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With the recognition of English as a Lingua Franca, English textbooks play a
crucial role in cultivating students’ intercultural awareness and intercultural
communicative competence. It is also addressed in the National English Curriculum
Standard 2011 (NECS) that cultural awareness is a main part in English classroom. The
present study aims to examine the types of cultural items, the position and the form of
cultural representations in the English textbooks, and to find out the dominant
ideologies hidden behind the English textbooks.

Three English textbooks published by three different presses for Chinese market
have been analyzed based on the coding system summarized from NECS, and the
semiotic approach including analytical frameworks such as Kachru (1985), Cortazzi
and Jin (1999), semiotic analysis (Halliday,1994; Kress & Leeuwen, 1996). Moreover,
Critical Discourse Analysis has been applied to discuss the ideologies reflected and

represented in the selected textbooks. The important findings are as follows:
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1. Twenty two categories of cultural items have been found in the textbooks,
which mostly focus on the external culture of the cultural iceberg (Hall, 1989). This study
reveals the lack of in-depth cultural content included in the selected three textbooks.

2. Most cultural representations in the textbooks are related to western culture
and Chinese culture. Meanwhile, the emphasis of cultural form in the three textbooks
is on information-oriented form but not on communication-oriented form.

3. The textbooks are generally in line with the requirements in the NECS
regarding cultural items and cultural position, while the inadequacy has been found in
terms of cultural form in the textbooks.

4. The dominant ideologies reflected in the textbooks are western ideology and
Chinese ideology. The tone used towards western culture includes a mix of objective
and positive adjectives while the tone used towards Chinese culture tends to be always
highly positive.

This study contends that the oversimplification of culture, the ignorance of
Othering, the overgeneralization of information-oriented form may cause students’
difficulties in terms of understanding in-depth cultural knowledge, practicing intercultural
communication skills and having critical thinking regarding international culture.

It is hoped that curriculum developers and textbook’ editors could include more
authentic communicative practices into the textbooks, while teachers could collect and
provide students with a variety of materials found on the Internet and other resources.
It is hoped that this study could shed some light on English textbooks used in Chinese

junior high schools.
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