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WALAIPORN CHAYA: THE EFFECTS OF EXPLICIT METACOGNITIVE
STRATEGY TRAINING ON EFL STUDENTS’ REVISION OF THEIR
ARGUMENTATIVE ESSAY, THESIS ADVISOR: ASSOC. PROF. PUANGPEN

INTRAPRAWAT, DA. 362 PP. ISBN 974-533-557-6

METACOGNITIVE STRATEGY TRAINING/REVISION/AN ARGUMENTATIVE

ESSAY/METACOGNITIVE STRATEGIES

This study investigated the effects of metacognitive strategy training on
revising the first draft of an argumentative essay of EFL students. It also examined
metacognitive strategies EFL successful and less successful student writers employed
in revising the first draft of their argumentative essay before and after metacognitive
strategy training.

The participants of the study consisted of 20 Thai third-year students majoring
in English enrolled in EN 431- Composition 2 course at Srinakharinwirot University
(SWU) in Bangkok, Thailand. The participants were allocated into two groups: 10
successful and 10 less successful students. The participants in both groups were
trained to revise the first draft of their argumentative essay using metacognitive
strategies in planning, monitoring, and evaluating with nine sub-strategies for five
weeks. The students were also assigned to write weekly journals as one of the course
requirements during metacognitive strategy training in revision.

The results revealed statistically significant difference between metacognitive
strategies use before and after metacognitive strategy training in revision for both
successful and less successful student writers at the 0.05 level. After training, the

students from both groups used more metacognitive strategies to revise the first draft



of their argumentative essay than before training. Also, after training, both successful
and less successful students reported the use of all nine metacognitive strategies at the
high level of usage. Further, in terms of the effects of metacognitive strategy training
on students’ quality of writing, the results revealed that the mean scores for the less
successful students’ first draft and second drafts were significantly different at the
0.05 level. The results indicated that the less successful students made a greater
writing improvement on the revised draft of their argumentative essay.

The findings suggested that the explicit metacognitive strategy training might
have a potential role in facilitating students’ first draft revision leading to the
improvements of the quality of writing. Therefore, the students should be trained to
automatically use metacognitive strategies to monitor cognitive processes, particularly
writing. In addition, EFL college students should be encouraged to explicitly employ
more powerful levels of metacognitive strategies within the context of academic

writing focusing on the process-based approach.
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