effectively
Procedure | Combine theory and practice, emphasize the characteristics of tourism 5
20% English
Point out the important teaching points and difficult teaching points, 5
arrange teaching contents reasonably
Teaching is interactive, emphasizing the training and forming of 5
students’ professional skills
Teaching methods and rationale of the methods are clear and suitable 5
Teaching | for curriculum and students’ needs
Method Teaching activities are various, use situational teaching and role play in 5
20% teaching
Use modern education technology to improve teaching 5
Student-centered, use English to master tourism knowledge 5
Ways of Use various ways of assessment including formative assessment and 5
Assessment | summative assessment
10% Reflect and analyze the problems occurred in teaching and find 5
solutions to the problems
Total score 100
Notes:

1. Score interval: Excellent 4.5-5, Good 4-4.49, Ordinary 3-3.99, Fail 2-2.99,

Poor 0-1.99

2.Total score: Excellent (90-100), Good (80-89), Ordinary (60-79), Fail (40-59),

Poor (0-39).




APPENDIX Q
The Workshop Activities of WBR Model

. In-charge
Day 1 Activity Aden tg
8:00-10:00_Tourism overview
1.Introduction to latest development of modern tourism
2.Tourism resources in Kaili
3. Differences between TE and GE: tourism terms ;
4. Expectations for TE professionals of the tourism sectors Tourism expert
AM | 5. Suggestions for TE teaching
6. Discussions; questions and answers.
10:00-10:30 Tea Break
10:30-11:00 Reflections and Dialogues
1. How to describe tourism with English?
2. How to become a TE professional?
3. Questions and answers
11:00-11:30 Reflections and Dialogues
Introduction to the training of WBR Model and the following-up activities Researcher
2:00-3:40 Group presentations
1. What is Tourism English?
2. What do we know about tourism content knowledge?
3. How do we conduct TE teaching? -
3:40-4:00 Trainer’s comments Tourism expert
PM | 1. Why you treated TE that way
2. Why you taught TE that way
3. Questions and answers
Outcomes & Assessment: The trainees learned about the general situations of modern
tourism, the local tourism resources, tourism terms from TE-GE comparisons, )
expectations of tourism sectors and suggestions on TE teaching from the perspective of | Tourism expert
tourism professionals. The trainer made comments and scoring of the group
presentations. The trainees made reflections on integration of tourism contents and
English language as well as their TE teaching.
Day 2 Activity Irxggﬁgge
8:00-10:00_Lectures on TE teaching methodology
1. Introduction to modern FLT teaching methods Trainer of
2. What should be focused in TE classroom teaching English
3. How to select teaching methods suitable for TE teaching methodology
AM | 4-Techniques of CBLT in TE teaching
10:00-10:30 Tea Break
10:30-11:30 Reflections and Dialogues
1. What teaching methods do you often apply to TE teaching?
2. Why did you select the teaching methods? What are their strengths and weaknesses
in TE teaching?
3. Questions and answers
2:00-4:00 Simulation practice Eﬁgﬂg}c’f
1. Abrief design of a TE lesson
PM 2. Mini-lessons with CBLT methodology
3. The trainer’s comments
Outcomes/Assessment: The trainees learned how to select teaching methods for TE | Trainer of
teaching. They learned about CBLT and reflected what teaching methods they often | English
use. The trainer made comments and scoring from observations. methodology
Day 3 Activity Kldgggrge
8:00-10:00_Lectures on TE teaching methodology
1. Introduction to details and techniques of CBLT Trainer of
2. How to apply CBLT to TE teaching English

methodology




241

10:00-10:30 Tea Break

AM
10:30-11:30 Reflections and Dialogues
1. What do you think you could do with CBLT in TE teaching? Is it successful? Why
or why not?
2. How can we make TE teaching better with CBLT?
3. Questions and answers _
2:00-4:00 Simulation practice Eﬁgﬂg{] of
PM 1. Group discussions on the improvement of lesson designs methodology
2. Mini-lessons with CBLT
3. The trainer’s comments
Outcomes/Assessment: The trainees learned more about CBLT and reflected on what | Trainer of
teaching methods they often use. The trainer made comments and scoring from | English
observations. methodology
- In-charge
Day 4 Activity Agents g
8:00-10:00_Lectures on TE teaching methodology
1. Introduction to details and techniques of TBLT
2. How to apply TBLT to TE teaching Trainer of
AM | 10:00-10:30 Tea Break English
10:30-11:30 Reflections and Dialogues methodology
1. What do you know about TBLT?
2. How can we use CBLT in TE teaching?
3. Questions and answers
2:00-4:00 Simulation practice
pM | 1. Abrief lesson design with TBLT
2. Mini-lessons with TBLT
3. The trainer’s comments
Outcomes/Assessment: The trainees learned more about TBLT and reflected on the
differences of TBLT from other teaching methods. The trainer made comments and
scoring from observations.
1 In-charge
Day 5 Activity Agents
8:00-10:00_Lectures on TE teaching methodology
1. Introduction to details and techniques of TBLT Trainer of
2. How to apply TBLT to TE teaching English
AM | 10:00-10:30 Tea Break methodology
10:30-11:30 Reflections and Dialogues
1. What do you think you could do with TBLT in TE teaching? Is it successful? Why or
why not?
2. How can we make TE teaching better with TBLT?
3. Questions and answers _
2:00-4:00 Simulation practice Eﬁgﬂg[}o‘(
PM 1. Group discussions on the improvement of lesson designs methodology
2. Mini-lessons with TBLT
3. The trainer’s comments
Outcomes/Assessment: The trainees learned more about TBLT and reflected on what | Trainer of
teaching methods they often use. The trainer made comments and scoring from | English
observations. methodology
L In-charge
Day 6 Activity Agents
8:00-10:00_Reflections on what had been achieved Trainers
1. Trainee teachers made reflections on that they had achieved from the workshop
2. Trainers summaries of the activities of WBR Model
AM | 10:00-10:30 Tea Break
10:30-11:30 Reflections and Dialogues
Talk with the trainers what had been achieved and how to make TE teaching better
with the methods introduced and practiced in the training.
PM 2:00-4:00 Group presentations Trainers
The trainee teachers gave presentations on how to improve TE teaching, focusing
mainly on course designs, teaching methods, English training, tourism contents,
integrating tourism contents with English, assessment and so on in TE teaching.
Outcomes/Assessment: The trainees reflected on what they had learned from the | Trainers

workshop training. The trainers made comments and scoring from observations.
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