&
3
nerg imutu‘l“-‘a

‘. 4
Tassnmsunaan193Iznis 1589 Communication Strategies in an
EST Context (aUlLN1H12INOY)
o & a a2 G 3 A
naz nMsAnEINalsn1sRaans: nIMANBINNANBINE NN Y

inatuladgsmw’ @iunisiing)

L™ a
Wnwlasins
ArIeAIEns1913d a3, dgrd 19Ining
gaizammdengy dmindzunaluladdsas

AWIIN ma’fﬂmﬁfufaﬁqiwﬁ

una
aAMT.062
86219

2545 p ¢ o
Tasan 15w a19158 nitdnadw Usednil 2545



= aa A'l 28 L a [ = i =
M3ANYINGIEMITOMT: AFAANNIDAnENMINdumaluladgsu3
An Investigation of Communication Strategies:

A Case Study of EST Students at Suranaree University of Technology

= o 4:; = o) =4 = 1 =1 o
mIFsuMsaeUMIBIngEINmINnduma lulasgsuisseauilymisu@ondy

-

=) o d'ﬂ 1 Al af 1 o tet é d' r-.14
UM INIdaY 9 parafe dnAnediulnglinnwaunsalunsfems luszduii lhimels

=

t 9 @ ¢ = ¥ 4 A A gl 7=
Tirmsalgmmdnguluaaumsadaald Fierilesnvinauvgusn AodiFou il
Temafaz 1ddnldnumenitesSon nieaumgfiassdie diSvuiinwilunmdingusida

3 = o o =t
Tuanmanuiueingdaeuonudaunqusadaonmssaounsaliiass IMdSoufln 14
] [ 3
menld lanniiga us Waunsoudamgiaesdiemsaeunnui ludinvimua iy
¥ ¥ 1 3 1
Fould duiudGouiduiiudedimseadieficusorm ol auiuilymlumsde
4 & Moo 1 &AM ac 3 n'—-
a3 Funsesdedindanfe nadinsdedisiuie

.
= ey

1 B} ) 1 " ) &
padBmsdems nuieds nadtigya e denaumuin1ddilatqle 1dawdag

4 o v o =] o A !
UsgmeAveams foms erdlums diyande i ldmyai 14 na35ns femsurisenmily
1. NaIFNISHANIans (Avoidance strategy) HUBDIMSMINANMIMENBBIMITHO AT
d.fl 1) dll. y v 1 9/ 1 1 9} a0 b
iionues luawsadems ldedsgndsasadedundd Uszneudionaitton 2 Usziandle
1 x £ 1 8 ]
1.1 MINGNTea54 (Topic avoidance) ABMITHANDBINTWAINDINUITDMTIAY
i3 laifinwg nSoanuniaioeane W “Oh! I can’t say this. Let’s talk about
something else.”

1.2 M35aziiafenau (Message avoidance) fiamsindntugayanaisiu Tag

Tiyanelisudeni

]
o

2. nadsnldiunmin i Idangy (Target language-based strategy) M11854 N3

s 3/ 3 o o Yaq A o .e_g v 4 o =2
Uﬂﬁﬂ‘kﬂﬁl‘ﬁﬂ’ﬂllglﬂﬂ?ﬂUﬂ1H1BQﬂi]HLlﬂ‘i]igﬂWﬂmﬂﬂ}u‘i%"ﬂDNﬂﬁﬁﬁ)ﬁ'ﬁ ﬂ'ﬁﬂﬂ‘ﬂﬂ’mﬂﬁ’.}‘ﬁ

oo 3 Uszinnie
2.1 M3 14 IndiRos (Approximation) nusdenishtindnenlgd lunsengy
Afinnuvue IndiRvamudiigndeaazivinzaunit @y msuad? ivsa
hop.” MU “grocery store” Dudu
¥ ; ; = Y 4 g ) o
2.2 MINABBY (Circumlocation) Hunanauuvdeunedesmsdeanuvinei

deams msz lannsoya Ifasalsaduluiuidiidfo s indadidaludud

ot uuﬁwh:tﬁ'm'na'fufaﬁwt"ilj

e

: & uuﬁmlmﬂ‘nmséamﬁn;ﬁ




Thensainionnwamisoluniswa 1wy “It has a motor. You find itina

factory.”
2.3 MInWANNAsY Aemsifyaeivezaiuiinmesn lUase 9 15U “What do

you call this in English?”

3 [} 1
3. AR IFAUAIIEN N UNNTOAYIBU (L1/L3-based strategy) Huwdle nsdisin

¥ 3 (- | A a ¥ =
Anwldnuglunsdniemusululumsyaniuigengy Useneualsnalstes 2

szinnfe
. o ‘ . .
3.1 m3laouniy (Language switching) 1iums 19nwmiduans iyan i

D9 LU “We get this from LLHIGD.”

' a i 5 o o3| = o W
3.2 mﬂ;gﬂmmsmﬁmauﬁmmmﬁam (Foreignizing) 1unseenidosidni

Tunifeduioan 1y INE8 15U “Do you like Soup Nor Mai?”

uneg
TINGT.062
862n9
2545

Call No. Seeiserabteeseerasssonbsnn.
Bib No. 3770, Tieav
5187
T Liaw ﬂ'.'. 4 bL.A, 2557“

e




sy a9 . . . . 2 Ao i 3 4
4. padEMIlsudenw (Modification devices) HI 1004 'J‘ﬁﬂ"l‘i‘ﬂ‘]ﬂﬂalﬁﬂ'liﬁ@ﬁ"l‘i

sennadndnewasgaunnduiude i1 Ussneudienaisses 7 1lszinnie

4.1

4.2

4.3

4.4

4.5

4.6

4.7

M3n529aeUA1191 19 (Comprehension check) fin MsNTnANY IS I9d O
Ngaunuudilanie’li Tasnsyadl “Right?, Okay?. Do you understand?”
M38A19 T8 (Clarification request) H11884 NsntinAny1ve THgaunu
= ST . y A o
walnuiwe i lvanwvuehgaunudesnsdems ovu Tasenvzae
i
1 { o @ ' ' .
1ﬁ’ﬂﬁuwu1nanmn"lﬁ' WU WA “What do you mean?, Again please,
Pardon?, You're leaving this Saturday?”
maneou (Overlap) Aomsmindnu et Tuvmziigaunubalioy
3

v A = E = A = @ A 6 & [
L%WLS@QW‘I@J@I"H@H‘UHNH‘ﬂuL'ﬁ'@ﬁLﬂU'Jﬂ‘UVIﬂﬁu"ﬂu']ﬂWadlﬂﬂ@g

v
=1

M3uTe9sEnoy (Back channel cues) ABn 5o sznouvmzig
aunnhaamaivenaaligaunuimswiiiideiley eunis 19dh
“uhhuh, yeah, right”
3/ o o’ . A woR S a '
msuf luA AR (Self repair) 1WBUNFNB13HI7 1A/ 19U “I met Peter.
4 ) ; ny

She no he went to BIC C.” iiens1udesn1s 1dassnuny “he” 1314 “she.
M3WANIULsE16A (Contirmation check) ABN13NA1IF I 1AVBIAUNUT

] 4 o I~ 1 o :/‘ :‘
arudiogyan i Anarfeiuiug
MIHYAT IV (Pausing) HUNEDI MIsHgaAadvas lusznismsaumin

A a g = 1 A l dy =) 1 =
wefAndannuizyade l &vluszuinmsneail einslaadosesnin

= (=R A | =t L il . 1t !
wie luiin e idesinlaseanuugu “um. . er..., uh...” lifinnuwinelas ua

dlumsvenngaunumsiuids lidugamsaunu

5. ﬂaa‘%mi‘lﬁ‘l%ﬂm‘lmﬂ (Nonlinguistic strategy)

5.1

5.2

.

M3Aaeu 11331918 (Gesture) 15UMIs dvdsuziiie Tiidh legaunut ie
maiandh lidhle Wedesms Idgaunuyadn
M3uaaeilszneunIRe (Mime) ¥inods mainlssneuvasye nie

] d'i & @ s’d' Y 1 ] 1 =4
'lfl"llmulllﬁ]uﬂﬁ‘lﬂmﬂﬂﬂiﬂ'li‘l{:l‘ﬂulllﬂ’ﬂﬂ FFUNTINA “By plane.” HagN1ue

ilsenou

J aw
ﬂQﬂizﬁQﬂﬂlﬂﬁﬂTﬁ?ﬂﬂ

A = Y as A A e e Y ! o
LW@ﬁﬂHTﬂ?1Mﬂ1N15ﬂ1uﬂ’\ﬁi‘ﬁﬂ'ﬂ'}'ﬁﬂ’]iﬁ@ﬁTi lu@uﬂﬂﬂ‘ﬂ’lﬁl@ﬂaﬂﬁ'ﬁkﬂuﬂ']y']

i
gangu Taoaaudiniudeae 1l



@

1. dnfnendanuansalunis@emsasseduiuldnadtmsdeaisanuiaig
Y =} 1
frunselu

Y]

2. sindAnu l¥naisnisdemstsznnlatig

w8

3. dnAnufiianuansalumsfemsasseauiuldnadsmsdearsiszianais
(-7} (=) ]
Aunse la

¥y
e |

[ [} n‘ K aar @ = £ ar =S e =4 =
ngudleden ¥ lumsIeasetifednfnuwminedoma Tuladgsuiinass sudan
English Elective T azitimsaouduniuaitaionia manisane 2 uag 3/2542 fue19158
Bean1 Sauindnet 75 au

= o

i =) @ as w o @ i o s
L @3vudaldinstufinddiminsaeuduniveiszniennsdidweaniufuiin

= 4 o o - a : - . - w
Anpgailumsaeulatunnueninany139 English Elective I 1aginaiag

o aw o ' i § g @ e '
UsgaedveansdtelidnAningualedeils uaziie indnumswiinms
¥
o ad o oo (= 1 o Qs N
Tuiindanmii lilnesensuvuaen mageudunweiindnyudazauldinm
Uszumauag 7-10 WA
Y i o &8 1 = ! :iq d' s
2. fAvewsindnyesmiu 3 nqu Aenguidinnwannsalunisdemssvdugs

AN LAEAT NYUDE 25 AY

aed

v Aanmin lauiin13 uazrnisneanany (Transeribe) MaaunmTEHINg

e
e 43¢
=e

AHAZR IOV IN T

=0

il

@ ad o @ = y 9 [ A o a9 act 4
i]ﬂ@’]ﬂﬂﬁulmg‘llﬂ“ﬂﬂﬂﬂﬂ?'m"l'JW‘iﬂiJﬂu!Wﬂﬁ\ﬂﬂﬂﬂTil‘HﬂaTﬁﬂTﬁﬁ'ﬁ]fﬁi‘llﬂd

e
a=
e ‘5§

== @l o

= Y aa & Ve 4
WnAnw vininfAnu lenadsmsdessla AIteazinaiomuie / asluuuy
dunaldasaiusionisvesnadznsdeansiiue
Han13 I8
3
M1 1

H =Y ﬂ‘ :’J o 4
HEAIAIANNDIUMSIFNA I EMT AR TN INUALENA NI ZAVA NNT IO I UM S TOES

fnfnunguanuanse lumsdods arwdTunis19nas msdemsasa)
79 92
na 126
M 245




Ci' 1 at dl.d 4 ] Qf Qs =1 lﬂ'
INAIT NN | wmmﬂﬁﬂymummmmsnﬂlumsﬁ’ammNsmununmmﬂums

2] ar

T¥nadsmsdemsaniuednifodfyneadansze 05

= =

WnAnuiianuansalumsfemssgauildnaitmsdemisuiniga (245a59)

] Y 9-’ 1
39909NIABNAUNTANNAINITOTLAUNAI (126 ATDUALIZAVFL (92 A5V WY Mshin
= At X w5 9 o A =] - Yo oo
anutaNuansa lumsdomssgdumldnaismsdemsuiniigaeivesuie Idinin
Any)szauilymlunsdessuniiga WeonSouivunnindnydn2 nquialdnaisms
fomamondilymuiniige

M3197 2
= = y 3/ ad ﬂ. ; o =
Wssuneuanudlumslénaismsaemsninuavesiindne

u.tmﬂm'szﬁ’ummmmmﬁumsﬁaan

AAIBNIADAT anuasalumsaems
g4 naN i
nadsmMslsudenin 40 38 125
1 1 9
na35ms i ldn e 35 43 69
P 3 A A
NAITN IFAUAIININIHMUNTONHIBY 6 8 38
ot oy dey E s
AAIBA 1FNUAIINNIWIDING Y 1 12 -
ABIBSAMSHANIALS < 5 13
593 92 126 245

Wenonawalszinnnadimsdearswuinindneine 3 nguldnaitmsdiudeniu
i . T 3| v o @ = : @
wniiga 1#na3ms llsmemadusuduass dnfnuidanwawise lumsdeasseau
g Yq ¥ sy = = v o - | e 4
g4l ld1gnadsmavanideuas Wunrueauwelnan A uEITa lumsdeds

s o =K 9 2t -::. or = = & Ao w
iwﬂqu\iﬂ‘iﬁﬂﬂﬂmuﬂ'l uﬂﬂ'ﬂ‘hﬂ%$wU'IEJ'IiJEL‘HﬂﬁTﬁ‘]JimﬂT]E]u W 11J'Hflﬂmtl\u‘i’ﬂ~fmﬂ"lﬁ\1

a



¥ 1
AUNNITBAZNITEANUTEINMIaUNUT Tunasaduinuinanyniaumu o luns

4 @ o 9 =, v A ey 4 Q
aemsszaumlanadsnnisznninandninfinyiianuaunsolumsdemsssaugaias

ar w1 a 4 ¥ o ww .:;’ 3 @ =
szaunan ud 1 18 19nads A ldiunnuinndinguias sisiiorndumswiindnuiinawg

1
] o

" 3y i
Tunwdengud 39 ldawnsoldnadsnldiuanuinmndinguundiymlunsdeasd

A5199 3
nlSaufaunnudlumsldnadsmsnanaasveainfinmn

HENAINIZAUANNANTO UM STES

RS TRFR GG ANuAYITa lUMT a3 59
9 nawN #i
g
AsarnavenIy 4 5 13 18
MIUANAS B - : : :
5% - 5 13 18

WarenauszauaNuanTalumsdeasnyN UnAnenuaase lumsde
msszaud lgnaditnisnaniaeslszinnmsaziadeanuiinniinanenianuamisn lu
4 o S G A A o Vg Y A
msdeasszavunats wethindnufifinnuannsalumsdomsszauga bildldnadsnsas
S - & ' W Yq ¥ aa U B | A o = q Y ad
Nadenw waziindnuiia 3 ngu i 1d1enaismsnaniaeauseuas nsndndne luldnads
a4 4 3 EY =] a/ d @ =R '
mswandeaaserviumszdeyanuinnnmsaeudunivaidarsna Wndne luawse
a a4 4 o Y o q VY ¥ o S e Y
wanmeasesniennsdonla mazeei v Idnzuuuaoudunival 148 Sednaworomaunun
i '+ A Y " ' 4 3 a = 3 = ay
T 1danga uailerindnu hiausaaumnde Tusesiu1dess 4 Taimsldnaitmsasia
9
don
o 1) ad ;; Y
fvE19NaIBNITAZNIYaN N
[: How could she lead people to fight against the enemies?

S: How? 19 My ay



[: How could she lead her people to fight? Usually it’s a man.
S: She...(5 seconds)
I: Okay. What do you usually do on weekends?
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I: What do you buy when you go shopping?

S: I buy some soap some toothpaste anything anything which I use.
I: Good.
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T: Do you have a motorcycle or not?

S: I have but | don’t ride a bicycle to the capital.

T: To town? Why not?



S: It’s dangerous.
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S: Mr. Banharn is a policeman. (ﬁ’mw)
I: Policeman?

S: L don’t know this word. What is it?

I: Politician.
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I: Can you tell me something about your family?
S: 88 There’re five people in my family my father, my mother and two sisters.
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I: Are you going to graduate this year?
S: Again please.

[: Are you going to graduate this year?
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[: What do you do when you go home?

S: (5 seconds) Help my mother to do working.
I: uh-huh What work?

S: umm... sell seller

I: What does she sell?

S: Television (ﬁ’JLﬂz)
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I: Have you been on a coop program?
S: Yes.

I: Where did you go?

S: To diary farm in Saraburi.



I: How long were you there for?
S: How long? Three months.
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Communication Strategies in an EST Context

Anchalee Wannaruk
Suranaree University of Technology, Nakhonratchasima
Thailand

Abstract

Communication strategies are important in helping L2 learners to
communicate successfully when they are faced by a production problem. This study
aims to investigate the use of communication strategies of students at Suranaree
University of Technology. Data collected from interviews of students by native
English teachers were analyzed quantitatively and qualitatively. [t was found that the
most frequently used communication strategy was the use of ‘modification devices’.
The other strategies used in order of frequency were ‘nonlinguistic strategies’, ‘L1-
based strategies’, ‘target language-based strategies’, and *avoidance strategies’. The
results showed that students used different communication strategies to different
degrees according to their language level.

1. Introduction

Suranaree University of Technology (SUT) is the first autonomous university
of Thailand which was established in 1993 with the aim of producing graduates in the
fields of science and technology. Englishat SUT is taught as English for Science and
Technology (EST). Therefore, reading is the most emphasized skill because being
able to read textbooks in their majors is considered an immediate need. Listening and
speaking are given less emphasis.

In Thailand English 1s used as a foreign language. Compared to students in
Bangkok, SUT students have little exposure to English contexts. They hardly have a
chance to converse with native speakers. So when they graduate and enter their
careers, they often have communication problems with native speakers. This might
make them lose an opportunity to work with companies from abroad.

Bailystok (1990) referred to the lack of L2 knowledge as a "gap’. Learners try
to fill this gap with communication strategies. Communication strategies (CSs)
generally have been defined as “devices employed by L2 learners when they
encounter communication problems in L2 communication because their
communicative ends have outrun their communicative means” (Corder, 1983; Faerch
& Kasper, 1983; Paribakht, 1985 as cited in Si-Qing, 1990).

Previous research has studied the ways learners communicate when there is a
lack of target language knowledge. But there have not been any studies done in an
EST context in Thailand. At SUT, one course called English Elective I is offered in
order to develop students’ communicative skills after taking 5 compulsory EST
courses. This study, therefore, was designed to investigate how Thal students
majoring in science and technology use CSs to solve communication problems and
how effectively they do so. If we knew which CSs could be used successtully,
teachers could teach them to their students which would help students with limited
oral proficiency to communicate better in English.



This study aims to answer these questions:
1. What communication strategies do the students use in oral communication with
native speakers of English?
2. Do communication strategies used vary according to the level of oral proficiency?

2. Method

2.1 Subjects

Seventy-five students majoring in engineering, agriculture and information
technology participated in this study. They were divided into three groups, namely
high, moderate and low according to their level of oral proficiency which was based
on the interview scores. Each group consisted of 25 students.

2.2 Procedure

The data used in the analysis was taken from one-to-one interviews of students
by native English teachers. Topics of the interviews include the students’ families,
their studies, the cooperative education programme, their free time. their hometowns
and the university. The interviews which lasted about 5-7 minutes were videotaped
and transcribed. Based on the videotaped interviews and the transcribed information,
the researcher identified the CSs employed. All of the CSs employed by the students
were categorized according to the taxonomy developed for this study. The
quantitative analysis was done by a simple frequency count of the CSs produced by
each group for each category. Then the use of CSs was studied qualitatively.

2.3 Taxonomy

Studies concerning CSs have been done for more than two decades (Wagner &
Firth, 1997). Many researchers have been trying to provide a precise definition of
CSs. Although there is a general agreement on certain features of CSs, there are still
differences about the criteria used to determine whether a particular language
behavior should be counted as a communication strategy.

On the basis of previous work on CSs (Tarone, 1980: Bailystock, 1990;
Dornyei, 1995), a taxonomy of CSs was developed.

1. Avoidance CSs
1.1 Topic avoidance : A refusal to enter into or continue a discourse
because of a feeling of linguistic inadequacy
1.2 Message avoidance : The learner tries to talk about a particular topic
but gives up because it is too difficult
2. L2-based CSs
2.1 Approximation: A use of an L2 word which shares the essential feature
of the target word e.g. “old objects” for “antique™
2.2 Circumlocution: A use of an L2 phrase to describe the property,
function, characteristics, duty, its purpose or an example of it, e.g.
“Something you put your food in to make it cold” (refrigerator)
2.3 Appeal: An appeal for assistance either implicit or explicit, e.g. “What
do you call this in English?” “It’s ah ah ah...”
3. L1-based CSs
3.1 Language switching: A use of a word or phrase from the first language



3.2 Foreignizing: A use of a word or phrase from L1 with L.2
pronunciation
4. Paralinguistic CSs
4.1 Gesture : A use of facial expression or head shaking if the learner does
not understand
4.2 Mime : The learner uses gestures as well as verbal output to convey
meaning (e.g. clapping hands to indicate ‘applause’)
5. Modification devices : Communication devices employed in order to keep
the conversation going smoothly
5.1 Comprehension check: A use of expressions such as “Right?, Okay?
Do you understand?” to check a partner’s understanding
5.2 Clarification request: A request made for repetition or explanation,
such as saying “What do you mean?, Again, please, Pardon? You're
leaving this Saturday?”
5.3 Backchannel cues : A use of short utterances such as “uh-huh, yeah,
right” to show participation or understanding
5.4 Self-repair : The learner corrects any mistakes he makes by himself
e.g. “I met Peter yesterday. She no he went to Tesco.”
5.5 Confirmation check : A repetition of the partner’s statement in order to
check understanding
5.6 Pausing : A use of pauses or pause-fillers, such as “uh...er...” for
taking time to think
This taxonomy is not intended to be a final categorization of all existing
CSs.



3. Results & Discussion
3.1 Frequency of communication strategies
Table 1

The Frequency Distribution of CSs
Employed by the Three Groups for each Category

Type of communication strategies Proficiency Total
High  Moderate  Low
Modification devices 40 58 125 223
Paralinguistic 35 43 69 147
L1-based 6 8 38 52
L2-based 11 12 - 23
Avoidance - 5 13 18
Total 92 126 245 463
Table 2
ANOVA Results of Group Differences in the Number of CSs Employed
Group Mean S.D. F Outcome
High 3.68 1.02
Moderate 5.04 1.38
Low 9.80 243
86.7 High<Moderate<low

The frequency distribution is shown in Table 1. It was found that CSs
employed by the learners with a low level of oral proficiency greatly outnumber the
CSs employed by the learners with moderate and high levels of oral proficiency. The
one-way Analysis of Variance was then performed on the mean number of CSs used
by the three groups to see if this difference was significant. It was found that a
significant difference exXists between the three groups in the number of CSs employed.
The group with a low level of oral proficiency employed significantly more CSs than
did the ones with moderate and high levels of oral proficiency.

This phenomenon can be accounted for as follows. CSs serve to compensate
for the lack of the target knowledge. The learners with a high level of oral
proficiency are equipped with more knowledge of the target language; therefore, they
appeal less to CSs. On the other hand, the learners with a low level of oral
proficiency had limited knowledge of the second language. Therefore, they resort
more frequently to the use of CSs.

3.2 Types of communication strategies

The most frequently used communication strategy was the use of
‘modification devices’. The other strategies used in order of frequency were
‘paralinguistic strategies’, ‘L1-based strategies’, ‘L2-based strategies’, and “avoidance
strategies’.




Differences in the selection of the types of CSs by the three groups were also
observed. First of all, students with a low level of oral proficiency used modification
devices, paralinguistic CSs and L1-based CSs significantly more than those with
moderate and high levels of oral proficiency. On the other hand, L2-based CSs were
employed more often by those with high and moderate levels of oral proficiency.
Finally, avoidance CSs were more often used by those with a low level of oral
proficiency.

Modification devices

Table 3
The Frequency Distribution of Modification Devices
Employed by the Three Groups for each Category

Types Proficiency Total
High  Moderate Low

Clarification requests 25 39 81 145
Pauses 1 10 38 49
Confirmation checks 7 4 - 11
Self-repairs 5 5 - 10
Comprehension checks 2 - 6 8
Backchannels - - - -
Total 40 58 125 223

Examples of clarification requests

(1) I: What language do you speak at home?
S: er.. (5 seconds) Again please.
[: What language do you speak at home?
S: If speak to my friend, I speak Isan language, okay? But in my family, I use
Thai language.

(2) [: Are you going to graduate this year?

S: Again please.
I: Are you going to graduate this year?

(3) S: My roommate is good for me.
I: She is good for you. What do you mean?
S: 1 don’t understand.
I: What do you mean?

Modification devices are sub-categorized into 6 strategies. We found a
number of clarification requests and pauses whereas confirmation checks, self-repairs
and comprehension checks were not observed much in the present study. However,
instead of using “Pardon?, Excuse me, I'm sorry” which are more acceptable to
request for clarification, the students with all levels of oral proficiency often use
“Again, please”. This might cause some irritation if used repeatedly to native



speakers. Too much use of “Again, please” might be explained by previous
experience of language learning. The students had learned and used this expression
since high school and tended to use it automatically when they needed a clarification.
“Again, please” is easy and the use of ‘please’ makes them feel that it is polite
enough.

Examples of pauses

(1) I: What do you do when you go home?
S: (5 seconds) Help my mother to do working.
I: uh-huh What work?
S: umm... sell seller

I: What does she sell?
S: Television (laugh)

(2) I: Can you tell me some more about your roommates? Where do they come
from? What do they study? What are they like?
S: Sorry. Again.
I: Can you tell me more about these people? Where are they from? Where are
they studying?
S: (5 seconds) I don’t
I: Alright.

We found pausing in all groups of students because the students needed some
time to think about what to say next, but more among the students with a low level of
oral proficiency because they experienced more communication problems. However,
instead of using pause fillers such as “er..., well..., like...” in order to keep the floor
and tell the interviewers that they were thinking, the students tended to just keep quiet
which might cause some misunderstanding. For example, the interviewer might not
know if the students intended to continue or not.

Examples of self-repairs

(1) I: Do you ever goto see a movie?
S: A little times a few times I go to Korat for seeing a movie.

(2) 1: What does your father do?
S: My father is driver.
I: uh-huh Can you explain some more about this job?
S: He get up at 4 o’clock
I: yeah
S: to go to the bus stop and pick up people and tourist that come from
Krungthep Bangkok Bangkok.
1: Oh yeah.

Self-repairs were found among students with a high and moderate levels of
proficiency only. To be able to correct the mistake one has just made, one needs to
have acquired English to a certain level. Students with a limited oral proficiency are



unable to check what they have just said and make a correction. Therefore, we hardly
found the use of self-repairs by the low proficiency students.

Examples of confirmation checks

(1) I: Have you been on the co-op education program?
S: Again please.
I: Have you been on the co-op program?
S: (2 seconds) Co-op program?
I: (nodding)

(2) I: Have you been on the co-op program?
8: Yes.
I: Where did you go?
S: To dairy farm in Saraburi.
I: How long were you there for?
S: How long? Three months.

Confirmation checks were not found much and were adopted by the students
with high and moderate levels of oral proficiency. It was used by the students in
order to check their own understanding and it could make the conversation more
natural. Students with a low level of oral proficiency could not apply this strategy,
probably because they concentrated what the interviewers were asking and what they
were going to respond.

Examples of self-repairs

(1) I: Do you ever go to see a movie?
S: A little times a few times I go to Korat for seeing a movie.

(2) I: What does your father do?
S: My father is driver.
I: uh-huh Can you explain some more about this job?
S: He get up at 4 o’clock
I: yeah
S: to go to the bus stop and pick up people and tourist that come from
Krungthep Bangkok Bangkok.
[: Oh yeah.

Self-repairs were found among students with a high and moderate levels of
proficiency only. To be able to correct the mistake one has just made, one needs to
have acquired English to a certain level. Students with a limited oral proficiency are
unable to check what they have just said and make a correction. Therefore, we hardly
found the use of self-repairs by the low proficiency students.

Examples of comprehension check




(1) I: What language do you speak at home?
S: If speak to my friend, I speak Isan language, okay? But in my family, I use
Thai language.

(2) S: I am from Nan. North of Thailand. Do you understand?
[: uh-huh

Occasional use of “Right?, Okay?, You know?” helps to check the
conversation partner’s understanding and attention. However, we found quite a few
confirmation checks in all three groups. This is probably because the students did not
acquire the skill to use these expressions spontaneously as in their L1.

Backchannels

Sending backchannels while listening is a tool to show that the students are
listening and/or understand the message. However, we did not observe the use of
backchannels in all three groups. This is probably because the students did not learn
how to use backchannels. Not knowing where to insert backchannels appropriately,
they avoid using them.



Paralinguistic CSs

Table 4
Distribution of Paralinguistic CSs
Employed by the Three Groups for each Category

Types Proficiency Total
High Moderate  Low
Gesture 32 33 50 115
Mime 3 10 19 32
Total 35 43 69 147

Examples of gesture

(1) I: What’s his major?
S: Civil engineering.
[: Which year is he in?
S: (A look of not understanding)
[: Which year is he in?

(2) I: Can you tell me something about your family?
S: (Or) They are 5 people in my family, my father, my mother and two sisters.
I: uh-huh
S: I have two white dogs.
I: Two white dogs?
S: Yeah very lovely.
I: Do they live in Korat or do they live in Ubon?
S: (A look of not understanding)
I: Do they live in Korat or do they live in Ubon? Your dogs.

From the excerpts above, it can be seen that when the students did not
understand the native speakers, their facial expression showed a lack of
understanding. This might lead to misunderstanding and annoyance on the part of a
native speaker. Students should be able to automatically use expressions to request
clarification, such as “Pardon?” “Excuse me?” “Sorry, [ couldn’t hear you.”

Examples of mime

(1) S: Wat Pahlehlay it has the biggest Buddha. We call it Luang Por Toh
I: uh-huh
S: And we must (4 seconds) respect respect (puts his palms together)him every
year and we believe when we pray for him, he will answer us.




(2) I: And how do you go home?
S: By plane.
I: By train?
S: By plane (mime for ‘plane’)
I: By plane.
S: Yes.

Mimes, as aids to verbal output, were also used by the learners within
the three groups. When the students were not certain of the words they were using,
mimes were quite useful to help comprehension. Interestingly, it was found that
students with a high level of oral proficiency were likely to mime for more difficult
words.

LI-based CSs
Table 5

Distribution of L1- based CSs
Employed by the Three Groups for each Category

Types Proficiency Total
High Moderate  Low ‘
Language switching 3 6 38 47 |
Foreignizing 3 2 - 5 |
Total 6 8 38 52

Examples of language switching

(1) S: In Chiangmai I see beautiful flower garden.
I: Is this Krisada Krisada..
S: Krisada Resort (laew kor) Pratart Doisuthep (laew kor) Nightbazaar
I: uh-huh

(2) I: Can you tell me something about your family?
S: (Or) There’re five people in my family my father, my mother and two
sisters.
[: uh-huh

(3) [: What does your father do?
S: My father 1s driver.
I: uh-huh Can you explain some more about this job?
S: He get up at 4 o’clcok.
I: yeah
S: To go to the bus stop and pick up people and tourist that come from
Krungthep Bangkok Bangkok.
[: Oh yeah.

The strategy of language switching was found in all groups of oral proficiency
but found the most in the group with a low level of oral proficiency. However, the
ways in which students switched to their L1 were different, that is, students with a
low level of oral proficiency used L1 randomly and were unaware that they were
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using L1. On the other hand, students with high language proficiency, usually switch
to L1 for backchannels such as [Or] which is equivalent to ‘I see’. They probably
switch back to backchannels in Thai because they are more familiar with Thai
backchannels and feel more natural using them. We also found language switching in
the moderate oral proficiency group, but usually the students would realize that they
had just used a Thai word and tried to switch back to English so then they would
make a correction as in example (3).

Example of foreignizing

T: What’s your name?
S: Witsanurak Rungruang. (with English accent)

Foreignizing, a use of a word or phrase from L1 with L2 pronunciation, was
hardly found among the subjects probably because there is a great distance between
Thai and English. It is unusual to say a Thai word with an English accent except
when you say a certain group of words, such as names of people or food. It should be
noted that pronouncing a Thai word with an L2 accent helps the interviewer to
understand the word. If the students pronounce it as it is pronounced in Thai without
any stress, it might be difficult for the native speaker of English to recognize.

L2-based CS’s
Table 6

Distribution of L2-based CS's
Employed by the Three Groups for each Category

Types Proficiency Total
High Moderate Low
Circumlocution % 6 - 13
Approximation 4 5 - 9
Appeal - 1 I
Total 11 12 23

Examples of circumlocution

(1) [: Why didn’t you go to Walailuk University?

S: When I when 1... Walailuk... work... after Suranaree. 1 eraduate from

Grade from high school before Walailuk.

[: Oh I see.

(2) [: What is there to see at Khaoyai National Park?
S: Natural beautiful natural and beautiful tree and beautiful animals.

Examples of approximation

(1) [: Okay what do you do when you go shopping in Korat?

S: I buy book or some accessory.




[: What do people buy at Jatujak market?
S: The handicraft and (5 seconds) old object (laugh)

[: Antique yeah.

(2) I: What does your father do?
S: My father is farmer.
[: Your mother?
S: Mother is agricultural.
[: What do you mean?

The strategies of circumlocution and approximation were found in the groups
with high and moderate levels of oral proficiency. Students with a low level of oral
proficiency might not have enough language skill to use [.2-based strategies.
Experiencing language problems, they were likely to use other types of strategies.

Student with high and moderate levels of oral proficiency used circumlocution
and approximation in similar ways. However, sometimes students with a moderate
level of oral proficiency might choose words which led misunderstanding like the use
of ‘agricultural’ for “farmer’.

Example of appeal

S: Mr. Banharn is a policeman. (laugh)
[: Policeman?

S: 1don’t know this word. What is it?
[: Politician.

Appeal was hardly used by the three groups. This is probably because the data
was collected from the interview exam. Therefore, the students were afraid of losing
points if they asked the interviewer for help.

Avoidance CSs

Table 7
Distribution of Avoidance CSs
Employed by the Three Groups for each Category

Types Proficiency Total
High  Moderate  Low
Message avoidance - 5 13 18
Topic avoidance - - - -
Total - 5 - 18

Examples of message avoidance

(1) I: Can you describe the flower festival to me?
S: Again, please.
I: Can you describe the flower festival?
S: (0.5 seconds) Of flower?
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[: Yeah.
S: Sunflower, rose (5 seconds)
I: Okay. Too difficult to describe.

(2) S: I went to see Thomas Crown Affair.
I: What was the movie about?
S: It’s about the (5 seconds) James Bond (laugh)
I: I think there’s a man who steals pictures.

(3) I: How could she lead people to fight against the enemies?
S: How? [chai mai ha]
I: How could she lead her people to fight? Usually it’s a man.
S: She...(smiling, 5 seconds)
I: Okay. What do you usually do on weekends?

Message avoidance was observed among the students in the moderate and low
proficiency groups only. Students in both groups behaved similarly to show the
interviewer that they could not continue that topic, by laughing, smiling or pausing.
They should learn how to tell their conversation partners directly that they could not
continue with that topic.

Compared to other types of strategy, avoidance was used much less and topic
avoidance was not found at all. This is probably because the students wanted to keep
the conversation going. They tried to communicate as well as they could. Only when
they realized that they could not continue, did they stop talking about that topic.

4. Pedagogical Implications

The findings of this study are considered to have implications in the field of
foreign language teaching including the areas of syllabus design, curriculum
development and teaching methodology.

4.1 Syllabus design

Since strategic competence is one of the important components of
communicative competence, it should be included in the goals of foreign language
syllabus. Specifically, the syllabus should be designed to create conditions which will
promote the development of learners’ strategic competence, the ability to use
communicative strategies to deal with ditferent communication problems they might
encounter. As mentioned by Si-Qing (1990), most EFL syllabuses are designed to
prevent learners from running into problems. They remove problems in advance by
providing meanings of difficult words and grammatical knowledge. Such syllabuses
will not support the development of communicative competence.

4.2 Curriculum development

In an EFL situation, learners have few opportunities to communicate with
native speakers of the target language outside the classroom so arranging interviews
or meetings between native speakers and learners as a regular part of a course is a
good way to engage learners in genuine communication.

4.3 Teaching methodology



Evidently every learner is able to employ CSs. Unfortunately, they might not
always be able to use them effectively and spontaneously. [f teachers can make
learners more aware of the communication problems they might encounter and the
advantages of applying different CSs to solve them, they might be able to choose
more appropriate CSs and use them in a more creative and efficient way. Every type
of CS and their uses should be introduced to the learners because each might be useful
in different situations. For example, avoidance strategies might be helpful if the
learner does not want to talk about something. He needs to know a polite way to
leave the topic. Among all types of CSs, L2-based strategies should be encouraged
the most because they are most likely to lead to successful communication. Story-
telling or describing a picture can be used in the practice of CSs because they provide
the learners with the opportunity to become dominant in a conversation and to make
use of CSs to overcome a lack of L2 knowledge. In addition, to become a proficient
speaker, modification devices should be used. They might not directly help the
learners solve the problem of limited knowledge in L2, but they would help the
conversation to continue smoothly and effectively. Use of videos of natural
conversation might be useful in introducing the use of backchannels and requests for
clarification.

5. Suggestions for further studies

The findings of the present study are open to challenge and verification
because the study has certain limitations. For instance, the data was collected from
the interview exam. The interaction pattern of an interview (Question-Response-
Acknowledgement) might be different from a natural conversation. We suggest a few
possible directions for further studies. This study focuses on the use of
communication strategies when learners majoring in EST had to interact with a native
speaker about general topics. After graduation, these learners have to use English to
talk about technical topics in their fields. It might be of use if we study CSs used in
the real context of EST to see if CSs used are similar or different from those in the
general context. Second, the choice of CSs and success in using them are influenced
by a variety of factors. This study looked at oral proficiency only. Other factors
including the teachers’ attitudes and personal characteristics of the learners might
affect the ways learners use CSs. So we should study the relationships between these
factors and the use of CSs.

In summary, this study shows that most Thai learners majoring in science and
technology try to convey the messages and reach their communicative goals by using
CSs, although sometimes their use might not be fully effective because of a lack of
training. Although the study might have some limitations, it does suggest ways of
understanding how learners in the field of science and technology use CSs. This will
contribute to the ways of teaching students how to communicate when they have
inadequate oral proficiency.
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