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The purposes of this study were to develop an instructional design model on
Facebook based collaborative learning to enhance EFL students’ writing skills; to
evaluate the efficiency of Facebook based collaborative learning lessons developed
according to the FBCL Instructional model to enhance EFL students’ writing skills
based on the 80/80 standard criterion; to investigate the writing fluency in guided
writing written in English by EFL students; to find out the efficiency of the FBCL
lessons on EFL students’ writing achievements before and after learning from the
FBCL lessons to enhance EFL students’ writing skills; and to investigate students’
perceptions and feedback toward the FBCL lessons.

The present study was conducted with three groups of participants: 1) three
experts for the evaluation of the FBCL Instructional Model; 2) 56 first year students,
who just completed English 1 at Suranaree University of Technology (SUT), for the
three try-out stages to evaluate the efficiency of the FBCL lessons; and 3) 52 first year
students of English 1 at SUT as the sample for the main experiment (trial run). After
taking a pre-test, the students in the main experiment took the FBCL lessons. At the

end of the lessons, the students were asked to do a post-test. After that, the



AV}

questionnaire and interview were administered. The 80/80 standard criterion was
applied to determine the efficiency of the FBCL lessons by using the efficiency of the
process and the product formula (E1/E2). Frequency and percentages were used to
calculate the grammatical errors made by first year SUT students in their journal
writing. To compare the English writing achievements before and after the FBCL
lessons, a pair sample t-test was used to determine their difference. The arithmetic
mean and percentage were used to analyze the data from the students’ perceptions and
feedback toward the FBCL lessons.

The findings from the present study were: 1) The instructional model on
Facebook based collaborative learning to enhance EFL university students’ writing

skills (the FBCL Instructional model) was rated by the experts in Instructional Design

and English Language Teaching field at a mean score of X =4.47 (SD=.577) which
indicated that the FBCL Instructional model was very appropriate and satisfactory. 2)
The efficiency values of the FBCL lessons (E1/E2) were 81.22/80.19 and 81.89/80.96
respectively which met the 80/80 standard criterion. 3) The results of the frequency of
the words and sentences written in guided writing were increased through each
version they wrote and rewrote in words (Version 1= 31.48%, Version 2=33.39%,
Version 3= 35.14%) and in sentences (Version 1= 29.93%, Version 2=33.23%,
Version 3= 36.85%). 4) The results of English writing skill achievements of the
students in the post-test were higher than those in the pre-test with statistically

significant differences (p=.000, p<.05). 5) The students had positive perceptions and

good feedback toward the FBCL lessons ( X = 4.25).
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CHAPTER 1

INTRODUCTION

This study attempted to develop an instructional design model for Facebook
based collaborative learning to enhance students’ writing skills by integrating learning
activities of participants with Facebook groups. This section presents the background
and rationale of the study, the research purposes and questions of the study, the

significance of the study, and the definitions of key terms used in the study.

1.1 Background of the Study

Technology is an inevitable tool for teaching and learning languages in many
educational institutions and schools. Rapid developments in telecommunications
technology, especially the Internet, have increased interest in distance education in all
educational settings (Miller & Honeyman, 1993). Therefore, international citizens
have no geographical barriers for preventing them from accessing information and
education (Dixon, 1996). Through the use of video conferencing, computers,
modems, tablets, mobile phones, and the Internet, schools are able to deliver courses
and degree programs to students in distant locations without requiring the students to
set foot in a traditional classroom. Virtual environments, instant access to information,
talking machines, and mobile devices make the world seem more like a nearby reality
rather than fiction. Recent significant advances in the capabilities of technologies and

delivery technologies such as social media sites, allow the possibility for IT networks



to act as a medium through which entire learning programs can be conducted
remotely.

According to the Office of the Non-Formal and Informal Education (ONIE) in
Thailand, beneficial uses of communication technology networks, educational radio
and television stations, local radios, science centers, public libraries, community
learning centers, and other learning resources are recommended to promote learning
(UNESCO, 2011). Being challenged with the rapid changes in a world of advanced
technologies, especially information technology, education in Thailand is being
required to play a more proactive and developmental role in preparing Thai people to
cope with the globalization movement in the coming decade.

To design a new mode of instruction, students’ backgrounds should be
examined. Twenty percent of the first year students at Suranaree University of
Technology (SUT) are admitted through the national entrance examination
administered by the Ministry of University Affairs (MUA) while the remaining 80
percent of the students are admitted through quota admission allocated to the
Northeastern provinces. The majority of SUT students are clearly from rural areas.
Most Thai university students have problems with low proficiency in English and
SUT students face this problem as well. Suppasetseree (2005) stated that many of the
first year SUT students received low scores on the Ministry of English Education
Entrance Examination. Moreover, most instructors confirm that the language
proficiency of SUT students is rather low. As in Chongapirattanakul’s study about
English proficiency of the first year SUT students in 1999, it was found that most of
the students have low proficiency in English (Chongapirattanakul, 1999). And the

low English proficiency level of the students might result from a limited exposure to



English and because their learning experiences typically restricted to a traditional
lecture-based teaching style. Students have minimal opportunities to use the English
language and to participate in classroom activities. Consequently, these students tend
to be passive receivers of information rather than active participants in their English
language learning process.

With the exponentially growth in the use of computers and the Internet,
especially social media sites, methods of teaching and learning a foreign language has
been changed in various ways (Aydin, 2012; Mazman & Usluel, 2010; Tilfarlioglu,
2011; Wang & Vasquez, 2012; Yunus & Salehi, 2012; Yunus, Salehi, & Chenzi,
2012). Among a number of popular social media sites, Facebook has become the most
popular one with more than billion active users around the globe (Facebook, 2013)
and is a more advanced interactive site than a blog (Shih, 2013). In addition,
Facebook is also regarded as a compelling platform to encourage language
development, interpersonal communication, group collaboration, and ICT skills
improvement (Vota, 2010). Responding to the problems of SUT students and based
on the usefulness and popularity of Facebook on the Internet, this study was
conducted to support students’ English learning through the use of Facebook which
could motivate students to be more engaged in learning activities. Specifically this
study joins a variety of integrated learning activities in Facebook groups to improve
students’ writing ability. Students could collaborate with other members in their
groups to learn and construct new knowledge by applying listening and reading skills
in improving their writing skills.

Facebook attracts a great number of users from around the world to join this

social media which is a useful place for users to collaborate with their group or to



learn language skills through their social interaction (Dennen, 2000). As the largest
group of Facebook users are university students, it has become “a popular social
networking platform” for education (Aydin, 2012). Besides its attraction to students in
tertiary education, EFL teachers are searching for an effective and attractive way of
learning for their students to make them more engaged into their EFL training. Above
all, Facebook is more interactive and advanced than blog pages (Shih, 2013).

Because of the benefits of using Facebook, including peer feedback and the
enhancement of social communication and interaction, Facebook is regarded as an
educational tool for university students (Bumgarner, 2007; Mason, 2006) and with 80
percent of students using social media sites, it is a useful tool for their study (Lepi,
2013). With the mentioned advantages, Facebook seems to be an effective and useful
tool for students to improve their writing skills (Yunus & Salehi, 2012). More self-
access learning centers and the Internet have commonly been provided and adopted in
teaching and learning English at universities in Thailand since 2002 (Wiriyachitra,
2002). Social applications on Facebook which allow users to exchange or share
opinions, seek others’ feedback, and get connected with others can enhance
collaborative learning which facilitates social processes and communication and
enables social learning.

With the need for communication among members of the ASEAN community
at the end of the year 2015, ASEAN citizens need to be capable of using English to
interact with other people from the community and be able to compete with people in
the community in the labor market with the essential skill of communicating in
English as a lingual-franca. Moreover, English is a required subject in the Thai

general educational system from primary to tertiary education (Somphong, 2013).



Therefore, English is crucial for Thai students who tend to focus more on reading and
grammar, and other skills such as listening, speaking, and writing are ignored in
response to the testing items on university entrance exams. University students in
Thailand can make use of this chance to collaborate with their Facebook friends/

group members to learn integrated language skills.

1.2 Rationale of the Study

One of the weaknesses of Thai learners of English is that they do not have
enough English language skills to communicate in English effectively after more than
ten years of learning (Marukarat, 2012). The English proficiency level of Thai
learners were ranked low among the English learners in Asia (ETS, 2010) or even the
average score of the other English learners in ASEAN (EF, 2012). The low
proficiency among Thai students is from ineffective English teaching methods,
limited exposure to English speaking environments outside the classroom, low
achievement level in English of majority of English language teachers (Wannaruk,
2008, Khamkhien, 2010; Simpson 2011; Poonpon, 2011; Ministry of Education,
2006).

Among other English language skills, writing skills are essential in
communicating with other people from other countries with a variety of purposes
(Tribble, 1996). In addition, writing is a basic and primary tool used to communicate
with people from all over the world (Torwong, 2003) and writing is a tool reflecting
students’ understanding of English learning (Kitchakarn, 2012). In addition, it is not

easy to acquire this skill; therefore students need training and practice to gain English



writing skills. And special attention needs to be paid to Thai students of English who
have limitations in their English learning abilities, and need suitable and effective
writing teaching techniques or activities (Kitchakarn, 2012). Most students at SUT
have a low knowledge of essential vocabulary in reading textbooks in English (Ward,
2000; Saitakham, 2010), but hardly have opportunities to develop writing skills in the
English classroom since their English learning in the class paid more attention to
communication skills such as listening and speaking. Thus, Facebook groups are
expected to be a good online learning environment for Thai students to learn EFL
writing skills in particular and EFL in general independently and collaboratively with
group members.

In searching for an interesting and effective way to assist students in their EFL
learning, the researcher incorporated activities such as posting comments as a social
interaction activity with an online learning course in Facebook groups as a
collaborative learning method. With the above information, this study was conducted
to provide SUT students to have more chances to learn English outside the classroom
since teachers do not have sufficient time to give detailed knowledge from the
textbook with the purpose of improving their English knowledge and skills, especially
their writing skills. Therefore, the need to develop an instructional design model using
Facebook based collaborative learning to enhance EFL students’ writing skills was

fulfilled in this study.



1.3 Purposes of the Study

In an attempt to help SUT students be more engaged and interested in their

own English learning process and more independent in learning writing skills, the

purposes of this study were as follows:

1.

To develop an instructional design model using Facebook based
collaborative learning (FBCL Model) to enhance EFL students’

writing skills,

. To evaluate the efficiency of Facebook based collaborative learning

lessons developed according to the FBCL model to enhance EFL
students’ writing skills based on the 80/80 standard criterion,

To investigate the writing fluency in guided writing in English made
by the EFL students,

To determine whether or not there are significant differences in EFL
students’ writing achievements before and after learning the FBCL
lessons, and

To investigate students’ perceptions and feedback toward the Facebook

based collaborative learning lessons.

1.4 Research Questions

To achieve the five purposes mentioned above, this study was conducted to

search for answers to the following research questions:

1. What are the components and logical steps for developing an instructional

design model using Facebook based collaborative learning to enhance EFL

students’ writing skills?



2. Does the efficiency of Facebook based collaborative learning lessons to
enhance EFL students’ writing skills meet the 80/80 standard criterion?

3. What is the frequency of words and sentences written in guided writing by the
EFL students?

4. Are there any significant differences in the students’ writing achievement
before and after learning using Facebook based collaborative learning lessons?

5. What are the students’ perceptions and feedback toward the Facebook based

collaborative learning lessons?

1.5 Significance of the Study

The most obvious feature of the study is its value to provide instructors with a
problem solving process for the instructional design goal through analysis, design,
prototype, implementation, and evaluation. It has both theoretical and practical
significance.

The results of this study might contribute to a significant change of
perspective for EFL teachers and learners, particularly Thai instructors and Thai
learners of teaching and learning English writing. This study might provide
knowledge of an instructional model for writing instructors on how to use Facebook
to teach writing in the classroom. To date, few research studies have been conducted
to construct instructional design models on Facebook based collaborative learning to
enhance EFL students’ writing. There has been lack of empirical research on
developing an instructional model on using Facebook for online English writing
teaching and learning. The present study fills in the gap and evaluate whether the

Facebook based collaborative learning instructional model to enhance students’



writing skills for 1% year undergraduates in EFL context can be used effectively in
teaching writing at the universiy level. The designed model might practically provide
guidance in the development of the EFLwriting instruction and the findings might be
useful to other researchers who want to develop EFL writing teaching in an online
learning environment.

The practice of writing via Facebook together with the developed instructional
design model for university students’ writing might prove that Facebook is a useful
tool for practicing writing in EFL context, particularly in a Thai context and non-Thai
context. Especially, the concern of students’ satisfactions toward the utilization of
Facebook to practicing writing might provide evidence for instructors on whether or
not this technology should be applied in other writing classrooms, particularly at
Suranaree University of Technology where writing skills are taught insufficiently
during the very short period of time spent in the classroom.

Moreover, the holistic picture of this study might provide some alternative
possibilities for researchers, instructors and educators, and provide more opportunities
for students to practice writing via technology in order to enhance students’ writing
skills. It also provides evidence for scholars in conducting related research studies in
this field in other contexts. Therefore, integrating this new technology in the writing
class, especially in the Thai context, might be useful in some ways and it is worth
exploring to seek evidence for the usefulness of Facebook in the writing classroom so
that the extension of the classroom for enhancing students’ writing abilities could be
considered including the implications of this new technology among researchers,

instructors, scholars and learners in the EFL and ESL context.
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1.6 Definitions of Key Terms

Instructional model: an instructional design model for online learning is a
process to develop online instruction to enhance EFL writing skills. The orientation of
the model is systematic and Facebook based, integrated with other skills to enhance
EFL writing skills via videos, texts, and so on. The model provides guidelines to
design and develop the Facebook based collaborative learning lessons for the
experimental class in the study.

Facebook Based Collaborative Learning Lessons: The Facebook Based
Collaborative Learning Lessons (FBCL lessons) designed by the researcher in the
form of Facebook groups to be applied in the experimental class. Online learning in
Facebook groups employed the activities of other skills like Listening, Reading from
videos, texts, jokes, grammar exercises and guided questions for students to answer.
The students can apply the guided questions to construct answers with their own
experiences or knowledge. During the activities, students could work with peers, and
interact with the teacher or other peers in Facebook groups. These writing activities
were developed to complement with the other Listening and Speaking skills.

EFL writing skills: EFL writing skills are the activities of writing in English
for SUT students with a controlled writing approach. Based on the Question and
Answer format, students can write their answers for guided questions with
information from videos, texts, and etc. to enhance their writing with the results of
constructing their guided writing with guided questions and their own knowledge and
experiences.

Guided writing: the activity where students write about their activities,

experiences or events from their life. Within the scope of this study, students are
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supposed to write about their own experiences in groups with guided questions
suggested by the teacher.

EFL students: EFL students in the study refer to the undergraduate students
who are first year students and started studying English 1 at SUT

80/80 Standard: The standard criterion, proposed by Brahmawong (1978), is
applied to determine the efficiency of Facebook based collaborative learning lessons
developed according to the FBCL model by using the efficiency of the process and
the efficiency of the product formula.

This chapter presents the background of the study. Based on the existing
problems, the purpose of the study was proposed to develop an instructional model of
using Facebook groups to enhance EFL students’ writing skills. The research
questions were specified. The significance of the study was also discussed. Theories
of writing, approaches to teaching writing, instructional design, and related research

studies on using Facebook are reviewed in the next chapter.



CHAPTER 2

LITERATURE REVIEW

This chapter begins with some points of view about writing, how writing is
taught in higher education. Three common approaches in teaching writing were
reviewed and critiqued to find out the most suitable way in teaching and learning
writing for the subjects of the present study. Then the strengths and weaknesses of
each writing approach were taken into consideration in teaching writing to
undergraduate students at SUT. EFL writing in social media, especially in Facebook
groups, was reviewed. Learning theories on constructivism and collaborative learning
were also reviewed. After that, technology concepts were found to be applied in the
support of learning writing for university students. Lastly, reviews of related studies
on using Facebook to teach writing, on grammatical errors, and on collaborative
writing were summarized and criticized in order to arrive to a possible theoretical

framework for the present study.

2.1 EFL Writing

EFL writing, which is one of the essential language learning skills, has been
defined from very basic notions with visible marks to deeper concepts of meaning and

more complex processes of writing activities. The definitions of writing skills were
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examined in the following parts to give a general view of this language skill and what
writing skills can help students with their learning.

One of the general definitions of writing by Gelb (1963, cited in Coulmas,
2001) states that writing is a system in which human beings use visible marks
conventionally to communicate with each other. Another general definition of writing
by Rogers (2004) mentions that in writing, graphic marks are used to symbolize
specific linguistic utterances. MacArthur, Graham, and Fitzgerald (2008) also define
that writing a word that has various meanings from the process that marks or letters
on a surface are traced, and the system of letters are employed to record a language.
They additionally consider writing as a technology or a combination of a symbol
system and various physical means of production that make possible representation of
language. In this definition, meanings are mentioned in the writing process.

Moreover, Friedrich (2008) states that the elementary theory of writing is the
process that writers discover meaning actively, interactively, and recursively when
they write, communicate with their own texts, responses from others, and revise. The
students need to participate actively to learn and construct meaning. From this
definition, Friedrich goes deeper into more actions of writing activities and the
changing role for the learners from passive to active.

According to Rogers (2004, p. 1), writing is “one of the most significant
cultural accomplishments of human beings.” Thanks to this accomplishment, people
can communicate through writing across time or place as long as people can
understand the written texts. Besides, he points out that children can acquire the
language normally and automatically as they learn how to walk; therefore, students

can learning writing consciously (Rogers, 2004).
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Although writing is complex and multifaceted by its nature, it is regarded as
one of the most difficult skills learners are expected to master. Yet it has a minor role
in ESL/EFL teaching and learning, thus it is usually taught last according following
the typical process of learning a language, i.e. listening, speaking, reading, and
writing (Williams, 2012). However, most ESL/EFL learners take years to learn and
develop writing skills appropriately and effectively (Kormos, 2012). Long and
Doughty (2011) state that writing is not a process that students can communicate in
one direction; therefore, it can facilitate the language proficiency in general and
teachers can also utilize writing to improve other language skills. Besides, Devereux,
Macken-Horaik, Trimingham-Jack, and Wilson (n.d.) affirm that writing is widely
considered one of the essential general language skills in which university students
should receive instruction in their ESL/EFL education. Reichelt (2005) adds that
English language writing skills are a tool to support learning a second/foreign
language in general by learning the vocabulary, grammar or structures from other
language skills such as listening, reading. Cumming (2001) suggests that people who
learn to write in a second/foreign language need to have abilities to plan, revise, and
edit the texts to look for the appropriate vocabulary. Moreover, Gabrielatos (2002)
indicates that to develop writing skills, students need to know beyond using correct
grammatical points and a wide range of vocabulary. More importantly, writing helps
students learn because students can apply the vocabulary and grammatical structures
that they have been taught in their writing classroom, they have an opportunity to take
risks to overdo what they have just learned in their writing, and they will try their best

to use their brain, eye, and hand to express their ideas in their writing (Raimes, 1983).
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Although EFL writing is complicated, it should be carefully taught to the
students. To find an effective way of teaching writing to the EFL learners of the
study, three common teaching approaches to EFL writing are described and analyzed

to find a suitable approach for teaching EFL writing in higher education.

2.2 Approaches to Teaching Writing

Three approaches to effectively teach writing in the ESL/EFL classroom are
suggested in the article “Approaches to Writing in ESL/EFL Context: Balancing
Product and Process in Writing Class at Tertiary Level” by Hasan and Akhand (2010)
and include product approach, process approach, and genre approach. They review
these three approaches to teaching writing in the ESL/EFL context. Each approach
was defined, described and compared with the others to see their strengths and
weaknesses among these approaches.

In teaching English writing skills in classrooms in Asian settings, teachers
have to deal with mixed ability groups, and thus one approach cannot be applied
effectively for a writing class. The approach used depends on the level of students’
competence, the text type studied, the curriculum, and many other factors (Hasan &
Akhand, 2010).

Additionally, Garner and Johnson (1997, p. 36) claims that ‘writing is a fluid
process created by writers as they work...” the writing process is actually not ‘a
highly organized linear process’, it is more like recursive steps during the writing
process. Among these three writing approaches, product and process approaches have
dominated almost all ESL/EFL writing classrooms over the last 20 years. In the last

ten years, the genre approach showed important growth in ESL/EFL classrooms.
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2.2.1 Product Approach

A product approach is a traditional approach in which a model text is
introduced and analyzed at the beginning stage of learning writing skills, and students
can imitate that model text to write their own text (Gabrielatos, 2002). Khan (1999)
views writing as a process where students base their writing on the model, they are
presented with writing rules, and they apply these rules in producing texts. This
approach refers to the ability to produce correct texts (Richards, 1990). According to
Pincas (1982), Badger and White (2000), and Steele (2004), there are four stages in a
product approach model which are reviewed below.

Stage 1: Familiarization: Model texts are introduced and studied, and then

learners will highlight the features of the genre.

Stage 2: Controlled writing: The highlighted features are practiced in control

and usually in isolation. The focus of the lesson is on using grammar and

vocabulary with substitution drills.

Stage 3: Guided writing: The ideas are organized and a piece of guided

writing is generated based on a model text. This stage is the most important

since the organization of ideas is more important than the ideas themselves

and is as important as the control of language through grammar and

vocabulary.

Stage 4: Free writing: The end product of the learning process is produced. To

show their fluency and competency in using the language, they use the skills,

structures and vocabulary they have been taught to produce the product

individually.
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The main goal of this approach is to create a text with the correct grammar,
but it pays less focus on genuine communication, audience, or composition skills.
This traditional approach focuses on the correct form of the actual final writing
products which are produced by a writer (Khan, 1999). It is mainly concerned with
knowledge of the structure of language, the imitation of the input and the form of the
texts provided by the teacher (Badger & White, 2000). Thus, in this approach, it can
be easier for teachers to correct texts if they concentrate more on forms than abstract
ideas from the texts. It is also good for students with a low English level to pay more
attention to a linguistic knowledge of English.

This approach places more of an emphasis on the final product over how the
products are created (Khan, 1999),and more on accuracy and form than on the process
of developing ideas in writing (Zamel, 1987). Nunan (1999, p. 272) defines this
product approach as “bottom-up processing” which is “not consistent with emerging
ideas in discourse analysis.” He suggests that higher order choices such as contexts
and communicative purposes should be considered since they influence lower order
choices such as grammar and lexis. Moreover, the composition process of producing
the written text should not be neglected and that it is essential to know the
methodology for developing writing skills (Khan, 1999). Also, this approach does not
provide room for learners to utilize their creativity in the writing process. Therefore,
the product approach is strongly criticized and researchers and teachers need to assess
the nature of the writing skills and how writing skills are developed (Nordin &
Mohammad, 2006). Stanley (2003), criticizing the role of feedback in the product
approach of teaching writing skills, mentions that it is more useful to use feedback

during the process of writing than after the final texts are submitted. It is unclear



18

about the effectiveness of feedback as the feedback is provided after the final product
is completed and handed in for correction and grading.
2.2.2 Process Approach
Tribble (1996) considers the process approach and states that students can
learn how to write from the generation of ideas, collecting information, and
publishing the finished text. Long and Doughty (2011, p. 491) define the writing
process as “an exploratory and recursive, rather than linear, predetermined process.” It
also means that the intervention of teachers or peers at some stages in the writing
process often occur in the classroom.
And Kroll (1990) adds to her definition to process approach as follows:
“The process approach serves as an umbrella term for many types of writing
courses ... What the term captures is the fact that student writers engage in
their writing tasks through a cyclical approach rather than a single-shot
approach. They are not expected to produce and submit complete and
polished responses to their writing assignments without going through stages
of drafting and receiving feedback on their drafts, be it from peers and/or
from the teacher, followed by revision of their evolving texts. ” (pp. 220-221)
The process approach is more focused on linguistic skills, such as planning
and drafting, with less emphasis on linguistic knowledge, such as knowledge about
grammar and text structure while teaching writing (Badger & White, 2000). Besides,
Steele (2004) states that process approach seems to focus more on varied classroom
activities which promote the development of language use, such as brainstorming,

group discussion and rewriting.
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Steele (2004) and White and Arndt (1991) suggest eight stages for the process
approach model in teaching writing.

Stage 1: Brainstorming: Generating ideas by brainstorming and discussion
Stage 2: Planning/ Structuring: Extending their ideas into note form, and
judging the quality and usefulness of ideas.

Stage 3: Mind-mapping: Organizing ideas in a mind-map, spider-gram, or in
linear form.

Stage 4: Writing the first draft: This stage is done in the classroom and
normally in pairs or groups.

Stage 5: Peer feedback: Exchanging drafts and responding as readers of each
other’s work tincreases awareness that a writer is writing something to be
read by others and hence possibly improves their own drafts.

Stage 6: Editing: Improvements of their drafts will be made based on peer
feedback

Stage 7: Final draft: A final product is produced.

Stage 8: Evaluation and teacher’s feedback: Students’ works are evaluated
and the teacher gives them feedback.

One of the major advantages of the process approach, as Zamel (1987) points
out, is that meaning can be developed at any time during the writing process. Also,
teaching students how to revise can help them improve both the accuracy and clarity
of a text, which is the other major advantage of this approach. Though, the process
approach is inappropriate for examination of students due to time constraints
(Horowtiz 1986, Johns 1990, Tribble 1996, cited in Khan 1999), but it is helpful for a

great number of teachers and learners in the process of teaching and learning writing.
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Using the process approach to teach writing, teachers are regarded as facilitators and
it is learner-centered since writing is essentially learned, not taught from the input or
stimulus for learners through the tasks provided by teachers.

Among the stages of this writing approach, feedback is essential to revision
which is given much attention in this recursive model. Learners receive feedback on
their drafts from authentic readers such as peer readers and their teachers. The
feedback is valuable in the writing process, especially in the revision stage (Nordin &
Mohammad, 2006). Besides, Ozagac (2004) emphasizes the usefulness of giving
feedback on each draft in this cyclical process of writing. Stanley (2003, p. 1) adds
feedback to the definition of process writing approach, and as such, time and positive
feedback are needed in the writing process to assist students in improving their
writing.

The technique in this approach is considered as rather universal since it can be
applied to all texts. Therefore, Badger and White (2000) criticize that the whole
process of writing is the same for all topics, except the content and writers of the final
written texts. In addition, students are trained to write their texts fluently more than
accurately, since they pay more attention to meta-skills such as planning, drafting,
editing rather than to linguistic knowledge like grammar and lexis (Badger & White,
2000).

2.2.3 Genre Approach

Badger and White (2000) regard the genre approach as an extension of the
product approach since it has strong similarities with the product approach. Genre
approach also places more emphasis more on linguistic skills and, unlike the product

approach, genre approach varies with the social context in which it is produced.
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Hasan and Akhand (2010) state that genre approach considers ‘writing as a
social and cultural practice.” The central aspect of the approach is ‘purpose;’ therefore
“different kinds of writing, or genres are used to carry out different purposes” (Badger
& White, 2000). And the purpose of this writing involves the context where the
writing occurs (Hasan & Akhand, 2010). In addition, Muncie (2002) also sees that the
genre approach focuses more on readers and the conventions with which the writing
product needs to follow in order to be accepted by their readership.

This approach seems to be “counter-productive” to learners since they may be
“too dependent on the teacher finding suitable materials as models” for them in their
writing process (Nordin & Mohammad, 2006, p. 79).

Cope and Kalantzis (1993) describe the genre approach with three stages:

Stage 1: The target genre is modeled for the students
Stage 2: A text is jointly constructed by the teacher and students
Stage 3: A text is independently constructed by each student

The main focus of the genre approach is to integrate the knowledge of a
particular genre and its communicative purpose in order to produce a text to
communicate with others in the community (Badger & White, 2000). Peacock (1997)
and Badger and White (2000) recognize that authentic materials or texts should be
used to motivate students in the classroom. More importantly, this approach assists
students in creating an actual written text drawn from their real life. Through writing
in this genre approach, students can acquire writing skills by imitation and analysis of
a specific genre, and be aware of writing conventions like organization, arrangement,

form, and genre (Badger & White, 2000; Candlin & Hyland, 1999).
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One of the main criticisms of the genre approach is from the audio-lingual
classrooms (Nunan, 1999). He states that students imitate like parrots in response to
predictable circumstances; they might therefore face with difficulties in the
unpredictable world outside the classroom. Due to the limited time of classroom
instruction, teachers cannot teach all possible genres students might need in their real
working life.

Another weakness of this approach is that students may not be prepared for the
required linguistic knowledge like grammar, vocabulary, and cohesive devices
necessary to produce a target writing product for their target audience (Badger &
White, 2000; Byram, 2004).

2.2.4 Integrated Approach for Teaching Writing

Each approach has its strong and weak points in helping students learn how to
write in ESL/EFL. In some classes, this approach may be useful while that approach
may be fruitful in other. Based on the proficiency level of students of higher
education at SUT of English 1, strong points from each approach should be taken into
consideration with the hope of finding out the most suitable teaching framework to
assist them in learning how to write in English. Although writing skills are considered
essential in EFL, it is not assessed or evaluated in the classroom or in the official
examinations of the university. The English teaching focus at SUT is communication
skills, such as listening and speaking. Therefore, this study looked into their incoming
level of English, their purpose in learning English, and the technology available to
them to learn English and in which they maybe interested.

From the review of the three approaches to teaching writing in the previous

section, each approach has its own advantages and disadvantages, indicating that the
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three approaches may complement one another. Therefore, a combination of product,
process, and genre approaches should be applied as a suitable model for teaching
writing to undergraduate non-English major students at the tertiary level. Writing
teachers should follow the following steps in order to integrate these three approaches
into their writing class. They should begin with one approach and then modify its
weaknesses by combining the strengths of the other approaches. Brookes and Grundy
(1990) state that teaching writing with separate approaches frequently leads to
performing L2 writing in an unbalanced way. Hence, the main purpose in helping
undergraduate non-English major students at SUT is to apply the knowledge they
have acquired from one approach to another approach in order to produce their
writing products more effectively. In participating into the writing course in this
study, the EFL learners applied the vocabulary and grammar knowledge they learned
in the classroom instruction and combined with the group writing activity with guided
questions. Donato (1994, cited in Hyland & Hyland, 2006) states:

"social interaction [in which] a knowledgeable participant can create, by

means of speech, supportive conditions in which the novice can participate in,

and extend current skills and knowledge to higher levels of competence.”

(p.40).

In working with their peers in class, students can learn and develop their
critical thinking skills and writing skills from their peers’ feedback or comments
given toward their writing products. Teachers may use the genre approach to teach the
students to know about the actual writing, and to recognize that their linguistic

knowledge and writing competence are enough to complete their written assignment
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with a social purpose. To apply a genre approach effectively in teaching writing,
teachers should

“integrate the strengths of product-based writing, which its primary concern is

about the appropriate use of the language for each genre, and the linguistic

skills in the process-based approach such as pre-writing, drafting, revising,

and editing in the writing class.” (Tangpermpoon, 2008, p. 7)

The integration of the three writing approaches will help students to use
appropriate grammar, vocabulary, and organization for writing in a particular genre,
and to have a writing purpose for a specific audience through collaborative learning
during class while they are giving their comments and feedback on each other’ written
products. The vocabulary about the topics and grammar knowledge used in one
particular genre were applied in guided writing activity. The concept of audience in
giving feedback or comments on their peers’ writing in the process writing approach
might assist them in having their own thoughts with critical thinking and thus they
may learn how to be independent from their teacher’s feedback (Tangpermpoon,
2008). With this integrated approach in teaching writing to undergraduate students in
Thailand, Tangpermpoon (2008) says that students are prepared enough linguistic
input of English language knowledge and skills for their writing assignments and it
will be less difficult for their L2 writing.

The integrated approach was employed in this study starting with reviewing of
grammar points and related vocabulary for the topics from product approach in the
drafting stage of writing process of the study that students learn from classroom
activities. They might then gain more information about the topics through listening

comprehension activities and while working with their group members to understand
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the information from the activities. These activities provided students with the
vocabulary and grammatical structures to prepare them for their guided writing
activities. Specific grammar structures and topic-related vocabulary from genre
approach were introduced in the individual learning. After that, they could collaborate
in their groups to answer the guided questions to build up a written work. The written
texts from each group were posted for comments and feedback from group members.
After receiving comments and feedback, comparing, and analyzing the written
products, students submitted their final products which were marked for their errors
and graded by their teachers. The revision stage with peer feedback within group
members, among group members, and from teacher feedback from process approach
was employed in this study. The final version of their journal was designed in the
poster and posted in the Facebook groups allowing their peers to vote for their

favorite group journal.

2.3 Writing Fluency in Guided Writing

2.3.1 Guided Writing

Guided writing is defined as the instructional framework that is presented to
small groups of students who need explicit constructions with the language,
knowledge, and strategies for problem solving in writing (Fountas & Pinnell, 2001,
cited in Gibson, 2008). Guided writing involves that a teacher works with a group of
learners on a writing task. This writing task is based on what students have learned
from previous lessons. There is a missing link of grouping practices in effective
writing instruction (Flood & Lapp, 2000, cited in Gibson, 2008). Guided writing also

gives teachers strong platform for their students’ practice of writing with whole-class



26

instruction. This writing practice will help students bridge the gap between whole-
class writing instruction and their own active engagement in successful, independent
writing (Gibson, 2008).

Guided writing is an essential component of a balanced writing curriculum,
providing an additional supported step toward independent writing and during
different stages of the writing process (Primary National Strategy, 2007). Guided
writing activity from product approach and vocabulary and grammar structures
introduced and practiced from genre approach, peer feedback and revision from
process approach were also employed in group writing tasks in this study. Guided
writing employed in this study involved students working in groups to prepare for
their writing in groups about their own experiences with guided questions.

2.3.2 Writing Fluency

Writing fluency was also taken into consideration. In the writing production
stage, fluency was measured by number of words or gross time of writing counted in
the process of writing (Kellogg, 1996, 2004). These fluency measures have been
widely adopted in evaluating the writing fluency by (Graham & Perin, 2007; Johnson
et al. 2012; Van Waes & Randell, 2010; Snellings et al. 2002; Van Waes, Leijten &
Quinlan, 2010, cited in Van Waes & Leijten, 2015). This fluency measure has been
applied in many L1/L2 writing process studies such as in Chenoweth & Hayes (2001),
Hatasa & Soeda (2000) as they measured the number of words written per minute.
Moreover, Katstra, Tollefson, and Gilbert, (1987) and Rosenthal (2007) measured
writing fluency by number of correctly spelled words, sentences from the drafts of

students’ writing activities.
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In addition to the evaluation of the students’ written products, their written
products were to be collected and analyzed for writing fluency. Those analyses
showed whether or not they could improve their writing in English by counting
numbers of words and sentences written throughout the writing process with revision.
Within the scope of this study, writing fluency was examined through number of
correctly spelled words through revision stage of EFL students’ writing in groups.
They were also analyzed with numbers of types, tokens, and sentences written in

revision stage of writing.

2.4 Teaching Writing at the Tertiary Level

Writing at the tertiary level is a challenge for students (Devereux et al., n.d.).
Those students are stuck and unable to write in a critical way, and they also have a
poor attitude or are not interested in writing in their ESL/EFL education (Osman &
Bakar, 2009). Most of them have poor performance in the writing exams, or even at a
mediocre level (Choo, 2001). Furthermore, Ismail, Elias, Albakri, Perumal, and
Muthusamy (2010) revealed in their study that students at the tertiary level face many
problems in writing which concern their weakness in linguistic knowledge such as
grammar, vocabulary; and their having no ability to think and write critically. As a
result, EFL students at the tertiary level need to be trained and taught with knowledge
and critical skills in writing; and above all, they can have more opportunities to
practice their writing skill.

Writing is a skill that SUT undergraduate students have few chances to
develop or improve during their language education at SUT since the main purpose of

leaning English at SUT is to enhance their communication skills through listening and
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speaking. Therefore, EFL students normally make a variety of mistakes or errors in
their writing because of their stress and anxiety in writing in a foreign language
(Spratt & Leug, 2000). EFL teachers try to help their students reduce mistakes.

With the impact of new technology, it is expected to bring a new learning
environment to students at higher education to join and improve students’ writing
ability in which less attention has been paid. More importantly, writing skills
associated with new technology after class is required and needed for students, and it
will be possible to bring new experiences to students (MacArthur et al., 2008). With
new technology, students are believed to have more interest in learning English,
especially improving their writing skills in Facebook groups, one of the applications
of Facebook which is one of the most popular social media sites among university

students.

2.5 Teaching Writing via Social Media

This section firstly continues with social media with an emphasis on
Facebook, Facebook applied in education, its advantages and disadvantages
reviewed. Then some definitions about Instructional Design, its fundamental models,
and its characteristics are mentioned to help design and apply to the social media,
especially Facebook to improve EFL writing skills of EFL learners.

2.5.1 Social Media and Facebook

Since the development of computer mediated social media has surged
exponentially, there are various changes in the methods of teaching and learning a
foreign language (Aydin, 2012; Mazman & Usluel, 2010; Tilfarlioglu, 2011; S. Wang

& Vasquez, 2012; Yunus & Salehi, 2012; Yunus, Salehi, & Chenzi, 2012). With
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personal blogs, forums, social media sites (SMSs), the new generation of students
who grow up with high exposure to the Internet and communication technology
express themselves on their own channel in various ways (Wu & Hsu, 2011). During
the last decade, the numbers of active members of SMSs, especially Facebook among
students and educators are rocketing. Facebook has become ‘a popular social
networking platform’ for the educational environment (Aydin, 2012). According to
Facebook (2013), there are more than billion active users around the world using
Facebook to interact, communicate, and socialize with others. Therefore, it is
considered as ‘a more advanced interactive site than a blog” (Shih, 2013).

Among some popular SMSs’ examples, Facebook is one of the useful,
enjoyable, and commonly used social networks to college students. It permits any
individuals who are over 13 to create their personal profiles, add friends, exchange
messages, or chat online. Facebook also allows users to share photos, communicate
with other people continuously, comment on friends’ walls, create or join groups
within this online community, including educational institutions, workplaces,
interests, beliefs (Aydin, 2012; Wu & Hsu, 2011; Yunus, Salehi, Sun, Yen, & Li,
2011). Facebook was initially created by a Harvard student in 2004 for university
students who stayed and socialized with other students on campus. Then it has
become the most popular media site among university students with 90% of college
students using Facebook (Cassidy, 2006; Ellison, Steinfield, & Lampe, 2007;
Stutzman, 2006; Wiley & Sisson, 2006). Brown (2011) suggests a long list of the
usefulness of Facebook in the classroom. Facebook is considered an exciting site for
students’ collaborative learning encouraging practice, improving student engagement,

and for them to practice skills that they need to be successful in the 21% century.
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Students are more connected with their classmates and teacher and more active in
their learning with Facebook since multitudes of apps are available for classroom
learning, and class resources such as notes, assignments, and slideshow applications
are available anywhere when they are posted on Facebook. Moreover, Facebook is a
social media site which allows students to share their work in progress, allows shy
students to feel more comfortable to contribute, and encourages students to continue
their relationships after the course.

2.5.2 Facebook in Education

It is now common for classmates to share information, knowledge, and
interact and communicate with others synchronously and asynchronously. In addition,
Facebook shares some major features with other SMSs such as online discussion,
message board, bulletin boards for uploading pictures or videos (Shih, 2013). Due to
these functions, Facebook provides a great potential and incentives for personal
writing, self-reflection, interactive learning, or collaborative learning (Blattner &
Lomicka, 2012). Students thus use Facebook to post their comments, and engage in
discussions with their peers or teachers about the contents posted or guided by their
teachers. They can exchange personal messages with their peers or teachers or within
their own groups. They even discuss and share their opinions or answers within their
Facebook groups. Educators view Facebook as a resourceful tool in language
pedagogy and higher education, a potential means to link informal and recreational
writing with academic writing (Godwin-Jones, 2008). Hence, many researchers
believe that Facebook holds a great potential as an educational environment (Kabilan,
Ahmad, & Abidin, 2010). Students in this study joined Facebook groups to share

ideas, views and topics, and engaged in online discussions related to English language
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learning. By joining discussions and engaging in social chats with their Facebook
friends, they can learn new vocabulary, build their confidence, and increase their
motivation and positive attitude toward learning English. With the features mentioned
in this study, learning English on Facebook is feasible and it engages students in the
activities that help students learn languages meaningfully even though people
originally joined Facebook to socialize, not for education. Facebook has its impacts
on all levels of academia and in academic settings (Bugeja, 2006; Villano, 2007) by
building up an open and enjoyable world of learning for both students and teachers
(Couros, 2008). Based on the benefits that Facebook brings to their users, students
and teachers can connect and communicate with the classmates, or colleagues, share
their opinions, post comments on a friend’s Facebook wall, or access useful videos or
links (Poore, 2013).

Facebook has potential as a valuable resource to support educational
communications and collaborations for learners and faculty, but the result of a study
comparing faculty and student responses shows that students tend to be more likely to
use Facebook to support their classroom work (Roblyer, McDaniel, Webb, Herman,
& Witty, 2010). Moreover, college students spend approximately 30 minutes a day to
communicate by using ‘one-t0-many’ style and to spend more time on reading
updates from other users than posting their own content (Pempek, Yermolayeva, &
Calvert, 2009). Butler (2010) also mentions that social networking is a means of
communication among administrators, parents, and other communities members.
Thanks to this useful technology, administrators can let parents and other community
members know about their work in their institutions; and parents can easily

communicate or contact administrators in case they want to learn about their
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children’s learning progress. In addition, Aydin (2012) states in his review that
Facebook provides an easier path for communication between students and teachers.
In Mazman and Usluel’s study (2010), they aim at designing a structural
model to explain how learners can apply Facebook for educational purposes. They
found out that learners could use Facebook as an educational tool with their own
purposes and through the adoption of Facebook applications. In addition, McCarthy
(2010) studies the integration of virtual and physical learning environments to
increase the practices of first year students. Blattner and Mimicka (2012) suggest that
Facebook should be implemented to promote communication, collaboration, and
student-centered activities which can facilitate student learning and improve their
academic achievement. Blattner and Lomicka (2012), Shih (2011, 2013),
Suthiwartnarueput and Wasanasomsithi (2012), Wang, Woo, Quek, Yang and Liu
(2012), Yunus and Salehi (2012), and Yunus et al. (2011) indicate that Facebook can
have a positive impact on teaching practices and student engagements. In Blattner and
Lomicka’ study, students enjoyed engaging in authentic and meaningful exchanges
with classmates and with native speakers by chatting in Facebook groups. Students
were confident to leave messages to their friends, post, and share pictures with other
within the community groups. They also find that Facebook groups gives them
constructive educational experiences while maintaining privacy and safety (Blattner
& Fiori, 2009). Moreover, Facebook groups has some benefits applicable to teaching
and learning since they are concentrated on personal messages among group
members, discussions, content sharing such as posting comments, links, photos, or
videos. Therefore, Facebook groups provide a feeling of more personal interaction

and offer more control over the number of group members who can join the groups
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(Zarrella & Zarrella, 2010). With these good values from Facebook groups, Facebook
is regarded as a suitable social media tool to utilize in teaching and learning EFL
writing skills for undergraduate students at SUT.

In addition to the numerous benefits of Facebook in education mentioned
above, there are also a few limitations when using Facebook. One of the most popular
shortcomings of using Facebook in education is it’s time-consuming nature since
instructors need to put more effort into guiding, correcting, and grading students’
activities and assignments (Shih, 2013). Another challenge to Facebook users is
distractions by other features of Facebook such as Facebook chat, games, reading
updates from their Facebook friends, and other applications.

Communication, sharing, and connection are the main features of social
media. With the benefits that Facebook has as a social media site, Facebook seems to
be an appropriate technology for implementation in this study. Facebook helps
students to communicate with other Facebook friends within Facebook groups. They
can connect with other people such as teachers or other students. They can share their
own opinions, post their comments within their Facebook groups. And within
Facebook groups, teachers can set privacy for their students which is not generally
available in blogs. Only Facebook group members can see their posts or comments.
Students are thus not afraid of being seen by others if they are confident in the privacy
of their posted comments or written products. This feature can motivate students to be
more active in engaging in discussion or sharing with their group-mates or teachers.
Besides, teachers can control students’ discussions or comments in each group or
subgroup more easily; and students can send messages to their peers or teachers via

inbox messages on Facebook.
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To have a better understanding about Facebook, basic knowledge and
fundamental models of Instructional Design need to be introduced to help teachers
design interesting lessons for their students. Moreover, teachers can use this kind of
technology to assist students in being more effective in their EFL learning, especially

learning a language that is not their mother tongue and might not be of interest.

2.6 Instructional Design

Instructional design is a system or process of problem solving to develop
instruction, examining the instruction, and identifying and evaluating the effective and
efficient instruction. This is a crucial part in this study. In this section, definitions of
instructional design and the five instructional design models were reviewed.

2.6.1 Definitions of Instructional Design

Instructional Design (also called Instructional Systems Design (ISD)) is the
framework teachers use to carry out the planned teaching and learning steps in a
lesson (Richards & Lockhart, 1994). Therefore, instructional design is crucial in
instruction since it is “a systematic process that is employed to develop education and
training programs in a consistent and reliable fashion” (Reiser & Dempsey, 2007). For
Merrill, Drake, Lacy, Pratt, and Group (1996, p. 2), instructional design uses
technology to develop learning experiences and environments to promote students’
acquisition of specific knowledge and skills, and to incorporate learning strategies that
students have learned into experiences to make the process of acquiring knowledge
and skills more efficient, effective and appealing. Richards and Rodgers (2001) have
a more specific definition of instructional design focusing more on the first phase of

the model, the level of method analysis,which is crucial to successful learning, is to
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“consider (a) what the objectives of a method are; (b) how language content is
selected and organized within the method, that is, the syllabus model the method
incorporates; (c) the types of learning tasks and teaching activities the method
advocates; (d) the role of the learners; (e) the roles of teachers; and (f) the role of
instructional materials” (p. 24). Moreover, Dick, Carey, and Carey (2005) have more
general view of instructional design as a systematic process of the design,
development, implementation, and evaluation of instruction. Kruse (2011)
additionally indicates that instructional design is a step-by-step system to evaluate
students’ needs, the design, and development of training materials, and to evaluate the
effectiveness of the training intervention.

Based on the reviews of the above definitions, instructional design can be said
to be a system of procedures specifying the planning, design, development,
implementation and evaluation of effective and efficient instruction in a variety of
educational environments. The specifications of instructional design process are both
functional and attractive to learners.

2.6.2 Characteristics and Principles of Instructional Design

According to  Reiser and Dempsey (2007), some characteristics of
Instructional Design which should be present in all ID process are mentioned below:

1. Instructional design is learner-centered.

2. Instructional design is goal-oriented.

3. Instructional design focuses on real-world performance.

4. Instructional design focuses on outcomes that can be measured in a

reliable and valid way.

5. Instructional design is empirical.



6.

36

Instructional design typically is a team effort.

Smith and Ragan (1999) describe the characteristics or assumptions that

underline instructional design as follows:

1.

2.

6.

Instructional design is a systematic process

Instructional design has a problem solving orientation

Instructional design is learning and learner-centered

Instructional design has a goal of being efficient, effective, and appealing
instruction

Instructional design insists on congruence between objectives, instruction,
and evaluation

Instructional design is both theoretic and empirical

Gustafson and Branch (1997) also examines the following nine characteristics

which are not discussed when describing the models of instruction

1.

2.

3.

Typical output in terms of amount of instruction prepared,

Resources committed to the development effort;

Whether it is a team or individual effort;

Expected ID skill and experience of the individual or team;

Whether most instructional materials will be selected from existing
sources or represent original design and production;

Amount of preliminary (front-end) analysis and need assessment
conducted,;

Anticipated technological complexity of the development and delivery
environments;

Amount of tryout and revision conducted; and
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9. Amount of dissemination and follow up occurring after development
The following steps that should be applied in developing an instructional
model are from the Seven-step Model for Prototype Development (Brahmawong,
1999, cited in Brahmawong & Vate-U-Lan, 2009)
Step I: Review of related body of knowledge through documentary research
(DR), interviews, field visits, and Internet searches on the R&D
Prototype;
Step I1: Conduct a survey of need assessment on the R&D Prototype (First
Survey);
Step 111: Develop the Conceptual Framework of the R&D Prototype;
Step 1V: Survey of Experts’ Opinions through questionnaires, Delphi
Technique, or a focus group (Second Survey);
Step V: Develop the first draft of the R&D Prototype making use of the
knowledge and information crystallized from Step 1, 2, and 3
Step VI: Seek Experts’ Verification of the Prototype OR Conduct
Developmental Testing of the R&D Prototype: Tryout and Trial Run
Step VII: Revise and Finalize the R&D Prototype
2.6.3 Advantages of Using Instructional Design
There are a number of advantages to using a process of instructional design.
Smith and Ragan (1999) list out some advantages of instructional systems design:
1. Encourages advocacy of the learner
2. Supports effective, efficient and appealing instruction
3. Supports coordination among designers, developers, and those who

4. will implement the instruction
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5. Facilitates diffusion/dissemination/adoption

6. Supports development for alternate delivery systems

7. Facilitates congruence among objectives, activities, and assessment

8. Provides a systematic framework for dealing with learning problems.

2.6.4 Limitations of Using Instructional Design

According to Smith and Ragan (1999), instructional design has three
limitations: requiring identification of outcomes, requiring lead time, and non-
instructional problems being not applicable.

Instructional design does have limited applicability to educational experiences
in which learning goals are not identified or no particular learning goals are ever
identified. There is also a limited opportunity to apply the principles and procedures
of instructional design since there is no “lead time” to the education and reflection and
planning are central to instructional design. Students’ success depends on their ability
to identify the goal of the course, devise the educational strategies and prior
knowledge, assess their learning themselves, and their motivation. If they have an
instructor as a skilled consultant, he/ she can give them suggestions for better or
alternative strategies; or if their instru