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INTERNET-BASED INSTRUCTION/INSTRUCTIONAL DESIGN

The purposes of this study were four-fold: (1) to develop an Internet-based instructional
system for teaching Remedial English to first-year students at Suranaree University of
Technology, (2) to determine the efficiency of Remedial English lessons via the Internet based
on the 80/80 standard , (3) to compare English leaming achievement of students who received
tutoring via the Internet and those who received tutoring through face-to-face methods, and
(4) to explore the students” attitudes toward learning Remedial English via the Internet.

This study employed a pre-test and post-test experimental design. The samples for
this study comprised 60 first-year engineering students of Suranaree University of
Technology who have low English proficiency. These students took English 1 course in the
third trimester of the 2005 academic year. They were divided into two groups: the
experimental group received tutoring via the Internet whereas the control group received
tutoring from face-to-face method on Remedial English. After giving a pre-test, the
experimental group was taught by the Internet-based instruction entitled “Suppasetseree’s
Remedial English Online” (SREO) where as the control group was taught by face-to-face
method. Then, both groups were requested to do a post-test. For the expetimental group,
the attitude questionnaires and interview were administered. The statistical analysis of the

data included ANCOV A, arithmetic mean, and percentage.
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The findings were as follows:

1. The developed Internet-based instructional system for teaching Remedial
English to first-year students at Suranaree University of Technology was rated by the
experts in Instructional Systems Technology and English Language Teaching field as
“Very Appropriate” ( x = 4.52).

2. The efficiency of the Remedial English lessons via the Internet to first-year
students at Suranaree University of Technology was 85.03/86.27 which was higher
than the prescribed criteria 80/80.

3. The English learning achievement of students who received tut(;ﬂ'ng via the
Internet and those who received tutoring through face-to-face method were highly
significant different (F = 16.716%%*),

4. The students had very good attitudes toward learning Remedial English via

the Internet (x = 4.85).
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CHAPTER 1

INTRODUCTION

1.1 Introduction and Purpose of the Chapter

This study attempts to develop an Internet-based instructional system for
teaching Remedial English to first-year students at Suranaree University of
Technology (SUT). This chapter is an introduction to the thesis and provides a
background as well as a context for the present study. This section contains rationale
and significance of the study, purposes of the study, research questions, research
hypothesis, scope and limitations of the study, definitions of key terms, and the

implications of the study. The chapter concludes with an outline of the thesis.

1.2 Rationale and Significance of the Study

As we enter the 21st century and go further into the information age, many
educational institutions and schools are turning to technology to enhance their
programs and to expand their knowledge. Geography is no longer a barrier for
preventing people from accessing information and education (Dixon, 1996). Rapid
developments in telecommunication technologies have stimulated an increasing
interest in distance education in all educational settings (Honeyman & Miller, 1993).
Through the use of videoconferencing, computers, modems, and the Internet,
universities or colleges are able to deliver courses and degree programs to students in
distance locations without requiring them to set foot in a traditional classroom. Virtual

environments, instant access to information, and talking machines make the world



seem more like a nearby reality rather than fiction. The capabilities of technology
have advanced significantly in recent years and, in conjunction with delivery
technologies such as the World Wide Web (WWW)is now possible to view IT
networks as a medium through which entire learning programs can be conducted

remotely.

Being challenged with the rapid changes in the world of advanced
technologies, especially information technology, education in Thailand is required to
play a more proactive and developmental role in preparing Thai people to cope with
the globalization movements in the next decade. Accordingly, the Eighth National
Education Development Plan (1997-2001) has been formulated with the following
concepts and processes, objectives, policies and major programs for educational

development.

As in many other developing countries, the role of English in Thailand is
becoming more and more important in all aspects of life, social as well as academic.
But in addition, the inevitable adoption of the Internet in business, education, science

and technology requires people to have a high level of proficiency in English.

Researchers on the needs and wants of English in the workplace have
suggested that the English language curriculum in Thai universities cannot meet the
demands for English used in the workplace. The skills used most at this level are
listening and speaking, which are not the focus skills in the Thai tertiary education

English curriculum.



With these points in mind, the Ministry of University Affairs (MUA) set up a
committee in 2000 to plan for the modification of the English curriculum in Thai
universities. In 2001, the committee came up with the proposals for changes which
have subsequently been made a policy by the MUA for all universities across the
country to adopt. The proposal was the consensus of heads of the English departments
and coordinators of foundation courses in public and private universities all over the

country. It is planned to complete the changes over a period of four years.

According to Wiriyachitra and Keyuravong (2002), the changes include using
a set of scores from the MUA English Proficiency Test to consider students entering
the universities, and using this same set of scores to place students in English classes
that will carry credit. But those who are very weak will take a remedial course first
with no credit. Another change is that students who choose to take English as their
language subject must take at least four compulsory English courses (12 credits).
Foundation courses 1 and 2 are integrated language skills and study skills courses; the
others may be English for Academic Purposes (EAP) or English for Specific Purposes
(ESP) courses as required by each major. Apart from that, every university student
will take a National English Proficiency Test before leaving university. The results
will show their proficiency in each skill but will not appear in the transcripts.

Groundwork for the test has already been planned.

Concurrent with the emphasis on English for Science and Technology (EST),
Suranaree University of Technology (SUT) was instituting a new educational policy
called ‘Borderless Distant Learning’ (BDL). This innovative distant education system

used the World Wide Web for instruction. To comply with this project, teachers at



SUT were required to revise or redesign current teaching materials to meet
requirements for web-based instruction. The English teachers were assigned to carry

out these tasks to meet with our students’ demand in the information age.

To design the new mode of instruction, teachers should learn about students’
background. Twenty percent of the first-year students at SUT were admitted through
the national entrance examination administered by the Ministry of University Affairs
(MUA). The remaining 80 percent of the students were admitted through quota
admission allocated to the northeastern provinces. Clearly, the majority of SUT
students were from rural schools. Most teachers admitted that the language
proficiency of our students was rather low. The teachers thought that low proficiency
might have resulted from limited exposure to English and learning experiences that
were generally restricted to a lecture teaching style. Students had minimal
opportunities to use language and to participate in class activities. As a result, these
students tended to be passive receivers of information rather than active participants.
Therefore, these students would need time to adapt themselves to the new
communicative teaching styles and new types of teaching materials. Moreover, these
materials might need to be sacrificed for remedial lessons to solidify the students’

grammatical background. (Seepho, 2002)

Chongapirattanakul (1999) studied the English proficiency of first-year
students at SUT enrolled in 1998-1999. The results on the students’ background
showed that about half of SUT students were from the northeastern region (52.3% in
1998, 46.9% in 1999). The majority of the students enrolled in engineering program

(75.4% in 1998, 66.5% in 1999). There were more female students than male students



(63.7%and 36.5% in 1998, 60.7% and 39.3% in 1999). The data analyzed from
English Placement Test showed high correlation between students’ scores on the SUT
English Placement Exam and their scores on the Ministry of Education Entrance
Exams. When looking at scores obtained by students according to the region they
originated from, the students from the northeastern region got the lowest scores in
both years, 1998-1999. This was because students from the northeastern region were
male students rather than female and male scored lower than female scores. And those
students graduated from math and science track which got lower scores than those
who graduate from arts and math track. She also suggested that research on
developing remedial package for teaching English for students who got low scores
should be conducted.

Having been teaching English more than five years at SUT, the researcher
found that many of the first-time freshmen entering SUT in each academic year get
quite low score from the MUA English Entrance Exam. Therefore, these students are
not ready to enroll English 1 course (203101) because they have not become
proficient in the English language. Most students have problems in reading and
writing skills. They also struggle to meet their grammar target. To solve this problem,
these freshmen have to take Remedial English classes before they further their
English 1 course. However, the School of English cannot offer the remedial courses to
meet the freshmen’s demand because there are a large number of freshmen who need
to enroll the Remedial English courses and the School of English won’t have enough
instructors to teach them through face-to-face method. According to the problems of
learning and teaching English at SUT as well as the usefulness of Internet, the

researcher realizes that learning via Internet can help students learn more effectively



and enhance their good attitudes. Therefore, the researcher aims to develop an
Internet-based instructional system for teaching Remedial English to first-year

students at SUT.

1.3 Purposes of the Study

The purposes of this study were four-fold:

1) To develop an Internet-based instructional system for teaching
Remedial English to first-year students at Suranaree University of Technology.

(@) To determine the efficiency of Remedial English lessons via the
Internet to first-year students at Suranaree University of Technology based on the
80/80 standard.

3) To compare English learning achievement of students who received
tutoring via the Internet and those who received tutoring through face-to-face method.

4) To explore the students’ attitudes toward learning Remedial English

via the Internet.

1.4 Research Questions

In order to achieve the purposes state above, the study focused on the
following questions:

1) What are the elements in designing of efficient lessons for Remedial
English via the Internet?

(2 Are there any differences in learning achievement between the

experimental and control groups?



3) What are the students’ attitudes toward learning Remedial English via

the Internet developed to improve their English learning achievement?

1.5 Research Hypothesis

In this study, there were three research hypotheses as follows:

1) An Internet-based instructional system for teaching Remedial English
to first- year students at Suranaree University of Technology developed by the
researcher was rated as “Appropriate” by the experts in Instructional Systems
Technology and English Language Teaching field.

2 The efficiency of the Remedial English lessons via the Internet to first-
year students at Suranaree University of Technology meets the 80/80 standard.

3) The English learning achievement of the first-year students at
Suranaree University of Technology who received tutoring via the Internet was higher
than those who received tutoring through face-to-face method at the .05 level.

4) The students had good attitudes toward learning Remedial English via

the Internet.
1.6 Scope and Limitations of the Study

Although this study was to develop an Internet based instructional system for
teaching Remedial English, there were three limitations as follows:

(1) The main concern of this study aimed at developing an Internet-based
instructional system for teaching Remedial English to first-year students at Suranaree
University of Technology, and comparing the English learning achievement of the
students who received tutoring via the Internet and those who received tutoring

through face-to-face method. Thus, the subjects of this study may not be



representative of first-year students studying in the same fields at other universities
since the students may have different backgrounds, learning environment and needs.
The findings are used to describe only the subject of this study, that is, first-year
students who studied English 1 course in the third trimester of 2005 academic year at
Suranaree University of Technology.

(2) The instructional plan for teaching Remedial English via the Internet to
first- year students at Suranaree University of Technology was rated by the experts in

Instructional Systems Technology and English Language Teaching field.

1.7 The Definitions of Key Terms

Along with this study, many terms are used as follows:

1) “Instructional systems” means procedure used by instructional
designers to create instruction. Each step requires input from prior
steps and provides input to the next step. Evaluation provides
feedback that is used to revise instruction until it meets the original
need or specification.

(2) “Instructional plan” is a simplified representation of an instructional

system, often in picture or flowchart form, showing selected features of

the system.

(3) “The Internet” is an interconnected system of networks that connects

computers around the world via the TCP/IP protocol.

(4) “Remedial English is a non-credit English course for first-year students

entering Suranaree University of Technology with very low scores from the English



Entrance Exam. These students have low English proficiency so they need to take this
course before they further their English 1 course in the university.

(5) “Students” refers to the 60 first-year students studying in engineering
field at Suranaree University of Technology. These students have low English
proficiency. They were studying English 1 course in the third trimester of the 2005
academic year and some who failed English 1 course in trimester 1 and 2 and they
have to pass it before they further to the next course. Therefore, they need to take
Remedial English to help them learn English 1 course in the university better.

(6) “Attitudes” refers to opinions or feedback about learning Remedial

English via the Internet.

1.8 Implications of the Study

This present study provided the following implications.

(1)  The findings from the research can provide key guidelines for further
researches and studies of using technology in teaching English in all levels.

(2) An Internet-based instructional system for teaching Remedial English

to first-year students at Suranaree University of Technology designed by the

researcher can be applied to any English teaching situations.

1.9 Outline of the Thesis

To achieve the purposes of the study, the researcher first review related
literature and previous research. This is developed in Chapter 2 and includes a
literature review on technology in education and technology in English as a Foreign

Language. Then, theories which technology in education and in English as a
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Foreign Language are based on is described. Lastly, previous research on the Internet-
based instruction in TEFL and TESOL contexts is also included and analyzed.

In Chapter 3, a research procedure will be presented. It discusses the main
research method including variables, sampling, instruments, construction and
efficiency of instruments, and data collection. The data analysis will be included in
the last part of this chapter.

Chapter 4 describes and discusses the results of the research findings of the
present study.

Chapter 5 presents Suppasetseree’s Remedial English Online (SREO) Plan
and the Remedial English lessons via the Internet for first-year students at Suranaree
University of Technology and illustrations of the lessons are demonstrated.

Finally, Chapter 6 summarizes the main findings of the present study in
response to the research hypothesis, including discussions of the research results and

recommendations for the further studies.

1.10 Summary

In this chapter, the researcher describes the rationale and significance of the
study. This was followed by purposes of the study, research questions and research
hypothesis. Then, the scope and limitations of the study, the definitions of key terms,
and the implications of the study are presented. Lastly, the outline of the thesis is

concluded.



CHAPTER 2

LITERATURE REVIEW

2.1 Introduction and Purpose of the Chapter

This chapter deals with a large body of related literature on technology in
education and English as a foreign language, theories which technology in education
and in English as a foreign language are based on and conceptual frameworks of the
study. Lastly, the chapter concludes with previous research on studies on the Internet-

based learning.

2.2 Technology in Education

Technology offers all students opportunities for learning never before
imagined. Factors encouraging or discouraging technology use can range from the
level of teacher enthusiasm and expertise to principal and parental support to quality
software and hardware availability and its selection (Burgess & Trinidad, 1997, p.16).
How does one define the application of this multipurpose, multifaceted tool
integration? The International Society for Technology in Education (ISTE) (2000)
defines curriculum integration as follows:

"Curriculum integration with the use of technology involves the infusion of

technology as a tool to enhance the learning in a content area or

multidisciplinary setting. Technology enables students to learn in ways not

previously possible. Effective integration of technology is achieved when
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students are able to select technology tools to help them obtain information in
a timely manner, analyze and synthesize the information, and present it
professionally. The technology should become an integral part of how the

classroom functions—as accessible as all other classroom tools.” (p. 6)

Clearly, technology cannot be a goal in itself. Without a systemic integration
of content and quality professional development for teachers, it is likely to only cause
frustration. Technology is useful "insofar as it is handled competently by teachers and
it is integrated into the teaching program as a whole™ (Hoven, 1992, p.19). One of the
reasons for this holistic integration of technology is the fact that there are always new
technology tools entering classrooms. Therefore, the potential of such tools needs to
be routinely redefined and evaluated with all students in mind. Thoughtfully selected

technology tools can offer so much more than just productivity to the learner.

Educational technology, especially computers and Internet, have grown
tremendously and have permeated all areas of our lives. It is incomprehensible that
anyone today would argue that banks, hospitals, or any industry should use less
technology. Most young people cannot understand arguments that schools should limit
technology use. For them, the use of the Internet plays a major role in their
relationships with, for examples, their friends, their families, and their schools. Teens
and their parents generally think the use of the Internet enhances the social life and

academic work of teenagers:

The Internet is becoming an increasingly vital tool in our information society.
More people are online to conduct such day-to-day activities as education, business

transactions, personal correspondence, research and information-gathering, and job
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searches. Each year, being digitally connected becomes ever more critical to economic
and educational advancement and community participation. Now that a large number
of people regularly use the Internet to conduct daily activities, people who lack access
to these tools are at a growing disadvantage. Technology plays an important role in
education. Therefore, we have to look more closely at this issue in an articulate and

thoughtful manner.

Computer-Mediated Communication

The use of computers and communication technologies in learning has
historical background more than two decades. During that time, it was called by many
names, including Computer-Mediated Communication (CMC), computer
conferencing, online learning, Internet-based learning, and telematics. The advent of
the Web provides a new and interesting environment for CMC that offers a host of
new possibilities together with many of the advantages of previous incarnations but
without some of the problems that have dogged computer-based learning.

Bates (1995) divided the form of teaching via a computer into two
different forms: (1) preprogrammed computer-based learning and (2) computer-
mediated communication.

For the pre-programmed computer-based learning (CBL), the learner
works through pre-designed materials. A variety of terms have been used for it such as
CBL, CAL, CAI, CBT, CML CMI (Bates, 1995). The learner of computer-mediated
communication (CMC) approach interacts through the computer to other people or
sources of information.

The term of CMC was made up by Hiltz and Turoff (1978) in their

study of computer conferencing. They used this term to restrict this mode of electronic
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communication. Paulsen (1995) defined CMC as the transmission and reception of
messages using computers as input, storage, output, and routing devices. CMC
includes information retrieval, electronic mail, bulletin boards, and computer
conferencing.

According to McCormack and Jones (1998), there are three basic forms
of CMC as follows:

Asynchronous CMC includes such standard CMC tools as e-mail,
Usenet news, and computer conferencing tools. With asynchronous CMC, individuals
participate in communication without the need to come together at the same time.
They participate when they want to.

Synchronous CMC includes all of the text-based synchronous systems
such as Internet Relay Chat (IRC), MUDs/MOOs, and interactive chat systems.
Unlike asynchronous CMC, synchronous CMC requires participants to communicate
at the same time.

Almost face-to-face CMC includes the more modern systems such as
Internet Phone, CU-SeeMe, Mbone, and other video- and audio-conferencing systems.
These systems provide an experience approaching that of face-to-face communication.

According to Henri (1988) many educational applications of CMC can
be imagined, such as: a) replying to queries and requests from students, b) providing
advice and guidance, c) helping students to solve problems with regard to the subject
matter, d) serving as a transmission medium for homework and test papers, €)
discussing projects and work with the tutor, f) bringing students together in
accordance with their interests and their needs, and g) encouraging team projects and

setting up self-help groups.
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(1) Teaching Methods and Techniques for Computer-Mediated

Communication

Teaching takes place in a system that defines opportunities and
constraints and within a system environment that influences the teaching process. The
system could be more or less flexible with regard to the teaching methods and
techniques that could be applied. Describing a distance education theory attuned to
computer conferencing, Paulsen (1992, p.59) argued that "adult students will seek
individual flexibility and freedom. At the same time, they need group collaboration
and social unity. Computer conferencing, when integrated with other media, can be
the means of joining freedom and unity into truly flexible, cooperative distance
education programs.” In this theory, six dimensions of system flexibility was
discussed with regard to time, space, pace, medium, access, and curriculum as shown

in figure 2.1.

Time

Curriculum Space
Cooperative
Students
Access Pace
Medium

Figure 2.1: Six dimensions of flexibility in a CMC-based teaching system as

presented by Paulsen (1992)
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Each dimension was regarded as continuous rather than
dichotomous, as relative, not absolute. All teaching systems will have some flexibility
in each dimension. A high level of flexibility in every dimension is extremely difficult
to achieve. Economy, scarcer sources and rigid educational regulations often inhibit
flexible teaching systems. With regard to cooperative learning, one may also argue
that one person's flexibility ends where another's begins for example that one person's
time flexibility is another's time delay. There are no quick, definite, or ready-made
answers to the question of how much flexibility a course or program should provide.
Nevertheless, teachers and program planners who address the issue of system

flexibility are likely to provide better teaching systems.
(2) The CMC-Based Teaching System

Verner (1964, p.35) discussed three components constituting
the process of adult education: "There are three basic components inherent in the
establishment of [a relationship for learning between an educational agent and a
learner]: organizing people for learning, helping the participants to learn, and selecting
from the multitude of devices available to facilitate the operation of the first two.
These three components are identified as methods, techniques, and devices." Building
on Verner's components, Stubbs and Burnham (1990, p.27)defined an electronic
distance education system as: "Any learning situation where methods and techniques
enabled by electronic devices combined with instructors and learners who are
physically separated and who use methods and techniques enabled by electronic
devices to transmit instructional messages over the distance between themis an
[electronic distance education] system™ Applying Stubbs and Burnham's electronic

distance education system on CMC-based teaching systems, results in a system
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comprising learners, teacher, content, methods, techniques, and devices as presented

in figure 2.2

Learners

Methods
Techniques
Devices

Figure 2.2: A CMC-based teaching system adapted from Stubbs and Burnham

(1990, p.27)

Methods: Verner (1964, p.36) distinguished between individual
methods and group methods. Applied on CMC, one often encounters a more detailed
classification of methods. Harasim (1989), presenting the "Collaborative Learning
Horizon", distinguished among one-to-one, one-to-many, and many-to-many learning
approaches. This paper suggests that Harasim's classification should be supplemented
with the one-alone learning approach to support the four communication paradigms
often used in CMC. The paradigms are information retrieval, electronic mail, bulletin
boards, and computer conferencing. The classification is derived from Rapaport
(1991) who uses it in his book; Computer Mediated Communications: Bulletin

Boards, Computer Conferencing, Electronic Mail, and Information Retrieval.
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According to this discussion, the framework comprises the four methods: one-alone,

one-to-one, one-to-many, and many-to-many.

Techniques: A pedagogical technique is a manner of
accomplishing teaching objectives. The techniques introduced here are organized
according to the four communication paradigms used in computer-mediated
communication. The foregoing considerations result in a framework of four methods
and a number of techniques as shown in figure 2.3. First, the techniques classified as
one-alone are characterized by retrieval of information from online resources and the
fact that a student can perform the learning task without communication with the
teacher or other students. Second, the techniques classified as one-to-one can be
conducted via e-mail applications. Third, the techniques discussed as one-to-many
will typically be conducted via World Wide Web, bulletin boards or distribution lists
for e-mail. Finally, the techniques presented as many-to-many can be organized within
computer conferencing systems, bulletin board systems, or distribution lists for e-mail.
A comprehensive literature review conducted by Paulsen (1995) presented
experiences from about 25 different teaching techniques that have been applied in
CMC-systems. The techniques that are presented in figure 2.3, constituted by no
means an exhaustive list of applicable techniques. They represent, however, a
comprehensive array of examples that show the gamut of techniques that are available
for teachers, program planners, and designers of CMC courses. Based on the examples
found in Paulsen's literature review, some techniques seem prevalent and others seem
rare. The review showed, though, that practitioners have a wide range of techniques to

choose from.
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Devices: Verner (1964, p.37) referred to "various mechanical
instruments, audio-visual aids, physical arrangements, and materials” as devices that
can enhance the effectiveness of an adult education process. Verner stated, however,
that television could be regarded as a device when used in a classroom and as a
method when it is the primary medium used in a distance education setting. From this,
one may argue that CMC could be regarded as both device and method. In this paper,
however, CMC is viewed from the device perspective. Using the CMC-classification
derived from Rapaport (1991), there are four major CMC-devices: information
retrieval systems, electronic mail systems, bulletin board systems, and computer
conferencing systems. These four CMC devices correspond primary to the four
methods: one-alone, one-to-one, one-to-many, and many-to-many. Building on these
foundations, the methods, techniques, and devices that could be applied in a CMC-

based teaching system are illustrated in figure 2.3.
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Methods: one-alone one-to-one one-to-many|  many-to-many
1. Debates
2. Simulations
or games
1. Online
3. Role Plays
databases )
4. Case studies
2. Online ] ) )
Learning 5. Discussion
journals
contracts groups
3. Online ) .
. Apprentice | 1. Lectures 6. Transcript
applications .
_ ships 2. Symposiums based
Techniques:| 4. Software _ ) _
o Internships | 3. Skits assignments
libraries
. Correspond- 7. Brainstorming
5. Online
) ence studies 8. Delphi
interest
Techniques
groups
. 9. Nominal
6. Interviews
group
techniques
10. Forums
11. Project groups
online ) bulletin computer
Devices: e-mail )
resources board conferencing

Figure 2.3: Methods, techniques, and devices that could be applied in a CMC-

based teaching system

The System Environment: Teaching takes place in a system

environment that influences the teaching process. Focusing on adult education,

Donaldson discussed the environment in view of constraints, demands, and choices.

He argued that program administrators should seek to "pushback constraints, and
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work to have demands relaxed, thereby increasing the quantity, improving the quality,
and expanding the types of choices available to them." (Donaldson, 1990, p.11).

Constraints. There are many constraints that limit the
opportunities for CMC utilization. Among these are the type of institution,
geographical issues, equipment, resources, course timeframe, course workload,
communication pattern, and the financial health of the program provider. The program
must comply to the rules, regulations, and policies of the institution and these may
vary considerably from a private to a public institution and from secondary education
to universities. A program is often confined to a certain geographical area such as a
campus, a community, a state, or a nation. With regard to CMC, these restrictions are
more often due to policies and legislation than to technical limitations. Lack of
computer resources, such as hardware, software, and communication networks, is
though, an important limitation for many CMC programs. The institutions time tables
could pose several restrictions on a CMC course. It is not always convenient for a
CMC course to follow a university semester or term plan. In the same way,
requirements of a weekly course load could constrain a program. Some institutions
may also require some sort of synchronous communication that furthers constrain a
program.

Demands. National legislation and parent organizations form
policies and procedures that cannot be ignored. There are demands for quality
programming and healthy finances. Further, the local community, faculty, staff, and
students all have demands to the program. These demands may, of course, be more or

less rigid, but together they are an important element of the system environment.
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Choices. Some program choices could be the program'’s actual
target group, its objectives, and to a certain degree the available resources. The use of
CMC may depend on the program's actual target group. Important target group
variables are group size, educational level, CMC expertise, computer aptitude,
motivation, and financial status. The group size may vary from one to more than one
thousand participants, but very few CMC courses have more than fifty participants.
CMC programs are available at primary level, secondary level, undergraduate level,
graduate level, and continuing education level. In addition, the prospective students'
motivation, financial status, and experience with CMC and computers vary
considerably.

A program's use of CMC will further depend on the program
objectives. Important aspects of the objectives are the program discipline and subjects,
such as science, arts, or business related subjects. Of further importance is the formal
character of the program, it may be a diploma course, a vocational course, or a purely
informational program. The institutional resources are of vital importance to a CMC
program. The resources include employed and affiliated staff and faculty, CMC
technology and proficiency, and, of course, the institution's financial status and its

willingness to invest in CMC.

2.3 Technology in English as a Foreign Language

Technology and foreign language education are no stranger to one another. In
the sixties and seventies, language laboratories were being installed in numerous
educational settings. The traditional language laboratory was comprised of a series of

booths, each providing a cassette deck, and accompanying microphone and headphone.
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Teachers monitored their students' interactions by using a central control panel. The
basic premise behind this technology was that if verbal behavior was modeled, and
then reinforced, students would quickly learn the language in question. The language
lab activities were therefore grounded in a stimulus-response behavior pattern. The
more drill practice the students encountered, the faster they would learn the second
language. While the language laboratory was a positive step in linking technology and
language education, it was soon recognized that such activities were both tedious and
boring for learners. Furthermore, the amount of student-teacher interaction was
minimal, and individualized instruction was irrelevant. Besides, the pedagogical
deficiencies, the audio equipment was cumbersome and prone to breakdown, and had
only one function to disseminate auditory input. These factors put together led to a
shift to the communicative approach to second language education, namely, computer
assisted language learning.

Microcomputers and quality CALL software provided yet another medium for
language learning. Its potential as both a teaching and learning tool are widely written
about in the educational literature. At present, there are a variety of computer
applications available including vocabulary, grammar, and pronunciation tutors, spell
checkers, electronic workbooks, writing and reading programs, as well as various
authoring packages to allow instructors to create their own exercises to supplement
existing language courses. In addition to the range of software available, CALL has
also been shown to increase learner motivation (Blake, 1987). Chun and Brandl (1992)
also propose that the interactive and multimedia capabilities of the computer make it
an attractive teaching/learning tool. Computers can provide immediate feedback to

students and students can work at an individualized pace. Software can be designed to
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include sound, graphics, video, and animation. Moreover, information is presented in
a non-linear sequence enabling learners to select the exercises or concepts they wish
to review.

Despite the advantages and widespread use of CALL, it continues to suffer
from criticisms for several reasons. Many believe that learning and practicing
grammar rules of a foreign language through fill-in-the-blank exercises, for example,
does little to improve a speaker's ability to produce grammatically appropriate
utterances (Armstrong & Yetter-Vassot, 1994). Others point out that CALL suffers
from its rigidity in light of the complexities of natural languages. For example, a
program designed to provide drill practice on French verb conjugation is useful for
only that and nothing else. Recently, however, we are beginning to see encouraging
and promising results in the area of CALL software development. Interactive video
and programs which provide more authentic and communicative task-based activities
are being created, which are more in line with the current theoretical and pedagogical

views of learning.

2.3.1 The Internet

Over the past few years, the Internet has emerged as a prominent new
technology. The influence of such a powerful technological tool has pervaded all
aspects of the educational, business, and economic sectors of our world. Regardless of
one's familiarity with the Internet, it is repeatedly made reference to. News
broadcasters and commercials, for example, will now provide web addresses, and
even the recent movie, "The Net" was sparked by the impact of this new technology
(Mike, 1996). Regardless of whether one uses the Internet or not, one must be clear

about the fact that we have entered a new information age and the Internet is here to
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stay. Because the use of the Internet is widespread in numerous fields and domains,
without a doubt, it also carries great potential for educational use, specifically second
and foreign language education. This study will therefore focus on the following
questions: (1) What is the Internet? (2) How can various facets of the Internet be used
in the second and foreign language classroom? (3) What are the benefits of employing
the Internet in such a setting? (4) What are the disadvantages or obstacles the Internet
presents in a second language classroom? And (5) The implications of using the
Internet in second language classrooms will be discussed. The Internet is the latest in a
series of technological innovations for second language education. In order to
understand the role of the Internet, it would be useful to provide a brief history of
technology and language teaching, present a survey of the technological resources
available to second language learners, and, finally consider the role of the Internet and

its possibilities.
2.3.1.1 What is the Internet?

While the computer is now used in some form or another in
most language classrooms, and is considered standard equipment, the Internet is also
gradually being introduced in the second language classroom as teachers become
more familiar with it. The Internet is a confederation of thousands of computers from
various sectors of society such as education, business, government and the military. It
is a network of thousands of computer networks (Lewis, 1994). Each individual
system brings something different to the whole (databases, library services, graphs,
maps, electronic journals, etc), and the end result is a vast accumulation of
information. It is a worldwide network of computers that interact on a standardized set

of protocols which act independently of particular computer operating systems,
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allowing for a variety of access methods to the Internet. For example, the Internet can
be accessed from an IBM computer in a student's home in Australia, or from a
Macintosh computer at a school in Canada. It can therefore be conceived of as the
equivalent of a telephone system for computers. It can be used to both exchange
information through electronic mail, newsgroups, listservs, professional on-line
discussion groups, and so forth, as well as to retrieve information on a variety of

topics through the World Wide Web.
2.3.1.2 The Internet and Electronic Mail

Although the Internet has been available to most people, only
recently have educators been realizing the potential the Internet can have in second
and foreign language classrooms. The following section will, therefore, consider some
of these potential benefits and advantages of incorporating such technology in
language courses. The Internet has been used by some language instructors in creative
ways - one of these innovations being use of electronic mail (e-mail), a specific
feature of the Internet. Overall, e-mail can encourage students to use computers in
realistic, authentic situations in order to develop communicative, and thinking skills.
E-mail is easy to use and even teachers intimidated by computers can quickly become
adept at using e-mail with their students. Furthermore, even timid or inhibited students
can benefit from the meaningful interaction and communication e-mail makes possible.
Kroonenberg (1995), for example, employed e-mail in her ESL classes at Hong Kong
International School. She relates her initial experiences of working with two classes of
ESL multinational students in grades 9-12, and a homogeneous group of summer
school students involving Cantonese-speaking 14 and 15 year olds. The Dragon

Bulletin Board System (BBS) using the TELIX communications software was
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established in order to allow students and teachers to send messages to each other, as
well as make public entries on discussion conferences.

During the initial stages, students were logged on the system
and each student created a password. Students were simply asked to write freely as in
a dialogue journal. Kroonenberg (1995) believes this allows students to become
familiar with the system and further allows their ideas to flow. Writing on e-mail can
therefore be used to generate ideas about a topic, or can enable learners to free-write
without any impositions. E-mail can also be used in various conference-type formats
or to generate discussion. For example, Kroonenberg often provided students with
topics of high interest in order to generate more writing. In fact, one student who was
part of this project stated, "I usually get involved in the BBS because the subjects are
interesting and | have a lot to say about them" (p. 25). Writing topics often involved
school issues or issues that were directly relevant to the students' lives. In other
conference assignments, students are the main audience. Students read entries and
then respond to them via e-mail. This allows each student to express their opinion. In
this manner, all opinions are voiced and heard, something which may not always
occur in oral discussions in the classroom.

Chat rooms can also be carried out through e-mail. In this
situation, two or more individuals can "talk™ on-line about various topics or issues.
For instance, language learners can be paired up and can be given a debatable topic to
discuss. Such experience, once again stimulate authentic communication and assist
students in developing specific communication skills such as arguing, persuading, or
defending a particular point. Listservs from around the world can offer news and

discussion groups in the target language providing another source of authentic input
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and interaction. Cononelos and Oliva (1993) organized e-mail exchanges between
entire classes of students in order to generate discussion, improve writing skills, and
promote peer interaction. In this particular project, advanced level Italian students
employed e-mail newsgroups to improve both their writing, as well as their
knowledge of contemporary Italian society. In this manner, the teaching of culture was
also facilitated through the immediate feedback and contact of L2 speakers who were
interested in informing others about their culture.

E-mail can also be used to communicate long-distance with
language learners in other schools, or other countries for that matter. A study
exploring the potential of long-distance communication involving second language
learners was carried out by Chang (1993). The goals of the study were to provide
students with a real context for improving their writing, help them to expand their
ideas of "content-area" reading and functional writing across cultural boundaries,
make students familiar with international telecommunications, and investigate with
students, the potential effects of telecommunications on literacy acquisition (Davis &
Chang, 1994).

The subjects involved in the study included undergraduate
students at Taiwan's National Kaohsiung Normal University (NKNU) and students at
University of North Carolina at Charlotte (UNCC). The 8-week teleconference began
with Prompt 1 in which students were asked to write letters to one another. In addition
to personal introductions, students were asked to include a focus on their previous
English language learning experiences and the difficulties associated with this. In
Prompt 2 and 3, students were asked to use their textbooks on the History of English

Language to report on interesting uses of English, (ie. connotations, spelling, etc).
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Prompts 4 and 5 asked the learners to work with sections of specific texts to comment
on pronoun and lexical use, as well as syntactic structure. In the final prompt, both
groups of students collected examples of English slang and idioms used in each
country's films and music. Questions pertaining to the above were asked and
responded to by students in each group.

Davis and Chang (1994) point out that as writers on both sides
of the world shared questions and comments, jokes began to surface. Over time, the
students' reading and writing began to change as well. Through surveys and informal
case studies of student writing during the conference, it was found that for the most
part, students' writing had improved in both fluency and organization. Surveys also
indicated that students saw some carry over to their study literature, and that they had
a better understanding of English usage. While the above examples illustrate a few
uses of e-mail in the second and foreign language classroom, without a doubt e-mail
can provide authentic communication and can foster awareness of both the language
learner and the languages they are learning.

2.3.1.3 History and Development of the Internet

The original Internet was set up in 1969 as a project for the
Advanced Research Projects Agency or ARPA of the U.S. Department of Defense to
connect to military, university, and defense contractors working on ARPA projects
(Wiederspan & Shottan, 1996). These institutions such as the Massachusetts Institute
of Technology (MIT) and the University of California, Los Angeles (UCLA) designed
a new network protocol in order to provide high-speed communication (Division of
Microsoft Corporation, 1996). The network was designed to find the way for widely

separated computers to transfer information and solve the problems such as power
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failures, interruptions in communication lines or a nuclear attack. This network was
knows as Darpanet (Stout, 1996) or called the ARPAnRet at the time (Savetz, 1994).
One of the main uses of the network was for scientists and researchers to share
information and resources. Researchers were able to access from remote areas to use
government or academic computer resources to complete their work (Lumpkin &
Durnbaugh, 1995).

By the late 1970s, the ARPAnNet was so large that its original set
of standard and communication could not support the Internet’s growth. Thus, the
ARPAnet changed to use the TCO/IP or Transmission Control Protocol/Internet
Protocol which is the language of the Internet. When the Internet connects computers
that use very different operating systems or languages, for example, UNIX, DOS,
Macintosh, and so on, TCP/IP will be used to facilitate communication among all the
systems. TCP/IP is hardware-and software-independent, so that any type of computer
can connect to the Internet and share information with any other computer (Eager,
1994). To put it simply, it is used to communicate across the Internet. There are
thousands of computers networks around the world. Some computers are connected
with the Internet while others are not. Some networks are private and some are
publicly accessible. Protocol is what enables them to share data across their web of
cables, computers, and users. TCP/IC is the suite of protocol used to move data over
the Internet (Division of Microsoft Corporation, 1996).

Since the network was not used only for military personnel, but
also for researchers, ARPAnet split into two networks, ARPAnet and MILNET.
ARPAnet continued to serve the needs of academics, while MILNET served the needs

of the military. However, information could be shared between these two networks.
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The interconnection between ARPAnet and MILNET was known as DARPA Internet
(Defense Advanced Research Project Agency), eventually shorted to the Internet
(Eager, 1994).

In 1986, the National Science Foundation (NSF) created a high-
speed network called NSFnet to develop a network so as to connect researchers across
the country to many computer centers. These centers included the following:

e Cornell National Supercomputer Facility, Cornell University,
Cornell, New York

e John von Neumann National Supercomputer Center,
Princeton, New Jersey

e National Center for Supercomputing Applications (NCSA),
University of Illinois, Champaign, Illinois

e Pittsburge Supercomputer Center, Pittsburgh, Pensylvania

e San Diego Supercomputer Center, University of California,
San Diego, California

e Scientific Computing Division of National Center for
Atmospheric Research, Boulder, Colorado (Eager, 1994,
p.13).

The NSFnet was a high-speed backbone network to support
education and research. The transmission lines of this backbone included telephone,
fiber-optic, microwave, and satellite links. These transmission lines are data
superhighways. Data travels from the backbone to mid-level network which route the
data through their own systems. Then, data travels to users, including individual users,

academic users, business, and government. For individual users, they can connect
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through service providers and academic users can connect through local area-networks
(Eager, 1994).

Because the purpose of NSFnet was to support education and
research, it was not allowed to use the network for commercial purposes. In 1991, the
Commercial Internet Exchange or CIX was created by a group of small commercial
networks which allowed commercial use. Since then, commercial users could connect
with each other quickly and legally. CIX raised up the growth of the Internet
concerning commercial collaboration, technical supported by e-mail, pay-for-use
databases (Savetz, 1994).

At present, the Internet which is a combination of the ARPAnRet,
NSFnet, and the C1X, and thousands of networks, will continue to grow and change to
serve the needs of people, no matter what they use it for (Savertz, 1994).

2.3.1.4 The Internet in Thailand

The development of the Internet in Thailand began in 1987
when Songklanakarin University and Asian Institute of Technology or AIT set up
dial-up e-mail connectivity to Melbourne University, Australia. Then, Chulalongkorn
University connected with UUNET Technologies, sending and receiving information
via the Internet online twenty-four hours. Next, National Electronic Computer and
Technology Center or NECTEC connected computer networks of six educational
institutions altogether. Those institutions included National Electronic Computer and
Technology Center (NECTEC), Chulalongkorn University, Asian Institute of
Technology (AIT), Songkhlanakarin University, Thammasart University, and

Kasetsart University. Thisnetwork was called “ThaiSARN” or Thai Social/Scientific
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Academic and Research Network (Tunsuthiwong, Punnachaiya & Punnachaiya, 1996,
quoted in Suwannawaree, 2000, p.2).

Many of the educational institutions are members of ThaiSARN
network. This network expands to primary level and secondary level schools
according to the project of network for schools in Thailand or known as SchoolNet
(Rohitsathian, 1999).

SchoolNet in Thailand was started in late 1995. The aim of
SchoolNet was to provide Internet access to secondary schools throughout Thailand.
Initially, this project was not successful because there was a weakness in the system,
for example, the schools outside Bangkok had to spend high cost of distance phone
calls to get connected (Kiattananan & Koanantakool, 1999).

Later, in 1996 or in the Kanchanapisek year (Golden Jubilee),
NECTEC was assigned to carry out a grand project to celebrate 50™ anniversary of
His Majesty the King’s accession to the throne. Therefore, the project of digital library
containing information about His Majesty’s life and work was carried out
(Kiattananan & Koanantakool, 1999).

A nationwide “Intranet” was created for free access to this
digital library. The success of the Kanchanapisek network helped to promote and
create Thai language content on the Internet. At the end of 1997, the three important
components of Thailand mass education programs including school awareness, Thai
language content, and a nationwide access network were completed. These three
components were integrated in 1998 to form the SchoolNet network.

In 1998, there was a new network which was an initiative of

Her Royal Highness Princess Maha Chakri Sirindhorn. This network was called
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SchoolNet@1509. It was designed to provide Internet access to 1,500 schools

nationwide. SchoolNet@1509 was implemented by the cooperation of four

government agencies consisting of NECTEC, the Telephone Organization of Thailand
(TOT), the communication Authority of Thailand (CAT), and the Ministry of
Education (MOE).

In 1999, SchoolNet@1509 allowed public and private schools

at primary or secondary levels to participate (Kiattananan & Koanantakool, 1999).

At present, the Internet Service Provider or ISP covers every
part of Thailand. Educational institutions at the tertiary level and Thai government
offices are linked to the Internet (Tatchayapong, 1998, p. 10-24, quoted in
Suwannawaree, 200, p.2), Currently, the Internet is available in almost every big city
in Thailand, especially where universities are located. People who can afford it can
utilize the commercial Internet services that are available and growing throughout the
country (Palasri, Huter, & Wenzel, 1999).

UniNet (Inter-University Network), inaugurated in 1997, is a
higher education network administered by Office of Information Technology
Administration for Educational Development, Ministry of University Affairs. It
provides national and international education network services to enable research and
development technologies to support all universities and institutions of higher
education in Thailand. In order to promote international collaborations for
optimizing educational researches and developments by employing the advantages of
information technology, it prepared to expand these collaborative opportunities to
pursue high performance network for enhancing its educational services and to

develop advanced research and development communities for its members.
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Moreover, it provides high performance network service and
also maintain standard of education for all universities and institutions in Thailand by
distributing distance learning services through Video Conferencing System (VCS) and
creating lifelong learning materials such as courseware.

Furthermore, its optimize quality of education by providing
reference databases for advancing our members' researches and developments.

UniNet Objectives

 To set up information technology infrastructure to connect all
universities/institutions and campuses over the country

e To develop self-study centers by providing electronic library
databases, Internet, multimedia, video on demand, and other
self-study material

« To develop social-learning and lifelong-learning systems by
creating multimedia courseware, and providing knowledge
databases and distance learning systems.

e To train teachers and assistants to be able to apply IT for

educational development (Jenwikai, 2002)

UniNet Members

UniNet is a non-profit higher education network funded by
government and operated jointly by universities/institutions. Under this charter,
UniNet members came from public and private universities/institutes under Ministry

of University Affairs, higher education institutions under Ministry of Education as
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Rajabhat Institutes, Rajamangala Institutes of Technology and other higher education

institutes from other ministry. Today, UniNet connects more than 200 institutions.
2.3.1.5 The Internet as a Teaching and Learning Tool

In addition to the communication benefits of the Internet, the
Internet can also be used to retrieve and access information. The World Wide Web is
therefore a virtual library at one's fingertips; it is a readily available world of
information for the language learner. While the Internet offers numerous benefits to
the language learner, a few such possibilities are examined here, in the context of
language learning. Perhaps one of the most essential pedagogical principles of
language teaching is one that emphasizes the study of language in a cultural context.
The research, along with many other language instructors believes that language and
culture are inextricable and interdependent; understanding the culture of the target
language enhances understanding of the language. To this end, the Internet is a
valuable resource to both language teachers and learners. As discussed previously, e-
mail on the Internet allows language learners to communicate with native speakers. In
this manner, the Internet facilitates the use of the specific language in an authentic
setting. The Internet can also be used to acquire information from language resources
for a variety of purposes. For example, students can access current information from
countries around the world. They can obtain geographical, historical, social/cultural,
economic, and political information from the countries in which the target language is
spoken. Students can read web versions of daily newspapers and same-day news
reports from sources such as the French Embassy's gopher service, the daily Revue de

Press (Armstrong & Yetter-Vassot, 1994). Such experiences can allow learners to
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participate in the culture of the target language, which in turn can enable them to
further learn how cultural background influences one's view of the world.

The Internet also serves as a medium for experiencing and
presenting creative works. While students can peruse the information on the Net, they
can also use it as a platform for their own work such as essays, poetry, or stories.
Numerous public schools, for example, are making use of the World Wide Web for
publishing student work which can be accessed by other web users. Students therefore
become not only consumers of content, but in fact generate the content.

As Mike (1996) described, the use of the Internet has also been
shown to promote higher order thinking skills. A language teacher, for example, may
instruct learners to search for specific information. Searching the Web requires logic
skills. Once information has been obtained, the results must be reviewed which
requires scanning, discarding, and evaluative judgment on part of the learner. The
information must be put together to make a complete and coherent whole which
entails the synthesis process. Such an endeavor permits students to practice reading
skills and strategies. The Internet also promotes literacy for authentic purposes, as
stated previously. In addition to being a supplement to reading materials, especially
current information, when students are exploring the Net, they are essentially
exploring the real world. Such browsing or exploration can also lead to incidental
learning as they encounter a variety of information in this way. Communication with
native speakers furthers literacy development for authentic purposes, enables language
learners to compare student perspectives on an issue, and allows them to practice
specific skills such as negotiating, persuading, clarifying meaning, requesting

information, and engaging in true-life, authentic discussion. Promotion of literacy also



38

occurs within a social context. The interaction that results from the above situations
can lead to cooperative projects and increased communication between students from
all over the world, in turn leading to the development of social skills. Finally, use of
the Internet can promote computer skills and the technical and conceptual experiences
of using a computer.

Lastly, the Internet provides supplemental language activities
which can provide students with additional practice in specific areas of language
learning. These include reading tests and comprehension questions, grammar
exercises, pronunciation exercises possible through the available multimedia
capabilities, cloze tests, vocabulary exercises, and so forth. Students can search the
Web for such sites, or teachers may recommend specific sites on the Web. Published
lists are also available from various sources. For example, Paramskas (1993) offers a
list of sites for both language teachers and language learners, some of which relate to
issues of language learning, others which use language as a medium for discussion of

culture or current affairs, and others which assist in locating native speakers.
2.3.1.6 The Internet Challenges

Up to this point in time, the above discussion has described
some of the potential benefits of the Internet and how it can be used in the second or
foreign language classroom. However, such a discussion would be incomplete without
addressing the disadvantages or obstacles related to the use of the Internet in the
language classroom. While the Internet and its various facets offer a great deal to the
language learner, it is not without its problems. The nature of the Internet itself can be
a disadvantage at times. When lines are busy due to many users, it may take time to

access information or browse the Net and technical glitches themselves can lead to
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frustration. Lack of training and familiarity on part of the teachers can make it
difficult to implement the Internet in the language classroom. This requires that school
administrators budget for training in this area. Foreign language teachers are
especially anxiety prone to computers since they often have little experience with
computers. For the most part, computers in schools are used for business or computer
science courses. Costs related to training, as well as on-line costs of using a provider
are issues that may interfere with implementing such a technology in schools,
especially in schools that have little funding. Censorship may also be a concern to
language programs and instructors. The Internet offers access to all types of issues and
topics, some of which are unsuitable for children, and this in itself may result in
various problems. While some precautions can be taken at the present time, they are
not full proof by any means. Equity issues may also present difficulties when
attempting to implement such technology in the classroom. As the commercial sector
begins to assume a more prominent role in the Internet's infrastructure, rural and
inner-city schools, already hard-pressed to provide Internet access, may find it less
affordable. This is certainly discouraging for both language teachers and students in
such educational settings (Mike, 1996). Many institutions such as these may also not
have the computers or computing facilities necessary to implement such type of
technology.

Despite these limitations and obstacles, it must be realized that
the Internet's educational potential is immense. Although electronic, the Internet is an
entity related to literacy - people still interact with it entirely through reading and
writing. For this reason alone, the Internet is a technology that will, without a doubt,

have significant implications for both teaching and learning. So what does this imply
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for language teachers and learners? Teachers must become familiar with using the
Internet and its various functions such as e-mail. They must also learn how to use
specific search tools in order to access information, search for lesson plans, or
material and ideas to supplement their lessons. Lastly, language teachers must learn
now to transfer files from Internet sites to their own computer and vice versa.
Obtaining information or literature on the Internet, either through the Net itself,
through books, or by attending workshops and courses will further assist this process.
To avoid facing the same difficulties or problems associated with use of the Internet,
teachers can ask students to keep track of problems that arise during use. In essence,
language teachers must take the plunge and approach the Internet as a learning
experience themselves. The more enthusiastic and more knowledgeable language
teachers are, the more successfully they can implement Internet in the language
classroom. For the language learner, the Internet offers a world of information
available to students at the touch of a button. While it must be recognized that the
Internet cannot replace the language classroom or the interaction between the
language teacher and student, if offers a vast amount of information and lends itself to
communication possibilities that can greatly enhance the language learning experience.

Certainly at this point in time, several questions need to be
asked to guide future research in this area. How can use of the Internet correspond to
the communicative or pedagogical goals of language teaching? How will the Internet
and its related facets assist language learners in functioning in the global community?
What will the real impact of the Internet in foreign language classrooms be? How can
the Internet be used more effectively along side the present language curriculum?

While these questions have been examined to some degree, researchers and language
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educators must further investigate and implement this technology to provide others
with guidelines in this area.

Without a doubt we are in the center of a "monumental
technological paradigm shift, one which will eventually change the way that all
instructors teach and the way students learn” (Jensen, 1993). While technology should
not take over the language classroom, it must be embraced in order to allow educators
to do those things which they are unable to do themselves, or those which will
improve what is currently being done in the classroom. As we approach the next
century, it is essential that we make informed decisions about how the Internet can be
successfully integrated into the language classroom. If we as educators do not rise to

the challenge - who will?

2.3.2 Internet-Based Instruction

Internet-based instruction is an increasingly popular method for
delivering college courses. Internet-based instruction clearly has the potential to offer
a rich and stimulating educational environment (Windschitl, 1998). The WWW
provides both teachers and students with numerous learning opportunities by:
allowing students to learn and develop at their own pace; enhancing writing and
communication skills; developing higher-order problem-solving skills; and nurturing
critical reflection (Peck & Doricott, 1994).

Several terms can be found relating language learning with the use of
the Internet such as Internet-assisted language learning, Internet-based language
acquisition, and Web-based language learning. Since the term, "Internet-based
language learning™ does not appear to have been used in the literature to this date it

will be useful to define here on web-based instruction.
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2.3.2.1 Definition of Web-Based Instruction

Web-based instruction or WBI was defined by Khan as a
hypermedia-based instructional program which utilizes the attributes and resources of
the World Wide Web to create a meaningful learning environment where learning is
fostered and supported (Khan, 1997)

Web-based instruction, also called web-based training (WBT),
was given a definition by Clark (1996) as, “Individualized instruction delivered over
public or private computer networks and displayed by a Web browser” (p.1-2).

Relan and Gillani (1997) defined web-based instruction as the
application of a Repertoire of cognitively oriented instructional strategies within a
constructivist and collaborative learning environment, utilizing the attributes and
resources of the World Wide Web.

Web-based instruction is a method of delivery instruction over
the World Wide Web. Web-based instruction involves hypermedia element. This kind
of instruction uses WWW pages to support educational activities (“Web-Based
instruction,” n. d.).

Fuchs and Szabo (1997) stated, “web-based instruction is
instruction delivered either whole or in part on the World Wide Web. Materials
created for this mode of instruction take advantage of the hypertext capabilities of the
Web and/or communications features of the Internet” (p.1).

Fuchs and Szabo (1997) also explained that web-based
instruction can be divided into three categories. These are stand-alone courses, web-
supported courses, and web teaching resources. The first two categories involve whole

courses whereas the third category deals with educational activities, experiences or
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resources which could be part of a course. For stand-alone courses, materials and
resources are accessed and delivered by the Internet. This kind of web-based
instruction can take place on a campus where students are physically present. In web-
supported courses, students and teachers can actually meet. Activities such as
assignments, reading, computer-mediated communications are integrated into the
course activity. For web teaching resources, the World Wide Web is used to offer
materials that could be integrated into a large course or serve as a resource for an
educational activity. These resources, for instance, can be texts, graphics, animations
and communications.

Generally speaking web-based instruction is an innovative
approach which takes advantage of the Internet and the World Wide Web, and the
resources of the web are used to create a learning environment.

2.3.2.2 Features of Web-Based Instruction

Web-based instruction consists of interactivity, online searches,
cross-cultural interaction, and is not restricted by time limits. Interactivity refers to
students, teachers, or experts communicating among with each other, providing
support, feedback, and guidance. Online-searches mean that students can find online
resources to support course content and resources. Time independent refers to
students’ participating in this learning environment at their convenience. Cross-
cultural interaction means that students and teachers can communicate with other
people throughout the world to explore ideas, cultures, and civilizations (Web-Based
Instruction,” n.d.).

Web-based instruction is a powerful way to support a learning

environment. There are several ways that web-based instruction can be used;
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Firstly, it can be used for information resources, As we know,
there are millions of potential WWW sites, therefore, these sites can be used to
support student research, discovery, and exploration.

Secondly, web-based instruction can be used for supporting
materials, assignments, lessons or course information. Students can access materials
that teachers put in a central place or on the web site. For example, teachers create a
workbook for a lesson, including text, graphics, links to other sites, teachers can
convert this workbook so that it is part of the World Wide Web and students can
access it. Also teachers can make all kinds of course and lesson information available.

Thirdly, complete lessons can be given on the web. Students
can take lessons individually or in small groups. In this instruction, teachers can
include lesson content, practice, feedback, and assessment.

Finally, complete courses can be offered through this kind of
teaching. That means an entire class online or entire program can be taken by students.
For this entire learning experience, teachers might not see their students at all (“Web-
Based Instruction,” n.d.).

As mentioned above, web-based instruction takes advantage of
the Internet and the World Wide Web. The web offers many features for both learners
and teachers. Web-based instruction can be seen as an integral part of instructional

activities.
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2.4 Theories which Technology in Education and in English as a

Foreign Language are Based on

2.4.1 Constructivism Theory

Constructivism is a theory of knowledge and learning (Fosnot, 1996
quoted in Liaw, 2001). The constructivist believes that knowledge is not transmitted
by the teacher to the students. Rather, the teacher helps the learners to construct their
own meaning (Jonassen, Peck & Wilson, 1999, quoted in Duhaney, 2001).

It is believed that meaning is imposed on the world rather than existing
in the world independently of us (Duffy & Jonassen, 1991, quoted in Boyle, 1997).
Jonassen et al. (1993) stated:

“The most important epistemological assumption of constructivism is
that meaning is a function of how the individual creates meaning from his/her
experiences. What we know is internally generated by the individual rather than
received from any external source” (p.232).

Similar ideas presented by Mcdonough (2001) is that knowledge is
constructed by the individual, as she said,

“Constructivists believe that knowledge is constructed by the
individual rather than transmitted to the individual. People make sense out of
whatever they experience by constructing their own meaning based on what they
already know, and how they perceive the one individual cannot fully understand
anything in exactly the same way that another individual understands it. Meaning
making, Jonassen (1999) explains, is at the core of constructivist philosophy” (p.77-

78).
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From this perspective, teachers should try to create classroom
conditions in which learners actively constructivist learning environments. These
environments are: Firstly, providing multiple representations of reality. Secondly,
emphasizing on knowledge construction. Thirdly, placing the focus on authentic tasks
in a meaningful context. Fourthly, encouraging thoughtful reflection on experience.
Fifthly, enabling context dependent and content-dependent knowledge construction.
Lastly, supporting collaborative construction of knowledge through social negotiation.

There are some general principles about learning which are derived
from the theory of constructivism. The principles are as follows.

Firstly, learning is not the result of development but learning is
development itself. This means that invention and self-organization on the part of the
learner is needed. Put simply, learners should be allowed to raise their own questions,
generate their own hypothesis and test them for viability.

Secondly, disequilibrium facilitates learning. Error need to be reviewed,
not avoided. Learners should be offered challenging, open-ended investigations in
realistic and meaningful contexts.

Thirdly, reflective abstraction is the driving force of learning. Allowing
reflection time through journal writing, representation in multi-symbolic form, and
discussion of connection across experiences may facilitate abstraction.

Lastly, dialogue within a community engenders further thinking. The
classroom needs to be seen as a community so that learners can engage in activity,
reflection, and conversation (Fosnot, 1996, quoted in Mcdonough, 2001).

In  constructivist learning theory, modern technology offers

opportunities to be exploited in language learning. This approach now directs much of
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technology based teaching and learning environment, the materials must engage the
learners and support cognitive processing leading to knowledge construction (Reeves,
1993, quoted in Oliver, Omari & Herrington, 1998). The materials, such as graphical
or visual aids, are seen as valuable external aids to support their internal activity

(Fosnot, 1984, quoted in Brown & Kerr, 2000).

As pointed out by Mcdonough (2001), the technology which supports
constructivist learning theory is the use of the World Wide Web. For example, in one
exercise, the student answers multiple choice questions which are comprehension
checks on vocabulary. If the student answers correctly, a piece to a puzzle appears. If
all the questions are correctly answered, the completed puzzle becomes a picture of
something authentic within the target culture. That picture is a link to relevant sites on
the World Wide Web, so the learners may click on the picture and go exploring topics
to the target culture. This is the opportunity for discovery learning, constructing one’s
own meaning at one’s own pace.

As it is seen that technology, especially computers, become a powerful
tool if it uses teaching strategies with a solid theoretical basis. Constructivist theories
of learning can be used to show that technology can be a useful tool in language
learning and teaching (Duhaney & Duhaney, 2000).

In conclusion, constructivism emphasizes the learner rather than the
teacher. Constructivist views learners learning by adding new information to what
they already know. It is believed that learners learn best when they are involved in the
process of understanding, and the instructional materials have to engage the learners

and enhance the process of knowledge construction.
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2.4.2 Autonomous learning

As the theory and practice of language teaching enters a new century,
the importance of helping students become more autonomous in their learning has
become one of its more prominent themes. The idea of autonomous often provokes
strong reactions. To its critics, autonomy is an idealistic goal and its promotion a
distraction from the real business of teaching and learning languages. To its advocates,
autonomy is a pre-condition for effective learning; when learners succeed in
developing autonomy, they not only become better language learners but they also
develop into more responsible and critical members of the communities in which they
live.

Autonomy, or the capacity to take charge of one’s own learning, is seen
as a natural product of the practice of self-directed learning, or learning in which the
objectives, progress and evaluation of learning are determined by the learners
themselves (Benson, 2001).

According to the definition given by Schwartz (as cited in Holec, 1981),
autonomy is the ability to assume responsibility for one’s own affairs. In the context
with which we are dealing, the learning of languages, autonomy is consequently the
ability to take charge of one’s own learning. This ability is not inborn but must be
acquired either by natural means or by formal learning, ie in a systematic, deliberate
way.

According to Dickinson (1987), autonomy describes the situation in
which the learner is totally responsible for all of the decisions concerned with his
learning and the implementation of those decisions. In full autonomy there is also

independent of specially prepared materials.
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Autonomy and independence are used more or less as synonyms in
language teaching. Both terms imply that students take a greater degree of control
over the content and methods of learning than is usual in classroom language learning
contexts. Taking control over learning also implies that students have or develop the
capacity to learn independently and that the institutional context in which they are
learning allows them to do so. It has been claimed that all learning is ultimately
autonomous learning in the sense that it depends on the efforts of the learners
themselves. Allowing students greater freedom in learning and helping them to
become more aware of their capacities for autonomy may therefore enhance
motivation and the quality of learning. Autonomy is not a synonym of ‘learning on
your own' or 'self-study'.

Although autonomy was associated with the concept of
individualization in the early 1980s, most researchers now prefer to emphasize
interdependence as a dimension of autonomous learning. The term 'self-direction’, or
'self-directed learning’, is often used in connection with autonomy. It implies that
learners study under their own direction rather than under the direction of another.
Self-directed learning does not necessarily imply 'learning without a teacher', but in
self-directed learning the teacher's may become more that of a helper or counselor.

It seems that there is a direct relationship between teacher and student
readiness for learner independence: the more preparation that is done, the better
equipped the students are to cope with learner independence and the more secure
teachers will feel that they can loose the reins and let the students go free. The
professional conscience is thus salved, but neither a “guilt trip” nor ‘ego panic’ is

necessary if we remember that the teacher’s role does not become superfluous when
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learners become autonomous. The teacher is still necessary as counselor, adviser and
expert and these roles are more, rather than less demanding, open-ended and deeply
committing as they are.

The attitudinal or personality implications of letting go are clearly
important for both learners and teachers. For learners, learner independence or
learning maturity cannot be achieved suddenly, after one session of preparation.
Preparation should be built into the learning program, so that cognitive and
metacognitive awareness is fostered in, rather than foisted onto learners. The length of
time needed for this depends on the individuals concerned: their previous learning
experience, age, language level, personality, social level and cultural background.
However, we should beware of falling into the trap of ‘cultural camouflage’: what
may seem to be averse to a culture, and innovatory in terms of educational experience
can nevertheless be implemented provided the necessary adjustments to role are made
slowly, learners’ awareness of the process they are undergoing is awakened and
acceptance of change is agreed. Also, only when learners have been successful in
learning independently in small ways will they be able to grow to full learner

independence with confidence.
2.4.3 Instructional Systems Design

Instructional Systems Design (ISD) is a process for developing
instruction. Many models exist, ranging from simple to complex. All provide step-by-
step guidance for developing instruction. The ISD approach acknowledges a
relationship among learners, instructors, and materials. Instructional designers develop
materials using an iterative process to relate the three components optimally.

Developers who use the instructional systems design (ISD) model understand how
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learners, instructors, and materials are related and that they are dependent on one
another. Changes to any one of these components affect the entire system and the
outcome of instruction. Several models are suitable for the design of instruction of
course units and lessons.
2.4.3.1 Dick and Carey Model
One widely known model is the Dick and Carey (1985) model

presented in figure 2.4.

Assess Needs to
Identify Goal(s)

v v

Conduct Instructional
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and Contexts
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.............
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Instruments

Revise Instruction

Develop Instructional
Strategy

.............

Develop and Select
Instructional Materials

.............

Design and Conduct
D R R Formative Evaluation
of Instruction

Design and Conduct

Summative Evaluation

Figure 2.4: The Dick and Carey Systems Approach Model for Designing

Instruction (Dick & Carey, 1985, pp. 2-3)
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Figure 2.4 depicts instructional design as a looping process. It
requires the designer to revisit each step whenever there are changes to the audience,
purpose, environment, or other parameters of the project. It further illustrates what
take place at each step and the iterative nature of the ISD model. The stages of the ISD

model are discussed below.

(1) Assess Needs to Identify Goal(s)

The first step in the model is to determine what it is that you
want learners to be able to do when they have completed your instruction. The
instructional goal may be derived from a list of goals, from a needs assessment, from
practical experience with learning difficulties of students, from the analysis of people
who are doing a job, or from some other requirement for new instruction.

A needs assessment is a process whereby data is gathered to
establish whether the web-based instruction is required. To determine whether or not
it is necessary, ask questions to discover if poor learner performance is caused by a
gap in skills or knowledge. Consider factors such as a poor learning environment, a
lack of motivation, or the absence of incentives.

(2) Conduct Instructional Analysis

After you have identified the instructional goal, you will
determine step-by-step what people are doing when they perform that goal. The final
step in the instructional analysis process is to determine what skills, knowledge, and
attitudes, known as entry behaviors, are required of learners to be able to begin the
instruction. A diagram will be produced that depicts the relationships among all of the

skills that have been identified.
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(3) Analyze Learners and Contexts

In addition to analyzing the instructional goal, there is a parallel
analysis of the learners, the context in which they will learn the skills, and the context
in which they will use them. Learners’ current skills, preferences, and attitudes are
determined along with the characteristics of the instructional setting and the setting in
which the skills will eventually be used. This crucial information shapes a number of
the succeeding steps in the model, especially the instructional strategy.

(4) Write Performance Objectives

Based on the instructional analysis and the statement of entry
behaviors, you will write specific statements of what the learners will be able to do
when they complete the instruction. These statements, which are derived from the
skills identified in the instructional analysis, will identify the skills to be learned, the
conditions under which the skills must be performed, and the criteria for successful
performance.

(5) Develop Assessment Instruments

Based on the objectives you have written, develop assessments
that are parallel to and measure the learners’ ability to perform what you described in
the objectives. Major emphasis is placed on relating the kind of behavior described in
the objectives to what the assessment requires.

(6) Develop Instructional Strategy

Based on the information from the five preceding steps, identify
the strategy that you will use in your instruction to achieve the terminal objective. The
strategy will include sections on pre-instructional activities, presentation of

information, practice and feedback, testing, and follow-through activities. The strategy
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will be based on current theories of learning and results of learning research, the
characteristics of the medium that will be used to deliver the instruction, content to be
taught, and the characteristics of the learners who will receive the instruction. These
features are used to develop or select materials or to develop a strategy for interactive
classroom instruction.

(7) Develop and Select Instructional Materials

In this step you will use your instructional strategy to produce
the instruction. This typically includes a learner’s manual, instructional materials, and
tests. (When we use the term instructional materials we are including all forms of
instruction such as instructor’s guides, student modules, overhead transparencies,
videotapes, computer-based multimedia formats, and web pages for distance learning.
We intend the term materials to have this broad connotation.) The decision to develop
original materials will depend on the type of learning to be taught, the availability of
existing relevant materials, and developmental resources available to you. Criteria for
selecting from among existing materials are provided.

(8) Design and Conduct the Formative Evaluation of Instruction

Following the completion of a draft of the instruction, a series
of evaluations is conducted to collect data that are used to identify how to improve the
instruction. The three types of formative evaluation are referred to as one-to-one
evaluation, small-group evaluation, and field evaluation. Each type of evaluation
provides the designer with a different type of information that can be used to improve

evaluation of existing materials or classroom instruction.
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(9) Revise Instruction

The final step (and the first step in a repeat cycle) is revising the
instruction. Data from the formative evaluation are summarized and interpreted to
attempt to identify difficulties experienced by learners in achieving the objectives and
to relate these difficulties to specific deficiencies in the instruction. The line in the
figurel labeled *“Revise Instruction” indicates that the data from a formative
evaluation are not simply used to revise the instruction itself, but are used to
reexamine the validity of the instructional analysis and the assumptions about the
entry behaviors and characteristic of learners. It is necessary to reexamine statements
of performance objectives and test items in light of collected data. The instructional
strategy is reviewed and finally all this is incorporated into revisions of the instruction
to make it a more effective instructional tool.

(10) Design and Conduct Summative Evaluation

Although summative evaluation is the culminating evaluation
of the effectiveness of instruction, it generally is not a part of the design process. It is
an evaluation of the absolute and/or relative value or worth of the instruction and
occurs only after the instruction has been formatively evaluated and sufficiently
revised to meet the standards of the designer. Since the summative evaluation usually
does not involve the designer of the instruction but instead involves an independent
evaluator, this component is not considered an integral part of the instructional design

Process per se.



56

2.4.3.2 Kemp Model

Kemp (1985) introduces the ten elements of the instructional

design process necessary for a comprehensive design plan. These ten elements should

receive attention in a comprehensive instructional design plan:

1)

)

©)

(4)

(5)

(6)

(7)

(8)

9)
(10)

Assess learning needs for designing an instructional program; state goals,
constraints, and priorities that must be recognized.

Select topics or job tasks to be treated and indicate general purposes to be
served.

Examine characteristics of learners or trainees which should receive
attention during planning.

Identify subject content and analyze task components relating to stated goals
and purposes.

State learning objectives to be accomplished in terms of subject content and
task components.

Design teaching / learning activities to accomplish the stated objectives.
Select resources to support instructional activities.

Specify support services required for developing and implementing
activities and acquiring or producing materials.

Prepare to evaluate learning and outcomes of the program.

Determine preparation of learners or trainees to study the topic by pretesting
them.

The ten elements of this instructional design plan can be illustrated

by the diagram shown in figure 2.5.
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Figure 2.5: The ten elements of the instructional design process (Kemp, 1985, p.11)

Klausmeier and Ripple Model

Klausmeier and Ripple (1971) provide the framework to

conduct a day’s lesson, a unit of study, or a semester or year of work. Eight main

components of the system have been identified in terms of the primary responsibilities

of the teacher, or the team, or the students and instructional staff cooperatively. The

amount of student participation in the various operations of the system varies

according to the objectives to be achieved and the maturity of the students. Figure 2.6

outlines an instructional system.
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1. Specific instructional
objectives stated in terms
of the desired student
achievements or other
terminal behaviors.

.........

2. Student readiness-prior
learning, level of motivation,

and ability-for attaining 7. Measurement tools and
the objectives. evaluation procedures:

To ascertain students'
intellectual abilities

3. Specific subject matter and other characteristics.
to be learned and the
related llnstruc_tlonal To assess students' previous
madterla ?: equipment, achievements or readiness
and supplies. to engage in specific

4 Teacher and student elements of the program.

activities. Teacher activities, To assess students' progress
in addition to those implied in during the instructional
(1), (2), (3), (6), (7), and (8), sequence and their final
deal with motivation, providing achievement at the end of

: information guiding the the sequence

e learning process, and ensuring '

: retention and transfer. Student To assess students' retention
activities parallel those of and use of the newly
the teacher in appropriate acquired outcomes
one-to-one relations with '
persons and materials, and To evaluate the separate
in small and large groups. components and the total

: 5. Organizaton for instruction system.

Feedback to assure effective use of

time, space, and equipment
Lo:op by the students.

: 6. Studentachievement on
feeranes completing the
instructional sequence.

Figure 2.6: Framework of an instructional system (Klausmeier & Ripple, 1971, p.
11)
2.4.3.3 Gerlach and Ely Model

Gerlach and Ely (1980) discussed the ten elements of
systematic teaching and learning. This model is an attempt to portray graphically a
method of systematically planning instruction. It is a guideline-a roadmap-and should
be used as a checklist in planning for teaching. It shows the totality of good teaching-
learning, even though it does not portray the fine details of each component. It shows

the relationship of one element to another, and it offers a sequential pattern that can be
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developed into a plan for teaching. Each of the elements in the model is illustrated in

figure 2.7.

Specification
of
CONTENT

A

Specification
of
OBJECTIVES

Assessment
of
ENTERING
BEHAVIORS

Determination
of
STRATEGY

Organization
of
GROUPS

Selection
of
RESOURCES

Evaluation

of
PERFORMANCE

Analysis
of
FEEDBACK

Figure 2.7: The ten elements of systematic teaching and learning (Gerlach & Ely,

1980, p.11)

2.5 Previous Research Studies on Internet-Based Instruction in TEFL

and TESOL Contexts.

Many of the initial studies of new technologies in education were directed

towards the web-based learning environment. The primary purpose of this section is to

describe a survey of research of learning on web-based instruction carried out by

different researchers in TEFL and TESOL contexts.

As we know the World Wide Web (WWW) gives opportunities to access

powerful sources of information which can be used for teaching and learning. Such
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powerful sources can be used and developed to enhance the learning environment.
This can be supported by the study of Wang (1998) Wang studied the learner control
with advice in web-based learning environment. The research was carried out with
undergraduate students at the National Taiwan Normal University in Taipei, Taiwan.
The research questions were:

(1) whether learner control with advice would affect an English as foreign
language distant learner’s task performance in a web-based learning
environment;

(2) whether a distant learner’s prior English skills would affect task performance
under learner control with advice;

(3) whether a distant learner’s preference toward hypermedia elements could be
the major effect to influence performance under learner control with advice in
a web-based learning environment.

The research finding indicated that the distant learners’ scores improved
significantly in both web-based learning methods. However, the score of the learner
control with advice group was significantly higher than another group. A distant
learner’s prior English skills did not significantly affect task performance under
learner control with advice. Moreover, a distant learner’s level of preference toward
hypermedia elements did not significantly affect task performance in a web-based
learning environment.

Zhuo (1998) examined the relationships among hypermedia-based instruction,
cognitive styles, and teaching subject-verb agreement to sixteen adult ESL learners to
find an effective way to teach grammar. It was found that the hypermedia-based

instruction was very effective for grammar teaching and learning. However, there was
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a significant difference related to learning time of the cognitive style groups and a
significant two-way interaction between cognitive style and treatment.

Kitchen and Mcdougall (1999) conducted a study of students’ perceptions of
the educational value of collaborative learning when using the Internet for course
delivery with twenty six students from both Master and Doctoral programs. The
results of the study showed that although the students enjoyed the convenience and
opportunities for collaboration, a number of dissatisfactions were expressed
concerning the instructional strategy and the delivery medium.

AL-Arfaj (2001) examined the perception of Saudi college students towards
distance WBI. Specifically, the perception of the students, male and female enrolling
in King Faisal University (KFU) is examined. The instrument used was the Students'
Perception Towards Distance WBI (SPTDWBI) questionnaire, developed by the
researcher. A descriptive analysis was used to measure the students' perception. A
two-way analysis of variance (2-Way ANOVA) design was implemented to examine
the difference between the students' perception based on their gender and college of
study. Also, a two-way analysis of covariance (ANCOVA) was also implemented (the
effect of students' computer experience is controlled). A qualitative analysis was also
used to perceive the expected advantages and disadvantages of distance WBI. The
findings of this study indicate that the students' perception towards distance WBI is
positive. Using both ANCOVA and ANOVA designs, a small but statistically
significant difference is found between the perception of male and female students in
favor of female students. No significant difference is found among the perceptions of
the students based on their college when 2-Way ANCOVA is used. But, when 2-Way

ANOVA is used, a small but statistically significant difference is detected in favor of
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the College of Management over the College of Agriculture. The majority of the
students believe that distance WBI is efficient, is effective, is convenient, expands
learning opportunities, includes huge information with high quality, increases
isolation, and contains many technical problems. Few of them think that it is not
efficient, is not applicable for all courses, is time wasting, allows for building new
relationship, harms the health, allows for bad use of the Internet, and is based on
English language. Slightly more than half of them believe that it is cost effective, but
the other half believes that it is not cost effective. Several students feel that before
taking a distance WBI course, many conditions must be met, such as a high level of
self-motivation and discipline, and good computer and Internet skills for both
instructors and students. Owning and using a computer, as well as accessing the
Internet from home, are found to positively influence the perception towards distance
WBI. The female students who agreed to enroll in distance WBI believe that it would
not be in conflict with their family responsibilities; and they would feel more private.
The male students who agreed to enroll in distance WBI think that it would not be in
conflict with their work responsibilities; and it would be cost effective for them by
minimizing the expenses of their travelling, housing, daily transportation, etc.
However, the male students who said they would not enroll in distance WBI think that
it would not be cost effective for them because they would be responsible for
purchasing a computer and the Internet connection and telephone fees.

Handy (2000) conducted a study focused on an undergraduate honors English
class that used computer-supported collaborative learning (CSCL) in an online virtual
environment. The purpose was twofold: (1) to provide an in-depth case study of

Internet-based CSCL and (2) to develop a grounded theory to describe changes in
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teacher and student roles in a CSCL environment. Interview and observational data,
online writing assignments, class handouts, and photographs were analyzed according
to qualitative methods and with reference to Brandon and Hollingshead's (1999)
model for CSCL. Students collaborated using the Speakeasy Studio and Café, online
software developed by the university to assist faculty in making classes more
interactive. The Studio simulates a café environment that invites relaxed conversation.
During threaded discussions, students responded to online instructor prompts and peer
responses, posted written papers, and provided one another with suggestions to
improve their writing. With reference to Brandon and Hollingshead's CSCL model,
students reported increases in course-related knowledge and group- and technology
related skills, the formation of positive relationships with other students, and overall
satisfaction with the CSCL. The changing roles of students and instructor during the
implementation of CSCL are explained through the grounded theory. In general, the
instructor's role evolved from "director” to "facilitator" according to three stages.
During the first stage, Thinking It Through, the instructor focused on preparing the
CSCL environment. During the second stage, Getting Out of the Way, the instructor
established classroom routines, helped students become comfortable with CSCL, and
encouraged collaboration in the online environment. During Not Really Necessary, the
third stage, students took increasing responsibility for their learning, and the instructor
facilitated student-designed activities. Recommendations for practice address access
to computers and the Internet, appropriate software, and training for instructors in
creating CSCL environments. Suggestions for further research focus on the

preparation of instructors who have successfully implemented CSCL, the use of CSCL
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with a "general™ (rather than honors) student population, and courses that are taught in
a totally online environment.

The students’ participation in whole-class , face-to-face discussions and in
World Wide Web-based bulletin board discussions in a TESOL teacher preparation
course titled Methods of Teaching Second Languages was investigated by Kamhi-
Stein(2000). The participants in this study were twenty students enrolled in Methods
of Teaching Second Languages. Participation patterns and attitudes toward the web-
based discussion were identified through quantitative and qualitative analyses. The
research results revealed that the students contributed a substantially larger number of
turns in the web-based bulletin board interactions than the instructor did, and the
students also had positive attitudes toward web-based bulletin board discussions. The
results appeared to indicate that the integration of web-based instruction helped future
ESOL teachers develop knowledge through collaboration while increasing the growth
in their experience in learning through technology.

Suwanbenjakul (2002) conducted a study of the development of web-based
instruction on relative clauses for Matayomsuksa V students at Kham-sakaesaeng
School, Nakhon Ratchasima. The purposes of the study were 1) to develop the web-
based instruction entitled relative clauses, 2) to compare students’ English learning
achievement of both experimental group and control group, 3) to explore students’
attitudes toward learning through web-based instruction. The samples were 80
students selected from Matayomsuksa V students who learned English 13(E019) in
the first semester in the academic year 2002 at Kham- sakaesaeng School. They were
divided into the experimental group and the control group. After giving a pre-test, the

experimental group was taught by web-based instruction whereas the control group
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was taught by the teacher’s manual. After that, both groups were asked to do a post-
test. For the experimental group, a classroom observation and attitude questionnaires
were administered. The findings were as follows:

(1) The efficiency of the web-based instruction developed was 83.33/80.13.

(2) The English learning achievement of students in the experimental group
was higher than those of students in the control group with statistical
significant differences at the level 0.01.

(3) Students’ attitudes toward learning through the web-based instruction were
positive.

Andreatta (2003) examined the influences of three forms of affective feedback

(no affective feedback, supportive language, and supportive language with emoticons)
on student satisfaction and retention in community college web-based courses that
used text-based feedback. A quasi-experimental in situ methodology was used with a
sample of 109 students enrolled in actual web-based instruction. Pre- and post-
treatment surveys were used to collect the data from students via the Internet. The
differences between means for the variations in affective feedback on student
satisfaction and student retention did not reach statistical significance. The results of

stepwise multiple regression analyses to examine the interrelationships among eight
predictor variables (type of affective feedback, computer and Internet self-efficacy,
external feedback propensity, internal feedback propensity, internal feedback ability,
gender, native English language, and ethnicity) and the variables student satisfaction
and retention, revealed significant predictors (external feedback propensity, type of
affective feedback, internal feedback ability, gender) for student satisfaction. The

results of ancillary analyses to examine sub-group differences suggested that white
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and male students, and students with high external feedback propensity and high
computer and Internet self-efficacy, were more influenced by supportive language
affective feedback than the other two feedback treatments. Results also suggested that
students who had previous successful experience with web-based instruction were
more positively affected by the inclusion of affective feedback than students who had
no prior experience.

Homan (2003) investigated whether a difference exists between traditional and
web-based modes of instruction for English Composition I. Identical objectives were
communicated through an identical course schedule to one web-based and one
traditional section of the course. All course information, activities, and assignments
were delivered to the web-based class through an online instructional platform and the
traditional class through handouts, PowerPoint presentations and small and large
group discussion. Data were collected from pretest and posttest essays composed in a
controlled environment. Each essay was read and scored by four evaluators using the
department's standard criteria and the data were subjected to two dependent t-tests,
one for each group. This process indicated that both groups improved significantly;
therefore the hypothesis was supported which stated that significant pretest to posttest
writing improvement would exist in the web-based as well as the traditional classroom.

Liu (2003) conducted a study of an instructional design theory for teaching
freshman English in a Hybrid Web-based instruction course in Taiwan. The purpose
of the study was to develop a tentative instructional design theory for EFL instructors
to teach English to Taiwanese first-year undergraduate learners in a hybrid WBI
course. The researcher utilized the broad framework of instructional design theory to

develop guidelines for teaching EFL in a hybrid WBI course and used the formative
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research methodology to collect and analyze data to refine the guidelines in the theory
in a five-stage process. The results of the expert review indicated that the hybrid WBI
course approach was likely to be an appropriate way for teaching Freshmen English in
Taiwan.

Bartoshesky (2004) compared how the variables--years of experience, ease of
locating, technological knowledge, technological access, and departmental
recommendations--influenced post-secondary language teachers' use of Web-based
LTMs and ATLMs. The sample included instructors of English for Speakers of Other
Languages (ESOL), Commonly Taught Languages (CTL) and Less Commonly
Taught Languages (LCTL). A negative correlation occurred between ESOL
instructors' hours of Web use and access to the Web. Positive correlations were found
between LCTL teachers' hours of Web use and ease of locating materials,
technological knowledge and Web access. These results indicate that several factors
influence language teachers' adoption of Internet-based materials. These findings
could help determine which factors should be studied further in language-specific and
language learning area contexts. This study also examined preliminary data on how
these language educators integrate Web-based materials into their instruction. Across
groups, most of the participants reported using LTMs and ATLMs to teach reading.
Many ESOL participants in this sample reported using Internet-based materials to
teach writing, speaking, vocabulary and pronunciation whereas more CTL and LCTL
participants reported using Web-based materials to teach culture. Another preliminary
section identified some instructional resources that could help language instructors
find and use Web-based materials more effectively and efficiently. Language teachers

across groups expressed interest in annotated lists of language education websites.
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Furthermore, many of the CTL and LCTL participants would consider instructional
websites useful. These findings suggest a need for further research on how teachers
integrate Internet-based materials into instruction and how professional development
resources could enhance teachers' use of Web-based materials.

Buck (2004) identified how field dependence-independence learners differ and
how dominant mediation or cognitive abilities differ in performance, completion rates,
navigation styles, and a sense of "becoming lost" in a secondary education nonlinear
hypertext modular distance learning environment. A total of 149 secondary education
AP English students were tracked over 4 weeks. Multiple measures of subject
performance, demographics, and situational factors were made by means of Web-
based surveys, Embedded Figures Test (EFT), Gregorc Style Delineator (GSD),
instructional lessons, and examinations. This study revealed that between the field
dependence (FD) and the field independence (FI) learners, as defined by the EFT,
there were no significant differences in the group means for module quizzes or
module scores, in the group count for module completion/noncompletion, nor in either
their navigation styles, or in there being a sense of becoming lost. Additionally,
similar results were found between the dominant cognitive ability groups, as defined
curriculum provides sufficient flexibility in construction and presentation, allowing
diverse learning styles to become less of an influencing factor in performance,
completion rates, navigation styles, or students developing a sense of becoming lost.
For researchers and educators using web-based distance learning delivery systems, the
findings may lead to greater control of time, location, rate of instruction, online data

collection, duration, and cost.
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Chen and Okamoto (2004) investigated the learning effectiveness of a web-
based course called Academic English for acquisition of English for academic
purposes (EAP). The main focus of the study was to examine the interactivity
dimension of the course (i.e., the form, function and impact of interactions in the
course) based on our communication-oriented instructional design framework. The
assumptions underlying this research are that L2 (second language) interaction is
substantial for language construction and reconstruction. In the study, twenty
university level ESL students participated in this experiment. They were randomly
assigned to two groups: a controlled group and an experiment group with inter-
personal task and infra-personal task treatments, respectively. The optionality of
interaction for each group depends on different task treatments. Statistical analyses
revealed no significant effect of treatments on either comprehension or general L2
development, but significant differences were found with respect to language
interaction for task completion under different task treatments. Further research is
needed to examine the notion of self-repair in students' production in target language
in this course.

Huffman (2005) identified the obstacles and barriers that community college
faculty and Latina/Latino students face in Web-based teaching and learning at their
campuses. Sought was an understanding of the experiences of faculty and students as
they move from a traditional to a Web-based teaching and learning environment. The
study found that Latina students agreed with online learning as an option to traditional
courses, but preferred the land-based courses mostly due to their personal and cultural
attitudes. The study also presented data that supported the absence of ESL and English

entry-level courses at three Northern Community colleges was due to faculty
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members' limited knowledge and access to technology that would allow for real-time
visual and aural online environments for this special population. The data obtained
from this study may help faculty and educational institutions to understand the special
needs of populations, such as non-native speakers of English, as they begin to develop
online programs for language minority, at-risk student populations. The study found
that the implementation of an effective online learning program for Latinas and
Latinos is critical for higher education access and completion of the most rapidly
growing special population in the country today.

Takahashi (2005) identified and described the perceptions of Japanese and
non-Japanese college English language professors on their professional preparation
and teaching characteristics in Japan. The participants of this study were selected from
undergraduate Humanities departments with an introductory letter to professors
currently teaching English in Japan explaining the purpose of the study. Data
collection for this study was accomplished through a questionnaire and an interview.
This study sought to identify participants' (a) professional preparation, (b) teaching
characteristics on curriculum practices, delivery of instruction, and instructional
teaching strategies, and (c) challenges and issues in teaching English at the college
level in Japan. Findings of the study revealed few differences among the responses of
Japanese and non-Japanese participants. There were 5 main findings of the study: (1)
Participants showed a diversity of educational background, educational degrees, and
English language preparation. Thirty-two percent of non-Japanese participants have
worked outside Japan as an EFL/ESL teacher, while Japanese participants have only
taught in Japan as an EFL teacher. Eighty-five percent of the Japanese participants

have lived in a country where English is an official language. Forty percent of the
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Japanese participants have received either a master's degree or a doctorate abroad,
whereas 320 of non-Japanese participants received a master's degree abroad. (2)
Regarding curriculum practices, although both groups agreed on the preference for
developing own teaching materials, 840 of non-Japanese participants responded that
they actually developed their own materials. Japanese participants utilized students'
favorite books or articles for textbooks or supplementary readings. In addition,
Japanese participants used more Internet-based activities than non-Japanese
participants. (3) "Guided reading” and "dictation” were chosen as a more frequently
used instructional strategy by Japanese participants. These strategies are related to the
Japanese traditional method of the "grammar-translation™ approach. (4) Both groups
of participants identified "Japanese students' lack of motivation to learn English™ and
"lack of practices of the English language" as challenging issues in their teaching.
Interviewed participants mentioned that there is a need for Japanese professors to use
more English in their teaching. (5) Sixty-three percent of participants agreed that
students need more exposure to good English in order to increase the scoring at the
Test of English as a Foreign Language (TOEFL).

From the research presented above, it can be seen that web-based instruction
has been used not only for distance learning, but also for supporting traditional
classroom instruction. English teachers created web-based learning lessons as a
medium to deliver the instruction. The Internet and the World Wide Web were made
use of lesson delivery as well as for hypertext resources that support learning English.
As can be seen, most of the research finding showed that learners’ performance in
web-based learning environment was developed and learners’ attitudes toward web-

based instruction were generally positive.
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2.6 Summary

This chapter first takes a look at the details of technology in education and
English as a foreign language, theories which technology in education and in English
as a foreign language are based on and conceptual frameworks of the study. Lastly,

research on web-based instruction in TEFL and TESOL contexts is presented.



CHAPTER 3

RESEARCH PROCEDURE

3.1 Introduction and Purpose of the Chapter

The purpose of this chapter is to describe how the study will be carried out. It
explains the research method, population and samples, and research design of the
present study. This is followed by a description of variables and instruments. The
construction and efficiency of research instruments is also presented. The last part of

this chapter deals with how the data obtained are analyzed and interpreted.

3.2 Research Methodology

The present study was an experimental research with both quantitative and
qualitative data analysis. The study included two groups: the control, and
experimental group. The formal received tutoring from the face-to-face method based
on the content of Remedial English, whereas the latter received tutoring via the
Internet-based instruction on Remedial English. Prior to the experiment, both groups
were measured in their learning achievement by a pre-test. After the experiment was
conducted, a post-test was given to all subjects. For the experimental group, the
questionnaires and semi-interview were administered. Then, the data obtained were

analyzed to find out whether the two groups were significantly different.



74

3.3 Population and Samples

The population and the samples for this study were 60 first-year students from
engineering field at Suranaree University of Technology (SUT), Nakhon Ratchasima,
Thailand. Most of them were from around Nakhon Ratchasima, and the rest were
from other parts of the country. These students had low English proficiency due to
their low scores of the English Entrance Examination. They were studying English 1
course in the third trimester of the 2005 academic year and some who failed English 1
course in trimester 1 and 2 and they have to pass it before they further to the next
course. The samples were divided into two groups: the experimental group and control
group. The experimental group consisting of 30 students received tutoring via Internet
on Remedial English course, whereas the control group consisting of 30 students

received tutoring from the face-to-face method based on the content of Remedial

English
Group Pre-test Experiment Post-test

ER T X T,
CR T - T,

X = Treatment

R = Random Assignment

E = Experiment Group

C = Control Group

T, = Pre-test

T, = Post-test
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3.4 Research Design

Both control and experimental groups were instructed by the researcher in the
third trimester of the academic year 2005. The control group was traditionally taught
by a teacher’s lesson plan, whereas the experimental group was taught by the Internet-
based instruction. In order to make sure that the samples could use computer and the
Internet, there was 2-hour training on how to use the computer and the Internet for the
experimental group. Since the researcher intended to explore students’ attitudes
toward learning by the Internet-based instruction, the questionnaires and semi-

interview were administered to the experimental group. The research design can be

Samples I

illustrated as follows.

Y

The Experimental Group

Learning Remedial English via the

The Control Group

Learning Remedial English via face-

Internet

Post-test

to-face method

Post-test

Questionnaire

Semi-interview I

Figure 3.1: Research Design
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3.5 Variables

As shown above, the theoretical framework indicated two main types of
variables; independent and dependent variables.
3.5.1 Independent variables
The independent variables included the two types of methods of
instruction; an instruction based on face-to-face method, and an Internet-based
instruction method.
3.5.2 Dependent variables
The dependent variables which could be affected by the independent
variables were students’ English learning achievement and attitudes toward learning

through the Internet-based instruction.

3.6 Instruments

The instruments used to accomplish the goal of the study are as follows:
3.6.1 An Instructional System Plan (SREO Plan)
An instructional system plan on Remedial English via the Internet
(SREO PIan) constructed by the researcher was employed to develop the Remedial
English lessons via the Internet.
3.6.2 An Evaluation Form of SREO Plan
An evaluation form of SREO Plan was originally created by the
researcher as there has been no study related. This form together with the SREO Plan
was sent to the experts in Instructional Systems Technology and English Language

Teaching field to evaluate the plan designed by the researcher before the plan
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implementation. The information gathered from the evaluation was used to revise the
plan.
3.6.3 Lesson Plan
The lesson plan with the content of Remedial English was employed to
the samples in the control group after the pre-test.
3.6.4 Tests
Remedial English tests constructed by the researcher was employed as
a pre-test and post-test for both groups of samples. The parallel tests were constructed
to assess students’ learning achievement for both groups. Through students’ learning
achievement score of Remedial English tests, the researcher could see whether
students improve their learning.
3.6.5 Questionnaire
To explore students’ attitudes toward learning via the Internet on
Remedial English, questionnaire was used to collect the data.
3.6.6 Semi-Structured Interview
To elicit students’ opinions about learning Remedial English via the
Internet, students were asked to express their opinions or comments about learning

Remedial English lessons via the Internet.

3.7 Construction and Efficiency of the Instruments

The construction and efficiency of the research instruments were carried out
with the consultation with the research professionals and research experts. The
following are the procedures of instrument construction and the determination of the

instruments’ efficiency:
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3.7.1 Instructional System Plan (SREO Plan)

The instructional system plan (SREO Plan) was conducted by the

researcher. The followings are the steps of the construction of the plan.

1. The researcher reviewed related literature on instructional systems
design.

2. The researcher studied the instructional systems design process
from many educators such as Gagne and Briggs, Kemp, Dick and
Carey and etc.

3. The researcher determined the components of the system for
teaching Remedial English via the Internet.

4. The researcher constructed the instructional system plan for
teaching Remedial English via the Internet (see Figure 5.1).

3.7.2 An Evaluation Form of SREO Plan

1. The researcher constructed an evaluation form of SERO Plan.

2. The form together with the SREO plan was sent to the experts in
Instructional Systems Technology and English Language Teaching
field to evaluate the plan.

3. The researcher revised the plan according to the suggestions from
the experts.

3.7.3 Remedial English Lessons via the Internet (SREO Website)

1. The researcher studied a curriculum for university level of the

Remedial English subject for first-year students.

2. The researcher reviewed related literature on Remedial English.
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3. The researcher studied on how to create a website by using
Dreamweaver Version 8.0 Program.

4. The researcher studied on how to create exercise and test in the web

site.

5. The researcher designed web pages for the instruction. The main

menus for the on-line instruction on Remedial English consists of a
“Home”, “Pre-test”, “Units”, “Exercises”, “Post-test”, “Send E-
mail”, “Dictionary Online”, “Web Links”, and “Discussion Board”.

6. The researcher used a Dreamweaver Version 8.0 Program to create

web pages for the on-line instruction.

7. The website for the instruction was examined by the experts.

8. The website for the instruction was revised before being used in the

try-out steps.

To evaluate the efficiency of the lesson, the examination was done in
three steps of trials. The purpose of each trial was to improve the lessons. The subjects
for the trials studied the lessons, did the exercises and took the tests. The subjects’
achievement scores from both exercises and tests were calculated for the efficiency of
the lessons (see Appendix B).

The Individual Test

The first step was individual test. Three students with different English
proficiency levels, which represented able, moderate and less able students
participated in this step. The criteria of discriminating the samples into different levels
of English proficiency are: an able student refers to students who have the English

Entrance Examination scores over 50%, a moderate student got between 31-49 scores,
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and less able students got below 30. The three students were asked to learn Remedial
English via the Internet for 15 fifty-minute periods. After that, they were asked for
feedback and opinions about the lessons in order to improve the quality of the
instrument. The researcher clarified the lesson instructions and added some
explanation in lesson presentation, exercises and tests, and inserted images in some
lessons in order to facilitate learning.
The Small Group Test

The following trial was the small group, consisting of six students with
three different levels of English proficiency. There were two able, two moderate, and
two less able students. The same procedures were done with this group of students.
After analyzing the data from the exercises and test scores, the researcher asks the
participants’ feedback and opinions about the lessons. Then, the researcher revised the
lessons as follows. The researcher added more exercises and modified exercises,
content and structures, pictures, program functions and lesson instructions as well as
translation into Thai for some lessons mentioned by the students, deleting some
abundant details, and changing font sizes, colors, formats and the timing speed of
some activities in the program.

The Field Study Test

The last step was the field study test. This step included 30 students.
All of them were asked to do a pre-test. After studying Remedial English through the
web-based instruction for 15 fifty-minute periods, the students did a post-test.
Students” achievement scores of the exercises and the self-test scores from the three
trials were determined for efficiency of the Internet-based instruction based on criteria

of the 80/80 standard level (Brahmawong, 1978).
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Achievement scores of the exercises and the self-tests from the trials

were calculated for efficiency by using E1/E2 with the following formula.

=

=

E>

E>

X x100
A

Efficiency of the process

Average score all students obtain from the exercises

Total score of the exercises in the lessons

X100
B

Efficiency of the product

Average score all students obtain from the test
Total score of the test in the lessons

(Brahmawong, 1978)

To administer the pilot study, the evaluation of efficiency of the

Remedial English lessons via the Internet was conducted as shown in the following

figure.
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Create a web site

Examine/Improve

Individual Test

Examine/Improve

Small Group Test

Examine/Improve

Field Study Test

Evaluate the Efficiency I

Figure 3.2: Procedures of the Remedial English Lesson Trials
3.7.4 Lesson Plan
The lesson plan was constructed for a control group, There were the
procedures for a lesson plan construction for a control group.
1. The researcher studied English syllabus.
2. The researcher constructed a lesson plan on Remedial English.

3. The lesson plan was examined by the experts.
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4. The researcher improved and revised the lesson plan before it
would be used with samples in a control group (see Appendix E).
3. 7.5 Pre-test and Post-tests
Remedial English tests which were constructed by the researcher were
employed as a parallel pre-test and post-test for both group of students. The test
development was conducted as follows.

1. The researcher studied a curriculum and related literature and set
the testing objectives corresponding to the learning objectives in
the Remedial English lesson.

2. The researcher studied and consulted with the experts about the
testing principles and procedures of test construction.

3. The researcher developed a multiple-choice test with four
alternatives for 80 items.

4. The tests were sent to the experts who were academically qualified
and have been teaching English for more than five years for content
validity check. The content was then adjusted to their advice.

5. A pilot study was conducted with 100 first-year students at
Suranaree University who were not the samples in the study.

6. Based on the data obtained from the pilot study, an item analysis
was carried out. Each question was analyzed for the level of
difficulty (d) and discrimination index (r). The criteria used to

selected the test items were p = 0.20-0.80 and r >0.2.
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Formula 1: Test Difficulty Formula

Ru

Re

NH

NL

R, +R,
N, +N_

Difficulty of the test

Number of students who answer a test item correctly in
the high group

Number of students who answer a test item correctly in
the low group

Number of students in the high group

Number of students in the low group

Formula 2: Discrimination Formula

R, -R,
N, +N_

Discrimination index
Number of students who correctly answered in the high

group

Number of students who correctly answered in the low
group

Number of students in the high group

Number of students in the low group

7. Sixty test items were selected as a pre-test and a post-test with 30

items in each (see Appendix A).

8. The reliability of the tests was checked, using method of

Coefficient Alpha of Cronbach (A-kakul, 1999). The reliability
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coefficient value calculated of the pre-test was 0.834 and the
reliability coefficient value calculated of the post-test was 0.833.
3.7.6 Questionnaire
The questionnaire was used to see how students thought about learning
via the Internet on Remedial English. The questionnaire consisted of three main parts.
The first part asked about students’ general information. The second part aimed at
eliciting students’ opinions about learning through web-based instruction and the third
part aimed at elicit opinions on learning Remedial English via the Internet. To
measure opinion, Likert’s rating scale was used. Likert’s scale has five categories and
each scale consists of two parts: a declarative statement and a list of responses
categories ranging from “strongly agree” to “strongly disagree”. All scale categories
were labeled. Although the declarative statement changed for each scale, the response
categories are constant across all scales (Peterson, 2000).
The questionnaire in the second and third parts contains ten items.
After students read each item, they tick in one box. Five point rating scale used for

rating students’ opinion are as follows:

5 = strongly agree

4 = agree

3 = uncertain

2 = disagree

1 = strongly disagree

Regarding to Likert’s scale method, the questionnaire was constructed

and developed as the following procedures.
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1. The researcher studied literature review on how to construct the
guestionnaire.
2. The researcher complied the issues concerning learning via the
Internet on Remedial English.
3. The researcher constructed statements based on the issues complied
from learning via the Internet.
4. All of the statements were examined by the experts for content
validity check (Chuasathuchon, 1990, quoted in A-kakul. 1999).
5. The statements or items tried out with 30 samples for item analysis.
6. The items were calculated for the discrimination using t-test. The
items which have the discrimination index more than 1.75 were
chosen (Edwards, 1975, quoted in A-kakul, 1999).
7. Ten items were chosen to be questionnaire and these items were
tried out again to find out the reliability.
8. The reliability of the questionnaire was checked, using method of
Coefficient Alpha of Cronbach (A-kakul, 1999). The reliability
coefficient value calculated was 0. 801(see Appendix G).
3.7.7 Semi-Interview
In an effort to collect qualitative data, the researcher used triangulation
method. One of the main qualitative data collection tools in this study was a semi-
interview. A group interview with guidelines was carried out. The reasons for
choosing an interview guide was that it had an outline of topics and subtopics to be
covered, therefore, it can help the researcher develop areas of enquiry, remember

areas of information, record answers, recognize relevant and irrelevant answers and
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determine which probing questions to ask. The interview guide or topics were formed
into questions, asking about opinions about learning Remedial English via the Internet.
These questions were examined by the experts before using with the subjects in this
study (see Appendix H). The interview took place after students were given the
questionnaire. Groups of five to six students were interviewed. Each interview lasted
between fifteen and twenty minutes. Tape recording was used while the interview was

taking place.

3.8 Data Analysis

The data obtained from different methods was analyzed and interpreted in two
main ways, quantitative and qualitative data analysis.
3.8.1 Quantitative data analysis
Quantitative data analysis includes the data obtained from a pre-test, a
post-test, a model evaluation form and questionnaire.
3.8.1.1 The data obtained from pre-test and post-test
To compare both groups of students learning achievement, the
Analysis of Covariance or ANCOVA model by Scheffe was used to remove
extraneous variability that derives from pre-existing individual differences, such as
students” English background knowledge or English proficiency level of the students.
The computer software program, SPSS, was used for the analysis.
3.8.1.2 The data obtained from an evaluation form of SREO Plan
The data from five-point rating scale was calculated for the
arithmetic means. These means show the specialists’ opinions toward the instructional

model constructed by the researcher. The criteria of means was from a range divided
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by number of level created. This was (5-1) /3 = 1.33 for each level the means was

added up with 1.33. The following criteria were used for interpretation.

Means Interpretation
1.00-2.33 The SREO Plan is least appropriate.
2.34-3.67 The SREO Plan is appropriate.
3.68-5.00 The SREO Plan is very appropriate.

3.8.1.3 The data obtained from questionnaire
The data from five-point rating scale was calculated for the
arithmetic means. These means show the students’ opinions toward learning via the
Internet. The criteria of means was from a range divided by number of level created.
This was (5-1) /3 =1.33 for each level the means was added up with 1.33. The

following criteria were used for interpretation.

Means Interpretation
1.00-2.33 Students have bad attitudes toward learning SREO website.
2.34-3.67 Students have good attitudes toward learning SREO website.

3.68-5.00 Students have very good attitudes toward learning SREO website.

3.8.2 Qualitative data analysis
Qualitative data included the data obtained from semi interview. The

data analysis from a semi-structure interview was finally presented.
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3.9 Summary

In short, this chapter proposed a research procedure. There was a description
of population and samples in the study. Besides, the research design and variables,
including independent and dependent variables were indicated. In addition, collecting
both quantitative and qualitative data as well as instruments used was described.

Finally, the data analysis from variety of instruments was identified.



CHAPTER 4

RESULTS AND DISCUSSIONS

4.1 Introduction and Purposes of the Chapter

This chapter presents the research findings which are organized according to
the three main purposes of the study as stated in Chapter 1, which are:

4.1.1 To develop instructional systems for teaching Remedial English via the
Internet for first-year students at Suranaree University of Technology.

4.1.2 To determine the efficiency of Remedial English lessons via the
Internet for first-year students at Suranaree University of Technology based on the
80/80 standard.

4.1.3 To compare English learning achievement of received tutoring students
via the Internet and those received tutoring through face-to-face method.

4.1.4 To explore the students’ attitudes toward learning Remedial English

via the Internet.

4.2 Results

4.2.1 The Results of the Development of Instructional System Plan
The researcher developed the Suppasetseree’s Remedial English
Online (SREO) Plan and this plan and an evaluation form of SREO Plan was sent to

the experts in Instructional Systems Technology and English Language Teaching
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field. The collected data from the five-point rating scale questionnaire was calculated

for the arithmetic means. The results of the analysis were presented in Table 4.1

Table 4.1: The Results of the Experts’ Opinions on Development of

Suppasetseree’s Remedial English Online Plan (SREO Plan) and SREO Website

Statements X SD
1. The components of SREO Plan are appropriate 46 055
2. The steps in SREO Plan are clear and easy to implement. 46 055
3. Each component in SREO Plan has appropriate connection. 44 089
4. SREO Plan is appropriate to be used in teaching Remedial English
via the Internet. 46 0.5
5. Learning through SREO website can save time and cost in
traveling to the learning place. 48 045
6. Learning through SREO website helps enhance learner-teacher
: . 42 045
interaction.
7. Learning through SREO website helps enhance learner-learner

46 055

interaction.
8. Learning through SREO website can get academic information
from teachers and university quickly. 46 0.5
9. Learning through SREO website can get immediate feedback. 48 045
10. Learning through SREO website is suitable for current social
condition. 48 045
Total

452 0.53
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Table 4.1 shows that SREO Plan was rated by the experts in Instructional Systems

Technology and English Language Teaching field as “Very Appropriate”

(x =4.52). This corresponded well to the first hypothesis in Chapter 1.
4.2.2 The Results of the Development of Remedial English Lessons via
the Internet (SREO website)
The researcher conducted trials on Remedial English lessons via the
Internet in order to improve the lessons. There were three trials to evaluate the
lessons: individual, small group and field study trials. The results of three trials are

shown in table 4.2.

Table 4.2: The Results of the Three Trials

E1 EZ
Trials
(Efficiency of Process) (Efficiency of Product)
Individual Test 75.00 78.67
A Small Group Test 81.67 83.00
The Field Study Test 85.03 86.27

The analysis of the trials indicated that the efficiency of the process and
product for the individual test was below the prescribed criteria of 80/80. This could
be explained that the content and instruction did not cover the learning objectives and
was not appropriate to students’ learning abilities. According to students’ opinions and
feedback from students, it was found that students required more explanation, a
variety of exercises and pictures for some lessons. Therefore, the lessons were revised.
Consequently, the results of the small group test demonstrated that the efficiency of

the process and product was improved to meet the criteria of 80/80. This could be



93

explained that the lessons were revised. The researcher added more exercises and
modified exercises, content and structures, pictures and lessons instructions as well as
translation into Thai for some lessons mentioned by the students. After the individual
and small group tests, the efficiency of the process and product for the field study test
was 85.03/86.27 which was above the criteria of 80/80. This corresponded well to the
second hypothesis in Chapter 1.

4.2.3 The Results of Students’ English Learning Achievement for
Experimental and Control Groups

The experimental and control groups took pre-tests and post-tests to determine
their English learning achievement both before and after studying the Remedial
English lessons. The results showed that the English learning achievement of both

groups increased (see Table 4.3).

Table 4.3: English Learning Achievement for Experimental and Control Groups

Group Test Mean SD n
Pre-test 15.53 3.39 30
Experimental
Post-test 24.93 2.46 30
Pre-test 15.67 2.62 30
Control
Post-test 24.77 2.59 30

Table 4.3 shows that both the experimental and control groups got higher
mean scores after studying the Remedial English lessons. In addition, to examine

whether their English learning achievement increased significantly, pre-test and post-



94

test scores of each group were compared and calculated for statistical differences. The

results were presented in Table 4.4 and 4.5.

Table 4.4: The Statistical Difference of Pre-tests and Post-tests for the

Experimental Group

Paired Differences

95% Confidence
Experimental Std. Sig.
Std. Interval of the t df
Group Mean Error (2-tailed)
Deviation Difference
Mean
Lower Upper
Pre-test
-9.40 3.17 .58 -10.58 -8.22 -16.248 29 .000
Post-test

Table 4.5: The Statistical Difference of Pre-tests and Post-tests for the Control

Group
Paired Differences
95% Confidence
Control Std. Sig.
Std. Interval of the t df
Group Mean Error (2-tailed)
Deviation Difference
Mean
Lower  Upper
Pre-test
-9.10 2.56 A7 -10.06 -8.14 -19.437 29 .000

Post-test
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According to Table 4.4 and 4.5, it is apparent that there are significant
differences between pre-test and post-test scores of both experimental and control
groups were significantly different at the level of .05. This indicates that both students
who studied Remedial English lessons via the Internet and those who studied the
lessons by the face-to-face method had better English learning achievement after
studying the Remedial English lessons.

4.2.4 The Results of Comparison of the English Learning Achievement
of Both Group
The pre-test and post-test scores of the experimental group and the
control group were compared with an analysis of covariance or the ANCOVA model.

Table 4.6 presents the results to show that there were significant differences.

Table 4.6: The Results of Students’ English Learning Achievement

Dependent Variable: Post-test

Type 111
Mean
Source Sum of df F Sig.
Square
Squares
Corrected Model  83.148(a) 1 83.148 16.716 .000
Intercept 736.923 1 736.923 148.150 .000
Pre-test 83.148 1 83.148 16.716 .000
Error 288.502 58 4.974
Total 37423.000 60
Corrected Total 371.650 59

a R Squared = .224 (Adjusted R Squared = .210)
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The above table shows that the experimental and the control students’
English learning achievement between the mean scores of pre-test and the post-test

were significantly different (F= 16.716**). Most importantly, the mean score of the
post-test (x = 24.93), which the students from the experimental group gained, was

higher than that of the control group (i = 24.77), which corresponded well to the third
hypothesis as stated in Chapter 1.
4.2.5 The Results of Students’ Attitudes toward learning Remedial

English lessons via the Internet.

To investigate the attitudes of students toward learning Remedial
English lessons via the Internet, the researcher collected data using a five-point rating
scale questionnaire. The collected data from the five-point rating scale questionnaire
was calculated for the arithmetic means. The results of the analysis were presented in

Table 4.7 and 4.8 below.

Table 4.7: The Results of Students” Opinions on Learning through the Internet-

based Instruction

Statements X SD

1. Learning through the Internet-based instruction helps create

independent learning atmosphere. 490 0.31
2. Learning through the Internet-based instruction has no limit of

places, you can learn anywhere. 5.00 0.00
3. Learning through the Internet-based instruction has no limit of

time, you can learn anytime. 5.00 0.00
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Statements X SD
4. Learning through the Internet-based instruction can save time in
traveling to the learning place. 477 043
5. Learning through the Internet-based instruction can save cost in
traveling to the learning place. 4.60 0.62
6. Learning through the Internet-based instruction helps enhance
learner-teacher interaction. 4.00 0.64
7. Learning through web-based instruction helps enhance learner-
learner interaction. 397 081
8. Learning through the Internet-based instruction can get academic
information from teachers and university quickly. 4.67 0.48
9. Learning through the Internet-based instruction can distribute
knowledge to community effectively. 457 057
10. Learning through the Internet-based instruction is suitable for
social condition and current economic. 470 047
Total 462 057

Table 4.7 demonstrated that students had very good attitudes toward

learning through web-based instruction (x = 4.62). Considering for each item, it was

revealed that students very strongly agreed (? = 5) on learning through the Internet-

based instruction has no limit of places and time. They can learn anywhere and

anytime they want. However, students strongly agreed (x = 3.97) on learning through

the Internet-based instruction helps enhance learner-learner interaction.
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Table 4.8: The Results of Students” Opinions on Learning Remedial English via

the Internet (SREO website)

Statements X SD
1. Learning through the SREO website is modern. 5.00 0.00
2. Learning through the SREO website has clear letters on web
pages. 5.00 0.00
3. Learning through the SREO website has appropriate link from
content and learning objectives. 477 0.43
4. Learning through the SREO website has clear explanation for
contents and exercises. 450 0.57
5. Learning through the SREO website has compatibility of content
and learning objectives 470 0.53
6. Learning through the SREO website is convenient to choose each
lesson to learn. 493 0.25
7. Learning through the SREO website is convenient to come back to
review the lessons. 480 041
8. Learning through the SREO website is convenient to send e-mail
to the teacher. 480 041
9. Learning through the SREO website is suitable to distance
learning. 5.00 0.00
10. Learning through the SREO website is suitable for learning in
Information Age. 5.00 0.00
Total 485 043
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Table 4.8 demonstrated that students had very good attitudes toward

learning through the SREO website (x = 4.85). Students very strongly agreed (x = 5)
on learning through the SREO website is modern; it has clear letters on web pages and
it is suitable to distance learning and for learning in Information Age. These results

corresponded well to the forth hypothesis as stated in Chapter 1.

4.2.6 The Results of Semi —Structured Interview
The results from semi-structured interview were presented as follows:
When students were asked if they liked learning English through
“Suppasetseree’s Remedial English Online” website, ninety-five percent of them
responded positively. The reasons why they liked learning English through
“Suppasetseree’s Remedial English Online” website were for example, they had
opportunities to learn English and to use computer connected to the Internet at the
same time. They said that learning English through “Suppasetseree’s Remedial
English Online” website, and from other linking web sites as learning resources was
very helpful to improve their English skills. Besides the knowledge of English, they
gained more computer skills such as typing and using word processing program.
Student comments were:
“The website is interesting and enjoyable. | can go to
other websites from the web link menu. I can play games
after | feel tired of doing the exercises in SREO.”
“l like SREO because | can read the news which is very

up to date from the links in the website.”
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“I enjoy learning English and listening to music in the

same time from the links provided in the website.”

“Learning like this is very good. The lesson helps me

improve my English skills. I also improve my computer

skills.”

When asked about the thing that students liked most from learning

English through “Suppasetseree’s Remedial English Online” website, different
responses were given. Eighty-five percent of the students who expressed a preference
said that they enjoyed doing exercises from the website. They also found that using e-
mail in English class was interesting and fun because they could use easy English
language to talk to the teacher or their friends. Some of the students stated that this
kind of learning was convenient because they could learn English without textbooks
or dictionary. Searching words as well as looking up the meaning of words from
dictionary web sites was fun and easy.

“| like doing exercises in this website because they are

not too difficult or too easy for me.”

“Sending and receiving e-mail with my teacher and my

friends in this website is very fun. It helps me practice

using new vocabulary when | talk with them.”

“| like learning English through website because | don’t

have to buy any expensive textbooks.”

“l can search for the meaning of some difficult words

from online dictionary in SREO which is very easy to

use.
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When the students were asked to describe what they did not like from
learning through “Suppasetseree’s Remedial English Online” website, fifteen percent
of them found that understanding the English lessons wad difficult for them. Since the
text or explanation was almost in English, they could not understand it clearly.
Therefore, they had to spend a lot of time on searching for meanings of difficult words
before reading English.

“| think exercises are good practice but I didn’t do well
on exercises because | didn’t understand some difficult
vocabulary in the lesson.”

“l don’t understand some content and exercises because
| can’t read the English texts.”

Nine percent of them said this kind of learning was time consuming.
Practicing exercises or doing electronic homework needed time, and they could not
finish their assignments in time.

“Through learning via Internet is useful, I think | prefer
a lecture because | take more time to understand the
English content and do the assignments.”

“l have to use dictionary all the time to help me
understand unknown words in the text.”

When asked about problems students found from learning web-based
instruction, ten percent thought that it was not convenient to use computers connected
to the Internet. They also commented about the speed of computers. Sometimes they

had to wait for minutes when connecting to network.
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“The website is very beautiful. The lesson is easy to
understand with a lot of pictures. However, it takes a long
time for me to download each page due to the slow speed
of my computer and Internet.”

When asked about the learning atmosphere, ninety percent of the
students stated that they found that the learning atmosphere was not too serious. They
can learn by their own pace.

“l like studying by myself. This website promotes
independent learning.”

“Learning via the Internet is modern. Students can learn
on their own.”

When asked if they want to learn English through the web-based
instruction like “Suppasetseree’s Remedial English Online” website for the next time,
ninety —five stated that they wanted to learn English through the web-based instruction
again. However, they preferred to have other contents such as English conversation
and English for tourism. Lastly, students wanted to learn other subjects through the
web as well.

“It would be wonderful if we have more websites like this
to practice English.”
“l want to practice my conversation skills through

learning on the web.”
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4.3 Discussions

The outcomes of this research were presented above. This section presents a
discussion of the results in response to research purposes and hypotheses stated in the
first chapter.

Firstly, an instructional systems model on Remedial English via the Internet
constructed by the researcher was employed to develop the Remedial English lessons
via Internet. The developed instructional system for teaching Remedial English
(SREO Model) for first year students at Suranaree University of Technology
comprises six components arranging in six logical steps: (1)Analyze Setting, (2)
Construct Prototype, (3) Produce Instructional Packages, (4) Test Prototype, (5)
Conduct Teaching and Learning Activities, and (6) Evaluate and Revise Instruction.
The conceptual model was used to illustrate the SREO Model. The SREO Model was
rated by specialists in Instructional Systems Technology and English Language
Teaching as “Very Appropriate”. This can be seen that the instructional systems
model developed by the researcher was suitable to teach Remedial English via the
Internet for first year students at Suranaree University of Technology.

Secondly, the Remedial English lessons via the Internet had efficiency at the
level 85.03/86.27, which was higher than the specified criteria 80/80. This was
because the lessons were completely developed in three try-outs, an individual, a
small group, and a field study test. For each step, the researcher could see both good
and bad points. Thus, every step of trying out helped to develop the lessons. It can be
seen that the efficiency of the product (E;) was higher than the efficiency of the
process (Ej). It might be that students were familiar with doing exercises on the web

and the content of the lessons. This might motivate them to pay attention in doing the
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tests in order to get high scores. Besides, the tests had the same format and content of
the exercises. Therefore, the efficiency of the product was higher than the efficiency
of the process.

Thirdly, comparing English learning achievement for both groups showed that
the experimental and the control students’ English learning achievement between the
mean scores of pre-test and the post-test were significantly different (F= 16.716*%*).

The students in the experimental group who learned Remedial English via the Internet

had a higher average post-test score (?( = 24.93) than the control group (?( =24.77) ,
who were taught by face-to-face method. The results show that English learning
achievement of the experimental group was significantly higher than that of the
control group. This can be stated that the lessons promote students” English learning
achievement.

Fourthly, the attitudes toward learning Remedial English via the Internet were
generally positive. It was interesting to note that this mode of learning and teaching
might affect students’ attitudes because it promoted independent learning. A teacher
played a role as a facilitator, giving support and guidance. Therefore, a learning
atmosphere was created.

Lastly, from the semi interview, most students agreed that learning Remedial
English via the Internet was interesting for them. Also, it enabled them to have an
opportunity to learn both English simultaneously. This kind of learning helped to
improve computer and Internet skills.

In conclusion, the Remedial English via the Internet for first-year students at

Suranaree University of Technology was a suitable tool for increasing student
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knowledge of English. Moreover, it was a means for increasing student motivation to

learn English.

4.4 Summary

This chapter revealed the research results and discussed these results in
associated with the stated hypothesis. Chapter 5 will present the Remedial English
lessons via the Internet for first year students at Suranaree University of Technology

and illustrations of the lessons are demonstrated.
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CHAPTER 5

THE INTERNET-BASED INSTRUCTIONAL SYSTEM

FOR TEACHING REMEDIAL ENGLISH:

THE SREO PLAN

5.1 Introduction

The chapter presents the Remedial English lessons via the Internet entitled
Suppasetseree’s Remedial English Online (SREO) for first-year students at Suranaree
University of Technology. The lessons are presented in three major parts: the SREO
plan, an overview of the Remedial English lessons via the Internet and the

components of the lessons. Illustrations of the lessons are also demonstrated.

5.2 The SREO Plan

This study attempts to develop an Internet-based instructional system for
teaching Remedial English to first-year students at Suranaree University of
Technology. The SREO Plan was derived according to the models from many
instructional designers (Dick & Carey, 1985; Kemp, 1985; Klausmeier & Ripple,

1971; Gerlach & Ely, 1980) as shown in figure 5.1.
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Figure 5.1: Suppasetseree’s Remedial English Online (SREO) Plan

From figure 5.1, Suppasetseree’s Remedial English Online (SREO) Plan

comprises six major steps:
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Step 1.0 Analyze Setting

Before launching any program of study, a survey is conducted to identify
problems, needs, and expectation of learners. The obtained data is used as a frame
work for developing the curriculum of the program of study.

1.1 Problem Identification

A problem is the statement of a question that needs to be answered or

a situation that needs a solution. The problem emerges from a clinical situation in
which there is a knowledge gap or uncertainty regarding the "best" response to the
situation. The first step is to recognize that a problem exists. The next and more
difficult step is to phrase the problem accurately to facilitate the searching for a
precise answer. The problem of first year students at Suranaree University of
Technology is that they are Science and Technology students which have low English
proficiency. They should study Remedial English course to help them get higher
scores or pass the English 1 course.

1.2 Need Assessment

A need assessment is a systematic exploration of the way things are

and the way they should be. These things are usually associated with institutional
and/or individual performance. We must determine the current state of skills,
knowledge, and abilities of our current and/or future students. This analysis also
should examine our institutional goals, climate, and internal and external constraints.
We must identify the desired or necessary conditions for institutional and personal
success. This analysis focuses on the necessary job tasks/standards, as well as the
skills, knowledge, and abilities needed to accomplish these successfully. It is

important that we identify the critical tasks necessary, and not just observe our current



110

practices. We also must distinguish our actual needs from our perceived needs, our
wants. From a survey of students’ needs, attitudes and motivation towards using the
self-access language learning center at Suranaree University of Technology
conducted by the researcher. It showed that 58.5% and 31.7% of the students thought
they had average and below average English ability respectively. The most difficult
and important English skills for them were speaking (57.6%) and listening (55.8%).

1.3 Curriculum Analysis

The curriculum should be analyzed in terms of sequence and

completeness and the requirements of prerequisite skills. This work facilitates the
planning of an effective delivery system. The researcher studied English curriculum
for School of English, Suranaree University of Technology and syllabus for English 1
course. The researcher also studied curriculum for upper-secondary level of the
English subjects.
Step 2.0 Conduct Prototype

There are 8 sub steps for conducting prototype including write objectives,
identify learners, select content, develop instructional module, specify teaching
method and instructional media, identify instructional environment, specify
instructional management plan and identify evaluation.

2.1 Write Objectives

At this step it is necessary to translate the needs and goals into

performance objectives that are sufficiently specific and detailed to show progress
toward goals. There are two reasons for working from general goals to increasingly
specific objectives. The first is to be able to communicate at different level of

persons. Some people such as parents or a board of directors are interested only in
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goals, and not in details, whereas others such as teachers and students need detailed
performance objectives to determine what they will be teaching or learning. A second
reason is to make possible planning and development of the materials and the
delivery system. Prior to this stage, the researcher has given much thought to how the
needs and goals may be translated into instructional plans at the course or unit level.
It is likely that there have been many drafts of instructional objectives, objective
groupings, and unit structures before this stage is reached.
2.2 ldentify Learners

This step is to determine which of the required enabling skills the
learners bring to the learning task. Some learners will know more than others, so we
must choose where to start the instruction, knowing that it will be redundant for
some, but necessary for others. We must also be able to identify those learners for
whom the instruction would not be appropriate, so that they may be given instruction
that remediate. For this study the subject is the first year students from engineering
program at Suranaree University of Technology. These students study English 1
course in trimester 3/2005 or students who failed the course in trimester 1 and 2 and
have to pass it next year. They should have computer and Internet skills.

2.3 Select Content

For a subject which you are familiar, be able to derive the content of a
module that would teach an objective in that subject, when given the objective, target
population description, an objective's hierarchy, and a description of relevant practice.
The content description includes only that which is needed to fill the gap between

what students already know and what they must know before they can practice the
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objective. For this study, the remedial English course for first year students is selected
to test the system.
2.4 Develop Instructional Module
An instructional design should be planned and implemented when
developing a learning module. The keys to developing a successful module are to
focus its instructional design on an intended audience, and present the information
contained there in a logical sequence. A logical sequence enables the learner to easily
follow the material from elementary to complex. Be concise, and include only the
information required for communicating the intended message which is directly
related to the subject. Avoid complexity, and include only those components that the
learner can actually use. For this study, the module for teaching remedial English via
Internet is developed.
2.5 Specify Teaching Method and Instructional Media
Select learning activities that provide students with examples and non-
examples of desired outcomes and guide students to practice new behaviors or skills
to master objectives. Choose media based on how they can add value to the learning
experience. For the remedial English online lesson, researcher developed it on the
website. Students can access to learn it.
2.6 ldentify Instructional Environment
The learning packages work well in specially designed virtual
environment to provide self-pace learning on the parts of the students. Teacher may
be at home or office in front of computer to send information to students and students
may be at home, school, or Internet Café in front of computer to get information all

the time.
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2.7 Specify Instructional Management Plan
Once a materials development project has been established, the next

step is the development of a plan. The planning function sets forth the nature,
sequence, and inter-relationships needed to achieve the prime objective. The planning
at this level is primarily concerned with the structuring and relationships of units of
required effort. It establishes the feasibility of meeting the due date for the successful
completion of instructional materials. The plan must be realistic in its requirements
and consistent with the available resources and time. The planning function sets forth
the important objectives, quality, and quantity of the materials to be developed.

2.8 ldentify Evaluation

There are two "phases” of evaluation, formative and

summative. Formative evaluation takes place during the development and subsequent
try-out of the course. It's useful for determining any weaknesses in the instructional
plan before a full scale implementation. Formative evaluation is related to the
suitability of objectives, subject contents, learning methods and materials as well as
to the logistics of delivering the course.
Step 3.0 Produce Instructional Packages

In this step, the researcher creates the lesson plans that support each objective
(or group of similar objectives). The purpose of this step is to create learning
activities based on the content associated with the learning objectives.
Step 4.0 Test Prototype

An iterative process that enables each step to be tested and evaluated until the

ISD model has been followed for all objectives.
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Step 5.0 Conduct Teaching and Learning Activities
The learning packages are delivered in the form of web-based via the

Internet and other on-line components such as e-mail and web board.
Step 6.0 Conduct Evaluation and Revision

Observe students using the materials, collect data from student surveys.
Instructors analyze grades to determine what components of the class worked best.
Did students achieve the desired outcomes? What revisions are necessary to improve
the learning process? Revision is a constant process. Instructors may have found an
objective that was consistently hard for students to grasp. Maybe the objective was
unclear? Maybe the materials to learn the objective were inadequate? Revisions act as

a screwdriver that is constantly tweaking the loose areas.

5.3 An Overview of the Remedial English Lessons via the Internet

The Remedial English lessons via the Internet were developed with a

Dreamweaver version 8.0. It is on the http://www.sreo.net/. The lessons aim to

promote English learning for first-year students at Suranaree University of
Technology. The lessons consist of five units as follows:

Unit 1: Saying Hi!

Unit 2: Making Friends

Unit 3: My Family

Unit 4: Daily Routines

Unit 5: Free-time Activities

An orientation to lessons and a brief introduction to the lessons were done by

the researcher at the beginning of class. Students were supported to learn on their own
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within a 15 fifty-minute periods. However, the researcher acted as a facilitator in

learning the lessons. Students were allowed to use dictionary online.

5.4 Components of the Remedial English Lessons via the Internet

The Remedial English lessons via the Internet are composed of three main
sections. First, the introduction to the lessons provides learning guides on steps of
studying the lessons and how to use the program. The second section includes the
learning units and exercises while the final section presents the useful functions for
learning English on the web. Therefore, the Remedial English lessons via the Internet
are illustrated according to the sections mentioned above.

5.4.1 An introduction to the Remedial English lessons via the Internet

This part provides an overall information about the lessons, study
guide on steps of studying the lessons, how to use the program and a lesson menu.

The pages are presented as follows.
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Horme
Pre-test Do you want to learn English I)gtter? Do you want to have fun at the
same time? If your answer is "Yes”, then you are at the right place.
Units ; |
Remedial Engllsh Online is a hasic Internet resource for learners of
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Login : suksan Study Guide
Home
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Pre-test

After that, go to the “Units” to study the lessons. You will see Course Syllabus here. And

Units there are five units for you to study.

Exercises In each unit, you will see the Learning Objectives at the beginning of the unit. After you stuchy
the lessan, you can practice doing “Exercises”. Atthe end of the unit, you will do the Self-

Post-test test to check your understanding again.

.............................. Mext, when you finish all of the five units, don't forget to do the “Post-test”.

send E-rnail ou can look up some English words and their meanings by selecting “Dictionary Online”.
Weh Links The good place for useful learning resources is waiting for you at “Web Links”.
Discussion Board If you have gquestions, you can discuss with your friends by selecting “Discussion Board”.
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Log out
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Address @http:,l’;’www.sreo.net,l’exemseonllne.php?Toplc_|d=1 Go Links >

Exercises

Pre-test

Pre-test
Part 1: Conversations

Instiuctions: Choose the appropriate statement or question to complete each of the following conversations.

1. A: T'm Michael.

B:

O a I'm Susan. Nice to meet you
O b. Yes, I am Are you Michael?
(3 ¢ Hewr 2 it gning?

2
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3 Suksan’s Remedial English Online - iLLUSION

_'Fila Edit View Favortes Tools  Help

@Back R > | |ﬂ @ h /._‘} Search \;n'\?Favontas &}

Address ‘@ http:f e sreo. net fexerciseonling php? Topic_id=1

v| Go  Links *

~

Instructions: Choose the appropriate statement or question to complete each of the following conversations.

1. A: T'm Michael.

B:
© a I'm Susan. Mice to meet you
O b. Yes, I am. Are you Michael?
O & How's it going?
O d What's your name?

2 A
B: It's nice to meet you, too.
) & What's your name?
O b It's nice to meet you,
O & T'm anice man
O . He's anice student.

3 A:

B: I go there sometines.
O a How long do you go to Siam Paragon?
O b. How often do you go to Siam Paragoen?
O & How do vou go to Siam Paragon?
' d How far 13 it from here to Stam Paragon?

%
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4. A: Well, T have to be going now. Bye.
B:

O a Oh, ne. Go ahead.

O b. Mot really.

O e You are lucky. £

O d. Goodbye.

5. A: What do you make for dinmer?
B:

O a Lmake it once a month, actually.

O b. I sometimes makee spaghethy.

O ¢ I adways cook at home.

O d. Tou're right. We always eat at hotme.

6. A: Is this your grandma?

B:
O a Who do you think this is?
O b. Do you know who this is?
O o Mo, this is ooy aunt.
O d Oh! She looks really young.

E
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7. A: Do you study English?

B:
© a Yes, Llike English and Science.
O b Tes, I study it on Wednesdays.
O ¢ My schedule’s like yours.
O d. Mo, [ cannot speak English well.

8. A: What do you do on Saturdays?
B:

O a Igo to the park on Sundays.

O b, We go to party on Friday nights.

O eI go to the movie with my sister.

O d. He watches TV after schocl.

9. A: Is your brother American?
B:

O a s name is Patrick.

O b. Mo, I'm from England.

© c. He's from MNew York.

O d. Tes, heis.
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10. A: I go shoppmg at the mall about once a month.
E:

O a Well, how offen do you go?

O b. Oh! I go much more often than that.

O c. Really? What do you do at the mall?

O d. I think you go shopping teo much.

Part 2: Grammar

Instiuctions: Choose the appropriate answer to complete each of the following sentences.

11. My boyfriend to the pub every night.
O a go

O b goes

O . went

O d. gone

12. They _ my cousins.
O a am

O b.is

O c. are

O d. be
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13T from America.
O a have not

O b. is not

O ¢ amnot

O d. donot

14. He abways __ Ius car on Sundays.
O a watches

O b, watched

O ¢ watching

O d. watch

15. Jackie _ two children now.
Cais

O b, oare

Q c has

O d. have

16. There's ___ apartinent building on the corner.
Caa

O boan

O ¢ some

O d any
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17.1s Albert _ happy man?
Qaa

O boan

O c. zome

© d any

18. Ilike the beach. I __ go to Phuket in suner.
O a usually

O b, always

O c. sometimes

O d. newver

19. 48. My sisteris sick. _ temperature is 40 degree.
O a Your

O b, Wy

C ¢ His

O d Her

20. Can you sign _____ name at the bottom of your report?
O & his

O b her

O c. your

O d my

-~

|

121



122
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File Edit Wiew Favorites Tools  Help
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Address |@ http: v, srea.net fexerciseonline php? Topic_id=1 bl | (o
Part 3: Vocabulary

Lirks

A

Instructions: Choose the appropriate word to complete each of the following sentences.

21. Young clildren wai their parents to show and obedience.
O & charming

O brrespect

O o stabis

O d awkwardness

22. Most of us just love our families, and close friends.
O a profession

O b, formula

O c. relatives

© d personality

23, People who live together and spend a lot of timne with each other to sometimes disagree and lose thewr

Ca tempers
O b. schedule
O c. counselor

O d pillows

<N Suksan's Remedial English Online - il LLISi

File Edit Wiew Favorites Tools  Help
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24. After T getup I 1INy INOIMINg routine. 25
O a perform
O b. share
O o prefer
O d break

25. The teenagers like to do activiies such as playing the ball games like football, basketball, and

volleyhall

' a popular
O b. pleasure
O ¢ physical
O d. nmsical

Part 4: Realing
Instiuctions: Read the following passages and answer the questions that follow.

IIan's best friend

The English are well-known for thenr love of amimals. Tlas affection can at times be excessive; indeed the English

are often thought to care more for their animals than then children! The dog is perhaps the most typical English
pet.

The relationship between human and dog dates hack at least 8,000 years. Different types of dogs were developed

for different tasks: the Assyrians, for example, traimed grevhounds to chase wild asses; m medieval manuscripts
lustrations of hunting scenes show termiers pursmng rabbits.
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Recent research shows that dogs perform another useful function: they keep us healthy. People who have any sort 2
of cuddly pet are more likely to swvive heart attacks (blood pressure rises when we talk to one another whereas it
drops when we pat a pet). Dog owners in particular show considerably improved self-esteem and a S0% reduction
m minor health problems only ten months after acquiing then pet.

In the UE, thousands of people visit the anmual dog show, " Crufts”, held in London. This show receives wide
national and intermational media coverage. Fierce discussions rage when dog liberty is threatened. There is no dog
license m the UL it was abolished several vears ago. A recent law, the Dangerous Dogs Act, requires owners of
especially vicious dogs, such as Pit Bull Terniers, to register then dogs with the authorities and muzzle them when
taking them outside. There was a great outcry from the public when this law was mtroduced.

From http://www. linguarama.com/ps/394-6 htm

26. What 15 the English well known for?
O a Love of children.

O b. Love of animals.

O c. Love of football

© d Love of nation.

27. What 1s the most typical English pet?

O a Fish.

O b Ca

O ¢ Dog \J
O d Brd

|
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28. . What type of dog is trained to chase wild asses? T
O a English Cocker Spaniel
© b. Labrador Retriever.
O c. Dalmatian.
O d. Greyhounds.

29. According to research, what is the useful function for people who have any sort of pets?
O a They keep the owners healthy.

' b. They entertain the owners.

© c. They make money for the owners.

© d. They can solve people’s health problem.

30. . In the UK., what does the Dangerous Dogs Act requires owners of especially vicious dogs to do?
© a To pay money to the government.

O b. To register their dogs with the authorities.

O c. To make the dog license in the TE.

© d. To join the annual dog show in London.

ACTUCNLEX TRON]
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Go
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Unit 2: Maling Friends

Lnit 3 : My Family

Lnit 4 : Daily Routines

Unit & Free-time Activities

(Post-test)

GRAMMAR

Simple present +
verh to be

Articles "a, an".

Possessive
adjectives

Present Simple
Tense

Adverbs of
frequency
How offen?

Introducing
wourself
Asking far and
giwing personal
infarmation

Introducing others
Asking for and
giving personal
information

Talking about your
farmily

Asking about
SOMenne's
relatives
Ciescribing
people's
appearance

Describing a
typical day
Talking atbout
weekly routines

Talking about
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5.4.2 Learning Units and Exercises in the Remedial English lessons via

the Internet
There are five units in the lessons. Each unit consists of “Learning
Objectives”, “Warm-up Activity”, “Listening and Speaking”, “New Words and
Expressions”, “Grammar in Use, Reading”, “Writing” as a Follow-up Activity and

“Unit Self-Test”.
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Students will be akble to say hello and goodhye.

Students will be ahble to intraduce themselves

Students will be able to respond to introductions.

Stuclents will be ahle to Use verb to be in sentences.

Stucents will be akle to answer guestions from the reading passage.
Students will be able to write an e-mail message to a new pen pal

SHello Welcome you to " Suppasetseree’s Remedial Fnglish Oniine” This Is Unit 1 Saying Hil
In this unit, we are going to learn about greetings and introductions.

<03n Britain, America, Canada, Australia, and New Zealand, we often shake hands when we meet someone for the first time

W

Qf YWhat do people do in your country when they meet?

RS

What do they say?: What does that mean in

English?:

BSsawasdeel

e often introduce ourselves just by using our first names, not our last names. And also we are not afraid to introduce
ourselves to stranger.

-

<< Go to "Units” page! <) Are you ready to begin? Let's gol>>>

Home [12.8i{sl))

=




127

2l Suksan’s Remedial English Online - iLLUSiON

File Edit View Favorites Tools Help

aBack - @ B @ ‘i/h pSearch *Favorites ] Bv & - D o

Address @ http:f heovn sreo.netfunitl_2ls.php

Unit 1 : Saying Hi!

Listening & Speaking

Watch video - vou will see and hear people speaking English naturally and fluenthy.
Conversation  : Nice to meet you!

Situation : Shaun has arrived the library. Here he meets May

Transcript (Practice Saying the Conversation)

E Translation in Thai

<< Go to "Units"” page!

Home [2$uie]]
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Unit 1 : Saying Hitl

Listening & Speaking

-

Z Shaun: Excuse me! Is anyone sitting here?
<)< May. Oh, no. Go ahead
<)% shaun: Thanks.Hello. My name is Shaun. What is your name?
Q2 May: Hella, Shaun. My name is May. Nice to meet you.

<z Shaun: It's nice to meet you May. By the way, wonderful weather we’'re having,
= aren'twe?

<ﬂ§ Iay: Yes, it has been very nice the past few days

<ﬂ'§ Shaun: Do you come here often?
2 May Yes. | live near here.
<) shaun: You are lucky. The scenery is beautiful.
2 May: I3 this your first time in Thalland?
<)% shaun: Yes, | am here on holiday.
<Z May Well, | have tao be going now. Bye

-

= Shaun: Goodbye.

Translatien in Thai

<< Go to "Units" page! .
5xerr:.|ses

_Home
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Help

Unit 1 : Saying Hi!

Listening & Speaking

Shaun: watvwaiu Sinsdeagesethdanlaniu

May: Ta'liila Finndaaaas

Shaun: waunmuady (teas) afadndu suda Shaun nadinarlsady
May: afabiFiz Shaun @duta May s BTubfles hemusis
Shaun; anmaRertyfaag amddnadwiulwniu

Mary: Taiety anneEn ATy 2-3 Fuisinuan

Shaun: aunitddasdaniy

May: Trivl Bdunasfuaginsueil

Shaun: Aot e s as Iilasew e

May: Aol valuadunfousmdany

Shaun: iy s THaaT kg ey aam 1

My Beuradiosluusn atrau sy

Shaunaiiawaiy

Transcript (Practice Saying the Conversation)
<< Go to "Units" page! 1
K Exercises
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Tt 1 : Saying Hi! Listening & Speakmg

1. Shaun wants to
O aread abook
@ b st down

O & go home

O d: have lunch

Address a http: fhww, sren.netfexerciseonline, php? Topic_id=3

Exercises

After watclung the video, choose the correct answers to malke tiue statement

Links **

b Go

>

A

2. Shaun and May think that the weather 1s
O a hot

O bbad

@ o good

O dicold

2

3. Shaun comes to Thailand for the
@ a first

O b second

O o third

O d: forth

time.

4. Shaun 15 here y
@ a for study

O b on holiday

O ¢ for business

O d:to work

5. May hives

O a nearby

QO b very far

O o out of country
@ d in the city

Home
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Scores

Unitl: Listening & Speaking

Your Scores : 3
Total scores : 5

Return to main page

Return to Unitgtﬁ)@ge

ome [N2i{e]l ~
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Unit 1 : Saying Hi!

New Words & Expressions

Greetings : Fnvinymesngeg
Hellc ayas
Q= afmbwuU sl dumnans
<QzGon e ageuAas
G aftern AfadHauLn =
B 1 ataEimautdu
gz 5 a7fau
Hil <§.§ i afauvuubivumioms
Intreductions : uszTanuusiiney
B2y name is shal wufia Shaun B
Q= its nice to me : FuBilasanam shaun, L
gz & aevioals [}g
<Pz oo you nere oft AN Adamia
= i : Lot peenidsaadtluaduadousmda
Hella, my name is
<< Go to "Units" page!
Exercises

L
Home [ERITI o -
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Exercises

h
Tt 1 : Saying Hi! New Words and Expressions

Choose the corvect response for each expression.

1. Hi, Saral!

® a Hi, Mark!

O b My name is Sarah
O c: Yes. Ilive near here.
O d Bye Ste you later

2. Hi. Nice to meet you,Pam.
@ a My name is Sarah.

O b: Where are you from? I
O cIt’s nice to meet you, Mark.
O & Good bye.

3. What's your name?

O a: Hello, how are you?
O b It 's rice to meet you.
O o See you later.

@ d: My name 1z Sarah

4. Do you come here often?
® a Tes. Ilive near here

O b My name is John

O ¢ Thank you, goodbye.
O d: Nice to meet you.

5. T have to go. Goodbye ‘
O a Good morning.

O b HiTony. Tl
O ¢ Thank you.

@ d: Bye. See you later. |

X |

* Home [ERITIN
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Scores

Unitl : New Words and Expressions

Tour Scores 4
Total scores: 5

% Return to main page
Return to Units page

A EHLEX TRON

3




3 Suksan’s Remedial English Online - iLLUSiON
File

Edit  Yiew Faworites Tools Help

@Back - \4'»,) @ @ f:j pSearch ’*-T:':fFavorites @ EB- :;It-’ - J ﬂ

Address @ httpe: ffnaa, sreo.netjunitl_sg.php

Unit 1 : Saying Hi!

Verb to be (is, am, are) 3

nataf Verb to be Tuils=1aim Present Simple Tense

Ul

Present Simple Tense Tanaafefaferdsed iy Saivududszd wafemdudaiasmali il dedhadralssTaaluesa
= =l n ot I3 = A

ilunmsiusinsaaasy ekt Magands S dudaiasai il

Tnseaswusyianuandtuay Present Simple Tense

JAsvrT i Present Simple Tense 1

+4ert ta be [:%
Usesu + Complement

=

JAs9rs 19 Present Simple Tense 2

Uses1u + FRUdaad 1 {+ n3sw)
Tunedange wdsrFanaant 2 dsanvia daennsnsTy warbidiaensnssy wel Verb to be {is, am, are) biawsadaagiv
o =
Uszawieusanmaty

FhagT by =

Qs

He is a manager.

v dans

|

TulsyTant manager ot dunssuasdsion vassen dudsssu wavdaas v fants axfu manager ssfiaddu
nsssuasUsyTaa e daifuisiedandian verd to be Snfluftandsuananruastsssu wasedd atianim enawd it o

I { . 3 =l
neudBadandn Complement falasaasai 1

st Verb to be (is, am, are) GasdniugiiusesTu gl

sz Verb to be

| am

You, We, They [ dsestu

g are
WAL )

He, She, It { Usysukanwai ) is




SraE

s uauanian

Q= Fdufia May (drzswihuanyad)

<PsThey are M ! fi WINUARaUTAR T Williams

E A R Y » ’ (Usesu i)
% s unkasw T Williams iuvalnau

<= i =gt LuEaue Shaun, = .
i " . (dszstuuianm )
= | stutent wEl Shaun vudn@nen

UL

TuntAu U wenafuTuiedssanfudu dnaslontd Short Forms wiaguda i

Short Forms

U | pFa Shaun

= t f st nfiren

<z ! t t Ao utnfnun
& 2's iz \saria May

TasvaseilszTlunAnaua Present Simple Tense i ttfiuVerb to be

Werb to he
+ szEau + Complement ?
Fhag

Usiasnniu

- I al 1
Qs = i bl AEaune Shaun wsa ?

< 1 isafia May vea ?
<z gl v Elutinfnwnda 7

iardaLne et T ey TanmananTaseai wuasdsyTonuansduias ilsausiasuwleua Verh to be s
o 3 = = N3 I3 L3 o o =4
Vitirstindsseu uanfussanand 7 Tiinadssion wadtumsaumuiiiudssTaadnous asdu Ty Soaving it

Tasvasals=Tumlfiasung Present Simple Tense Ail2iAuVerb to be

s e
+%erb to be
seETu + hat + Complement
Fhathdseamd §As
wasTaUfiEs
NS m not 3 teacne s T ey noeg
<Py brother i k=t Freranass L E e 9einns
NS ' = v lale utnfinun
<< Go to "Units" page! 5
xercises

| Home
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Exercises

Tt 1 : Saying Hi! : Grammar in Use
Fill in the blanks with correct verb to be.

1. Martm: vou Jenny?
Jemny: Yes, I .

O als, is

® b Are, am

O o Are, are

O d:Is, am

2. Mike: vou here for an English class.
Paula: Oh! I .

O a Is, is not

O b: Am, amnot
O c: Are, are not
@ & Are, am not

3. Betty: My name HBetty.

Tom: Tt nice to meet you, Betty.
O ais, am

® beis, is

O e are, am

O dare, is

4. Willy: Why vou here?

Penny: I here for a Japanese class.
O ais,am

O biis,are

® c:are,am

O dare, is

5. Judy: M. Smoath here?
Mac: No, he here right now.
O a Am, are not

O b Are, is not

® c: Is, are not

O d: Is, is not =

150G |LEX TRON
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Unit 1 ;: Saying Hi!

Read the passage and answer the following questions.

Warm Greetings
The Way to Wai and Sawasdee in Thailand

Ewery culture has its form of greeting, & way to introduce oneselr or to pay formal respects to an elder. In maost cases in
the western world, the greeting is a handshake, although Russia, of course, drops its lron Hand' when it comes to
greetings when people kiss and hug each other warmly. This is probably due to the climate, a friendly embrace heing
necessary to keep each other warmn during the introductions. The Eskimos rub noses as that is the only part of the
anatomy that is not covered by layers of polar Bear Hide, while the Maori of Mew Zealand charge at their guest with
spears while pulling faces - a show to frighten off those whose intentions are not genuine. Howewver the act is so
arnusing that most people fall about laughing at the spectacle, thereby breaking the ice and making the introduction
much mare enjoyable. And so it goes around the world. In Thailand, the ceremony is far more complex because the
traditional form of greeting is both formal and polite with the precise degree of respect conveyed in the expression.

Knawin &5 the Wiait the gresfing is actually Bath warm and chafming,
especially when accentuated with that magical smile that is so famous in
this mystical land. In general, the YWai is performed by joining the hands at
the palms and raising them to a position somewhere between the chest and
forehead. One should be aware of the status of the person being 'wai-ed'
for the exact position of holding the palms. Good friends would position the
palms somewhere in the chest area because they are equals and kKnow
each other well. The opposite of that is when wai-ing Buddha images, when
the palms, cupped in the shape of a lotus blossom would be brought all the
wiay to the forehead while bowing the head

Wyithin the family, the wai is extreme to say the least. Young children wai their parents bringing the palms all the way to
the forehead as a sign of respect and obedience. As they get older the wai will be come 1233 extreme .. but not by
much. And of course, the parents do not return the wai. School is much like home, a place of learming and discipline,
consequently children will wai their teachers as they wai their parents and same goes for employees when meeting their
emnployer and the Thai of all ages and rank respectfully wai to monks.

The wal Is taken very seriously among the Thal that is, and from this brief description you will realize the awkiwardness
that will be suffered by a Thai who incorrectly wais. Howewver as a wisitor you will not offend ary Thai when making a wai
when meeting a Thai. The Thai are very pleased when visitors make the effort to participate in their traditions, be it
performing a wai greeting, or guietly obhserving a ceremony in a temple. Itis perfectly acceptable for foreigners to shake
hands when greeting the Thai as well

YES YES & & 1“3 b4

VAR :“ /ﬁ .; tgl B

2 o -~ 1
I o [E5 J ~ e

; nk i\ I = -a[ & - 5

five Patidcian’s Tha Too—Tostanied fhe Wiksh Dysiaes  The Bud-Castant Febars v ) & ey Tre Can- Voo Bpars
Vit Cun-Trutf-bis Litwarote Casn Trasw Right.craee TS ENS Faisel  Guywactnn g Samsie

Adapted from httpcAwwe chiangmai-chiangrai.comAvai_and_sawasdes html
Vocaburaly from the passage.

<< Go to "Units" page! 5xercises
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Unit 1 : Saying Hi!

3

The following words are found in the passage.

Vocaburaly from the passage.

<ﬂ5culture {n.) Terusssy

ngreeting {n.) sy
Qsi ntroduce {v.) wuziien
q:';respect (N.) AR

<ﬂ:westem tad).) SodluuasdsanaaesfusnvidgTsduay
awEnn)

Qshandshake (n.) msFuiiafusuiuiadnnasiavanan
ghug [v.) nag

(j;climate (n.) @Anwannie

‘mgembrace {v.) Taunas

erub {v.) Tag 1Hamd.

<ﬂggenuine {adj.) w

4"/"‘l:lgceremum.f n.) e dhiienns wEans
5charming {ad.) fuanid

pralm (n.) fdla

<gschest {n.ywiinan
gfurehead (. wiaeen

<‘ﬂgequal {ad).) Tavinfiu
EEiuddha image (n.) wWezywsgd

<ﬂsLutus (n.) wmanh
5t:llussum {n.y sanlsl
5t:luwing {n.) mseiTdu

dsubedience () msiaih

<ﬂsdiscipline (n.) Aathediu, i, sallou

ﬂgempluyer (. uiadng

Qgempluyee (n.) andt

dsmunk (.} vzl

<ﬂsann\rk\n\rardmass (n.) erwnszdnnssdiu aranan i
gtraditiun (N wuusss sl
gfureigner () wrEend, wsteUssne

@:acceptable (ad).) Moaniule

B3

|
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Exercises

Unit 1 Saying Hi! : Reading

Choose the correct answers.

1.The most popular way of greeting m western world is
O arub noses

O b: handshake

O o wal

O d: ldss and hug

2. Good friends would position the palms
O ain the chest area

O b to the forehead

O c: over the head

O d:to the feet

3. Young clildren wai then parents to
O a mtroduce themselves

O b be aware of status

O o pay respect and obedience

O d: gather of equals

4.You don’t have to wai
Ca your parents

O b your teachers

O c:monks

O d: younger persons

5. The Thai are very pleased when Westerner
O a kiss and hug them so close

O b perform wai greeting

O ¢ offer a brief handshake

O d participate in a ceremony |
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Unit 1 : Saying Hi!

Write about vourself.

A pen pal is a person who lives far away. Pen pals write 1etters to each other. Try to answer the questions about yourself.
Use information from your answers to write

|

What is your name?

What is your nick name?

How old are you?

Where are you from?

Where are you living now?

Where are you studying?

What are you studying?

What are your hobbies? =

lae et bl LE Sl

Wyrite about yourself. Use some information from the anawers above. Write an e-mail
message to a new pen pal. Send it to suksans2004@hotmail com as your homework

From: (%rite your e-mail address here )
To: suksansz004@hotmail.com
Subject: Introduce myself!

Dear pen pal,

Hello! My name is ...

(Sign your name here)

And now before we finish, |et's test what we've have learned.

<< Go to "Units" page!
Self Test
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Exercises

Unit 1 : Self Test

Tt 1 : Saymg Hi! : Self Test
A Fillin the gaps with correct expressions ((Juestion 1-5).

In tlas conversation, Tony will mtroduce himself to Jun, his new neighbor.

Tony : Hello. h
Jim : 1

Tony : Please allow me to introduce myself. 2

Jim : It's nice to meet you. My name is Jiun.

Tony : 3 , Jim.

Jin : Did you just move in next door?

Tony : Yes, I did. Have you hived here long?

Jun : We? I guess so. I've lived here for about 6 vears now. Have vou lived m America very long?

Tony : No. Not really. I ived with a cousm in Dallas for 2 yvears. =

Jun : Well, Tony, it was good to meet you. 4 .I'm having a class this evenng and I need to get to
the college.

Tony : It was good to meet you, too, Jun.

Jim : See you around!

Tony : 5 Jm!

1. What 15 the best answer for gap 1 7
© a May Lhelp you?

O b: Who are you?

O c: Oh, hi there!

O d: Are you Tony?

2. What is the best answer for gap 2 ?
O & What's your name?

O b: My name is Tony.

O o Do you like it?

O d: Spell your name.




3. What is the best answer for gap 3 ?
O a You are very nice

O b: The weather is nice

C o Sure. Mo problem

O d:It's nice to meet you

4. What is the best answer for gap 4 ?
O a I have to go now.

O b: Do you study here?

O o Tdon’t want to be here

O d. Why don’t you go?

5. What is the hest answer for gap 5 7
O a Excuse me

O b: Good-bye

O ¢ Thank you

O d: Don’t worry

B. Fill m the gaps with coivect verbs to be ((tuestion 6-10).

6. A: Tlas is Bob. He my neighbor.
B: Hi, Bob. It __ nice to meet you.

O aisf are
O biisfam
O ciishis

O damlis

7. A: Where Susan?
B: She in the house but she is in the car.

O a arel sn't
O b:isfient

O c: aref are not
O & isf are not

S AMI Ahson.
B: Hi, My name ___ Tom. Nice to meet you, Alison.

O & amf am
O bamlis
O coisfis

O diisf am

9. A: T'm Kate, and this is Eiama. We in this class.
B: Hi I'm Mike. T m tlus class.

O a aref am not
O b:aref is not
O ciisf am not
O d: 15/ are not

10. A:  you an engineer? B: No,I . I'm a student.
O a Amf am not
O b: Are are not
O o Amf are not
O d: Aref am not
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Ob jectives

Students will be able to introduce others,

Students will be able to talk about countries and nationalities
Students will be able to use articles "a, an”.

« Students will be able to answer questions from the reading passage.
Students will be atile to write about their new friends.

“Hello. Welcome hack to "Suppasetseres’s Remedial English Online® We call this unit " Making Friends”

<<< Go to "Units" page!
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|
Unit 2 : Making Friends H
Listening & Speaking
Watch video You will see and hear people speaking English naturally and fluently.
Conversation : Let me introduce you to my friend!
Situation : Shaun meets May and introduces May to Ken.
i)
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Unit 2 : Making Friends NN
Listening & Speaking
< shaun: Hi, May. How are you doing?
- May: Oh, hi Shaun. I'm daing just fine.
N How about you?
Z  Shaun: Not bad. | have not seen you in a long time, May. Where have you been? .
T May | went to Japan i
< shaun: Really? How was it?
2 May It was great. | don't ever want to go home.
- Shaun: Sounds like you had fun. By the way, let me introduce you to my friend.
i And Ken, this is May
Z May How oo you do Ken?
2 Ken Hello, how oo you do?
2 shaun: Ken is from Japan. He’s Japanesa.
< Ken: Are you Japanese? )
2 May: No, 'm not Japanese. 'm Chinese.
Z Ken: My girlfriend is Chinese also, but her mother is not.
Z  May |5 she Japanese?
Z Ken Yes, shels.
%3]
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A

Unit 2 : Making Friends & v .

Listening & Speaking

shaun: &fafindy May newaunaEh avdsniy

May: Ta s fabrs Shaun Rduauaf wennmasas

Shaun: biaadu g bilaumanmaurunas May aoldbnsniu

May: Bl s nmdouansy

shaun: Sedaniu iluadialstinaniu

May: Sudiunnes 88 blagnnndudnuag

Shaun: guasiaunadiamauuendy suasnuusnahis i fauuassmda Ken
Mary: Bus#ss dnez Ken

Shaun: uaz Ken #fa Mary uraiu

Ken: arfadindy Tudifsan

Shaun: Lauananss ey cindusndidunsu

ken: aondurdu i hasniy

May: iTdes Bdubildurdly St

Ken: welunassufindunmFuasn uewivansabithufueiu

May: wsarduudiludians

Ken: Tdniy ‘I

% Transcript (Practice Saying the Conversation)

<<< Go to "Units" page! gxer{_ri.?es
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Exercises I

Uit Uit 2 : Making Friends T
Listening & Speaking

After watching the video, choose the corvect answers to make tiue statement.

1. May went to
O a America
O b China

© c: JTapan

O d England

2. May deesn’t want to go homne because
& her trip was great

€
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2. May doesn’t want to go home because
O a her trip was great

O b she was tired

© ¢ she had no money

& d: she was sick

3. Shaun mtroduces May to his
O a brother

O b father

O ¢ uncle o
& d: friend

4. Kenis from
O a Tapan

O b: China

O o America
& d: Tatwan

5. May 1s

O a Korean
O b American
O ¢ Japanese
O d Swiss

|

|~
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Unit 2 : Making Friends

New Words & Expressions

<03 Countries <9‘fl:\[a__Iino_nallitite_s:
s : ke Canadian =
Q= 3 AMErican
<= < English
Q)= 1 Qs German
Q= trarland z Swiss
Q= y £ Italian =
Q)= i = Austrian
)= 55 <)z Russian
SR ' I Polish
)= =l Z Hungarian
<1E(.‘.cvuntries and Nationalities Q- 2 Japanese
S ‘orea )z Kaorean
Q)= z Chinese
)z iz B Taiwanese
)= : z Thai &

2} Suksan's Remedial English  Online - iLLUSION
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cnatinanlsz s maEuuN
Qs ! anALnaEdaidnedy
<z I t fin Fduauna ez |
2 pot TivEaniy
<P Let trodLc . AL AR T Fnr it ouuassndia Ken
Pz H ; Fus#gHn '
<z Wwhere bz L e T Twunnndu |
<z ttoJapa Sl s waditusney |
|
<<< Go to "Units” page! gxer es
|
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Exercises

Unit 2 : Making Friends

New Words and Expressions

Choose the correct response for each expression.
1. How do you do, Ben?

O & How do you do, Jane?

O b i fine, thanks

o Iwent to England.

© d: L am twenty.

2. How are vou doing?
O & I'm American

2 b: T went to England
O ¢ T'm fine, tharks
O d: T'm a stadent.

I*
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O d I'm a student il

3. Where have you heen?
O a I'mfine.

2 b: Twent to England.

© o How do you do?

O d: I'm Swiss.

4.Are you English?

O a Yes, I went to England.
O b: Mo, not bad.

O o Yes, I'm OK.

O d: Mo, I'm Swiss

5. Let me mtroduce you to my friend, Mac.
O a HiMac! How do you do?

O b: How old are you?

O & Tdon't like Mac.

O d: I'm sorry Mac.

I 5 (511 G LEX TRON
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Unit 2 : Making Friends

el a, an

157 3 viia an Wadeennsrryeuafu e il Sndusuwtutidiammindn sasdiasid a via an aelldng
LORTATRRE ahi !

ehmeing v
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|

SN

an apple

ngnald a uaz an

1. TS anw i iliazas

2. a Thuwienu R dusondnuuy

ghagma 1
<z amap

<)% astudent

<P ahouse |

<< arabnit

<% adactar

3. an Thimieu ity dusiomss a, e, i, 0, u

St 1ty
<< anisland

<)% an umbrelia

[
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>

3. an M mifududiaass a, e i, o, u

dramtig Ly
<= anisland

<D= an umbrella
<)< an egy
<)< an ox

4. SdumurernPtududiaasae it an usin
dhaae Ly

<)% a European country

<)z a university

5 fenunern i ldldfiu dudnaasy weiueum At Gudromdnue nueldidaan s n o Bean st an dwd
g L

<)) an hour

<% an honest man

<<< Go to "Units" page! Erercises |
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Exercises

Tuit 2 : Making Friends
Grammar in Use

Choose the correct articles to complete the sentences.

1. Joammaisn't _ nwse but she's  doctor.
Oaaa

QO baan

Ocana

O d an, an

2. Simon is i . He isn't artist.
Oaaa

O bia, an

O coan,a

O & an, an

2
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3.Tm in this company. I'mn not
Oaaa

O biaan

O coan,a

O & an, an

Al
SECI‘E‘-thl}'. T

4. Slarley is honsewife. And her sister is

Caaa

O baan
Ocana
O & an, an

teacher.

5. Sean Connery is actor. Heisn't _ lawyer.
Caaa

O bra, an

Ceana

O d an, an

* Home [GRITIY
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Unit 2 : Making Friends

Read the passage and answer the following questions.

Learning how to make new friends

Waking new friends is an art by itself, as rmost of us do fail miserakly in creating a long list of friends. The more friends

you rnake, more will you grow in your social stature and personality. To make new friends, you'll need to adopt friendly
nature, as well a5 a sweet disposition.

There are several ways of making new
friends and each person has hisfher own
methods to make friends. You may have to
create a situation where the other person
feels at ease and comfortable with your
mannerism and attitude. Mever allow your
future friend to get bored with your talk.
Rude manners and boorishness are a strict
no-no. Simplest of all known formulas to
make a new friend is using an innovative
FORM system.

FHDN wstarm s knnﬁn tn rreate A nnnd atmosnbere to dewelon friendshin ar ewen comnaninnshin FODN =il

|
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FORM gystem is known to create a good atmosphere to develop friendship or even companionship. FORM simply L
means Family, Occupation, Recreation and Message. Most of us just love our families, relatives and close friends.

YWWhen you enguire any person about hisfer family, you're making sure that hisfher immediate concerns are first

addressed, which draws that person towards your circle, a slow step by step. Every one of us loves to tell more about

our parents, wives, children and pets. Once you know more about the family status of your would-be friend, the next

obwious step is to enquire about occupation that is being followed by your future friend. YWe also love to brag about our
occupation, job and positions. By enquiring about occupation, you're ensuring that you are coming much closer to other
person's inner circle. The third step is to talk casually shout their pet hobhies, pastime, favorite sports and leisure.

During this stage you're probably inching towards a certain friendship with that person. Talk anything about those

wonderful hobbies and sports. Exchange views and ideas, which are mutually beneficial to both of you.

Probably the most important step is the "Message" step, when you should leave out a message that is easy to
remember by the other person. This final message must also bear your address and contact number in form of a wisiting
card. Message may include something about your name, profession, address and your honest opinion about the persan
wham you're trying to make new friends with. Mewver forget to say thank you at the end of the conversation and always
keep your options open, to decide if you want to be friends with the other person. Follow up with that person if you're
keen on making a new friendship. But remember friendships are about give and take, and supporting each other. Newver
hurt their sentiments and emotions in any manner. Be courteous and gentle, especially if the other person happens to
be awoman or a girl

Adapted from http: A Huzzle corm/editorials2- 14-2006-58852. 450

Vocaburaly from the passage.
<<< Go to "Units" page! ﬂx cises
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Exercises

Unit 2 : Making Friends : Reading

Read the passage and answer the following questions.

Learning how to make new friends

Making new friends iz an art by itself, as most of us do fail miserably in
creating a long list of friends. The more friends you make, more will you grow in your
social stature and personality. To make new friends, you'll need to adopt friendly
nature, as well as a sweet disposition.

C
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Choose the corvect answers.

1. Aecording to the passage, what the formnula for makmg a new friend?
O a ROFM
O b MORF
O o FOEM
O d OMFER

2. What's the first step in formula?
O & Message

O b Family

O c Qccupation

O d Recreation

3. What 1s the next step after you know about the family status of your new friend? 4
O a Qccupation

O b: Recreation

O o Message

© d Family

£
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a ccupation
O b: Recreation
O ¢ Message
O d: Family

Links **

&

4. What should not you talk about in the recreation step?
O a pets

O b sports

O ¢ relatives

O d letsure

5. What do you have to do in the Final step?

O a Be courteous and gentle to only a woman or a girl

O b: Give your address and contact number in form of letters.
O c: Forget to say thank you at the end of the conversation.
© d Leave out a message that’s easy to remember by others.
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Unit 2 : Making Friends

Try to answer the guestions about your friend. Use

R TR s B

To: suksans2004@hatmail.com
Subject: Introduce myself!

Dear Morm and Dad,

155 pemrmrenmsmenmsnnny ;

Write a letter to your parents telling them about your new friend.

What is your friend’s name?
What is his/her nick name?
How old is he/she?

Where is he/she from?
Where is he/she living now?
Where is he/she studying?
What is he/she studying?
What are his /

Send it to suksans2004@hotmail.com a5 your homework.

From: (Wyrite your e-mail address here )

Hello! How are you? For me, I'm very hapgy here in my
university. | have a new friend. His/Her name

&

information from your answers to write

‘her hobbies

|
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Send it to sUksans2004@Natmail.com as your ham

From: (\Write your e-mail address
To: suksans2004@hatmail .com
Subject: Introduce rmyself]

Dear Mom and Dad,

Hello! How are you? For me, 'm s

<<< Go to "Units" page!

< Home [ERI

&

university. | have a new friend. His/Her name

And now before we finish, let's test what we've have learned.

v Go Links **
Ewark. ~

here )

ery happy here in my

[Sign your name here )
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Exercises

Tt 2 : Making Friends : Self Test
A, Fill m the gaps in the conversation with coirect expressions (Question 1-5).

Adam: Michael! Come in, come in.

Michael: 1 , Adam.

Adam: Good moiming, Michael 2

Michael: I'm fine, thanks. And you?

Adam: I'm a little bit tived. By the way, 3 Steve.

Steve: How do vou do, Michael?

T\-‘Tirh_anl- 4 Stoeve? X_

k; Suksan's Remedial English Online - iLLLJSiDN

File Edit Wiew Favorites Tools  Help -ﬂ"-’
/ ) ) ? Dy A [ ’
Back - (D) x | [y P Search WFavorltes @ E;-n,sv = % ||
Address |@ hittp: s, srea. net fexerciseonline. php?Topic_id=12 v| Go Links **

Adam: Michael! Come in, come m.
Michael: 1 , Adamn.
Adam: Good morning, Michael.
Llichael: I'mn fne, thanks. And you?

Adam: I'm a little bit tired. By the way, 3 Steve.

Steve: How do vou do, Michael?

Lichael: 4 , Steve?

Adam: Steve is a new student here. He's studying Computer Engineering. =
Michael: I see.

Steve: Thear vou're from Canada.

Michael: Yes, that's 11ght. How about you? Where are you from? |
Jimn: o , actually.

(=1

1. What is the best answer for gap 1 7
O & I'm Michael

O b Good morning

¢ That's fine

O d:T'm sorry

2. What is the best answer for gap 2 7
© a How old are you?

O b How can L help you?

o How are you doing?

O d: How much is it?

%
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-
3. What is the best answer for gap 3 7

O a:let me introduce you to

O b:let’s meet again tonight with
O £:T'd like to introduce myself to
O o you can tell me about

4. What is the best answer for gap 4 7
O a How are you

O b: How do you do

O c: What do you do

O d: What do you study

5. What is the best answer for gap 5 ?
O a1 live near here

O b: 1 study engineer

O o T went to Australia.

O d T from Australia

B. Fill in the gaps with coirect articles a or an (Question 6-10).

6. Marshais _ honest ginl.
Oaa

O bran

O e no article

O dbothaandb

E4
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7.1lhvein ____ town called Taunton wlich is on the River Tone. i
Oaa
O bran

O & no article
O dbothaandb

8. Mexicois __ large country.
Oaa

Oban

O ¢ no article

O dbothaandb

9. Jan ate _ piece of pizza.
Qaa

Oboan

O ¢ no article

O dbothaandb

10. Tneed English dictionary please.
Qaa

O ban
O c no article
O dbothaandb

Sub

[
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= Students will be ahle to say words about family.

« Students will be able to describe family relationship.

+ Studentswill be ahle to use possessive adjectives.

« Students will be able to answer guestions from the reading passage.
« Students will be ahle to write about their family.

Lal]

‘A Suksan's Remedial Englis
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~Hi! welcome to " SUppasetseress Remedial Engilsh Oniing” again. We call this unit " My Family”.

<i"'|:In this unit we're going to learn all about our family from Grand daughter to Grandfather and everyone in between. Do

you have a family album? How many people are inyour family? Do you have a brother or sister? Do wou have any aunts or
uncles? Let's go climb the family tree!

? Let's go! >>>

<<< Go to "Units" page! Are you ready to begj
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My Family

Listening & Speaking
Watch video 2 You will see and hear people speaking English naturally and flugnthy.
Conversation : Who's that?

Syouwill hear people speaking English naturally and fluenthy.

Situation : Shaun is looking at the Photo album. May wants to see it too.

&
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Unit 3 : My Family

Listening & Speaking

-

Z May: What are you looking at, Shaun?

z Shaun: A picture of my family. | just got it.

-

- May: Let me take a ook

Iz Shaun: Here you are.

-

= May: Who's that?

-

oy Shaun: Actually that's me.

-

< May: And that?

< Shaun: That's my father and that’s my mother.

-

Z May: 15 this your uncle?

-

z Shaun:No, that's my grandfather. And those are my brothers and sister.

-

z May: Wow, they really 100k young. Oh, there's your girlfriend. But who's that?

z Shaun: That's her father and that’s her mother.

=] May: 15 that her sister?

= Shaun: Yes. This is her sister’'s boyfriend, Tony.

<

= May: He's quite tall

5 Shaun: And that’s Tony's brother. His name’s Willy.

-

S hay: Wiow! He's cute.

2
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Listening & Speaking

May: Arudnaagarliagng Shaumn

Shaun: TUMMUEIASEUASTUEIH UATY Hail 185 Uiy

May: UDFdU AU DHUERE

Shaum: a3

May: dudniasay

Shaun: g8 Yusuaaniy

May: udnfuazay

Shaun: Hufoaamaurgaaultnan

May: 8naaumsunsnandallanng

Shaun: Tiildsdy dudioamuiuasy waswiniurdatineunoasiaoaunam s
May: 57 waarnadsliudiag 1o dufawuauosnn wedu iulasfune
Shaun: dufoaamnuazaaullloLsaUEATU

May: tfufadovauaasaviany

Shaun: RSy S8auvumiuasiosmruaansodaTowy

May: LUnEanAlRILEag Lanfudafviouns Ty Bo Willy adu

Mlay: 477 vuinga

m Transcript (Practice Saying the Conversation)
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Ut 3 : My famly
Listening & Speaking

After watching the video, choose the corvect answers to make true statement.
1. Shaun 15 looking at

O a acartoon book

O b: apicture of his family

O o anewspaper

O d a dictionary

2. Shaun’s grandfather loolks
O a nice

O heald

O o young

O d: smart

[E2
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3.Tony is quite . i
C oatall

O b:fat
O c: short
O d:thin

4. is Tony's brother.
O a Willy

O b May

O c:Een

O d: Shaun

5. Willy 1s .
O & young

O b: handsome

O ¢ smart

O d:cute

Sub
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Unit 3 : My Family

New Words & Expressions

<2 My family Asaumsruavdie

<Pz Erothe e Wi a dasn
<z - flans ita dasans
3 o N
<z FEwwiE
(S [[aTER =1
- =)
S FIEWE W38 FIELET
= ) — .
gz A aeuil s qowdn
- . 3 o =3 L3
<P cousi andl via amiag
- 3 . -
<BZ Grand i FEuE ¥ A
- L . o
g= c ! feud wWia fewen
4z i i
Z
<z 598N
Q= an
= ] &
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<z = at, 5h feLfinFRaylsahag Shaun
<P= A pictur I UATWUEIRT USRI adRL AT
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Qs e 1 vaBdu g anusny
Q= fngu
<z wh dudatasm
- i
Qs | T DTSR
2 151 1 fanmasuasnaudandsiag
S i : BiTaindu dufan oo
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Thomas and Jonnsfe 5 Fanity

David Mason Laura Mason Joey Miller Mary Anne Miller
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Unit 3 : My Family Lol
New Words and Expressions

Look at the family tree. Then answer the questions.

1. Thomas Miller is Diana and Jim,s .
Q a son

O b: brother

O ¢ father

O d: husband

2. Laura Mason is Thomas's
O a mother

O b danghter

O ¢ grandmother

O d: sisther

3. Joey Miller is Jennifer's
Q & son

O b grandfather

O ¢ father

O d: brother

%
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. Joey er 15 Jenmiter's

. -~
O ason |
O b: grandfather
O c: father

O d: brother

4. Jenmifer Miller is Diana and Jun's
O a: mother

O b sister

O ¢ granddaughter

O d: daughter

5. David Mason is Diana’s
O a: brother

O b:szon

O c: father

O d grandfather
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Unit 3 : My Family

Possessive Adjectives

Possessive Adjectives (fnnmdwiiuasanamanducbirugg) T fauaaaea il S ruasuae
G ET e
FaullaFatainduvastng

Subject Pronouns Possessive Adjectives
| my
ou your
e our
They their
He his
she her
it its
dhadta st my
my
This's s Farnily e
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-
Emy
< This's oy farmiky
= He's my brather.
z She's my sister.
= That's iy grandfather.
#hag s td your
Eycur =
<)% Are these pictures fram vacation?
= Those are cousing.
< That must be sister =
#hads msTE our
Dour
<)% whois coming to our party?
<z What about our uncle Bill?

3

A= | thirle e rirancnarante are corminn
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#hate nst our Tl
S
<)% whois coming to our party?
<z Yhat about owr uncle Bil?
<= | think oLy grandparents are coming.
ghaagta st their
Ethieir
<= Those are their friends.
<z That is their next door neighbar,
graagna gt
gher and his
Z That is her father.
z This is her sister's boyfriend, Tany
& They are his Kids.
Possessive Adiectives dnaeldadwmisuuaua
Braaeing L
Dnespazive Adisctives THa i b in ol
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pat ~
<]‘J“their |
<= Those are their friends.
<= That is their next door neighbar,

gher and his
<§l§ That is her father.
PE This is her sister's boyfriend, Tony.
PUE They are his kids .

Possessive Adjectives slnacTdagwindunuama
ghatiTa L

Possessive Adjiectives THaguinsiTuns
PUE This iz my car HHaseuaadu

= Her caris red snuanEaFue

azdaneledigiwslauas Possessive Adjectives svagdasdndTusiasa

<<< Go to "Units" page! 5xercises
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Uit 3 : My Famuly

Gramnar in Use

Fill n the following possessive adjectives into the gaps. (my, your, lis, her, our, their)

Hello Daniel,
]
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Hello Damniel, i

I'm Johm. Andthisis 1 friend Jason. He's 12. 2 petis a tortoise. We go to the same school. There are
450 boys and girls in 3 school Jason's teacher 1s Murs. Peterson. She'smice. 4 pets are five dogs.
Now I have a question for you. What's 5 pet?

Yours,
John

1. What 15 the corvect possessive adjective for gap 1 7
O & my

O b your

O c his

O d her

2. What is the correct possessive adjective for gap 2 ?

C a My

O b Tour -
O o His

O d: Her

3. What is the correct possessive adjective for gap 3 7
O a his

O b her

) o their

3
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3. What is the correct possessive adjective for gap 3 ? i |
O ahis
O b her
O ¢ their
O & our

4. What is the correct possessive adjective for gap 4 ?
© a His

O b:Her
O c: Their
O & Your

5. What is the correct possessive adjective for gap 5 7
C a your

O bemy
O c: their
O d his %

Sub
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Unit 3 : My Family

Read the passage and answer the following gquestions.

What Should | Do if My Family Fights? i

"ou're wrong!"
"Be guiet!"
"Stop it!"

"I hate youl"

When the people in your family are fighting, it's hard to figure out what to do. You may be feeling sad, ashamed, or
even angry when it happens. Whatever your feelings are, what you probably want most is for the fighting to stop

When Your Parents Fight

It can be pretty tough when your parents or stepparents are fighting. Remember, even people who love each other fight
sometimes. And just because they fight doesn't mean they're going to stay mad for long or that they're going to get a
divorce

11 o m ] Fr e mm Lo b s e b e e sl e el s ek e e o it
—

N
—
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It's natural for people who live together and spend a ot of time with ~
each other to sometimes disagree and [0se their tempers. Just think
of the [ast time you and your brotheror sister got into a fight. You
didn't really mean all those things wou said, did you? In the end,
wou probably made up. The same goes for parents.
If you get really upset when your parents fight, you might want to talk to
them about your feelings. Sometimes, parents don't realize that their
arguing makes you feel upset. If you tell them how you feel, they'll
probably try to stop or at least explain to you why they are disagreeing.
Tips on Family Fightin
I you're upset or angry, try to keep your cool. Sometimes, the more yau show your anger or frustration, the more the
persan you're fighting with will want to annoy you. Try coming up with an idea that can solve your conflict or problem so
it doesn't happen again. For exarmple, IFyou're fighting over who gets to play on the computer, make up a chart with a
schedule of when each person gets to use it
If you feel like you're 50 angry you could burst, go to your room and punch your pillow, go out and run a lap around the
hlock, or find a place outside to hit & baseball. Or just find a quiet place and relax. Count to 10 and breathe slowly and
deeply. When you're calm, try talking things out with the person you're arguing with. You'll probably feel much better
and mare in control than you did before.
Even if you're angry at someone in your family, you should never push, punch, kick, or shove. ou could really hurt or
injure the person, besides causing them to get more angry and the argument to get even worse. If someone physically
hurts you, it's important to tell a3 parent. It's also important to tell an adult you trust it your parent ever hurts you.
If wou think your family needs to work on this, you could call a family meeting to talk about it. In the meeting, everyone &
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schedule of when each person gets to use it |

If you feel like you're s0 angry you could burst, go to your roam and punch your pillov, go out and run a lap around the
block, or find a place outside to hit 3 baseball. Or just find @ guiet place and relax. Count to 10 and breathe slowly and
deeply. When you're calm, try talking things out with the person you're arguing with. You'll probably feel much better
and mare in control than you did before.

Even if wou're angry at someane in your family, you should never push, punch, kick, or shove. You could really hurt or
injure the person, besides causing them to get more angry and the argument to get even worse. If someone physicalby
hurts you, it's important to tell a parent. It's also important to tell an adult you trust it your parent ever hurts you.

If you think your family needs to work on this, you could call a family meeting to talk about it. In the meeting, everyone
should get a chance to talk and a chance to suggest solutions. It's 8 good way to get everyone working on the problems
together.

Fometimes, your parent may ask everyone to visit a family counselor or therapist to talk sbhout the problems and get
advice from a professional on how to deal with (and stop) the fighting in your family. It's not akways easy to stop families
fram fighting, but by working together, it can be done.

Adapted from httpe/Akidshealth orgfidfeeling/horme_farmilyfamily_fights bt

Vocaburaly from the passage
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Unit 3 : My Family =1

Vocaburaly from the passage.
The following words are found in the passage.

Q3 fight (v) viad

<)z ashamed (adj.)*‘imaxmu’tn
<z reeling (n.) arwidn

‘fﬂf tough (adj.) enn

Q< divorce (v) wens

<2 disagree (v livEucng, deuds
<2 natural {adj.) eSS
<= temper (n.) atsuel

<2 upset (ad).) asuah
<< argue (v.) T

<z explain (v aBua

<< burst {v) suia

<= realize (v ) aewiln

<z rrustration (n.) Aallwala
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Q= tough (adj.) enn |

<3 divarce (v wehina

<2 disagree (v.) Wiviusng, daud

<2 natural (an) ) srusssUE

<< temper (n) asual

<07 upset (adj) aunida L
<2 argue (v.) TEEae

<)z explain (v.) aBua

<< burst (v.) sada =
Q3 realize (v.) wsewitn

<2 rrustration (n.) Arwldwata

<JZ conflict n.) asdands

<2 annoy (v.) ¥nlEsenay

<D punch (v n, saoy, ol

<2 injure (v.) 9 iUEL U

<2 salution (n.) FBuftlyw

<2 counselar (n) i Enuen

<7 therapist (n.) drddaTse

<7 aovice (n.) Fuusin, T AVANUE

[E3
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Exercises F
Unit 3 : My Family : Reading
Read the passage and answer the following questions.
What Should I Do if My Family Fights?
"You're wrong!"
"Be quiet!”
"Stop it!"
"I hate youl" ~|
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Choose the coirect answers.

1. What's the most thing people really want to do when their families are fighting?
O a get angry with them

O b figure out things to do

O c: stop them from fighting

O d feel sad or ashamed

2. What does it mean when your parents fight?
O a They're going to stay mad for long

O b: They're going to get a divorce soon.

O c: They just want to annoy you sometimes.

O d They still love each other like before.

3. What might you do if you get upset when your parents fight?
O a Try to stop them fom fighting,

O b Tell them how you feel

O & Countto 10 and keep calm

O d Call a big meeting,

4. Which of the following things you couldn’t do if you feel angv? T
O a Punch your pillow.

O b: Go out and run

O o Hit a basketball

[E3
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3. What might you do if you get upset when your parents fight?
O a Try to stop them from fighting

& b: Tell them how you feel.

O ¢ Countto 10 and keep calm

C d Call a big meeting

4. Which of the following things yon couldn’t do if you feel angry?
O a Punch your pillow.

O b Go out and run

O o Hit a basketball

O d: Kick the person

5. Who are you going to talk to if youwr parents hut you?
O a An adult you trust

O b: Your close fiiends.
O ¢ A school teacher.
© d: A family therapist.
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Unit 3 : My Family
Read the poem about families.

\ W‘“’ |

| \ &
| g amitysament

| ofpeople, young \

| Some of us aré shy |

I' ind some of us aré Bl \

I'. Some of us are grown-uP |

| nd some of us are small. \I

I'I One thing e have in common ||

| gach one cares Jor 4 \

| ojeouns wesmetnetfEU \

| o somaimes soram n4HTL |

\ But we all join together ||

'.‘ i fus needs help.

Links >
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Write about your family. =
1. How many people are there in your family?
2. Who are they?
3. What are they look like?
4. What do your parents do?
5. Do you have any brothers or sisters?
G. What do you think about your family?

Send it to suksans2004@Ehatmail.com 25 your homework.

Families

B FETTIIY'S oo
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Exercises
Unit 3 : My Fanuly : Self Test
A, Complete the conversation by using coivect possessive adjectives (Question 1-5).
Teddy: Look at this photo, Mom! Is that you?
Mom: Swre it is.
Teddy: Is Dad there too.
Mom: No, he isn't.
Teddy: Who are those people in the picture?
Mom: Well let me see. That girl... 1 name is Alice. She is 2 boss.
Teddv: And who are those nennle? i)
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Teddy: Look at this photo, Mom! Is that you?

IMom: Swure it is.

Teddy: Is Dad there too.

IMom: No, he isn’t.

Teddy: Who are those people in the pichwe?

Mom: Well let mne see. That gol... 1 name is Alice. Sheis __ 2 boss.
Teddy: And who are those people?

Mom: They are _ 3 neighbors. They live next door.

Teddy: And this guy? Who's that?

Mom: _ 4 name is Tim. David. He was my boyfiiend. =5
Teddy: _ 5 boyfitend? But where 1s Dad?
Mom: Dad and I were manied then.

1. What is the best answer for gap 1 7
O a my

O b his

O o her

O dyour

2. What is the best answer for gap 2 ?
O a our

O b their

O o your

O dmy

3
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A

3. What is the best answer for gap 3 7
O a her

O b:your

O cour

O d: their

4. What is the best answer for gap 4 7
O a Her

O b His

O oMy

O d Tour

5. What is the best answer for gap 5 7
O a Tour

O b My

O c: Their

0 d: Her

B. Complete the conversation on the phone by using correct words (Question 6-10).
Kate: Hello! Grandma? Thas 1s Kate.

Grandma: Kate. What a nice swprise! Hello dear. What are you doing?
Kate: Oh nothing.

l!(
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B. Complete the conversation on the phone by usmg correct words (Question 6-10). i

Kate: Hello! Grandma? This is Kate.

Grandma: Kate. What a nice swprise! Hello dear. What are you doing?
Kate: Oh notlung.

Grandma: Where are you?

Kate: I'm at home. I'm inside. But everyone else is outside.

Grandma: And what about yvomr & ? What is she doing?

Kate: She's reading.

Grandma: Andyow 7 ? What's he doing today?

Kate: He's here. He's fixing a car.

Grandma: Howis yowr baby 8 7 Is she sleeping?

Kate: Yes, she’s sleeping now. She's fine.

Grandma: And your __ 9 7 What's he doing?

Kate: he's playing with lis fiiends. They are playing footbhall. What about youn, Grandma? What are you domg?
Grandma: I'm making a sweater for yow 10 on his sixtieth buthday.

6. What 1s the best answer for gap 6 ?

O aDad

C b Mom T
O e uncle

O o brother

7. What is the best answer for gap 7 ?
O a sister

|
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7. What is the best answer for gap 7 7
O a sister

O b:Dad
O o aunt
O d: Mom

8. What is the best answer for gap § ?
O a Grandpa

O b brother

O o Dad

O d sister

9. What is the best answer for
O a Mom

O b sister

O c: brother

O d: Grandma

gap 97

10. What is the best answer for
O a Grandpa
O b aunt

gap 107

~ i
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8. What is the best answer for gap § ? 2
O a Grandpa
O b: brother
O c:Dad
O d: sister

9. What is the best answer for gap 9 ?
O a Mom

© b sister
O o brother
O d Grandma

10. What is the best answer for gap 10 ?
O a Grandpa

O b:aunt

O c: sister

O d Mom

| < Home R
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o Students will be ahle to talk about their daily routines

o Students will be able to talk about daily |ife

« Students will be able to talk about their regular halits.

« Students will be able to use present simple statement.

» Students will be able to answer guestions from the reading passage.
o Students will be ahle to write about their daily activities

“Hi! Welcome to * Suppaseiseree’s Remedial English Online” again. We call this unit " Dally Routines”.

:Everybody has habits and routines. Everyday we eat
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SWe all wake up in the morming

(‘D:aﬂd go to school orwiork
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~and go to school or work.

¥

Qs These are habits and routines.

“We talk about therm in the present simple tense. Here are some more examples for you
1<<< Go to "Units" page!

Are you ready to begin? Let's go! >>>
Home [M2uilell}
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Unit 4 : Daily Routines

Listening & Speaking
Watch video s vouwill see and hear people speaking English naturally and fluently.
Conversation : Nice to meet you!
Situation : Shaun and May are talking about their daily routines.

We will hear people speaking English naturally and fluenthy.
L
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Transcript ( Practice Saying the Conversation )

Translation in Thai
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Unit 4 : Daily Routines

Listening & Speaking

- Shaun: What do you study at school, May?
May: | study math on Mondays and | stuchy science on Tuesdays.

Z Shaun: Do you study English?

- May: Yes, | study English on Wednesdays. Oh Thursdays, | study history and on Fridays | study music. What
~odo you study?

- Shaun: My schedule’s like yours. On Mondays | study math and Thursdays | study history. But on
~ Tuesdays | study English and on Wednesdays | study music.

= May What do you study on Fridays?

Z Shaun: | study science.

I May: Umm, that's interesting. On Maondays, we Doth studhy math, we study history on Thursdays.
- Shaun:And what do you do on Saturdays?

2 May | goto the movies with my sister. Then | go to the shopping mall with my boyfriend.

Z Shaun: What do you do on Sundays?

- May: | go to the park to exercise. Later | go to a disco with my friends.

= Translation in Thai
= ]
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Unit 4 : Daily Routines

Listening & Speaking

Shaun: A suaxlsfisod aurheniu May

May Bl sundiermassyrmfusuviuasi uE s venmansune fu s dy

Shaun: nowdsuntwnFanguid anldesu

May: Taivie Bduld suniundongung funs werfuwesa Bdud sudss Bmaes wazvngfuanss fuGaueustes uadimnmEen
avlsdany

Shaun: sn5Tsuassmitwiiauuaanundy VOl Funs Rl E e R armans LR e Tuweds (il aulssTRmass uevngTu
FIFE I U THAEI NG ® WASAE NS UL tuaUER Aiy

May: wreuansnows suaylsne

Shaun: WuBAVENFNARTAEU

May: B inautadics vorfufuwisddoundamaaiiiauiu 158 sudsRmans v fumgdmadiauiu

Shaun: wazsostiayls o fulasaiy

My, B duldanmauefiud asanuasiidu s anndu T e dasmw Sudfuwumines

Shaun: Aoinalsvnriuatfadniu

ey, fduldanumns s asiaaandama wasanifui duld Aandafdudiauruassdu s

‘;m Transcript (Practice Saying the Conversation)
=<< Go to "Units" page! gxercises
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Exercises

Unit 4 : Daily Routines
Listeming & Speaking

What subjects do May and Shaun study?
After watching the video, choose the correct answer for each question.

1. What does May study on Tuesdays?
O a Math

O b: Science

O c: English

O d: History

2. When does May study English?

Pt P |

3 Suksan's Remedial English Online - iLLUSiON

File Edt View Favorites Tools  Help

@Back - J @ @ ih pSaarch \:r\\'rFavorites @ E—:ﬁv ui_i‘: hd |_J ﬂ
Address @ http:f v, sreo.netexerciseonling php?Tapic_id=15 v| =
© a On Mondays
© b: On Pridays
O ©: On Wednesdays
© d: On Thursdays

3. What do both Shaun and May study on Mondays and Thursdays? [%
© a Math and Science

© b: English and Music

O c: Science and English

@ d: Math and History

4. What does Shaun study on Wednesdays?
© a English

O b Music

O c: History

O d: Science

5. What does May do on Sundays?
O a Go to apark and a disco

O b: Go to amovie and go shopping.
O o Go to shopping and a disco.

O d Go to amovie and a park

2
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Unit 4 : Daily Routines

New Words & Expressions

<z Day of the week : Fusin Tuniladlam

Q= Fuuws
Sun we Wed T 1o IS Tuiforms T
e <z TuwE
SR C Fuwida
)z Fuens
<Y< : Fueas
<= Fuawedd
<< d Funirou [ Fudund fo fns)
Q= { Fugmddand (&5 way anfiad)

<)z Parts of the day : tirssinauaaiu

<z aaukt
. <z ] Gaui
/ | = ; v
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<)% Parts of the day : 1oy

<z Gauin
Q= Fauig
Q= mauLfi
Q= 13 Ve
)z sewineu

<7 Activities : fnasTsdng

Q= FRTHEURST
Qz TdauansT e
g o e Bais

E [ TR T R

[£2
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AU
FUTANPAST
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< : Aud eV rmaas une
Hans
<z i B un e Zng e Tuns
b i, | & e uneds ﬁdgféﬂuﬂi:ﬁmﬁm' L] e |
= ] FArERduEHuGUEE
<z T wreru Au s sned o adlamanfiilauiy
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Exercises

Ut 4 : Daily Routines
New Words and Expressions

Choose the corvect response for each expression.

1. Do vou study English?

& & Ilike to speak English.

2 b1 can speak English very well
2 ©: Yes, I study English on Tuesday.
O d: study English with Mr. Smith

2. What do you do on Sundays?

E3
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© a Do you go shopping on Sundays? |

@ b:1 go to the park to exercise
© c:Idon't ike Sundays.
O &I do it very often.

3. What do you study on Friday?
O a1 don’t ke math

© b: T study math

O o1 study it once a weele.

© d: 1 study it in the morning.

4. I study music. What do you study?
O a My schedule’s like yours.

O b:1like pop music

O o I study it on Monday.

© d: Do you like music?

5. I study science.

© a What do you study?

© b: Do you study science?

O ©: Yes, you study science.

© d: That’s interesting, il
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Unit 4 : Daily Routines F

Present Simple Tense
1571 Present Simple Tense SlanefasamsalfidudaiaSatuilagtu

2]

QaLT L

<)

<2 My mother works in the hospital WaluE S T T T TS aME LR

-

= | wear glasses duTauduen

vanamfuisda Tl Present Simple Tense wWawetodoffeiuiuiaferlzariy Wade e luaioadwana wasinasd
Adverb of Frequency ageng

FaHT Ly

<= .nhn goes tothe bank on Mondays AUl RBUIRNTINe Fufung

<= Wye always go to school by bus. il iseS auiaasodssd v auas

15
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anghadralseTaad s ne'leiin Mondays M 5 WEaaanai e dund deuantiisindudsion Present o

Simple Tense Havnagdudsssuamadnuame wasein Aways (auas iy Adverd of Frequency #7meniuaniaasnuan
5 u = FiaE: " o : T

WA IR TUANTVINTIANT M e e %j\jm’mwﬂuml,ﬂuﬂs;ﬁnﬂ’tu Present Simple Tense annéhadrauuusiansnasding
aAauseTunuaniduas Present Simple Tense et

It Present Simple Tense

Arswu v du s

UsesTurgwad +riraTdadf 1 (+ neT)

+ riraia i 1

UsesTuianm =i [+ n3aN)

L 5 e es

B eFenamea He, She, It ami s weiluuransd
AN Bt oy s i ol
fEenaaingeng o, 5, %, ch, sh axdiaads eine es
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)< This baby eries gvery minute LeinysnaY T aelinng uan
<< He studies all the time. VUAMEIa L BA e 38 -

dinum i wituedoeniEefuslarsunwi v vy buy, say e obey WideadSau v Du | udndu es
Wi 5 wailaunsalde T lsan

graaeig 1

<= Lisa plays guitar by herself Srinaufinng snudruansaias
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Exercises ]

Tnit 4 : Daily Routines
Grammar in Use

Complete the sentences with the correct form of verbs.

1. He

O a like
O b likes
O e liking
O liked

lis job, it's fun.

b |
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2. They m a small flat.
O alive

O b lives

O o living

O d lived

~

3. She German on Mondays.
O a study

O b studied

O o studying

O d: studies

4.1 breakfast at §.00 am.
O a eating

O boeat

O o oeats

O d ate

5. They're very good students, they always their homework.
O ado

O b does

O e did

© d: doing
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Unit 4 : Daily Routines

Read the letter that Diana writes to a local newspaper and answer the
following questions.

Diana’s Daily Routine

Dear Editor,

I'm writing this letter to share abaut my daily rautine. I'm Diana. It seems my life 15 always very full of acthities and
obligations so | never have much time for myself. During the week it's the worst. | usually have to get up at half past six
even though | would really prefer to sleep much later. After | get up | perform my morning routine of washing my face,
brushing my teeth, and then deciding what to wear. After | get dressed | brush my hair. | usually don't have time for
breakfast in the morning because | have to catch a bus at seven o'clock for my commute to school. Classes at school
start at a quarter to eight except on Tuesdays when they start at seven. Each class hag its own timetatle so my
schedule waries by class. Classes are forty-five minutes long with ten minute breaks, except for one "long" break
hetween the third and the fourth classes, which is twenty minutes long.

MWy Classes take place either in our classroom or in various [abs or 8 gyrm. Afer our classes the students usually go for

At o e et A it T o S e s b e e e o el sl o o i e bt o s i o e e i b e A R e s A
=

Links **
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My Classes take place either in our classroom or in various labs or a gym. After our classes the students usually go for
lunch to the canteen. Some students in their third and forth year have afternoon classes, seminars, optional after-
school activities or driving lessons.

After school | sometimes go shopping or just walk around the town for a while. When | get home | like to relax for some
tirne, | listen to the radio, watch television, and maybe get a little snack. Then | start my homework or do some
housewnork. Before | know it, the afternoon is gone and it is evening.

| usually eat dinner at about seven o'clock. Then | have some time to watch the T news. Sometimes | watch an
interesting filrn or music program on TV or a video. | usually manage to go to bed around eleven Ph.

5o this is my daily routine during the week. On the weekend it is a different story, | like to sleep late and do whatever |
wish with rry free time. | think everyone will agree that weekends are much better than weekdays.

Sincerely,

Diana

Adapted from Aoy maturita crfanglictina’dailyroutine hm

Vocaburaly from the passage
<<< Go to "Units" page! gxercises
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Unit 4 : Daily Routines

Vocaburaly from the passage.
The following words are found in the passage.

<z editar (n.) usseEns

<< share {v.) YuR@uaus iy, $n, ukdu

<= routine (n ) ateslssan

<JZ onligation (n.) mseatini, arudufieway
<= commute v.) uanUReu

<Bf schedule (0. AWUENTS, G5 80aaT
<z various (ad].) wanmasiz

<z canteen (n.) Tgaanng

<= seminar (n ) msssden

<JZ optional (adyv.) Fadluwadan

<3 snack (n.) e, wasuuL i

<z sincerely (adv.) atnasala

]

|
3

184



2l Suksan’s Remedial English Online - LLUSiON
File Edit V“iew Favorites Toadls  Help

Exercises

Unit 4 : Daily Routines : Reading

Read the letter that Diana writes to a local newspaper.

Diana’s Daily Routine

Dear Editor,

T'm writing this letter to share about my daily routine. I'm Diana. It seems my life is
always very full of activities and obligations so I never have much time for myself.
During the week it's the worst. I usually have to get up at half past siz even though I
would really prefer to sleep much later. After T get up I perform my morning routine
of washing my face, brushing my teeth, and then deciding what to wear. After I get
dressed I brush my hair. T usually don’t have time for breakfast in the merning
because I have to catch a bus at seven o'clock for my commute to school Classes at
school start at a quarter to eight except on Tuesdays when they start at seven. Each
class has its own timetable so my schedule varies by class. Classes are forty-five
minutes long with ten minute breaks, except for one "long" break between the third
atd the fourth classes, which is twenty minutes long,

My classes take place either in our classroom or in various labs or a gym. After our
classes the students usually go for lunch to the canteen. Some students in their third

[[E4
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My classes take place either in our classroom of in various labs or a gym. After our
classes the students usually go for lunchto the canteen Some students in their third
and forth vear have afternoon classes, seminars, optional after-school activities or
driving lessons

After school I sometimes go shopping or just walk around the town for a while. When
I get home I like to relax for some time, I listen to the radio, watch television, and
maybe get a little snack. ThenT start my homework or do some housework. Before I
know it, the afterncon 15 gone and it 15 evening.

Tusually eat dinner at about seven o'clock. ThenI have some time to watch the TV
news. Sometimes I watch an interesting film or music program on TV or a video. I
usually manage to go to bed around eleven PR

So this is my daily routine during the weelk. On the weekend it i3 a different story, I
like to sleep late and do whatever I wish with my free time. I think everyone will
agree that weelcends are much better than weeledays.

Sincerely,

Diana

Adapted from http /fwww maturita cafanglictina’dailyrontine htm

Tt 4 : Daily Routines
Reading

Choose the correct answers.

1. What time does Diana usually get up every morming?

O a At half past five,

&
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1. What time does Diana usually get up every morming? T
O a At half past five.
O b: At half past stz
O o At half past seven.
O d At half past eight.

2. Why doesn’t Diana have breakfast m the mormmg?
O a Because she spends much time brushing her hair.

O b: Because she wants to have breakfast at her school
O c: Because she has to catch a bus to school at seven.
O d: Because she wants to be slim and stay in good shape

3. How long does it take for each class?
O a It takes forty minutes

O b It takes forty-five mimrtes.

O ¢ Tt talees fifty minutes.

O d: It takes fifty-five minutes.

%
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3. How long does it take for each classl'?
O a: Tt takes forty minutes.

O b: It takes forty-five minutes.

O c: It takes fifty minutes.

O d: Tt takes fifty-five minutes.

4. What do students do after morming classes?
© a They go shopping.

O b: They go to gym.

© ¢: They go home.

O d: They go for lunch,

5. What does Diana like to do on the weekend?
O a To sleep late.

O b To watch TV,

O ¢ To walk around the town

© d:To do some housework.
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Unit 4 : Daily Routines

My Daily Routine

Write about your daily activities. Use the following words to help you.

Get up, have a shower, get dressed, eat breakfast, go to college, start college, break, eat lunch, finish college, go
home, relax, do homework, exercise, eat dinner, watch television, read, go to bed.

Also uge ‘connecting word' to join your sentences! Then, after that, next, and then

Send it to suksans2004@ahotmail.com a5 your homework.
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Send it to suksans2004@hotmail.com as your homework

tly Diaily Routine

In the moming, | akways get up at .........o'clock. Then | have a shower at ..........0'clock. ...

<<< Go to "Units" page! nits" page!

Home
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Exercises

Kim's Diary (Question 1-2)
Friday
Morning - jog
9 a.m.-English
10:45 a.m. - Biology quiz
2 p.a. - tewnis return Library books
& p.. = divaner with tncle Joe at Jasmine's

-
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& pom. - dinner with tincle Joe at Jasmine's

Tt 4 : Daily Routines : Self Test

A : Use the mformation from the dailies to fill m the gaps in conversations.
Ali meets Kim, in the cafeteria.

Ali: Hi Kira. What do you usually de on 1 evening?
Eim: Well, T usually study in the Library until 8:15.

Ali: Say, maybe we can study together.

Eim: Sure. But not this Friday.

Ali: Why not?

Kim: I'in going 2 with my uncle.

1. What is the correct answer for gap 1 7
O a Monday

 [£3

188



) Suksan's Remedial English Online - iLLUSiON

File Edit View Favorites Tools  Help

n
@ Back = -‘_) Iﬂ Ig __h /_' Search ‘:‘:'{’ Favorites @ ;-7 i J ﬂ
Address |@ http:f . sreo netjexerciseonling, php?Topic_d=22 i | Go Links
1. What is the correct answer for gap 1 ? g
O a Monday
O b Wednesday
O ¢ Friday
O d Satarday
2. What is the correct answer for gap 2 ?
O a to concert
O b:to dinner
O e to movie
@ d: to lbrary
Mother: What time will vou be aniving? T
Nancy: Sorry, Mom, but I'm not coming home this 3
Mother: What? But vou always come home on weelkends.
Nanecy: Yes, I know, but this Saturday I've gotto _ 4
Mother: What about the concerton 5 ?
Nancy: Ol, that’s right. OK, I'll be home Sunday afternoon.
3. What 1s the correct answer for gap 3 ?
O a: Friday
O b: Satarday
O o Sunday
O d Monday
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4. What is the correct answer for gap 4 ?
O a study late

O b: go shopping

O o go home

O d work late

5. What is the corvect answer for gap 5 7
O a Sunday night

O b: Sunday morning

O e Saturday night

@ d Satrday affernoon

B: Fill in the gaps in conversation with the coirect forms of verbs (Question 6-10).

Woman: So, what's vour usual day like? You always seem so busy.

Man: Well, Tusually _ 6_ up avound 5:00 a.m. and work on the computer until 6:00 a.m.

Woman: Why do you get up so early?

NMan: WelL,I 7 toleave home at twenty to seven (6:40 am.) so I can catch a bus at 7:00 o'clock . It takes
me about twenty minutes to walk to the bus stop from my house.

Woman: And what time do you get to work?

Man: Uh, my bus 8 about an hour to get theve, butit 9 right in front of my office.
Woman: That's nice. And what time do you get off work?
Man: Uh, around 5:00 o'clock. Then, we 10 dinner around 6:30, and my wife and I read and play with the

kids until 8:00 or so.

~
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6. What 1s the correct answer for gap 6 ? M
O a get
O b: gets
Ce got
O d: getting

7. What 15 the corvect answer for gap 7 7
O a has

Q b: have

O chad

O d: having

8. What is the coirect answer for gap § ?
O a take
O b: takes
O ctook

O d: taking

9. What is the coirect answer for gap 9 ?
O a stopped

O b. stopping

O ¢ stons

14
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8. What 15 the correct answer for gap 8 ?
O a take

O b takes

O o took

O d taking

9. What is the correct answer for gap 9 ?
O a stopped

O b stopping

Qc stops

O d stop

10. What is the correct answer for gap 10 ?
O & eating

O b ate

O c:eat

O d eats
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Unit 5 : Free-time Activities

« Students will be able talk about free-time activities

e Students will be able to say how often they do things.

« Students will be able to Students will be able to use adverbs of frequency
o Students will be able to answer questions from the reading passage.

« Students will be aple to write a postecard to friends.

This is the last unit. 've call this unit "Free-time Activities "

<ﬂ:Hi! WElCome to my Kitchen. I'm cooking my dinner
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>

-
~Dioyou cook dinner?

"{H:HDW often do you cogk your own dinner?

~Do wou make dinner every night?

~Dio you aver go oLt?

<ﬂ|:How often do you eat out?

L
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“Howy often do yol eat out?

~Things we like to do when we have time are called free time activities.

<D:Can you think of some other free time activities that you do often?

WLigyre YOU Ccan

<]\]%Shopping is one.

i‘ [

|4
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orfishing . ]
Q:These are all examples of free-time activities or hobbies.
~Mowy, let's not forget one of my favorite hobbies: eating! Q
<ﬂZCan you please excuse me for a few moments? Thank you
<< Go to "Units" page! Are you ready to begin? Let's go! >>>
< Home [ERITI] 5
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Listening & Speaking

Watch video @ You will see and hear people speaking English naturally and fluently.
Conversation Nice to meet you!

Situation : Shaun has arrived the library. Here he meets May.

WyE will hear people speaking English naturally and flugntly.

Unit 5 : Free-time Activities

ﬁn.lmuﬂswu(
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Transcript (Practice Saying the Conversation)

= Translation in Thai
]

i<<< Go to "Units" page!

< Home RN

A
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Unit 5 : Free-time Activities

Listening & Speaking

<
-

Z  May: Mo, not really. | go about once a month, actually.

-~ Shaun: Oh, | go much more often than that.

~

- May: Well, how often do you go?

-

Z~  Shaun: Um...l go a couple of times a week.

-

2 May What store do you go to mostly?

-

Z Shaun:| go to Robinson's most often.

- May: How often doyou go to see a movie?

-

- Shaun:Not very often. But my brother always goes.

= May: How often does he go?

E Shaun: He goes about once a week.

- May Wow! That's 3 lot.

-

-  Shaun: Do you go often?

-

- May: | go about once a month.

-

- Shaun: That's not bad. And what do you usually have for dinner?

A kdzne | lilke cankinn | newear eat oot

= Shaun: How often do you go shopping at the mall? A couple of times a month?

GU

<
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Shaun: | go to Robinson's most often.

hay: How often do you go to see a movie?

Shaun:Not very often. But my brother always goes.

hay: How often does he go?

Shaun: He goes about once a week.

Mary: Wil That's a lat.

Shaun: Do you go often?

May: | go about once a month

Shaun: That's not bad. And what do you usually have for dinner?
tay: | like cooking. | never eat out

Shaun:why?

May: It never tastes as good as making it yourselr.

Shaun: What do you make?

hlay: | sometimes make spaghetti. | often make a vegetable dish or a salad

= Translation in Thai
sy

<<< Go to "Units" page!

C T CTLEXTRON]
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Unit 5 : Free-time Activities

Listening & Speaking

Shaun: Aol fuiadfauasiiuamwiuddassd acda Bauay 2-3 efedaddesu
May: sy Byl Bauasnda i

shaun: sutdaaynniniudn

May: navlddanudhsunyg

Shaun: fu . sldddeiiay 2-3 af

May: $FruaLlsfnalddunn

shaun: Wyl tududaauinfias

May: nawldgwiladanThng

Shaun: lddassnnedy weidasmauassuldimuaiag
May: LT lldaaus v ans

shaun: lulddssnaatfeday rdaeiu

May: 5717 dufsnnii e

Shaun: wa7qoaEs Tuldanlauedy

May: Hauludssnon Hauay adaaer

shaun: Abiaideiu unduds Jabunmvuarls
May: Bdurauiiamins Sdubinaaanidvudtsuen
Shaun: i'lusy

% Transcript (Practice Saying the Conversation)

<<< Go to "Units” page!
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Unit 5 : Free-time Activities
Listening & Speaking

After watching the video, choose the coirect answers to make fine statement.

1. May goes shopping at the mall about
O a once amonth

O b acouple of times a month

O ¢ three times a month

O & four titnes a month

%
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2. Shaun goes shopp ¥ A~
O & once aweels

O b acouple of times a week
O o three times a week

O d four times a week

3. Shaun's brother always goes
© a to a shopping mall

O b to a restaurant

O ¢ to see amovie

O d to a concert

4. May never eat out because
O ait's cheap

O b it tastes good

O itz comfortable

O d 'z fin to cook food herself

[
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4. May never eat out because
O ait’s cheap

O b it tastes good

O o it s comfortable

O d it's fin to cook food hersell

5. May never makes
O a: spaghetti

O b vegetable dish
O c:salad

O d steak

| G CULEXTRON|
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New Words & Expressions
a
Words of Frequency #nuaaananud
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-
o Us GIMUETTHEN 14
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< wiagl
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Exercises

Tnit 5 : Free-time Activities
New Words and Expressions

Choose the correct response for each expression.

1. How often do you go to Chatuchak weekend market?
O a On Sundays.

O b: Twice a month.

O & With my friends.

O o Next week.

[E3
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2. What do you usually have for brealkfast?
O a Mot very often.

O b: Everyday

O o At the restaurant

O d Fired rice

|

3. Does your mother eat out?
O a Mo, she never eats out.
O b: She doesn’t like cooking,
© ¢t Yes, she stays home

O d She likes steak.

4. My brother always goes shopping at the mall?
& a Does he like shopping?

© b: Where does he go?

O o How often does he go?

© d Who goes shopping?

5. What store do you go to mostly?

O a1 go shopping with my girlfriend.

© b:T go to Robinson’s most often

O oI often buy computer games.

& d: I go shopping a couple of times a month.

K
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Unit 5 : Free-time Activities

Adverbs of Frequency
M ALniuana1wA

- R o - o a - a e S /
Adverbs of Frequency fia sUAs aiAwaliaaiung 1&5ajﬂm.lmmummﬁunansimﬁsamamim FnRatutanet o
How often? [UaausTw) wia How many times? (Juafads )

Adverbs of Frequency 7isaass3nléiue

100%

Q:always, all the time
<z
<z

“"ﬂ:most often

almost ahways

usually, normally, regularly, generally

Sfreuenthy
50% <ﬂ:’ *
~often

<z

.
~ArrAasinnalh:

sometimes

%
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= Al
“hardly ever
0% Wrever
151 Adverbs of Frequency
1. fnfudsansiirawiileadhuiian (itdifenehe) ndistazas Adverbs of Frequency Vinansdsyion Harmaliudda |
S o =1
UstETusAEiau e shail I
Adverbs of Frequency
Usemu + Adverbs of Frequency + AU
Ghgena L
<2 lusually do it ahout 4 or § nights a month
2 | sometimes make spaghetti.
<< | often make a vegetable dish or salad
2. Adverbs of Frequency UnBindnasesdaisan be dull

3|
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2. Adverbs of Frequency dnBudavsrawdarien be daill

Adverbs of Frequency

+werb to bhe
+ Adverbs of

Uy Frequency

a1 bu

ot o f: Fo -
<P she is always ontime for ¢

sl
<Pz Tomis usually |ate.

3. AludsAunifarB ananasiF o 19ane Adverbs of Frequency 1issanatsswi

s anfomaadiall

o + Adverbs of

UsETu + rEEEIH + B

Frequency

giaeTg 1

[
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Shad v
- -
< | can never remermber his name

aniuTudlssTaa 8 have to 157914 Adverbs of FregquencyVitnewdisdsrsunazad Srawtinmdafoaas dll
Adverbs of Frequency

+ Adverts of

Frequency Gl

srEu

<P e often have to v i the bus

LEENT 077 Adverbs of Frequency: sometimes, usually, generally, waz
: ik % iy
occasionally VinemindsiamdavinalssToni e el
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Adwverhs of
Freguency

+ dseEiu + LA

ShatT L

= Sometir

- | make spaghetti sometimes

= Usually | get sushi

= at work generally

<= Shecleans the |

5 occasianally

Eans th

4, furmsdeussiansnam s e dofdoes anlE was Adverhs of Frequency svradndiolsss runasatinm e il
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Adverbs of Frequency
. + Adverbs of = -
Do
Do/Does + UsEETu Freauency + ALY
shameTa Ly
<7 Does she aften wash her own clothes or does the maid do it?
S Doyou normally watch T or listen to the radio?
<P Dovyou always do 3l of it?
15Tl Adverhs of Frequency: seldam, rarely, hardly, ever, wag never i lumsdaniay
5. Tuns A5 eUsYTaRURLES Aruannsiaens Adverbs of Freguency Vst e sicisdl
Adverbs of Frequency
ol
I
: + Adverbs of = » |
i e
s + don't/doesn't Frequency + MEETL
<
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15Tl Adverhs of Frequency: seldam, rarely, hardly, ever, wag never iniTumsdariiay

5 Tunsaselsylandgias druuinsiaeta Adverbs of Frequency Ve e sicisd

Adverbs of Frequency

+ Adverbs of

e %
Freguency [REALY

UseETu + don‘t/doesn't

shad 1
<07 | don'tusually go to Italian restaurant
<2 many places don't narmally accept them
<P% | don't usually dothat.
|
) |
<<< Go to "Units" page! &emls% =
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|
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Exercises

Unit 5 : Free-time Activities

Grammnar in Use

Choose the correct adverbs of frequency to fill m the blanks.

1. Peter is an excellent student. He goes to class.

O a always

O b: sometimes

O ¢ rarely

O d: newver

2. Tom hates vegetables. He eat carrots. ¥
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2. Tom hates vegetables. He eat caITots. &
O a always

O b usually
O c: sometimes
O d never

3. Bob goes to the gy only two or three times a year. He goes to the gym.
C a always
O b never
O c:rarely
O d usually

4. It ahmost always rains in the south of Thailand. The sun shines there.
O a always

O b seldom

O conever

O d usually

5. My sister usually diives to work with a friend. She diives alone.
O a never

O b always

O ¢ usually

O d rarely

3
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Unit 5 : Free-time Activities

Read the passage and answer the following guestions.

Hobbies. Free Time and Lifestyle

Hobhies are activities that allow us to spend our free time and relax whilst doing something we enjoy. Our lgisure time is
used for entertainment and fun

To have a hohby is a very important thing because people have a need to realize themselves in different ways. Far
young children and teenagers it is a way to develop their skills and talent and of course to keep them away from things
like drugs, alcohol and bad compary.

The teenagers like to do physical activities, for example

playing the ball games like foothall, baskethall, volleyball,

golf, howling, water polo, squash, tennis and table tennis.

Other activities include playing ice-hockey, running, jogging,
swimming, gaoing camping, hiking, fishing or hunting

Mowadays, is very popular for girls to go to a fitness centre to

he slim and to keep fit. Boys prefer to go to clubs where they

can play snooker, pool or darts. Mot all of us are good at

sport, but instead enjoy watching it on TV, Some children are
interested in reading books or magazines, watching Tv, video

i - - | &
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scrabbles or monopoly. e

A ot of people take pleasure in art and they spend they free
time painting, drawing, pottering, singing or listening to music.
They like to wisit theatres, ballet and concerts. The most
popular art form is music. WWe listen to it at work, at home, and
even when we are driving. It is guite common to see young
people walking down the street with headsets on. We can
take music lessons at music school where we |earn to play a
musical instrument.

The younger generation is crazy for computers, alaying all
sorts of computers and play-stations games and searching
on the internet. They can spend many hours a day on the
computer. Onone hand it's good because children will
hecome computer literate which today is very important. On
the other hand it's bad for them as they don't do any sport
and become lazy and fat.

Ab present everything is very expensive so it is not easy to do hobhbies which we like. Whatever hobhies we choose it is
important that they help us relax and bring pleasure.

Adapted from hitpca. studentske skéanglictina/HOBBIES .doc

Vocaburaly from the passage

i<<< Go to "Units"” page! ﬁxercises

_ < Home
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Exercises

Unit 5 : Free-time Activities : Reading

Read the passage and answer the following questions.

Hobbies, Free Time and Lifestyle

Hobbies are activities that allow us to spend our free time and relax whilst
doing something we enjoy. Our letsure time 15 used for entertainment and fun.
To have a hobby is a very impottant thing because people have a need to realize
themselves in different ways. For young children and teenagers it 15 a way to develop
their skills and talent and of course to keep them away from things like drugs, alcohol
and bad company.

The teenagers like to do physical activities, for example playing the hall
gates like football, basketball, volleyball, golf, bowling, water pols, squash, tennis
and table tennis. Other activities include plaving ice-hockey, running, jogging,

switning, geing camping, hiking, fishing or hunting. MNewadays, 1z very popular for

>
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girls to go to a fitness centre to be slim and to keep fit. Boys prefer to go to clubs
where they can play snooket, pool or darts. Mot all of us are good at sport, but instead
enjoy watching it on TV. Some children are interested in reading books or magazines,
watching TV, video or DVD, or playing board games such as chess, cards, scrabbles

ot monopoly

A lot of people take pleasure in art and they spend they free time painting,
drawing, pottering, singing or listening to music. They like to wisit theatres, ballet and
concerts. The most popular art form i1s music. We listen to it at work, at home, and
evett when we are driving. It 15 quite commen to see young people walking down the
street with headsets on We can take music lessons at music school where we learn to

play a musical instrument.

The younger generation 15 crazy for computers, plaving all sorts of computers
and play-stations games and searching on the internet. They can spend many hours a
day on the computer. On one hand it’s good because children will become computer
literate which teday iz very impottant. On the other hand it's bad for them as they

don’t do any sport and become lazy and fat.

At present everything is very expensive so it is not easy to do hobbies which
we like. Whatever hobbies we choose it is important that they help us relax and bring

pleasure.

|
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At present everything i3 wery expensive so it is not easy to do hobbies which o]

we like. Whatever hobbies we choose it 15 important that they help us relax and bring

pleasure.

Ldapted from http fiwww studentske skfanglictina OB BIES doc

Unit 5 : Free-time Activities
Reading

Choose the correct answers.

1. Why is it important for young clildren and teenagers to have a hobby?
© & To develop their skills and talent.

O b: To keep them away from finny thing

O ¢ To do something people enjoy.

O d: To be crazy with something they like.

2. Which activity isn't a kind of physical activities?
O a foothal
O b bowling
O ¢ jogging |
O & zcrabbles

3. Which activity is very popular for girls now?
O a Playing board games

() b Plawing all sortz of mormoiters

2

3 Suksan's Remedial English Online - iLLUSION X

File Edit ‘iew Favorites Tools Help .-",’f
— = P — A T

Qo © M Bl @ Pswer e @ 2- 5 B-LJE

Address |@ http:f e, sreo.netfexerdseonline php? Topic_id=26 v| Go Links: ™

L

3. Which activity is very popular for girls now?
O a Playing board games

© b Playing all sorts of computers

O o Going to a fitness centre.

O d Going to clubs

4. What is the most popular art form for a lot of people?
O a painting

O b drawing

O ¢ pottering

O d: music

5. What is the bad pomt for the younger generations who spend many how's a day on the computer?
O a They can be relax and fun.

O b: They become lazy and fat.

O o They become computer literate.

© d They can realize themselves
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Unit 5 : Free-time Activities

My hobby

Read about Danny’s postcard

[ LOVE DIVING! I just am"-t gf:;_ zougf;g it.“;y .- '.
time scusﬁad”miﬂg-i{suuno. und expen:
E&fﬁ}; fut is worth it. I'm not so kgen on the cold wdgp:s.jé_f

but I don't hiave much choice. I always go to Malta and Salcombe

and conger eels in the wild and swim through rusty old wrecks

. £l AMomt abinut vou? Can vou tell me

el
Gfend

on diving holidays which were fat}&gf&!r- I can see fiuge obsters /.
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6ut I don't have much choice. I always go to Malta and Salcombe
: i 1 : fi rusty old wrecks

and conger eels in the wild and swim throug

and reefs. I have a Iot of fun. What 4b'out_yfu? ?gﬂyou m

what your fiobby is? / >

Love,

Danny~

Mow wiite 3 postcard about your hoblyy. Explain why you like it and how often you do it

Send it to suksans2004@hotmail.com as your homework.

<<< Go to "Units" page!

CTICHLEXTRON)

fiobby but is E ‘ not so éefm on the cold W#fﬂf}gﬁm&

on diving holidays which were faryifgtic. I can see fiuge lobstets /.

ilf Test

g

I
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Exercises

Unit 5: Self Test

Uit 5 : Free-time Activities : Self Test

A Fill in the gaps with the correct adverbs of frequency (Question 1 - 5).

1. I don't ike TV. So I watch it.
O a always

O b often

O ¢ never

C d: usually
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2. My brother eats out every night. He
O a always

O b: sometimes

O ¢ seldom

O d never

~
goes to a restaurant for dinner.

3. My parents rent movies six or seven tirnes a month. They watch movies
O a never

O b offen
O ¢ hardly ever
Q d: rarely

4. My sister goes to a club about once a year. She
O a always

O b usually

O o sometimes

O d hardly ever

goes to club.

5. My father doesn’t like smoking. Sohe _ smokes.
O a atways

O b usually

O ¢ sometimes

O d: never

v
S

208



<3 Suksan's Remedial English Online - iLLUSIiON

209

File Edit Wiew Favortes Tools  Help

eBack = 'L») @ @ \b /'.‘__j Search *Favorites @ L%:v .,:;, = I_»J ﬁ

Address |@ hittp: f fvnan. srea. net fexerciseonline. php? Topic_id=27

Links ™

B. Choose the best answer for each question (Questin%ﬁ—lﬂ).

6. What do you do in your free time at home?
O a Irelast in front of the TV.

O 1.1 go home with my brother.

O o Inever cook at home.

O d: T have free time with my family.

v‘Go

|

8. How often do you eat out?
O a At a Chinese restaurant.
O b Once or twice a week
@ ¢ On Monday night.

O d With my girlfriend.

9. Who do vou go out with?
@ a I go shopping at the mall
O 1:1 go out with my family.
O oI go out every night.

O d: T go out very offen.

|5
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O b: Once or twice a weele,
O ¢ On Monday night.
O d With my girlfriend.

~

9. Who do you go out with?
O a T go shopping at the mall
O b1 go out with my family.
O c: 1 go out every night.

O d: T go out very often.

10. How often do yowr parents go on the Internet?
O a I go on the Internet every day.

O b My parents like to go on the Internet.

O c: My parents never go on the Internet.

O d: They go on the Internet at home.
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Post-test
-

Part 1: Conversations

Instructions: Choose the appropriate statement or question to complete each of the following conversations.

LA
B: It’s nice to meet you, too.
© a. What's your name?
C b It's nice to meet you.
O ¢ I'm a nice man.
O d He's anice student.

<
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O d Maybe. What's time?

3. A: How often do you go to Chiang Iai?
B:

O a It's quite far fom Bangkol.

O b. Ilove traveling

O . Once or twice a year.

O d Ttisn't too difficult to get there.

4. A: What do you study on Friday?
B:

O a T'm a student here.

O b. I'm in my first vear.

O c. I study math.

O d Ilike math

5. A: See you later.
B:
[P WP

i
O © RE G| Pwe fre- @3- & B LM
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2. A: See vou later. §
B:

O a What is 7
O b, OK. Bye.
O c. Anything else?

[E3

210



‘2 Suksanis Remedial English Online - iLLUSION

PFile  Edit  View Favorites  Tools Help

& Bt & |ﬂ @ __:] /T" Search i‘i’Favorites @ £

Address i@ hkkp: fiwa, sren. netfexerciseoniine. php? Topic_id=2

v|GU

Links **

5. A: See youlater.
B:
O a What is it?
O b. OK. Bye.
O ¢ Anything else?
O d. Maybe. What's time?

6. A: Is any one sitting here?
B:

O a Ch, no. Go ahead

O b. Youcan't sit here.

O ¢ Do you want to sit?

O

d. Yes. I'm sitting here.

7. A: My sister goes shopping evervday a week.
B:

© a How often does she go?

O b. It's not very often.

O ¢. Wow! That's alot.

O d That's not bad.

8. 16. A: What store do you go to mostly?
B:
O a Hey, let’s go out tonight.

A

&
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B:
© a Hey, let’s go out tonight.
O b Igoto Robinson’s most often.
O c. Inever go to Siam Paragon.
O d. Idon’tlike shopping at the mall.

9. A: What do vour friends do on the weekends?
B:

O a My friends go to the library on the weekends.

O b. Umin, that’s interesting. We should go to parties.

O . They like listening to music on the Internet.

O d. They study English on Mondays and Wednesdays

10. A: My sister goes shopping evervday a weel.
B:

O a How often does she go?

O b. It's not very often

O c. Wow! That's a lot.

O d. That’s not bad.

Part 2: Grammar

L]
K Bach (] Iﬂ @ _lj /_' Search \;':/ Favarites &:( L
= T
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8. 16. A: What store do you go to mostly?

|
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Part 2: Grammar

Instructions: Choose the appropriate answer to complete each of the following sentences.

11. Simon very tall.

O oais
O b, are
O c has
O d have

12 Mary four languages.
O a speak

O b. speaks

O o speaking

O d. spoke

13. They never tea in the morming.
@ a drink

O b. drank
O c. drunk
O d. drinks
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14.36.1__ to watch movies.
O a loves

O b loving

O c love

O d loved

15. My Stanleyis _ Enghish teacher.
Caa

O b oan
O o some

O d. any

16. Thatis _ beautiful woman.
Caa

O b oan
O o some

O d any

17.1 always forget umbrella on the bus.

Q a his
O b my

<
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18. Juniny 15 not ready. He's still in
O a her

O b his
O ¢ your
O d their

room.

19. Anna hates sports. She
O a usually

O b. always

O c sometimes

O d never

watches the games on television.

20.They students here.
O a isnot

O b. are not
O ¢ amnot
O d. have not

v| Go  Links ¥
17. T always forget __ wmbrella on the bus. |
@ a his
O bomy
Qe oour
O d your
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Part 3: Vocabulary

Instinctions: Choose the appropriate word to complete each of the following sentences.

21. Wai is actually both warm and charming Thai
O a ceremony

O b, introduction
O c. greeting
O d. expression

R ber that
a. situation

O b, friendship

O c. attitude

O d. disposition

is about give and take, and supporting each other.

O3

O a frustration
O b divorce
O c. therapist
O d. conflict

23. Your parent fight deesn't mean they're going to stay mad for long or that they're going to get a

24. After owr classes the students usually go for lunch to the
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24. After owr classes the students usually go for lunch to the 3

) a snack

O b. canteen

O ¢ gym

O d. seminar

25, Itis quite common to see young people walking down the street with ___ on.
Q a radio

O b, music

© ¢ headsets

O d games

Part 4: Reading
Instiuctions: Read the following passages and answer the questions that follow.
Kids' Café

Every moming, kids from alocal high school are working hard. They are making and selling special coffee ata
coffee cafe. They are also making a lot of money.

These students can malke up to twelve hundred dollars a day. They are selling then special coffee to awrplane
passengers. After the students get paid, the rest of the money goes to helping a local youth project.

These high school students use a space in the Oakland anport. It is usually very crowded. Many people who fly on
the planes likke to diink the special coffee.

One customer thinks that the coffee costs a lot but it is good and worth it. Most customers are pleasant but some
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One customer thinks that the coffee costs a lot but it is good and worth it. Most customers are pleasant but soine
are unhappy. They do not like it if the coffee cafe is not open for business.

The students earn $6.10 an hour plus tips. They also get school credit while they learn how to 1um a business. Many
of the students enjoy the work although it took some time to learn how to do it.

They have to learn how to steam mill, load the pots, and add flavor. It takes some skill and sometimes mistakes
are made. The most common mistale is forgetting to add the coffee.

From http:/www.cdlponline. org'mdex.cfmMuseaction=activity ]l &topicID=1&storyID=64

26. Who gets the money the students collect?
O a They get to keep it all

© b Ttall goes to a youth project

O c. The students and a youth project get it.

O o Tt goes back to the customers.

27. Why is the Oakland airport a good place to sell the coffee?
O a Mo other place at the airport sells coffee.

O b Many people pass the coffee café.

O c. It's a famous place for people to meet

O d. Pilots like to drink coffee

28. What is the most common mistake the students make?
O a They drop hot coffee on a customer.
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28. What is the most cornon mistake the students make?
( a. They drop hot coffee on a customer.

O b. They give the wrong change to customers.

 c. They are not friendly to the customers.

O d. They forget to add the coffze.

29. What do the students get for selling the coffee?
 a They get paid and they get school credit.

O b. They only get paid.

O c. They only get school credit.

O d. They get experience.

30 Why are some people unhappy at the coffee café?
@ a They can't afford to pay for the coffee.

O b. Sometimes the café is not open.

@ c. They have missed their flight.

@ d. They don’t like the taste of coffee.

Sl
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5.4.3 Useful Functions for Learning English on the Remedial English
Lessons via the Internet

There are the useful functions for learning English on this website.

They are “Sending E-mail to the Teacher”, “Dictionary Online”, “Discussion Board”

and “Web Links” to facilitate learning English..
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CHAPTER 6

CONCLUSIONS AND RECOMMENDATIONS

6.1 Introduction and Purposes of the Chapter

The purpose of this final chapter is to summarize the findings of the present
study and to make recommendations for future research. The summary includes the
purposes of the study, the sample, the instrumentation, the research procedure, and
the results. Followed are the recommendations for the study. Suggestions for further

research are made in the final section.

6.2 Conclusions

The present study has been conducted in order to develop instructional system
for teaching Remedial English via the Internet for first-year students at Suranaree
University of Technology, to determine the efficiency of the lesson based on the
criteria 80/80, to compare the English learning achievement of students who learned
by using Remedial English lessons via the Internet and with the achievement of those
students who learned by the face-to-face method, and to explore students’ attitudes
toward learning the Remedial English lessons via the Internet.

The samples were 60 first-year engineering students at Suranaree University
of Technology who were studying English 1 in the third trimester of the 2006
academic year. They were divided into two groups: the experimental group and

control group. The experimental group consisting of 30 students received tutoring via
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the Internet on Remedial English course, whereas the control group consisting of 30
students received tutoring from the face-to-face method based on the content of
Remedial English.

The research procedures were divided into two main parts. The first part
included the procedures of development the instructional system model and
determination of the efficiency of the Remedial English lessons via the Internet. The
second part included comparing English learning achievement and exploring
students’ attitudes. In the first part, the instructional system plan was examined by the
experts and the Remedial English lessons via the Internet were tried out to determine
the efficiency. The lessons were tried out with three students in the individual test, six
students in the small group test, and thirty students in the field study test. In the
second part, there was a comparison of students’ English learning achievement and
exploration of students’ attitudes toward learning the Remedial English lessons via
the Internet. After giving the pre-test, the experimental group learned the Remedial
English lessons via the Internet, whereas the control group learned by face-to-face
method. Then the post-test was administered. The research instrument consisted of
instructional system plan, an evaluation form of instructional system plan, website for
learning Remedial English, lesson plan for control group, a pre-test, a post-test, an
attitude questionnaire, and a guide for semi-interview. The data obtained from
different instruments were analyzed in two main ways; quantitative data analysis and
qualitative data analysis.

The results of the research can be summarized as follows.

1. The developed instructional system plan for teaching Remedial

English (SREO Plan) for first-year students at Suranaree University of Technology
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comprises six components arranging in six logical steps: (1) Analyzing Setting, (2)
Constructing Prototype, (3) Producing Instructional Packages, (4) Testing Prototype,
(5) Conducting Teaching and Learning Activities, and (6) Evaluating and Revising.
The SREO Plan was rated by the experts in Instructional Systems Technology and
English Language Teaching field as “Very Appropriate”.

2. The efficiency of the Remedial English lessons via the Internet for
first-year students at Suranaree University of Technology was 85.03/86.27 which was
higher than the prescribed criteria 80/80.

3. The English learning achievement of students received tutoring via
the Internet was significantly higher than those received tutoring through face-to-face
method.

4. Students had very good attitudes toward learning Remedial English

via the Internet.

6.3 Recommendations for the Present Study

Some recommendations based on this research may be made as follows.

6.3.1 Learning through the Internet-based instruction, students need to have
basic knowledge of computer skills so that they can use computers and
the Internet, and develop their confidence using them.

6.3.2 The language lessons should include a variety of learning materials
and activities with different levels of difficulty, and integrate all
language skills as much as possible since individual students have their
own learning styles and abilities. Therefore, learning materials and

activities should be designed to meet students’ needs.
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6.3.3 As individual students have different levels of language abilities, their
pace of learning a language also varies. Thus, time for learning should
not be limited. Students should be allowed to study and access the
lessons as long as they need.

6.3.4 To facilitate learning, the use of online dictionary is necessary in web-
based instruction since the less able students may have difficulty in
understanding unfamiliar vocabulary. Sometimes, the translation into
their native language is also important to help students to understand
some instructions or explanations which are difficult to explain in the
target language. Otherwise, students will struggle to understand the
lesson, which may end up with negative attitudes towards learning the
target language.

6.3.5 Teachers in many subjects should be trained in using web technology
to create web-based learning and teaching for their classes. Schools
should support not only teacher training, but also facilitate enough

technology tools for them.

6.4 Suggestions for Further Research

According to the results of the present study, the following suggestions are
proposed for further study.

6.4.1 Similar research should be conducted with other groups of students who
are required to learn Remedial English. They may have different problems and need

in order to learn English.
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6.4.2 A comparative study of the learning achievement of students learning
other English contents through the Internet-based instruction should be conducted.
6.4.3 Researchers should investigate the effects of samples on gender, number

of samples, and knowledge of basic computer skills.



REFERENCES

Ahmad, K., Corbett, G., Rogers, M., & Sussex, R. (1985). Computers, language
learning and language teaching. Cambridge: Cambridge University Press.
A-kakul, T. (1999). Attitude measurement. Teacher science faculty, Ratchabhat
Institute of Ubonratchathanee.

AL-Arfaj, A.H. (2001). The perception of college students in Saudi Arabia towards
distance Web-based instruction. Doctoral dissertation. Ohio University.

Allen, M. (1997). "To be or not to be? Questions of computer-mediated learning and
distance education’, in Strategies for open, flexible and distance education,
Website, Teaching Learning Group, Curtin University of Technology, Perth,

WA, 1997. http://www.curtin.edu.au/learn/DSM/examples/4.html

Andreatta, P. B. (2003). The effect of affective corrective feedback variation in Web-
based instruction on community college student satisfaction and retention.
Doctoral dissertation. University of San Francisco.

Anon (a) (2000). The Business of Borderless Education: UK perspectives. CVCP
and HEFCE. London, UK.

Anon (b) (2000). The WTO and the Millenial Round: What is at stake for Public
Education? Education International and Public Services International. 1999.

Belgium and France.



227

Ansari, J.E. (1982). The inevitability of distance education in Africa, in: edited by J.
Daniel, M.A. Stroud & J.R. Thompson (eds.) Learning at a Distance. Athabasca
University, Edmonton, Canada.

Aoki, K. (1995). Synchronous Multi-user textual communication in international tele-
collaboration. Communication Institute for Online Scholarship, 5(4). [Online].

Available: http://www.cios.org/getfile/AOKI V5N495

Armstrong, K.M. & Yetter-Vassot, C. (1994). Transforming teaching through
technology. Foreign Language Annals, 27(4), 475-486.

Bacsich, P. et al (1999). The Cost of Networked Learning, Telematics in Education
Research Group, Sheffield Hallam University, UK.

Barron, A.E. and Iver, K.S. (1996). The Internet and instruction: Activities and ideas.
Colorado.

Bartoshesky, A. (2004). Cyber resources for language education: Accessing and
using Web-based target language materials. Doctoral dissertation. The George
Washington University.

Bates, A.W. (1995). Technology, open learning, and distance education. New York:
Routledge.

Bennett, F. (1996). "Computers as tutors: Solving the crises in education," First
Monday, volume 1, number 6 (December), at

http://www.firstmonday.org/issues/issue6/intro/index.html, retrieved 3 May 1997

at http://www.cris.com/~faben1/fullbook.dhtml




228

Bennett, F. (1997). "Computers as tutors: Solving the crises in education,"” First
Monday, volume 2, number 1 (January), at

http://www.firstmonday.org/issues/issue7/index.html, retrieved 3 May 1997 at

http://www.cris.com/~faben1/fullbook.dhtml

Benson, P. (2001). Teaching and Researching Autonomy in Language Learning.
London: Pearson Education.

Berg, Z. L., & Collins, M. P. (1995). Computer-mediated communication and the
online classroom, Volumes I, 11, and I11. Cresskill, NJ: Hampton Press Inc.

Blake, R. (1987). CALL and the language lab of the future. ADFL Bulletin, 18(2), 25-
29.

Blurton, C. (2000). New directions in education. In Human Development:
Information and communication technologies and social processes, pp. 46—
50. UNDP, New York.

Boyle, T. (1997). Design for multimedia learning. London: Prentice Hall.

Brandon, E. (1999). The University of the West Indies, in: K. Harry (ed.) Higher
Education through Open and Distance Learning (Routledge, London, UK).

Brahmawong, C. (1978). Teaching Media System, Bangkok: Chulalongkorn University.

Briggs, L. ,Gustafson, K. ,and Tillman, M. (1991). Instructional design principles and
applications. Englewood Cliffs, N.J.: Educational Technology Publications.

Brown, E.K. and Kerr, B.D. (2000). A metaphor for technology integration. Journal

Educational Technology Systems. 28(3): 211-218.



229

Brown, H.D. (1991). TESOL at twenty-five: what are the issues? TESOL Quarterly,
25, 245-260.

Brusilovsky, P.; Eklund, J. and Schwarz, E. (1998), “Web-Based Education for all: a
tool for Development Adaptive Courseware”, in Seventh International World
Wide Web Conference, April 14-18, Brisbane, Australia.

Buck, T. L. (2004). An investigation of field dependence-independence and cognitive
abilities in a non-linear distance learning environment. Doctoral dissertation.
Walden University.

Burgess, Y., & Trinidad, S. (1997). Young children and computers: Debating the issues.
Australian Educational Computing, 12(1), 16-21.

Carswell, L. (1997), 'Does Internet Presentation Affect Learning Outcomes for
Introductory Computing Students Studying through Distance Learning?

Some Preliminary Results’, Open University, Faculty of Mathematics and

Computing, Milton Keynes, UK. http://cszx.open.ac.uk/publications.html.

CERI (1995). Learning Beyond Schooling — New forms of Supply and New
Demands. Centre for Educational Research and Innovation. Document No:
CERI/CD (95) 6. OECD, Paris.

Chambers, J. (2000). as quoted in the Online Learning News. Vol. 3 No. 37.

Chen, J.F. (1996). Changing expectations of computers in the classroom. WWW

document URL:http://www.occc.edu.tw/jfc/ .




230

Chen, J. and Okamoto, T. (2004). An experimental study on the interactivity
dimension in a web-based English course. Proceedings of the Seventh IASTED
International Conference on Computers and Advanced Technology in Education,
pp. 84-89

Cheung, A. and Harrison, C. (1994). Microcomputer adventure games and second
language acquisition: a study of Hong Kong tertiary students’, in Pennington,
M. and Stevens, V. (eds).

Chongapirattanakul, B. (1999). The Study of English Proficiency of First Year
Students at Suranaree University of Technology. Nakhon Ratchasima.

Chun, D.M., & Brandl, K.K. (1992). Beyond form-based drill and practice: Meaning-
enhanced CALL on the Macintosh. Foreign Language Annals, 25(3), 255-267.

Clark, G. (1996). Glossary of CBT/WRT terms [On-line].

Available:http://www.clark.net/pub/nractive/alt5.htm.

Cochrane, P. (1995). 'The Virtual University', Business of Education, Issue 5, March
1995: pp17-18.

Cononelos, T. & Oliva, M. (1993). Using computer networks to enhance foreign
language/ culture education. Foreign Language Annals, 26(4), 527-534.

Coopers and Lybrand (1998). Transformation of Higher Education in the Digital
Age: Proceedings from a Learning Partnership Roundtable. Maryland, USA.

Culverhouse, P.F and Burton, C.J (1998), "MTutor: a tutorial shell for supporting
problem solving™, in Bringing Information Technology to Education,

Eurelings A (ed.), Kluwer Amsterdam, ISBN 90 268 320 60.



231

Cunningham, C. et al (1998). New Media and Borderless Education: A Review of the
Convergence between Global and Media Networks and Higher Education
Provision. Department of Employment, Education, Training and Youth Affairs,
Canberra, ACT, Australia.

Daniel, J.S. (1998). Mega-Universities and Knowledge Media: Technology Strategies
for Higher Education. Kogan Page, London, UK.

Daniel, J.S. (1999). Virtually all you’ll need to know. The Guardian Weekly (July 8-
14, 1999). UK.

Davis, B. & Chang, Ye Ling. (1994/95). Long distance collaboration with on-line
conferencing. TESOL Journal, 4(2), 28-31.

December, J., (1996). Unit of analysis for Internet communication. Journal of
communication, 46(1), 14-38.

Dick, W. and Carey, L. (1985). The systematic design of instruction. 2" ed. Illinois:
Scott, Foresman and Company.

Dickinson, L. (1987). Self-instruction in Language Learning. Cambridge: Cambridge
University Press.

Division of Microsoft Corporation. (1996). Supporting Internet information server.
Washington: Microsoft Press.

DFEE. (1998). "The learning age: a renaissance for a new Britain’, Department for

Education and Employment, The Stationary Office, ISBN 0 10 137902 1.



232

Dhanarajan, G. (1999). Access to Learning and Asian Open Universities, in: R. Carr,
0O.J. Jegede, T.M. Wong & K.S. Yuen (eds.) The Asian Distance Learner
(OUHK Press, Hong Kong).

Dixon, P. M. (1996). Virtual college. Princeton, NJ: Peterson's.

Dole, J.A., Duffy, G.G., Roehler, L.R., & Pearson, P.D. (1991). Moving from the old to
the new: research on reading comprehension instruction. Review of Educational
Research, 61, 239-264.

Duhaney, D.C. (2001). Teacher education: Preparing teachers to integrate technology.
International Journal of Instructional Media. 28(1): 23-30.

Eager, B. (1994). Using the World Wide Web. Indianapolis: Que.

Educom. (1997), 'IMS Design Requirements', Educom Instructional Management
System (IMS) Partnership, 19 December

1997 .http://mic8.hensa.ac.uk/mirrors/imsproject/req.html.

Evans, J. (1996). Testing the effectiveness of the computer in promoting

communication. WWW document URL :http://www.swin.edu.au.

Fuchs, A. and Szabo, M. (1997). Introduction to WBI module [On-line].
Available:http://www.quasar.ualberta.ca/edmedia/ TIES/P6.html#Defined.
Furnell, S.M. Onions, P.D, Bleimann, U, Gojny, U, Knahl, M, Roder, H.F and Sanders,

P.W. (1998), 'A security framework for online distance learning and training’,

Internet Research, Vol. 8, No. 3, pp. 236-242.



233

Gandhe (1999). Access and equity: the needs of the disadvantaged, in: R. Carr, O.J.
Jegede, T.M. Wong & K.S. Yuen (eds.) The Asian Distance Learner (OUHK
Press, Hong Kong).

Gitau, B. (1982). A study of two self-study youth centers, in: J. Daniel, M.A. Stroud &
J.R. Thompson (eds.) Learning at a distance: a world perspective. Athabasca
University, Edmonton, Canada.

Gafney, Michael (2000). Private Universities: a viable option. Quoted in The Globe
and Mail, Canada.

Gerlach, V.S. and Ely, D.P. (1971). Teaching and media: A systematic approach. New
Jersey: Prentice-Hall.

Grossman, W.M. (1999). Cyber View: On Line U. Scientific American. July 1999.

Hara, N., Bonk, C. J., & Angeli, C., (1998). Content analysis of online discussion in an
applied educational psychology. Center for Research on Learning and
Technology, No. 2-98.

Harris, S. and Kidder, G. (1995). Netscape quick tour for windows. Ventana Press.

Healey, D. (2002). Learner Autonomy with Technology: What do language learners
need to be successful?. [On-line].

Available:http://oregonstate.edu/~healeyd/tesol2002/autonomypreswithbiblio.doc
Henri, F. (1988). Distance education and computer-assisted communication. Prospects
18(1):85-90.
Hiltz, S. R. and Turoff, M. (1978). The network nation: Human Communication via

computer. Norwood, NJ: Ablex.



234

Homan, A. M. (2003). Web-based versus traditional delivery: A study of two
approaches in the teaching of English composition at State Fair Community
College. Doctoral dissertation. Central Missouri State University.

Honeyman, M. and Miller, G. (1993). Agriculture distance education: A valid
alternative for higher education? Proceedings of the National Agricultural
Education Research Meeting, 20, 67-73.

Hoven, D. (1992). CALL in a language learning environment. CAELL Journal, 3(2),
19-27.

Hunt, C. (1998). TCP/IP Network administration. California: O reilly. International

Society for Technology in Education. (2000). National educational technology
standards for students: Connecting curriculum and technology. Eugene, OR:

Author. Retrieved June 20, 2003, from http://cnets.iste.org/students/s book.html

Jonassen, D, et al. (1995). Constructivism and computer-mediated communication
indistance education. The American Journal of Distance Education. 9( 2)1-4.

Jensen, R. (1993). The technology of the future is already here. Academe, 8-13.

Jenwikai, W. (2002). Multimedia and e-learning: A New Direction for Productivity
Promotion and Enhancement. [On-line]. Available:

http://72.14.207.104/search?q=cache:gD | Cl4pxMJ:www.apo-tokyo.org/00e-books/IS-

07 eLearning/17.jenwikai.eLearning.pdf++THAi+UniNet&hl=en&ct=clnk&cd=15

Jones, C., & Fortescue, S. (1987). Using computers in the language classroom.

London: Longman.



235

Kamhi-Stein, LD. (2002). Looking to the future of TESOL teacher education: Web-
based bulletin board discussions in a methods course. TESOL Quarterly. 34(3) :
423-455.

Kelly, M. (1990). Course creation issues in distance education. In Education at a
distance: From issues to practice. (pp. 77-99) Malabar, FL: Krieger.

Kenning, M.-M.,; & Kenning, M. J. (1990). Computers and language learning:
current theory and practice. New York: Ellis Horwood.

Kemp, J.E. (1971). Instructional design: A plan for unit and course development.
California: Fearon/Lear Siegler.

Khan, H. (1997). Web-based instruction. New Jersey: Educational technology
publications.

Kiang, T.P. (1998). 'IT Starts like this’ An Approach to the Training of Educators
Developing Learning Websites”, Proceedings of OnLine Educa Berlin 98,
December 2-4, Berlin, Germany, pp. 196-200.

Kiattananan, P. and Koanantakool, T. (1999). Schoolnet Thailand: An information
infrastructure for the future of Thailand [On-line]. Available:

http://www.Schoolnet.th/articles/schoolnet paper.html.

Kitchen, D. and McDougall, D. (1999). Collaborative learning on the Internet. Journal
of Educational Technology Systems. 27(3) : 245-258.
Klausmeier, H.S. and Ripple, R.E. (1971). Lerarning and human abilities: educational

psychology. 3" ed., New York: Harper & Row.



236

Kroonenberg, N. (1994/95). Developing communicative and thinking skills via electronic
mail. TESOL Journal, 4(2), 24-27.

Lafford, P.A. and Lafford, B.A. (1997). Technology enhanced language learning.
National textbook company.

Lasarenko, J. (1996). Collaborative learning in a networked classroom. WWW

document E-mail: jane@wtamu-aphrodite.wtamu.edu.

Lewis, J., Whitaker, J., Julian, J. (1995). Distance education for the 21st century: The
future of national and international telecommuting networks in distance
education. In Z. Berg & M. Collin (Eds.), Computer mediated communication

and the online classroom (vol. 3, pp. 13-29). Cresskill, NJ: Haplton Press.

Lewis, L., Alexandria, D., & Farris, E. (1998). Distance Education in higher
education institutions (NCES 98-062). Washington DC: U.S. Department of

Education, National Center for Educational Statistics.

Lewis, P.H. (1994, August 9). Who's the coolest Internet Provider? The New York

Times, p. 12.

Liaw, S.S. (2001). Designing the hypermedia-based learning environment. International
Journal of Instructional Media. 28(1): 43-56.

Liu, G.Z., (2003). An Instructional Design Theory for Teaching Freshman English in
a Hybrid Web-based Instruction Course in Taiwan. Doctoral dissertation.
Indiana University.

Lumpkin, J.B. and Durnbaugh, S.B. (1995). Getting started with the Internet. New

York: Malloy Lithographing.



237

Manjulika, S. and Reddy, V. (1996). Distance education in India. A model for

developing countries. Vikas Publishing House Pvt. Ltd., New Delhi, India.

McComb, M. (1993). Augmenting a group discussion course with computer-mediated
communication in a small college setting. International Computing and
Technology: An Electronic Journal for the 21st Century, 1(3). [Online].

Available: http://www.emoderators.com/jpct-j/1993/n3/mccomb.txt

McCormack, C. and Jones, D. (1998). Building a Web-Based Education System. New
York: Wiley & Sons, Inc.

Mcdonough, S.K. (2001). Way beyond drill and practice: Foreign language lab activities
in support of constructivist learning. International Journal of instruction
Media. 28(1): 75-81.

Mclsaac, M. (1999). Peadgogy, the Internet and the classroom. [Online]. Available:

http://seamonkey.ed.asu.edu/~mcisaac/paper artibyte.html

Microsoft. (1998), 'XML: A Technical Perspective’, Microsoft Corporation.

http://www.microsoft.com/xml/

Mike, D. (1996). Internet in the schools: A literacy perspective. Journal of Adolescent
and Adult Literacy, 40(1), 1-13.

Mohan, B. (1994). Models of the role of the computer in second language
Development, in Pennington, M. and Stevens ,V.

Moore, M. G. (2002). What does research say about the learners using computer-
mediated communication in distance learning?. American Journal of Distance

Education, 16(2), 65-81



238

Moore, M. G., & Thompson, M. M. (1990). Effects of distance learning: A summary
of literature. University Park, PA: The American Center for the Study of
Distance Education.

Murphy, T. H. (1997). Distance education scholarly research group report. Las
Vegas, NV: National Agricultural Education Committee.

Neil Seeman (2000). vy league faces obsolescence. The National Post, Canada.

Neou, V. (1994). Internet CD. New Jersey: Prentice Hall.

Noble, D.F. (1998), 'Digital Diploma Mills: The Automation of Higher Education’,
Perspectives, April/May 1998, pp. 9-14.

Office of the National Education Commission. (1997). The Eighth National Education
Development Plan. (1997-2001). Bangkok.

Oliver, R., Omari, A., and Herrington, J. (1998). Investigating implementation strategies
for WWW-based learning environments. International Journal of Instructional
Media. 25(2): 121-138.

O’Reilly, M. and Patterson, K. (1998), 'Assessing learners through the WWW', in
Seventh International World Wide Web Conference, April 14-18, Brisbane,
Australia.

Palasri, S., Huter, S., and Wenzel, Z. (1999). The history of the Internet in Thailand

[On-line]. Available:http://www.nsrc.org/casestudies/thailand/english.

PANOS Briefing (1998). The Internet and Poverty (Briefing No.28), London, UK.



239

Paramskas, D. (1993). Computer-assisted language learning: Increasingly integrated into
an ever more electronic world. The Canadian Modern Language Review,
50(1), 124-138.

Paulsen, M. F., (1995). An overview of CMC and the online classroom in distance
education. In Z. Berg & M. Collin (Eds.), Computer mediated communication
and the online classroom (vol. 3, pp. 13-29). Cresskill, NJ: Haplton Press.

Paulsen, M.F. (1995). The Online Report on Pedagogical Techniques for Computer-
Mediated Communication. WWW document

URL:http://www.hs.nki.no/~morten/cmcped.htm .

Paulsen, M. F., (1996). Innovative Computer Conferencing Courses. DEOSNEWS 1
(14).

Peck, K.L. & Dorricott, D.(1994). Educational Leadership. April.
11-14.

Pennington, M. (1989). Teaching Languages with Computers. La Jolla, Ca.: Athelstan.

Pennington, M. and Stevens, V. (1994). Computers in Applied Linguistics. Clevedon,
North Somerset: Multilingual Matters.

Peterson, R.A. (2000). Constructing effective questionnaires: London: Sage.

Phillips, M. (1987). Communicative language learning and the microcomputer.
London: British Council.

Potter, D. (2000). Learning in a Wired World. (unpublished and restricted circulation).
Open Learning Agency, British Columbia, Canada.

Quarterman, J. S. and Mitchell, S. C. (1994). The Internet connection: System

connectivity and configuration. Maassachusetts: Addison Wesley publishing.



240

Rapaport, M. (1991). Computer Mediated Communications: Bulletin Boards,
Computer Conferencing, Electronic Mail, and Information Retrieval. New
York: John Wiley&Sons.

Reddy, R. (1988). Open Universities: The lvory Towers Thrown Open. Sterling
Publishers, New Delhi, India.

Reiss, L. and Radin, J. (1995). Open computing guide to mosaic. California: McGraw
Hill.

Relan, A. and Gillani, B. (1997). Web-based instruction and the traditional
classsroom: similarities and differences. In Khan, B.H., (Ed). Web-based
instrucion. New Jersey: Educational technology publications.

Reynolds, J. (1998). What the instructional designer needs to know about HTML.
International journal of instructional media. 25(2): 161- 1609.

Ribar, L.J. (1997). The Interneyt with Window 96. London: Academic Press.

RohitsaTHIAN, (1999). Education [On-line].

Available:http://home.talkcity.com/scholarst/quy1998/index.htm

Ryan, S., Scott, B., Freeman, H., Patel, D. (2000). The virtual university: The Internet
and resource-based learning. London, Kogan Page.

Sainsbury. (1998), ‘Modernising Learning - The Role of the University for Industry’,
Speech by Lord Sainsbury of Turville at MacLaren Memorial Lecture, Aston
University, Birmingham. Available from

http://www.lifelonglearning.co.uk/ufi/index.htm .




241

Savetz, K. (1994). Your Internet consultant: The FAQs of life online. Indiana:
Prentice Hall Macmillan

Seepho, S. (2002). A case study on the development and implementation of thematic
units in Thai university EFL classes: Connecting language learning to other
academic disciplines. Doctoral dissertation, University of Pittsburgh.

Sharpe, R and Bailey, P. (1998). ‘Networked learning for professional development:
Design and evaluation of technologies to meet learning outcomes’, in Banks,
S., Graebner, C. and McConnell, D. (Eds), Networked Lifelong Learning,
Innovative approaches to Education and Training through the Internet:
Proceedings of the 1998 International Conference (Sheffield, UK): pp3.18-3.16.

Skilbeck, M. and Connell, H. (2000). Access and equity in Higher Education: An
International Perspective on Issues and Strategies. The Higher Education
Authority, Ireland. Dublin, Ireland

Smith, R. Ill, (2000). E-learning — it’s the new rage in distributive training, but is there a

downside? e-learning (October issue) www.elearningmag.com

Souder, W. E. (1993). The effectiveness of traditional vs. satellite delivery in three
management of technology master's degree programs. The American Journal of
Distance Education, 7(1), 37-53.

Sproull, L., & Kiesler, S. (1991). Connections: New ways of working in the network
organization. Cambridge, MA: MIT Press

Srisaan, W. (1987). Financing and cost-effectiveness of distance education in

Distance Education. The Asian Development Bank, Manila, The Philippines.



242

Stout, R. (1996). The World Wide Web complete reference. California: McGraw Hill.

Suk-Ying, W. et al {Eds.} (1992). National Institute of Multimedia Education, Japan.
Asia and the Pacific: A survey of distance education 1992. 2 volumes. UNESCO,
Paris, France.

Stevens, V. (1984). Implications of research and theory concerning the influence of
control on the effectiveness of CALL. CALICO Journal 2: 28-23.

Suwanbenjajakul, B. (2002). The Development of Web-based Instruction on Relative
Clauses for Mathayomsuksa V Students at Kham-sakaesaeng School,
Nakhon Ratchasima. M.A. thesis, Suranaree University of Technology,
Thailand.

Suwannawaree, N. (2000). Ethical behavior in Internet network of tertiary students.
M.A. thesis, Srinakarinwirot University.

Swan, M. K., & Brehmer, J. (1994). Educational instruction via interactive video
network. Journal of Agricultural Education, 35(1), 13-20.

Swan, M. K. (1995). The information SUPERHIGHWAY. The Agricultural Education
Magazine, 67(11), 4.

Swan, M. K., & Jackman, D. H. (1996, December). Student perceptions towards
effectiveness of distance education. Paper presented at the American Vocational
Education Research Association, Cincinnati, OH. U. S. Department of Education.
National Center for Educational Statistics. Distance Education in Higher
Education Institutions, NCES 98-062, by Laurie Lewis, Debbie Alexandria, and

Elizabeth Farris. Washington, DC: 1998.



243

Taira, T. (1994). Episodes on the computer, in Oller, J.W. (eds.). Method That Work.
Boston: Heinle and Heinle.

Takahashi, T. (2005). Perceptions of Japanese and non-Japanese college English
language professors on their professional preparation and teaching
characteristics in Japan. Doctoral dissertation. Fordham University.

Tanhikorn, B. Rodpothong, S. Pichitpornchai, C. and Saengsap, S. (2001). Knowledge
about multimedia for education about multimedia for education. Bangkok:
Kurusapaladpraow.

Tim O’Shea (2000). Gazing into the distance for future honours. The Guardian Weekly
(May 4-10, 2000), pp. 27.

Underwood, J. (1984). Linguistics, computers, and the language teacher: a
communicative approach. Rowley, MA: Newbury House.

U.S. Office of Technology Assessment, (1995). Teachers and technology: Making
the connection. OTA-EHR-616. Washington, D.C: Office of Technology
Assessment.

Van Dijk, T.A. & Kintsch, W. (1983). Strategies of discourse comprehension.
Orlando, FL: Academic Press.

Verner, C. 1964. Definition of terms. In Adult Education: Outlines of an Emerging
Field of University Study, eds. G. Jensen, A. A. Liveright and W. Hallenback,

27-39. Washington, D.C.: Adult Education Association.

Wagner, N. (1999). Managing the Delivery of IT, Assessors Report to the 1999

Commonwealth Universities Benchmarking Club, CHEMS. London, UK.



244

Walther, J. (1992). Interpersonal effects in computer-mediated interaction: A relational
perspective. Communication Research, 19(1), 52-90.

Walther, J. (1993). Impression development in computer-mediated interaction. Western
Journal of Communication, 57, 381-398.

Walther, J. (1995). Relational aspects of computer-mediated communication: Experiment
observations over time. Organization Science, 6, 186-203.

Walther, J. (1996). Computer-mediated communication: Impersonal, interpersonal, and
hypersonal interaction. Communication Research, 23(1), 3-43.

Wang, L. C. (1998). Learner control with advisement in a web-based learning
environment: A hypermedia framework with an online implementation [On-
line] (Doctoral dissertation, Kent State University). Dissertation Abstracts
International 60-02A:0338. Abstract from: ERICS Search File: DAO.

Warschauer, M. (1995). E-mail for English teaching. Pantagraph printing.

Warschauer, M. (1996). Computer-assisted language learning: an introduction. In S.
Fotos (Ed.), Multimedia Language Teaching, 3-20. Tokyo: Logos. “Web-Based
Instruction.” (n.d.). Web=-based instruction [On-line].

Available:http://www.uwf.edu/coe/tutorials/technolo/webinstr/webstr.htm?ti2 Xd

w=www.uwf.edu/~coe/tutorials/technolo/webinstr/webinstr.ht

Wiederspan, J. and Shotton, C. (1996). Planning and managing web sites on the
MACINTOSH. Massachusetts: Addison Wesley Developers Press.
Wiersma, W. (1995). Research methods in education an introduction. Boston: Allyn

& Bacon.



245

Windeatt, S. (1986). Observing CALL in action , in Leech, G. and Candlin, C. (eds.).
Computers in English Language Teaching and Research. Harlow: Longman.

Windschitl, M (1998). The WWW and classroom research: What path should we
take? Educational Researcher, 27(1), 28-33.

Wiriyachitra, A. and Keyuravong, S. (2002). A change in English language
instruction in universities in Thailand. [On-line]. Available:

http://www.britishcouncil.org/english/eltecs/thailand02dec.htm

Young, J.R. (2000). David Noble’s battle to defend the ‘Sacred Space’ of the classroom.
The Chronicle of Higher Education (March 31, 2000). USA.

Zhuo. F. (1998) The relationship among hypermedia-based instruction, cognitive
style and teaching subject-verb agreement to adult ESL learners (Adult
Learners) [On-line] (Doctoral dissertation, West Virginia University).
Dissertation Abstracts International 60-02A:0338. Abstract from: ERICS Search

File: DAO.



APPENDICES



APPENDIX A

Item Analysis

The item analysis results showing the level of difficulty (p) and the

discrimination index(r) of the pre-test and post-test on Remedial

English (80 items)
Items Ru RL p r Pre-test Post-test

1 33 19 0.7879 0.4242 /

2 33 18 0.7727 0.4545 /
3 32 19 0.7727 0.3939 /

4 30 28 0.8788 0.0606

5 29 23 0.7879 0.1818

6 33 19 0.7879 0.4242 /
7 33 3 0.5455 0.9091 /

8 31 20 0.7727 0.3333 /
9 20 5 0.3788 0.4545

10 13 6 0.2879 0.2121 /

11 30 18 0.7273 0.3636 /
12 14 3 0.2576 0.3333 /
13 14 9 0.3485 0.1515

14 12 2 0.2121 0.3030 /

15 33 13 0.6970 0.6061 /
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Items Ry RL p r Pre-test  Post-test
16 33 17 0.7576 0.4848 /
17 24 10 0.5152 0.4242 /

18 32 20 0.7879 0.3636 /

19 21 18 0.5909 0.0909

20 23 11 0.5152 0.3636 /

21 33 19 0.7879 0.4242 /

22 31 12 0.6515 0.5758 /
23 32 18 0.7576 0.4242 /

24 32 18 0.7576 0.4242 /

25 33 17 0.7576 0.4848 /
26 23 3 0.3939 0.6061 /

27 33 18 0.7727 0.4545 /
28 27 22 0.7424 0.1515

29 30 16 0.6970 0.4242 /

30 14 8 0.3333 0.1818

31 33 18 0.7727 0.4545 /

32 24 5 0.4394 0.5758 /
33 15 7 0.3333 0.2424 /

34 27 11 0.5758 0.4848 /
35 26 12 0.5758 0.4242 /

36 17 4 0.3182 0.3939 /
37 14 13 0.4091 0.0303
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Items Ry RL p r Pre-test  Post-test

38 33 17 0.7576 0.4848 /

39 15 13 0.4242 0.0606

40 25 10 0.5303 0.4545 /
41 27 14 0.6212 0.3939 /
42 25 10 0.5303 0.4545 /

43 33 18 0.7727 0.4545 /
44 27 14 0.6212 0.3939 /
45 25 11 0.5455 0.4242 /
46 15 8 0.3485 0.2121 /

47 29 22 0.7727 0.2121 /
48 21 14 0.5303 0.2121 /

49 18 10 0.4242 0.2424 /

50 21 18 0.5909 0.0909

51 33 7 0.6061 0.7879 /
52 18 14 0.4848 0.1212

53 33 8 0.6212 0.7576 /
54 20 4 0.3636 0.4848 /

55 23 13 0.5455 0.3030 /

56 32 26 0.8788 0.1818

57 24 19 0.6515 0.1515

58 15 4 0.2879 0.3333 /

59 24 5 0.4394 0.5758 /
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Items Ry RL p r Pre-test  Post-test

60 24 18 0.6364 0.1818

61 24 17 0.6212 0.2121 /

62 33 18 0.7727 0.4545 /
63 16 5 0.3182 0.3333 /

64 23 22 0.6818 0.0303

65 17 9 0.3939 0.2424 /
66 33 19 0.7879 0.4242 /

67 33 17 0.7576 0.4848 /

68 13 5 0.2727 0.2424 /

69 27 20 0.7121 0.2121 /

70 33 16 0.7424 0.5152 /

71 21 16 0.5606 0.1515

72 20 8 0.4242 0.3636

73 33 6 0.5909 0.8182

74 24 19 0.6515 0.1515

75 16 15 0.4697 0.0303

76 33 7 0.6061 0.7879 /
77 33 13 0.6970 0.6061 /
78 15 5 0.3030 0.3030 /
79 33 8 0.6212 0.7576 /
80 33 16 0.7424 0.5152 /

30 30




The item analysis results showing test scores from 100 first year
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students (80 items)

X F fx fx’
61 1 61 3721
56 1 56 3136
54 2 108 11664
53 1 53 2809
52 2 104 10816
51 3 153 23409
50 4 200 40000
49 6 294 86436
48 5 240 57600
47 8 376 141376
46 10 460 211600
45 7 315 99225
44 8 352 123904
43 5 215 46225
42 4 168 28224
41 5 205 42025
40 6 240 57600
39 4 156 24336
37 4 148 21904
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X F fx fx*
36 2 72 5184
35 2 70 4900
34 1 34 1156
33 2 66 4356
32 2 64 4096
29 1 29 841
27 2 54 2916
26 1 26 676
24 1 24 576

100 Xfx = 4343 Tfx’ = 1060711
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The item analysis results showing the level of difficulty (p), the

discrimination index (r) of the pre-test and reliability on Remedial

English (30 items)
Items Ry Ryp p r
1 33 19 0.7879 0.4242
2 32 19 0.7727 0.3939
3 33 3 0.5455 0.9091
4 13 6 0.2879 0.2121
5 24 10 0.5152 0.4242
6 32 20 0.7879 0.3636
7 23 11 0.5152 0.3636
8 33 19 0.7879 0.4242
9 32 18 0.7576 0.4242
10 32 18 0.7576 0.4242
11 23 3 0.3939 0.6061
12 30 16 0.6970 0.4242
13 33 18 0.7727 0.4545
14 15 7 0.3333 0.2424
15 26 12 0.5758 0.4242
16 33 17 0.7576 0.4848
17 25 10 0.5303 0.4545
18 15 8 0.3485 0.2121
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Items Ry Ry p r
19 21 14 0.5303 0.2121
20 18 10 0.4242 0.2424
21 20 4 0.3636 0.4848
22 23 13 0.5455 0.3030
23 15 4 0.2879 0.3333
24 24 17 0.6212 0.2121
25 16 5 0.3182 0.3333
26 33 19 0.7879 0.4242
27 33 17 0.7576 0.4848
28 13 5 0.2727 0.2424
29 27 20 0.7121 0.2121
30 33 16 0.7424 0.5152

Reliability = 0.834



The item analysis results showing the level of difficulty (p),
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the

discrimination index (r) and reliability of the post-test on Remedial

English (30 items)
Items Ry Ryp p r
1 33 18 0.7727 0.4545
2 33 19 0.7879 0.4242
3 31 20 0.7727 0.3333
4 30 18 0.7273 0.3636
5 14 3 0.2576 0.3333
6 12 2 0.2121 0.3030
7 33 13 0.6970 0.6061
8 33 17 0.7576 0.4848
9 31 12 0.6515 0.5758
10 33 17 0.7576 0.4848
11 33 18 0.7727 0.4545
12 24 5 0.4394 0.5758
13 27 11 0.5758 0.4848
14 17 4 0.3182 0.3939
15 25 10 0.5303 0.4545
16 27 14 0.6212 0.3939
17 33 18 0.7727 0.4545
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Items Ry Ry p r
18 27 14 0.6212 0.3939
19 25 11 0.5455 0.4242
20 29 22 0.7727 0.2121
21 33 7 0.6061 0.7879
22 33 8 0.6212 0.7576
23 24 5 0.4394 0.5758
24 33 18 0.7727 0.4545
25 17 9 0.3939 0.2424
26 33 7 0.6061 0.7879
27 33 13 0.6970 0.6061
28 15 5 0.3030 0.3030
29 33 8 0.6212 0.7576
30 33 16 0.7424 0.5152

Reliability = 0.833



APPENDIX B
The Evaluation of the Efficiency of Remedial English

Lessons via the Internet in Experimental Group

The individual test for effectiveness evaluation of Remedial English

lessons via the Internet (3 students)

Units / Student Number 1 2 3 X
Unitl Listening & Speaking 3 3 5
Unitl New Words and Expressions 4 4 5
Unitl Grammar in Use 4 3 5
Unitl Reading 3 5 4
Unit 1 exercise score (20 points) 14 15 19 |16.00 Ei= 80.00
Unit 1 self - test score (10 points) 7 8 10 | 8.33 E,= 8333
Unit2 Listening & Speaking 4 3 4
Unit2 New Words and Expressions 1 4 5
Unit2 Grammar in Use 3 5 5
Unit2 Reading 4 4 4
Unit 2exercise score (20 points) 12 16 18 |15.33 Ei= 76.67
Unit 2 self - test score (10 points) 7 8 10 | 8.33 E,= 8333
Unit3 Listening & Speaking 2 4 5
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Units / Student Number 1 2 3 X

Unit3 New Words and Expressions 3 4 4
Unit3 Grammar in Use 3 4 5
Unit3 Reading 3 3 5

Unit 3 exercise score (20 points) 11 15 19 |15.00 Ei= 75.00

Unit 3 self - test score (10 points) 6 8 9 | 7.67 E,= 76.67
Unit4 Listening & Speaking 3 5 4
Unit4 New Words and Expressions 3 4 5
Unit4 Grammar in Use 2 3 4
Unit4 Reading 3 4 4

Unit 4 exercise score (20 points) 11 16 17 |14.67 Ei= 7333

Unit 4 self - test score (10 points) 6 8 9 | 7.67 E,= 76.67
Unit5 Listening & Speaking 3 3 4
Unit5 New Words and Expressions 2 4 5
Unit5 Grammar in Use 4 4 5
Unit5 Reading o 3 3

Unit 5 exercise score (20 points) 11 14 17 | 14.00 E;= 7000

Unit 5 self - test score (10 points) g 7 g | 7.33 E,= 7333

E, for 5 exercises=  75.00

E, for 5 self-tests=  78.67
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The small group test for effectiveness evaluation of Remedial English

lessons via the Internet (6 students)

Units / Student Number 1 2 3 45 6| x

Unitl Listening & Speaking 4 4 5 555

Unitl New Words and Expressions 4 3 4 3 5 5

Unitl Grammar in Use 3 4 3 4 45
Unitl Reading 3 4 4 555

Unit 1 exercise score (20 points) 14 15 16 17 19 20| 16.83 Ei= 84.17
Unit 1 self - test score (10 points) 6 7 9 9 10 10, 8.50 E,= 85.00
Unit2 Listening & Speaking 3 4 4 5505

Unit2 New Words and Expressions 3 3 4 4 4 4

Unit2 Grammar in Use 4 4 5 4 55
Unit2 Reading 3 4 4 4 45

Unit 2 exercise score (20 points) 13 15 17 17 18 19| 16.50 Ei1= 8250
Unit 2 self - test score (10 points) 7 6 9 8 10 10| 8.33 E,= 83.33
Unit3 Listening & Speaking 3 2 3 4505

Unit3 New Words and Expressions 3 5 5 5 5 5

Unit3 Grammar in Use 3 3 5 4405
Unit3 Reading 3 4 3 45 4

Unit 3 exercise score (20 points) 12 14 16 17 19 19| 16.17 Ei1= 80.83
Unit 3 self - test score (10 points) 7 8 8 8 9 9| 8.17 E,= 81.67

Unit4 Listening & Speaking 2 3 4 2 4 4
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Units / Student Number 1

Unit4 New Words and Expressions 4
Unit4 Grammar in Use 4

Unit4 Reading 3

5 5

4 4

Unit 4 exercise score (20 points) 13 14 18 16 18 18| 16.17 Ei1= 80.83

Unit 4 self - test score (10 points) 7

8

7

9

9 10| 8.33 E,= 83.33

Unit5 Listening & Speaking 3
Unit5 New Words and Expressions 4
Unit5 Grammar in Use 3

Unit5 Reading 3

3

3

3

4

4

5

4

3

5

3

5

4

Unit 5 exercise score (20 points) 13 13 16 17 19 18| 16.00 Ei= 80.00

Unit 5 self - test score (10 points) 7 7 8 8 10 9

8.17 E,= 81.67

E, for 5 exercises = 81.67

E, for 5 self-test = 83.00
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The field test for effectiveness evaluation of Remedial English lessons

via the Internet (30 students)

Units/ Student Number 1 2 3 4 5 6 7 8 9 1011 12 13 14 1516 17 18 19
Unitl Listening & Speaking 555445 455515545515 155
UnitlNew Wordsand Expressions 5 3 4 5 5 5 4 5 4 5 3 5 5 5 5 5 4 §5 4
Unitl Grammar in Use 5555445555 455455555
Unitl Reading 4 4 4555 445 4 455 35 45 44

Unit 1 exercise score (20 points) 19 17 18 19 18 19 17 19 19 19 12 20 20 16 20 19 19 19 18
Unit 1 self - test score (10 points)10 9 9 10 9 9 10 8 9 8 101010 7 9 8 1010 9
Unit2 Listening & Speaking 543555 4433253333525 14
Unit2New Wordsand Expressions 5 4 4 5 4 5 5 5 5 5 3 5 5 4 5 5 4 4 §
Unit2 Grammar in Use 55555455555 455552554
Unit2 Reading 45 3 434455 42543545514

Unit 2 exercise score (20 points) 19 18 15 19 17 18 18 19 18 17 12 19 17 15 18 17 19 19 17
Unit 2 self - test score (10 points)10 9 9 10 9 8 10 6 1010 7 10 9 9 9 10 9 7 9
Unit3 Listening & Speaking 555455 4354454555455
Unit3New WordsandExpressions 5 5 5 5 3 4 1 5 5 5 5 4 4 5 4 3 4 5 5
Unit3 Grammar in Use 45 4 45 43354444555 445
Unit3 Reading 4 4 3 4 4 3 3 4 4 41 4 3 2 3 455 3

Unit 3 exercise score (20 points) 18 19 17 17 17 16 11 15 19 17 14 17 15 17 17 17 17 19 18
Unit 3 self - test score (10points) 9 8 8 10 8 9 8 9 10 8 8 10 8 7 8 9 8 10 6
Unit4 Listening & Speaking 5545435455 15445054475
Unit4 New WordsandExpressions 4 4 5 4 5 5 4 3 5 4 3 4 4 5 5 5 5 5 4
Unit4 Grammar in Use 34534455 35525544554
Unit4 Reading 4 4 45 3 4 3 4 4 4 4 42 3 435 3 3

Unit 4 exercise score (20 points) 16 17 18 17 16 16 17 16 17 18 13 15 15 17 18 17 19 17 16

7 9107 8 9 9 9589 9 8 71009
4 5435545 244343 4
5445 4555 453455 4
55554445 2544415 5
2 45 45 3342 35 4314 3

Unit 4 self - test score (10 points) 8§ 9 8
Unit5 Listening & Speaking 2 3 5 4
Unit5 New Words and Expressions 2 4 4 5
Unit5 Grammar in Use 4 4 4 4
Unit5 Reading 2 4 4 5
Unit 5 exercise score (20 points) 10 15 16 18 18 17 18 17 16 19 10 17 16 15 16 17 17 16 18
Unit 5 self - test score (10points) 6 8 7 10 9 8 9 8 10 8 3108 9 7 8 8 9 9




260

Units / Student Number 20 21 22 23 24 25 26 27 28 29 30| X
Unit1 Listening & Speaking 5 4 55 45 5 5 5 3 5
Unitl New Words and Expressions 3 5 5 5 5 5 §5 5 5 4 4
Unit1 Grammar in Use 5 55 5 5 4 45 5 5 5
Unitl Reading 4 4 5 4 3 5 5 4 4 5 3
Unit 1 exercise score (20 points) 17 18 20 19 17 19 19 19 19 17 17|18.27| E1 =91.33
Unit 1 self - test score (10 points) 9 9 10 10 9 10 10 9 9 10 8| 9.23| E2=92.33
Unit2 Listening & Speaking 5 4 5 4 5 5 5 45 3 2
Unit2 New Words and Expressions 5 5 4 4 5 4 5 5 §5 §5 §
Unit2 Grammar in Use 5 5 5 5 4 5 4 5 5 5 §
Unit2 Reading 3 45 3 4 3 4 5 4 4 3
Unit 2 exercise score (20 points) 18 18 19 16 18 17 18 19 19 17 15(17.50, E1=87.50
Unit 2 self - test score (10points) 8 9 9 1010 9 8 9 6 10 8| 8.87 E»=88.67
Unit3 Listening & Speaking 4 5 4 5 4 5 5 4 3 5 4
Unit3 New Words and Expressions 3 55 45 5 4 3 5 4 1
Unit3 Grammar in Use 4 5 5 5 4 4 5 4 3 5 4
Unit3 Reading 5 4 4 4 4 5 4 3 4 4 4
Unit 3 exercise score (20 points) 16 19 18 18 17 19 18 14 15 18 13|16.73| E1 = 83.67
Unit 3self-testscore (10points) 8 9 9 8 9 9 8 8 9 9 8| 850 E>=85.00
Unit4 Listening & Speaking 4 4 5 4 5 4 3 5 4 5 4
Unit4 New Words and Expressions 5 4 5 5 5 5 5 §5 3 5 1
Unit4 Grammar in Use 5 4 3 4 4 4 4 5 5 3 3
Unit4 Reading 4 3 4 4 5 3 4 3 4 4 2
Unit 4 exercise score (20 points) 18 15 17 17 19 16 16 18 16 17 10/16.47| E1 = 82.33
Unit 4 self - testscore (10points) 9 7 9 9 9 8 9 9 9 8 6| 8.33 Ex=83.33
Unit5 Listening & Speaking 4 3 4 3 4 4 4 3 5 4 4
Unit5 New Words and Expressions 4 4 5 4 5 5 4 4 3 5 4
Unit5 Grammar in Use 5 4 5 4 3 5 5 4 4 4 4
Unit5 Reading 4 4 3 3 4 4 4 2 5 4 3
Unit 5 exercise score (20 points) 17 15 17 14 16 18 17 13 17 17 15/16.07| E1=80.33
Unit5self - testscore (10points) 8§ 8 8 8 8 9 8 8 9 9 91 8.20 E2=82.00
85.03

E; for 5 exercises =

E, for 5 self-tests = 86.27




APPENDIX C
The Results of the Students’ Pre-test and Post-test Scores in

Experimental and Control Groups

The Results of the Students’ Pre-test and Post-test Scores in

Experimental Group

Pre-test Score Post-test Score
Student Number
(30 points) (30 points)
1 22 27
2 15 23
3 14 24
4 13 28
5} 12 26
6 18 27
7 13 25
8 14 24
9 23 27
10 16 21
11 9 21

12 17 27
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Pre-test Score Post-test Score
Student Number
(30 points) (30 points)
13 17 26
14 15 22
15 18 26
16 21 26
17 10 26
18 17 28
19 12 27
20 13 26
21 15 20
22 16 23
23 20 27
24 13 22
25 17 25
26 15 26
27 14 23
28 18 28
29 18 27
30 11 20
Total 466 748
Mean 15.53 24.93

Std. Deviation 3.39 2.46
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The Results of the Students’ Pre-test and Post-test Scores in Control

Group
Pre-test Score Post-test Score
Student Number
(30 points) (30 points)
1 15 25
2 14 22
3 13 25
4 14 28
) 15 24
6 17 28
7 9 22
8 17 23
9 18 26
10 20 28
11 15 23
12 14 24
13 15 25
14 16 24
15 12 26
16 18 27
17 17 24

18 18 29
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Pre-test Score Post-test Score
Student Number
(30 points) (30 points)

19 20 28

20 18 27

21 13 22

22 11 21

23 17 19

24 14 22

25 18 27

26 16 28

27 16 23

28 15 21

29 20 26

30 15 26
Total 470 743
Mean 15.67 24.77

Std. Deviation 2.62 2.59
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The Results of Pre-test and Post-test Scores of Students in

Experimental Group and Control Group

Pre-test Post-test Statistical Difference between
Student Score (30 points) Score (30 points) Pre-test and Post test
Number | Experimental |Control| Experimental |Control
D, | D; | D? | D&
Group Group Group Group
1 22 15 27 25 5 10 25 100
2 15 14 23 22 8 8 64 64
3 14 13 24 25 10 | 12 100 144
4 13 14 28 28 15 | 14 225 196
5 12 15 26 24 14 9 196 81
6 18 17 27 28 9 11 81 121
7 13 9 25 22 12 | 13 144 169
8 14 17 24 23 10 6 100 36
9 23 18 27 26 4 8 16 64
10 16 20 21 28 5 8 25 64
11 9 15 21 23 12 8 144 64
12 17 14 27 24 10 | 10 100 100
13 17 15 26 25 9 10 81 100
14 15 16 22 24 7 8 49 64
15 18 12 26 26 8 14 64 196
16 21 18 26 27 5 9 25 81
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Pre-test Post-test Statistical Difference between
Student Score (30 points) Score (30 points) Pre-test and Post test
Number | Experimental |Control| Experimental |Control
D, | D, | D | D&
Group Group Group Group
17 10 17 26 24 16 7 256 49
18 17 18 28 29 11 11 121 | 121
19 12 20 27 28 15 8 225 64
20 13 18 26 27 13 9 169 81
21 15 13 20 22 5 9 25 81
22 16 11 23 21 7 10 49 100
23 20 17 27 19 7 2 49 4
24 13 14 22 22 9 8 81 64
25 17 18 25 27 8 9 64 81
26 15 16 26 28 11 12 121 | 144
27 14 16 23 23 9 7 81 49
28 18 15 28 21 10 6 100 36
29 18 20 27 26 9 6 81 36
30 11 15 20 26 9 11 81 121
Total Score 466 470 748 743 | 282 | 273 | 2942 | 2675
X 15.53 15.67 24.93 24.77 | 9.40 | 9.10
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APPENDIX D
Pre-test and Post-test on Remedial English for First-Year

Students at Suranaree University of Technology

Pre- test

Part 1: Conversations
Instructions: Choose the appropriate statement or question to complete
each of the following conversations.

1. I’m Michael.

A:
B:
a. I’m Susan. Nice to meet you.
b. Yes, I am. Are you Michael?
c. How’s it going?

d. What’s your name?

: What’s his name?

Bob Carlson
Anything else?
My name’s Mark.
Who’s he?

oo o WD

. | go there sometimes.

How long do you go to Siam Paragon?
How often do you go to Siam Paragon?
How do you go to Siam Paragon?

How far is it from here to Siam Paragon?

oo >

: Well, I have to be going now. Bye.

Oh, no. Go ahead.
Not really.

You are lucky.
Goodbye.

oo o W



10.

COoTPWP LOTPWP Loop @D

oo oo WD

: What do you make for dinner?

. I make it once a month, actually.
. | sometimes make spaghetti.

. I always cook at home.

You’re right. We always eat at home.

- Is this your grandma?

Who do you think this is?
Do you know who this is?
No, this is my aunt.

Oh! She looks really young.

: Do you study English?

Yes, | like English and Science.
Yes, | study it on Wednesdays.
My schedule’s like yours.

No, I cannot speak English well.

: What do you do no Saturdays?

oo o m@>

I go to the park on Sundays.
We go to party on Friday nights.
| go to the movie with my sister.
He watches TV after school.

. Is your brother American?

His name is Patrick.
No, I’m from England.
He’s from New York.
Yes, he is.

. 1 go shopping at the mall about once a month.

270

Well, how often do you go?
Oh! I go much more often than that.
Really? What do you do at the mall?
| think you go shopping too much.

oo oo m>
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Part 2: Grammar
Instructions: Choose the appropriate answer to complete each of the
following sentences.

11. My boyfriend to the pub every night.
a go
b goes
c went
d gone

12. They __ my cousins.
a. am

b. is

c. are

d. be

13. 1 from America.
a. have not
b. isnot

C. am not
d. donot

14. He always ___his car on Sundays.
a. watches
b. watched
c. watching
d. watch

15. Jackie ___ two children now.
a. s
b. are
c. has
d. have

16. There's ___ apartment building on the corner.
a.a
b.an
C. some
d. any

17.1s Albert ___ happy man?
a.a
b.an
C. some
d. any



18. I like the beach. 1 go to Phuket in summer.
a. usually
b. always
C. sometimes
d. never

19. 48. My sister is sick. temperature is 40 degree.
a. Your
b. My
c. His
d. Her

20. Canyou sign ___ name at the bottom of your report?
a. his
b. her
c. your
d. my

Part 3: Vocabulary
Instructions: Choose the appropriate word to complete each of the
following sentences.

21. Young children wai their parents to show and obedience.
a: charming
b: respect
C: status
d: awkwardness

22. Most of us just love our families, and close friends.
a. profession
b. formula
c. relatives
d. personality

23. People who live together and spend a lot of time with each other to
sometimes disagree and lose their

a. tempers

b. schedule

c. counselor

d. pillows

24. After I get up | my morning routine.
a. perform
b. share
c. prefer
d. break
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25. The teenagers like to do activities such as playing the ball games
like football, basketball, and volleyball.

a. popular

b. pleasure

c. physical

d. musical

Part 4: Reading
Instructions: Read the following passages and answer the questions that
follow.

Man's best friend

The English are well-known for their love of animals. This affection can at
times be excessive; indeed the English are often thought to care more for their animals
than their children! The dog is perhaps the most typical English pet.

The relationship between human and dog dates back at least 8,000 years.
Different types of dogs were developed for different tasks: the Assyrians, for example,
trained greyhounds to chase wild asses; in medieval manuscripts illustrations of
hunting scenes show terriers pursuing rabbits.

Recent research shows that dogs perform another useful function: they keep us
healthy. People who have any sort of cuddly pet are more likely to survive heart
attacks (blood pressure rises when we talk to one another whereas it drops when we
pat a pet). Dog owners in particular show considerably improved self-esteem and a
50% reduction in minor health problems only ten months after acquiring their pet.

In the UK, thousands of people visit the annual dog show, "Crufts", held in
London. This show receives wide national and international media coverage. Fierce
discussions rage when dog liberty is threatened. There is no dog license in the UK it
was abolished several years ago. A recent law, the Dangerous Dogs Act, requires
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owners of especially vicious dogs, such as Pit Bull Terriers, to register their dogs with
the authorities and muzzle them when taking them outside. There was a great outcry
from the public when this law was introduced.

From http://www.linguarama.com/ps/394-6.htm

26. What is the English well known for?
a. Love of children.
b. Love of animals.
c. Love of football.
d. Love of nation.

27. What is the most typical English pet?
a. Fish.
b. Cat.
c. Dog.
d. Bird.

28. What type of dog is trained to chase wild asses?
a. English Cocker Spaniel.
b. Labrador Retriever.
c. Dalmatian.
d. Greyhounds.

29. According to research, what is the useful function for people who have any
sort of pets?

a. They keep the owners healthy.

b. They entertain the owners.

c. They make money for the owners.

d. They can solve people’s health problem.

30. In the UK, what does the Dangerous Dogs Act requires owners of especially
vicious dogs to do?

a. To pay money to the government.

b. To register their dogs with the authorities.

c. To make the dog license in the UK.

d. To join the annual dog show in London.



Post-test

Part 1: Conversations

Instructions: Choose the appropriate statement or question to complete

each of the following conversations.

1.

A.

B

o >

@ >

o >

@ >

o >

. It’s nice to meet you, too.
a. What’s your name?
b. It’s nice to meet you.
c. I’manice man.

d. He’s anice student.

: See you later.

What is it?

OK. Bye.

Anything else?
Maybe. What’s time?

oo o

: How often do you go to Chiang Mai?

It’s quite far from Bangkok.

| love traveling.

Once or twice a year.

It isn’t too difficult to get there.

cooe

: What do you study on Friday?
a. 1I’m astudent here.
b. I’min my first year.
c. | study math.
d. I like math.

: Where have you been?

| went to Switzerland.

I’m not Swiss. I’'m Italian.
I met my girlfriend there.
Are you Swiss, to0?

cooe

. Is any one sitting here?

a. Oh, no. Go ahead.
b. You can’tsit here.
c. Do you want to sit?
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B:

10.

oo o

d. Yes. I’'msitting here.

: My sister goes shopping everyday a week.

How often does she go?
It’s not very often.
Wow! That’s a lot.
That’s not bad.

: What store do you go to mostly?

oo o WD

oo oo WD

oo >

Hey, let’s go out tonight.

| go to Robinson’s most often.

| never go to Siam Paragon.

| don’t like shopping at the mall.

: What do your friends do on the weekends?

My friends go to the library on the weekends.
Umm, that’s interesting. We should go to parties.
They like listening to music on the Internet.

They study English on Mondays and Wednesdays.

: That’s your Mom. But who’s that?

He’s a carpenter.
He’s forty five.
He’s very tall.
He’s my Dad.

Part 2: Grammar

Instructions: Choose the appropriate answer to complete each of the

following sentences.

11. Simon very tall.

12.

a.
b.
C.
d.

a.

is
are
has
have

Mary four languages.
speak

b. speaks

C.

d.

speaking
spoke
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13. They never ___tea in the morning.
a drink
b drank
c drunk
d drinks

14.1 __ to watch movies.
a. loves
b. loving
c. love
d. loved

15. Mr. Stanley is____ English teacher.
a. a
b. an
C. some
d. any

16. Thatis ___ beautiful woman.
a. a
b. an
C. some
d. any

17. 1 always forget _ umbrella on the bus.
a. his
b. my
c. our
d. your

18. Jimmy is not ready. He’s stillin ___ room.
a. her
b. his
c. your
d. their

19. Anna hates sports. She watches the games on television.

a. usually
b. always
C. sometimes
d. never

20. They students here.
a. isnot
b. are not
c. amnot
d. have not
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Part 3: Vocabulary
Instructions: Choose the appropriate word to complete each of the
following sentences.

21. Wai is actually both warm and charming Thai
a. ceremony
b. introduction
C. greeting
d. expression

22. Young children wai their parents to show and obedience.
a. charming
b. respect
c. status
d. awkwardness

23. Your parent fight doesn't mean they're going to stay mad for long or that
they're going to get a
a. frustration
b. divorce
c. therapist
d. conflict

24. After our classes the students usually go for lunch to the
a. snack
b. canteen

C. gym
d. seminar

25. It is quite common to see young people walking down the street with ____ on.
a. radio
b. music
c. headsets
d. games
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Part 4: Reading
Instructions: Read the following passages and answer the questions that
follow.

Kids' Café

Every morning, kids from a local high school are working hard. They are
making and selling special coffee at a coffee cafe. They are also making a lot of
money.

These students can make up to twelve hundred dollars a day. They are selling
their special coffee to airplane passengers. After the students get paid, the rest of the
money goes to helping a local youth project.

These high school students use a space in the Oakland airport. It is usually
very crowded. Many people who fly on the planes like to drink the special coffee.

One customer thinks that the coffee costs a lot but it is good and worth it. Most
customers are pleasant but some are unhappy. They do not like it if the coffee cafe is
not open for business.

The students earn $6.10 an hour plus tips. They also get school credit while
they learn how to run a business. Many of the students enjoy the work although it took
some time to learn how to do it.

They have to learn how to steam milk, load the pots, and add flavor. It takes
some skill and sometimes mistakes are made. The most common mistake is forgetting
to add the coffee.

From
http://www.cdlponline.org/index.cfm?fuseaction=activity1&topiclD=1&storylD=64




26.

27.

28.

29.

30.

Who gets the money the students collect?
a. They get to keep it all.
b. It all goes to a youth project.
c. The students and a youth project get it.
d. It goes back to the customers.

Why is the Oakland airport a good place to sell the coffee?
a. No other place at the airport sells coffee.
b. Many people pass the coffee café.
c. It’s a famous place for people to meet.
d. Pilots like to drink coffee.

What is the most common mistake the students make?
a. They drop hot coffee on a customer.
b. They give the wrong change to customers.
c. They are not friendly to the customers.
d. They forget to add the coffee.

What do the students get for selling the coffee?
a. They get paid and they get school credit.
b. They only get paid.
c. They only get school credit.
d. They get experience.

Why are some people unhappy at the coffee café?
a. They can’t afford to pay for the coffee.
b. Sometimes the café is not open.
c. They have missed their flight.
d. They don’t like the taste of coffee.

280



APPENDIX E

Lesson Plan for the Control Group

Subject : Remedial English
Level X First-year students
Class size : 30 Students
Periods : 15 Periods

Instructor Mr. Suksan Suppasetseree
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. Learning and Teaching
Period Content Teaching Activities Materials Assessment
1%.3" 1.Pre-test 1. Students do a pre- 1. A multiple | 1. Result
Unit1l: | 2.Learning test. choice pre- from
Saying objectives 2. Students are test with 30 doing a
Hi! 3.Warm-up informed learning questions pre-test
4.Listening and objectives, content 2. Worksheets | 2.Answering
speaking and assessment in 3. A multiple questions
5.New words and Unit 1 choice self- orally
expressions 3. Teacher shows test with 10 | 3. Checking
6.Grammar pictures of people questions exercises
7.Reading and asks questions 4. Pictures 4. Practicing
8.Writing such as “What are conversat
you going to say ion in
when you meet pairs
someone?”, “What 5. Writing e-
do people in your mail
country say when 6. Result
they meet?” , “What from self-
does that mean in test

English?” .

. Students answer the

questions such as
l‘HeII011’ ‘LHi1’,
“Sawasdee”.

. Teacher plays the

tape and asks
students to listen to
the conversation.

. Students do the

listening exercises
on worksheets 1.

. Students practice

conversation in
pairs.

. Students spend some

time studying the
meaning of new
words and
expressions and
pronounce them.

. Students do the

exercises on
worksheet 1.
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Period

Content

Learning and
Teaching Activities

Teaching
Materials

Assessment

10. Students read
grammar note on
worksheet 1 and do
grammar exercises.

11. Students read the
passage about Thai
greeting.

12. Students answer
the questions about
the passage on
worksheet 1.

13. Students read
guestions on
worksheet 1 and
write the answers.

14. Students use
information of their
answers to write e-
mail to pen pal on
worksheet 1.

15. Students do self-
test.
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Learning and

Teaching

Period Content Teaching Activities Materials Assessment
4™ " 1. Learning 1. Students are 1. Worksheets | 1. Result
Unit 2: objectives informed learning | 2. A multiple from
Making 2. Warm-up objectives, content | choice self- doing a
Friends 3. Listening and assessment in | test with 10 pre-test
and Unit 2 questions 2.Answering
speaking 2. Teacher asks questions
4. New words questions such as orally
and “Do you have any 3. Checking
expressions close friends?”, exercises
5. Grammar “What can you say 4. Practicing
6. Reading when you want to conversat
7. Writing introduce your ion in
friend to pairs
someone?” 5. Writing
3. Students answer about
the questions. family
4. Teacher plays tape 6. Result
and asks students from self-
to listen to the test

conversation.

5. Students do the
listening exercises
on worksheet 2.

6. Students practice
conversation in
pairs.

7. Students spend
some time
studying the
meaning of new
words and
expressions and
pronounce them.

8. Students do
exercises on
worksheet 2.

9. Students read
grammar note (a,
an) on worksheet 2
and do grammar
exercises.
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Period

Content

Learning and
Teaching Activities

Teaching
Materials

Assessment

10. Students read the
passage about how
to make a new
friend.

11. Students answer
the questions about
the passage on
worksheet 2.

12. Students read
questions on
worksheet 2 and
write answers.

13. Students write
about their
families on
worksheet 2.

14. Students do self-
test.
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Period Content Learning and Teaching Assessment
Teaching Activities Materials
7" 9" 1. Learning 1. Students are 1. Worksheets | 1. Result
Unit 3: objectives informed learning | 2. A multiple from
My 2. Warm-up objectives, content | choice self- doing a
Family 3. Listening and assessment in | test with 10 pre-test
and Unit 3. questions 2.Answering
speaking 2. Teacher shows 3.Pictures questions
4. New words pictures of a orally
and family album and 3. Checking
expressions asks questions exercises
5. Grammar such as “Do you 4. Practicing
6. Reading have a family conversat
7. Writing album?”, “How ionin
many people are pairs
there in your 5. Writing e-
family?” | “Do you mail
have a brother or 6. Result
sister?” , “Do you from self-
have any aunts or test

uncles?”

3. Students answer
the questions.

4. Teacher plays tape
and asks students
to listen to the
conversation.

5. Students do the
listening exercises
on worksheet 3.

6. Students practice
conversation in
pairs.

7. Students spend
some time
studying the
meaning of new
words and
expressions and
pronounce them.

8. Students do
exercises on
worksheet 3.
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Period

Content

Learning and
Teaching Activities

Teaching
Materials

Assessment

9. Students read
grammar note
(possessive
adjectives) on
worksheet 3 and
do grammar
eXercises.

10. Students read the
passage about
family fights.

11. Students answer
the questions about
the passage on
worksheet 3.

12. Students read
questions on
worksheet 3 and
write answers.

13. Students write
about their
families on
worksheet 3.

14. Students do self-
test.
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Period Content Learning and Teaching Assessment
Teaching Activities Materials
10™-12" 1. Learning 1. Students are 1. Worksheets | 1. Result
Unit 4: objectives informed learning | 2. A multiple from
Daily 2. Warm-up objectives, content | choice self- doing a
Routines 3. Listening and assessment in | test with 10 pre-test
and Unit 4. questions 2.Answering
speaking 2. Teacher shows 3. Pictures questions
4. New words pictures of daily orally
and routines and asks 3. Checking
expressions questions. exercises
5. Grammar 3. Students answer 4. Practicing
6. Reading the questions. conversat
7. Writing 4. Teacher plays tape ionin
and asks students pairs
to listen to the 5. Writing
conversation. about
5. Students do the daily
listening exercises routines
on worksheet 4. 6. Result
6. Students practice from self-
conversation in test

pairs.

7. Students spend
some time
studying the
meaning of new
words and
expressions and
pronounce them.

8. Students do
exercises on
worksheet 4.

9. Students read
grammar note
(present simple
tense) on
worksheet 4 and
do grammar
eXercises.
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Period

Content

Learning and
Teaching Activities

Teaching
Materials

Assessment

10. Students read the
letter about
Diana’s daily
routine.

11. Students answer
the questions about
the passage on
worksheet 4.

12. Students read the
words on
worksheet 4.

13. Students write
about their daily
routines on
worksheet 4.

14. Students do self-
test.
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Period Content Learning and Teaching Assessment
Teaching Activities Materials
13M-15" 1. Learning 1. Students are 1.Worksheets | 1. Result
Unit 5: objectives informed learning | 2. A multiple from
Free-time 2. Warm-up objectives, choice self- doing a
Activities 3. Listening content and test with 10 pre-test
and assessment in questions 2.Answering
speaking Unit 5. 3. A multiple questions
4. New words | 2. Teacher shows choice post- orally
and pictures of free- | test with 30 3. Checking
expressions time activities questions exercises
5. Grammar and asks 4.Pictures 4. Practicing
6. Reading questions. conversat
7. Writing 3. Students answer ionin
8. Post-test the questions pairs
such as “How 5. Writing
often do you cook postcard
dinner?” , * How 6. Result
often do you eat from self-
out?”. test
4. Teacher plays 7. Result
tape and asks from
students to listen post-test

to the
conversation.

5. Students do the
listening
exercises on
worksheet 5.

6. Students practice
conversation in
pairs.

7. Students spend
some time
studying the
meaning of new
words and
expressions and
pronounce them.

8. Students do
eXercises on
worksheet 5.
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Period

Content

Learning and
Teaching Activities

Teaching
Materials

Assessment

9. Students read
grammar note
(adverbs of
frequency) on
worksheet 5 and do
grammar exercises.

10. Students read the
passage about
hobbies, free time
and lifestyle.

11. Students answer
the questions about
the passage on
worksheet 5.

12. Students read
Danny’s postcard
on worksheet 5.

13. Students write
postcard about
their hobbies on
worksheet 5.

14. Students do self-
test.

15. Students do post-
card




APPENDIX F
Questionnaire of Students’ Attitudes toward Learning
Remedial English via the Internet
This questionnaire is designed to gather information about students’ opinions

toward learning Remedial English via the Internet. The questionnaire is divided into 3

parts.

Part 1: The questionnaire asks about students’ general information.

Part 2: The questionnaire asks for opinions about learning through the

Internet- based instruction.

Part 3: The questionnaire asks for opinions about learning Suppasetseree’s

Remedial English Online (SREQO) website.



Part 1: General information

Instruction: Choose the best answer which describes your ability.

1.How is your ability in using computer?

Very good
Fair
Poor

2. How is your ability in typing?
Very good
Fair
Poor

3. How often do you use Internet service?
Very often
Sometimes
Never
4. How often do you send e-mail via the Internet?
Very often

Sometimes
Never

5. How are you interested in searching for information on the World Wide Web?

Very much
Average
Little
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Part 2: Opinions on learning through the Internet-based instruction

Instruction: Read each item in the questionnaire, then make a check mark (/) in

a rating box which best describes your opinion about each statement.

very strongly agree
strongly agree
agree

slightly agree

least agree

PN Wk~ o
I mnnn

Example:

Statements Rating Scales

54/3/21

0. Learning through the Internet-based instruction helps you have a
chance practicing skills on using computer and the Internet.

Statements Rating Scales

54/3/21

1. Learning through the Internet-based instruction helps create
independent learning atmosphere.

2. Learning through web-based instruction has no limit of places, you
can learn anywhere.

3. Learning through the Internet-based instruction has no limit of
time, you can learn anytime.

4. Learning through the Internet-based instruction can save time in
traveling to the learning place.

5. Learning through the Internet-based instruction can save cost in
traveling to the learning place.

6. Learning through the Internet-based instruction helps enhance
learner-teacher interaction.

7. Learning through the Internet-based instruction helps enhance
learner-learner interaction.

8. Learning through the Internet-based instruction can get academic
information from teacher and university quickly.

9. Learning through the Internet-based instruction can distribute
knowledge to community effectively.

10. Learning through the Internet-based instruction is suitable for
social condition and current economic.
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Instruction: Read each item in the questionnaire, then make a check mark (/) in

a rating box which best describes your opinion about each statement.

Statements

Rating Scales

5

4

3

2

1

1. Learning through the SREO website is modern.

2. Learning through the SREO website has clear letters on web
pages.

3. Learning through the SREO website has appropriate link from
content and learning objectives.

4. Learning through the SREO website has clear explanation for
contents and exercises.

5. Learning through the SREO website has compatibility of content
and learning objectives

6. Learning through the SREO website is convenient to choose each
lesson to learn.

7. Learning through the SREO website is convenient to come back to
review the lessons.

8. Learning through the SREO website is convenient to send e-mail
to the teacher.

9. Learning through the SREO website is suitable to distance
learning.

10. Learning through the SREO website is suitable for learning in
Information Age.
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Other ideas and suggestions:

Thank you very much for your cooperation.



APPENDIX G

The t-test for Each Item of Five-Point Rating Scale

Questionnaire

Item
t Sig. S.D. Mean
No.
1 19.977 .000 93218 3.4000
2 24.329 .000 12793 3.2333
3 15.519 .000 1.10589 3.1333
4 21.145 .000 .80301 3.1000
5 19.977 .000 93218 3.4000
6 21.400 .000 78492 3.0667
7 20.612 .000 87691 3.3000
8 15.837 .000 92227 2.6667
9 22.264 .000 .86103 3.5000
10 18.451 .000 .99943 3.3667

Reliability Analysis - Scale (Alpha)

Reliability Coefficients

Numbers of Cases = 30
Numbers of Items = 10
Alpha = 0.801



APPENDIXH

Interview Guided Questions

1. Do you like learning English through “Suppasetseree’s Remedial English

Online” website? Why?

2. What do you like most when learning English through “Suppasetseree’s

Remedial English Online” website? Why?

3. What do not you like most when learning “Suppasetseree’s Remedial

English Online” website? Why?

4. Are you convenient in learning English through “Suppasetseree’s
Remedial English Online” website? If not, what are the problems? Would you give

any suggestions or comments?

5. What is your atmosphere when learning English through “Suppasetseree’s

Remedial English Online” website?

6. Do you like to learn English through the web-based instruction like
“Suppasetseree’s Remedial English Online” website for the next time? If you do, what

contents or subjects you would like to learn?



APPENDIX I

An Evaluation Form of SREO Plan for the Experts in

Instructional Systems Technology and English Language

Teaching Field

Instruction: Read each item in the form, then make a check mark (/) in a rating

box which best describes your opinion about each statement.

5 = very strongly agree
4 = strongly agree
3 = agree
2 = slightly agree
1 = least agree
Rating Scales
Statements 51413201

1. The components of SREO Plan are appropriate

2. The steps in SREO Plan are clear and easy to implement.

3. Each component in SREO Plan has appropriate connection.

4. SREO Plan is appropriate to be used in teaching Remedial English
via the Internet.

5. Learning through SREO website can save time and cost in
traveling to the learning place.

6. Learning through SREO website helps enhance learner-teacher
interaction.

7. Learning through SREO website helps enhance learner-learner
interaction.

8. Learning through SREO website can get academic information
from teachers and university quickly.

9. Learning through SREO website can get immediate feedback.

10. Learning through SREO website is suitable for current social
condition.
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Other ideas and comments:

Thank you very much for your cooperation.



APPENDIX J

List of Experts

Instrument
Names Position
Examined
Chairperson of the
Instructional Systems
1. Assoc. Prof. -SREOQ Plan
Technology Department.
Elizabeth Boling -SREO Website
Indiana University,
Bloomington, USA
A lecturer at Instructional
2. Assoc. Prof. Dr. Systems Technology
-SREOQ Plan
Barbara Bichelmeyer Department, Indiana
-SREO Website
University, Bloomington,
USA
A lecturer at Instructional
3. Assoc. Prof. Emeritus  Systems Technology
-SREOQ Plan
Dr. Michael Molenda Department, Indiana
-SREO Website

University, Bloomington,

USA




Instrument
Names Position
Examined
The Instructional
4. Adjunct Prof. Dr. Consulting Director, , -SREO Plan
Karen Hallett Indiana University, -SERO Website
Bloomington, USA
Language Institute
5. Asst. Prof. Dr. -SREO Plan
Director, Dhurakij Pundit
Peansiri Vongvipanond -SREO Website
University, Bangkok
Chief Technology Officer
in the College of Internet
6. Prof. Dr. Chaiyong - SREO Plan
Distance Education
Brahmawong - SREO Website
Assumption University,
Bangkok
A lecturer at Suranaree -Lesson Plan
7. Dr. Banjert
University of Technology, -Tests
Chongapirattanakul
Nakhon Ratchasima -SREO Website

8. Assoc. Prof. Dr.

Kanit Khaimook

A lecturer at Suranaree
University of Technology,

Nakhon Ratchasima

-Questionnaire
-Tests

-SREO Website

9. Dr. Sarit Srikhao

A lecturer at Suranaree
University of Technology,

Nakhon Ratchasima

-Questionnaire
-Tests

-SREO Website
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Instrument
Names Position
Examined
10. Dr. Sharon Pugh A lecturer at Language - Lesson Plan

Education Department,
Indiana University,

Bloomington, USA

- Questionnaire

- SREO Website
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