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THAM MY DUONG : APORTFOLIO-BASED LEARNER AUTONOMY
DEVELOPMENT MODEL IN AN EFL WRITING COURSE .

THESIS ADVISOR : SIRINTHORN SEEPHO, Ph.D., 293 PP.

LEARNER AUTONOMY/PORTFOLIOS/WRITING COMPETENCE/MODEL

The present study aims (1) to examine whether the Portfolio-based Learner
Autonomy Development (PLAD) model can help to promote learner autonomy and
improve overall writing competence in an EFL writing course and (2) to explore
learners’ perceptions of the PLAD model and factors influencing their support for or
resistance to using the PLAD model in an EFL writing course.

Mixed-methods research was employed in this study, i.e., both quantitative
and qualitative data were collected from questionnaires, semi-structured interviews,
tests, and portfolios. There were 35 research participants participating in the 15-week
experimental teaching. As for data analysis, descriptive statistics (e.g., mean, standard
deviation, and frequencies/percentages) and inferential statistics (e.g., paired samples
t-test and Wilcoxon signed ranks test) were used to analyze quantitative data, whereas
qualitative data were analyzed through content analysis.

This study revealed three significant findings. First learner autonomy in
terms of three dimensions of knowledge, awareness, and skills was developed as a
result of the use of the PLAD model in the writing course, especially writing

reflections was the most developed autonomous learning skill. However,
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self-assessment was the most challenging skill which the participants encountered.
Second, the participants’ writing competence was found to improve considerably
throughout the course. Regarding writing strategies, the participants tended to use
cognitive strategies (e.g., assuring coherence and cohesion in writing and translating
ideas from Vietnamese to English), affective strategies (e.g., avoiding mistakes), and
sociocultural-interactive strategies (e.g., working with peers and/or the teacher). Third,
the participants held positive attitudes toward the PLAD model. Specifically, the
levels of contribution of the autonomy-related steps to learner autonomy development
were ranked in a descending order: setting learning goals, choosing learning materials,
teacher assessment, creating a study plan, writing reflections, conducting peer
assessment, and conducting self-assessment. Additionally, the factors influencing the
application of the PLAD model in an EFL writing class were examined and discussed
from two opposing viewpoints: (1) supportive factors (e.g., developed skills and
awareness of learner autonomy, positive feedback on the use of portfolio, necessity of
collaborative learning, non-threatening learning atmosphere, and teacher’s
autonomy-oriented role) and (2) constraints (e.g., learning behaviors, doubt about the
usefulness of portfolio, disadvantages of collaborative learning, inconvenient learning
conditions, and teacher as an assessor). These sub-factors were categorized into three

major factors, including personal factors, academic factors, and external factors.
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